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Abstract 
Teacher emotional mistreatment, which includes both verbal and nonverbal 
abusive behaviors, is a widespread and harmful experience for school stu-
dents. However, its long-term emotional impacts remain relatively unexplored. 
This study explored the mediating role of emotional intelligence (EI) on the 
association between teacher’s emotional mistreatment towards school child-
ren and the long-term emotional impact on the students. A total of 377 Israeli 
Arab students in different stages of their university training completed the 
Psychological Maltreatment Subscale Questionnaire on teacher’s mistreat-
ment while they were in school, and the Wong and Law EI Scale. The long- 
term emotional impact was measured using a tool developed especially for 
the study. Results revealed that 31% of the participants reported being mi-
streated by teachers at least once. The most reported long-term emotional 
impacts were feeling defensive, feeling a constant need to prove their worth, 
and fearing not to be perceived as lazy. Teacher mistreatment had significant 
long-term emotional impacts and was negatively correlated with EI. EI fur-
ther acted as a significant mediator in the links between teacher mistreatment 
and its long-term emotional impact, with an indirect effect of .03. Raising 
awareness among teachers as to possible long-term emotional effects of ab-
usive behaviors may help decrease mistreatment in the future. Determining 
the long-term impact of emotional mistreatment on social-emotional skills can 
help explain and prevent various types of negative outcomes in those students 
at a later stage in life. 
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1. Introduction 

Outside of the immediate family, teachers constitute the group that has the most 
frequent and continuous contact with children until they finish high school (Gold- 
man, 2010). These interactions with teachers are central to a students’ school 
experience (Roorda et al., 2011) and have the potential to significantly affect cog-
nitive and emotional development, as well as behaviors (Dahal et al., 2019; Gehl-
bach et al., 2012). 

Indeed, while in the past attention has been given mainly to academic-related 
aspects of the school experience (Aroas, 2018), the emotional and social dimen-
sions of teaching and learning are becoming increasingly recognized (Dewaele et 
al., 2018; Gasser et al., 2018; Kelchtermans, 2016). Emotions manifest themselves 
more frequently and at higher intensity among teachers than in many other pro-
fessions (Nias, 1996). Emotional intra-personal, inter-personal and inter-group 
aspects of school life interact in complex ways and underpin every facet of the 
teachers’ work (MacFarlane, 2018). In particular, the intensive dynamic of inte-
ractions which take place between teachers and students (Aroas, 2018), evoke 
strong emotions in teachers, both positive and negative (Brackett and Katulak, 
2006; Timostsuk and Ugaste, 2012). Teachers’ emotions, in turn, impact on their 
social relationships with students (Palomera et al., 2008) and affect the feelings, 
thoughts and actions of students (Rodrigo-Ruiz, 2016) for better or for worse 
(Paul and Smith, 2000). More specifically, teacher-student relationships have 
been associated with students’ academic achievements, work habits and school 
behaviors (Hamre and Pianta, 2001); school engagement (Roorda et al., 2011); 
well-being and sense of security and safely (Nearchou, 2018); self-esteem (Twem-
low and Fonagy, 2005); openness to interactions, trust in others, and peer per-
ception and acceptance (Hughes et al., 2001).  

Until recently, researchers have focused mainly on effective teaching and the 
positive impact of teachers (Aroas, 2018). Such studies demonstrated that teach-
ers can positively impact their students by creating safe and nurturing learning 
environments and establishing positive student-teacher relationships; by treating 
students as individuals with fairness, empathy and respect; by addressing diver-
sity in students; and by setting goals and promoting enthusiasm and engagement 
in learning (Stronge, 2007; Twemlow et al., 2017; Wang et al., 2017).  

Similarly, while mistreatment in organizations (Itzkovich, 2015), in the family 
(McEachern et al., 2008; Theoklitou et al., 2012; Zhao et al., 2020) and between 
students (Cowie and Mayers, 2017; Hicks et al., 2018) have become growing areas 
of study, teachers’ mistreatment towards students has not been investigated ade-
quately (Chen and Whi, 2011; Nearchou, 2018). This form of mistreatment is the 
most common type of teachers’ harmful behaviors towards students (Aroas, 2018) 
and one which has particularly profound negative effects on them (Kızıltepe et 
al., 2020). 

Several reasons can account for the paucity of research in this area. Firstly, 
emotional mistreatment is often subtle (Itzkovich, 2015), making the threshold 
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for considering an act as abusive hard to determine, and its impact is often quite 
elusive (O’Dougherty-Wright, 2014). Thus, it is not easily detected by students 
(Aroas, 2018), and it is not uncommon to find students blaming themselves for 
being the cause of the teachers’ behavior (Geiger, 2017). Teachers themselves are 
often unaware of their own inappropriate behaviors, and perceive them as harm-
less, or triggered as a response to students’ misbehavior and aimed at re-direc- 
ting them (Hogan et al., 2019; Longobardi et al., 2015). Lastly, this relatively li-
mited scope of research can be also attributed to a more general existing erro-
neous assumption that since physical punishment is banned from Western schools, 
abusing disciplinary practices no longer exist (Geiger, 2017). 

The small number of available studies indicates that there are wide ranging 
and severe negative consequences associated with teachers’ mistreatment on the 
physical, emotional health, and well-being of students (Chen and Whi, 2011). 
These studies have generally focused on the prevalence of emotional teachers’ 
mistreatment and its immediate impact on students and not on its long-term 
impact (Aroas, 2018; Nearchou, 2018). In addition, studies specifically address-
ing mediators explaining the long-term effects are lacking (O’Dougherty-Wright, 
2014). Research in organizations (Bibi and Karim, 2013; Izkovich & Dolev, 2017; 
Pearson and Porath, 2009) and families (Mattar, 2018; Zhao et al., 2020) have 
indicated that EI may very well play a role in how mistreatment eventually af-
fects the individual. However, it was not yet tested in teachers’ mistreatment 
context. As such, this measure will be included in the present research.  

The current study’s main goal is to narrow the existing gap in research on 
students’ response to teachers’ mistreatment and its possible long-term emo-
tional impact by including EI in the relationship. Such an investigation is espe-
cially important as social-emotional skills have been noted as being critical for 
coping with life demands and challenges and for overall success and well-being 
(Bar-On, 2006), thus related to students present and future.  

1.1. Teacher Emotional Mistreatment towards Students  

Emotional mistreatment also appears in the professional literature under the term’s 
psychological maltreatment, mental cruelty, mental injury, emotional neglect, and 
psychological battering (Whitted, 2005). As such, it can better be defined as pat-
terns of verbal and nonverbal behaviors that do not include any physical contact 
between a teacher and a student. It has been described as “negative pedagogy” 
(Aluede et al., 2012) and has been found to lead to emotional, social, cognitive, 
and somatic consequences in students (Nearchou, 2018).  

Teachers’ mistreatment toward students appears to be a relatively widespread 
problem (Nearchou, 2018; Theoklitou et al., 2012; Whitted and Dupper, 2008), 
with students reporting such experiences at all grade levels (Ba-Saddik and Hat-
tab, 2012; Chen and Whi, 2011). The abusive behavior can be targeted towards a 
specific student or many students at the same time and can be a one time or a 
recurring episode (Nesbit and Philpot, 2002; Paul and Smith, 2000), with some 
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students even describing it as a daily occurrence (McEachern et al., 2008). For 
example, Theoklitou et al. (2012) noted that almost a third of the Cyprian stu-
dents in their study reported experiencing emotional abuse, while Nearchou (2018) 
found that 64% of Greek students reported such abuse. In Israel, 29% of grade 4 
- 6 students and almost a quarter of seven-to-eleven-year-old students surveyed 
(Benbenishty et al., 2002) reported experiencing at least one form of emotional 
mistreatment by their teacher.  

Emotional mistreatment by teachers may include verbal behaviors, such as 
sarcasm, ridicule or denigrating statements. In addition, it may contain ignoring 
students, assigning homework to impose discipline and using punishment, which 
are considered non-verbal abusive behaviors (McEachern et al., 2008; Nesbit and 
Philpot, 2002). Among them, being ignored, picked up, yelled at, and denied 
help by teachers were found to be the most frequently reported abusive expe-
riences in several studies (Nearchou, 2018; Theoklitou et al., 2012). 

1.2. Impacts of Teachers’ Mistreatment  

Teacher mistreatment has been noted to have traumatic effects on children’s de-
velopment, (Nesbit and Philpott, 2002), and is reported by students as their worst 
school experiences, much more than peer abuse (Hyman and Snook, 1999).  

Teachers’ emotional mistreatment is especially harmful as it takes place within 
meaningful relationships in which students tend to put trust in their teachers 
and seek to establish meaningful affective relationship with them (Longobardi et 
al., 2015). When mistreatment takes place, trust in teachers is violated and stu-
dents experience deep uncertainty (Nearchou, 2018), and a threat to their overall 
safety (Aroas, 2018). Furthermore, typical to other abusive behaviors (Pearson 
and Porath, 2009), such harmful interpersonal relations take place within a power 
hierarchy (Smith and Brain, 2000), from which students are unable to distance 
themselves (Longobardi et al., 2015).  

Students’ exposure to emotional mistreatment by teachers was found to be 
linked to a decrease in well-being, an increase in somatic stress (Brendgen et al., 
2006), and various psychological traumas (Reza et al., 2020). In the academic 
sphere, it was linked to poor academic achievement (Kızıltepe et al., 2020), lack 
of school engagement (Roorda et al., 2011), decrease in cognitive resources and 
academic motivation (Aroas, 2018), and a loss of interest in teacher’s opinions 
and the school (Geiger, 2017). Emotional mistreatment was further linked to 
emotional and behavioral problems (Kızıltepe et al., 2020; McEachern et al., 
2008), reduced self-worth and confidence (Nearchou, 2018; Twemlow and Fo-
nagy, 2005), low social-emotional adjustment (Hamre and Pianta, 2001; Skalická 
et al., 2015), disengagement from social activities and negative acceptance from 
peers (Hughes et al., 2001).  

In contrast to studies within families (O’Dougherty-Wright, 2014), little at-
tention has been paid to the long-term emotional impact of teachers’ emotional 
mistreatment (Aroas, 2018). The few studies of the long-time impact of teacher 
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mistreatment found behavior problems and academic difficulties among stu-
dents in early adolescence (Brendgen et al., 2006) and in emerging adulthood 
(Brendgen et al., 2007). In a unique qualitative study, which dealt with older 
adults, participants, aged 50 - 60, reported feeling “frozen in time” and described 
emotional, psychological and identity effects that included enduring negative 
emotions, negative evaluations and difficulties in creating and maintaining mea-
ningful relationships (Aroas, 2018).  

1.3. Emotional Intelligence and Teacher Mistreatment 

Experiences of mistreatment have been recognized to be emotional in nature 
and taking place in a social context (Itzkovich et al., 2020). It follows that social 
and emotional skills, such as these included in the concept of emotional intelli-
gence (EI), may be related to mistreatment. Mistreatment elicits strong negative 
emotions from victims and comprises a major source of stress which has a po-
tential negative impact on the individual (Zeidner et al., 2012). Mayer and Salo-
vey (1997), pioneers of EI research, defined EI as involving the ability to identify 
and express emotions, to understand emotions and emotional knowledge in self 
and others, to assimilate emotions in thoughts, and to regulate both positive and 
negative emotions in self and others. Others have suggested wider definitions 
describing a set of emotional and social skills and competencies, which are ma-
nifested in behaviors and outcomes (Bar-On, 2006; Goleman, 2006).  

A large number of studies have explored the links between EI and various life 
outcomes (Leberecht, 2018; Zeidner et al., 2012), including in the educational 
arena, for both students and teachers (Balluerka et al., 2016; Brackett and Katu-
lak, 2006). Findings from studies conducted with adults included links between 
EI and psychological health (Brackett and Salovey, 2006), subjective well-being 
(Bar-On, 2006), both positive and negative attitudes (Miao et al., 2017), coping 
with stress (Zysberg et al., 2017), quality of social interactions (Fernandez-Berro- 
cal and Ruiz, 2008), and success at work (Bar-On, 2006). In particular, EI was 
linked to effective teaching and student-teacher relationship (Haskett, 2003; Na-
thanson et al., 2016; Perry and Ball, 2007). EI skills in children and youth have 
also been linked to a variety of outcomes, among them: improved learning and 
academic achievements (MacCann et al., 2020); increase in quality social inte-
ractions (Brackett and Katulak, 2006) and pro-social behaviors (Rutledge et al., 
2015).  

More specifically, in the present study, it is suggested that the social and emo-
tional foundation of EI provides a channel by which teacher mistreatment plays 
a role in many aspects of an individual’s life (Itzkovich et al., 2020). Some pre-
vious studies have focused on EI as a moderator (Bibi and Karim, 2013) or as a 
precursor of mistreatment (Beltrán-Catalán et al., 2018; Kokkinos and Kipritsi, 
2012). As concerns our study here, and consistent with several studies that have 
noted a direct impact of mistreatment on the ability to use EI skills in adults 
(Izkovich & Dolev, 2017; Pearson and Porath, 2009; Thompson, 2010), we argue 
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here that EI may explain certain outcomes related to mistreatment. Thus, child-
hood family emotional mistreatment has already been shown to predict to emo-
tional impairment and dysfunction through its influence on children’s EI (Mat-
tar 2018; Zhao et al., 2020). Schwartz (2016), for example, found that higher 
frequency and severity of specific subtypes of childhood mistreatment predicted 
lower EI using both trait and ability models. It was further found that EI decreases 
when mistreatment increases and vice versa (Mattar, 2018).  

In line with these findings and with the paucity of research regarding the im-
pact of teacher mistreatment on students’ EI, our research hypotheses are: 

1) Teacher emotional mistreatment is positively correlated with long term 
negative emotional effects,  

2) Teacher emotional mistreatment is negatively correlated with EI, 
3a) EI is negatively correlated with long term negative emotional effects,  
3b) EI mediates the relationship between teacher emotional mistreatment and  
long term negative emotional effects. 

2. Method 
2.1. Participants 

The data in the present study were collected from 377 Arab speaking female 
students in Northern Israel, ranging in age from 18 to 52 years old (M = 24.13, 
SD = 5.76, Mdn = 22.00). Almost half (45.6%, N = 172) were B.A students and 
most of the rest were M.A students (49.9%, N = 188). The sampling procedure is 
described below.  

2.2. Instruments 

Emotional mistreatment by teachers: The nature and extent of emotional mi-
streatment by teachers was measured using the Psychological Maltreatment Subs-
cale (PMS; Whitted and Dupper, 2008). PMS is a 9-item self-report measure as-
sessing the frequency of emotional experiences induced by a teacher within the 
school context. The instrument was a revised version of a scale developed by 
Hyman and Snook (2002). The nine items ask the student to indicate whether 
they experienced specific events in which the teacher was the offender. For ex-
ample, two of the items were: “A teacher yelled at me”, “A teacher would not 
help me when I asked for help”. The measurement instrument was rated on a 
four-point scale (“0” = never to “4” = 4 or more times). The Alpha Cronbach re-
liability coefficient for the original psychological scale was .86. (Whitted and 
Dupper, 2008) and .83 in the current study. 

Emotional Intelligence: EI was measured with the 16-item Wong and Law Emo-
tional Intelligence Scale (Wong and Law, 2002), one of the most used self-report 
EI measures, based on the Salovey-Mayer EI framework (Mayer and Salovey, 
1997). It covers four EI dimensions: Self-Emotion Appraisal; Others’ Emotion 
Appraisal; Use of Emotions; and Regulation of Emotions, each comprising four 
items.  
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Participants were asked to indicate the extent to which they agreed with 
each statement on the associated EI questionnaires, using a 5-point Likert scale 
ranging from strongly disagree (1) to strongly agree (5). A sample statement 
was: 

“I really understand what I feel”. Alpha Cronbach reliability coefficients for 
the tool ranged from .83 - .90 (Wong and Law, 2002), and in this study, for the 
all 16-items of the EI questionnaires was .88  

Long Term Emotional Impact: The long-term emotional impact of teacher 
mistreatment questionnaire was constructed for the purpose of the study based 
on Aroas (2018) qualitative study conducted with 50 - 60-year-old women who 
suffered teacher mistreatment and were affected emotionally. The open-ended 
questions were transformed into 20-items using a scale of 1 (never) to 5 (al-
most always). For example, two of the items were: “school was a traumatic ex-
perience for me”, “Till this day I fear that people will view me in the same way 
teachers viewed me”; “My self-confidence could have been higher if not for the 
teachers I met during my studies”. Alpha Cronbach reliability coefficient here 
was .91.  

Procedure 
Students in a multidisciplinary program in a college in northern Israel re-

ceived a link to the survey. Using a snowball approach, the students were asked 
to invite family members, friends, and acquaintances to participate in the study. 
Likewise, the link was distributed via WhatsApp groups and Facebook. The 
sample was limited to those at least 18 years old. Participants were informed that 
their responses would remain anonymous and that participation was voluntary. 
As such, the study was approved by the Ethical Review Board at the senior au-
thor’s institute. 

2.3. Analysis Plan 

The data was analyzed using SPSS 25. Descriptive statistics, including means 
standard deviations, and intercorrelations between variables were used to ana-
lyze the hypotheses. In addition, the Process procedure was used to test the 
mediation hypothesis (Preacher and Hayes, 2004).  

3. Results 

Based on an analysis of 377 student participants, Table 1 summarizes the means, 
standard deviations, intercorrelations among study variables in the analysis. All 
reported intercorrelations were in the expected directions and significant at p 
< .01. In particular, the correlation between teachers’ emotional mistreatment 
and long-term emotional impact was .41 (See Table 2). 

Of the participants in the study, 31% (n = 118) reported experiencing at least 
one incident in which they had been psychologically mistreated by teacher in the 
school. The most reported types of psychological maltreatment involved being 
picked last by the teacher (69%), teacher yelling at me (64.2%), being ignored by 
a teacher (41.6%) and a teacher would not help when asked for help (39%).  
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Table 1. Means, standard deviations, and intercorrelations for study variables (N = 377). 

 M S SD 1 2 3 

Variable      

1. Mistreatment 1.40 0.57 .79 −.17** .41** 

2. EI 3.99 0.59  .88 −.25** 

3. Long-term 1.87 0.70 
  

 
.91 

** p < .01 Coefficient alpha in parenthesis. 
 

Table 2. Frequency of types of psychological maltreatment reported by students. 

 
Happened 
1 Time 

Happened 

2 to 3 

Times 

Happened 

4 or More 

Times 

Total 

Per Item 

Psychological Mistreatment 

Subscale Items 
% % % % 

1. A teacher picked me last 22 24.7 22.3 69 

2. A teacher would not help me when I 
asked for help 

19.1 12.5 7.4 39 

3. A teacher did not allow me to be 
part of special activities (art, gym, 
recess, etc.) 

12.7 4.8 1.3 18.8 

4. A teacher made me stay alone, away 
from everyone else 

9 2.4 0.5 11.9 

5. A teacher ignored me 23.3 14.3 4 41.6 

6. A teacher yelled at me 31.3 23.1 9.8 64.2 

7. A teacher called me mean names, 
made fun of me, or teased me in a 
hurtful way 

11.9 5.6 2.4 19.9 

8. A teacher said mean things about 
my family 

5.3 0.8 0.5 6.6 

9. A teacher made fun of me because of 
my race or the color of my skin 

3.4 1.3 0.3 5 

 
As far as the long-term emotional impact scale, the most reported long-term 

impact items (on a 1-5 scale) were feeling defensive (3.56), feeling a constant 
need to prove my worth (3.14) and it is important for me not to be perceived as 
lazy (3.06). 

Using the Process procedure in SPSS (Preacher and Hayes, 2004) to examine 
the proposed model, findings showed that the two variables (mistreatment and 
EI) explained about 20% of the variance of the long-term emotional impact (p 
< .001). A closer look at mediation effects showed that EI acted as a significant 
mediator in the model with an indirect effect of .03 (Confidence interval, Lower 
limit = .01 and Upper limit = .07). The direct effect between mistreatment and 
long-term emotional impact remained significant, .38 (p < .01). Thus, EI serves 
as a partial mediator in the model. 
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4. Discussion 

The present study’s focus was to examine the links between teacher mistreat-
ment and its long-term emotional impact on students by suggesting EI as a me-
diator and partial explanation for this link. Data collected from 377 young adults 
showed that the percentage of students experiencing at least one incident of 
teacher mistreatment (31%), and the most frequent types of abuse (being picked 
up, being yelled at, and not receiving help) were similar to findings in other stu-
dies (Hughes et al., 2001; Nearchou, 2018; Theoklitou et al., 2012; Twemlow and 
Fonagy, 2005).  

In light of the first research hypothesis, teacher emotional mistreatment was 
positively correlated with long term emotional impact. This finding is consistent 
with the few available studies of long-term impact of teacher mistreatment 
(Brendgen et al., 2006; Brendgen et al., 2007), as well as with studies of long- 
term impacts as a result of family emotional mistreatment (O’Dougherty-Wright, 
2014), peer to peer bullying (Cowie & Mayers, 2017) and workplace mistreat-
ment (Itzkovich, 2015). Yates (2007) proposed that emotional abuse can be con-
ceptualized as a type of chronic relational adversity. Recurrent hostile, degrad-
ing, indifferent and unpredictable emotional interactions between a caregiver 
(such as a teacher) and a child can create stress that in turn evokes adaptational 
difficulties and has the potential for long term negative psychological items.  

Secondly, the hypothesis that teacher emotional mistreatment will be nega-
tively correlated with EI, was also confirmed. This finding adds to the small body 
of literature on the impact of abusive experiences on EI levels (Mattar, 2018; 
Pearson & Porath, 2009; Thompson, 2010; Zhao et al., 2020) and extends it to 
teachers’ mistreatment. Thompson (2010) explained that stress, including stress 
induced by abusive experiences, has an enormous impact on cognitive and emo-
tional resources and reduces the ability to use EI. Indeed, Gibb et al. (2007) 
found that long-term emotional impact of mistreatment was fully mediated by 
increased negative automatic thoughts and decreased positive automatic thoughts, 
which can serve as a marker of reduced EI (Mayer & Salovey, 1997). Other stu-
dies have reported findings consistent with the present results. More specifically, 
childhood maltreatment was found to affect people’s ability of emotional regula-
tion (Heleniak et al., 2016), reduce the ability to assess others’ emotions, as well 
as one’s own emotions, which in turn may have negative impact on general le-
vels of EI (Mattar, 2018). Lea et al. (2019) further noted that EI is only adaptive 
in certain contexts and depends on the stressor type. It is therefore possible that 
given the significance of teacher-student relations, teacher mistreatment is a 
stressor which negatively effects the use of EI. 

In line with the third study hypotheses, EI was negatively correlated with emo-
tional long-term impacts of mistreatment and served as a mediator in the mi-
streatment-emotional long-term effect association. From a practical perspective, 
this implies meaning that If EI levels remains high, a person can use adaptive 
responses to reduce negative outcomes (Lea et al., 2019). However, if EI decreases 
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following mistreatment, the long-term emotional effects are greater. When emo-
tional abuse takes place, emotional resources such as ability to identify, use, un-
derstand and regulate emotions (Mayer & Salovey, 1997), are reduced, leaving 
fewer resources for effectively coping with adverse experiences (Lea et al., 2019). 
Furthermore, childhood mistreatment may impair social cognition (Mattar, 2018), 
another EI component which is related to the ability to identify and understand 
the emotions of others (Goleman, 2006) and harm long-term relationships.  

From another perspective, the reduction of EI may imply a decline in positive 
emotion frequency. Fewer positive emotions, in turn, weaken the victims’ coping 
ability when facing adverse events and makes it more difficult to build up per-
sonal resources for confronting and dealing with future adversities and setbacks 
(Fredrickson & Joiner, 2002). At the same time, lower levels of EI may make 
people produce more negative emotions in their lives, which will make them 
more likely to suffer from depression and anxiety later in life (Zhao et al., 2020).  

Parents, as well as society at large, rely on teachers to provide children with 
cognitive, emotional, and behavioral development and allow them to flourish in 
a safe and supportive climate. While this is also the aim of most schools and 
teachers, unfortunately it is not the case when teacher mistreatment towards stu-
dents takes place. Indeed, the school may be the first place that children expe-
rience emotional abuse (Nesbit & Philpott, 2002). While studies show that teach-
ers’ emotional mistreatment towards students is a widespread problem with 
profound negative impact (Kızıltepe et al., 2020), our paper is one of the first to 
study the topic rigorously. As such, determining the long-term impact, and, in 
particular, the effect on social-emotional skills, is quite essential as it helps ex-
plain various types of behavior in adults that may be prevented if the process 
leading to such negative outcomes was better understood.  

5. Limitations and Further Studies  

Several research limitations warrant mentioning. First, the cross-sectional nature 
of the study might have undermined definitive statements about causality. For 
example, our analysis implies that teacher mistreatment lowered students’ EI le-
vels. However, it may be that those with lower EI are more inclined to become a 
target of mistreatment or suffer long-term emotional impacts more than others. 
Secondly, the current study used single-source self-report measures for all con-
structs in the research model, which implies that common-method variance may 
be of concern. However, as mistreatment and reactions to it were the focus of 
the study, self-report does seem to be the appropriate measure. Indeed, future 
studies may take a longitudinal, rather than retrospective, perspective allowing 
for reactions of the individual over time and to different aspects of his/her life. 

Lastly, the sample of Arabs women students was drawn from a relatively small 
area with a somewhat homogenous background. To determine whether are re-
sults generalize a replication study conducted with male students or national rep-
resentative sample is therefore warranted. In view of the present findings, we 
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hope future research will further elucidate on the role of EI in explaining how 
mistreatment leads to negative effects in the field of education similar to other 
fields. 

6. Conclusion 

In conclusion, teachers’ mistreatment towards students, an often-overlooked an-
gle of school experience, has been shown to have a severe emotional effect on 
children and young adults. Despite its limitations, the current study elaborates 
and expands on previous studies on child mistreatment by showing, for the first 
time, the role EI plays in mediating between teachers’ mistreatment and its long- 
term emotional impacts. Often the effect is subliminal and as it has the potential 
to reduce EI, a set of essential skills which are related to children’s success and 
future well-being (CASEL, 2018; OECD, 2018) may be lost.  

Recommendations 

We suggest that this added awareness should be incorporated into teachers’ train-
ings to help raise awareness of the behaviors which may harm students and the 
potentially strong negative emotional impact of mistreatment. Additionally, in 
light of the association between high EI levels and teachers’ ability to form posi-
tive relationships and supportive class climate to students, we suggest actively 
developing teachers’ EI through trainings. Furthermore, alongside efforts to re-
duce mistreatment, incorporating Social Emotional Learning (SEL) initiatives 
(CASEL, 2018) for students can help develop resources that will protect them 
against the negative short and long-term emotional impacts of mistreatment.  
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