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Abstract 
Based on Theory of Second Language Acquisition, this paper analyzes the 
teaching and learning strategies in college English reading curriculum from 
the perspective of acquisition and learning hypothesis, monitoring hypothe-
sis, input hypothesis and affective filter hypothesis. 
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1. Introduction 

Krashen’s theory of second language acquisition consists of five hypotheses: the 
acquisition and learning hypothesis, the natural order hypothesis, the monitor-
ing hypothesis, the input hypothesis, and the affective filter hypothesis [1]. 
Among them, the acquisition and learning hypothesis, the monitoring hypothe-
sis and the input hypothesis theory are interchangeable and complementary to 
the teaching and learning strategies of the university English reading class.  

Krashen’s acquisition and learning hypothesis emphasizes that “learning” 
does not become “acquisition”. The process of “acquisition” is informal and 
takes place in natural contexts, marked by unconsciousness or weak or subcons-
ciousness, and does not follow explicit rules or correct errors; the process of 
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“learning” is formal and takes place in a teaching context, which is marked by 
consciousness or strong awareness, and learns according to explicit rules, re-
quiring error correction [2]. Learners’ fluency in a second or foreign language is 
the result of “acquisition” rather than “learning”, and the acquisition of English 
requires immersion in a second language environment or exposure to authentic 
language materials. Wu Ding’e, a Chinese scholar, argues that in the whole 
process of second language learning, if there are two pathways, acquisition and 
learning, they are also intertwined, integrated and inseparable [3].  

Krashen’s monitoring hypothesis suggests that language acquisition and lan-
guage learning play different roles in the development of second language skills 
in adults. Under normal circumstances, only language acquisition allows us to 
“begin” to express ourselves in a second language and to become fluent in oral 
communication, whereas language learning has only one function—to “moni-
tor” or edit the use of language rules. This monitoring can occur before or after 
writing or speaking. Krashen classifies three types of monitoring users. The first 
is over-monitors, the second is the under-monitors, and the third is ideal moni-
tors. The goal of teaching is to develop ideal monitors. They use monitoring ap-
propriately without interfering with communication, but try to modify it in their 
writing or prepared speech to improve the accuracy of their speech and writing. 
The ideal monitors are able to use learned skills to compensate for acquired 
skills [4]. 

Krashen’s input hypothesis suggests that acquisition can only occur when the 
learner is exposed to “comprehensible language input”, i.e., second language in-
put that is slightly above his or her current language level, and when he or she is 
able to focus on understanding the meaning or message rather than on under-
standing the form. According to Krashen, the ideal input should have four charac-
teristics: comprehensibility, be both interesting and relevant, be non-grammatically 
programmed, and have sufficient input [5]. 

The affective filter hypothesis views learners’ motivation, attitudes, anxiety, 
and other emotional factors as adjustable filters, and the “affective filter” is an 
internal processing system that subconsciously prevents learners from absorbing 
language by what psychologists call “emotions”. It is a psychological barrier that 
prevents the learner from fully digesting the integrated input he or she receives. 
Emotional factors can either block or facilitate input to the language acquisition 
organs of the brain, i.e., a high affective filter can limit second language acquisi-
tion, while a low affective filter can facilitate second language acquisition [6]. 

Generally speaking, learning and acquisition are coordinated and comple-
mentary in the teaching practice of English reading courses in Chinese universi-
ties. Learning is dominant, while the time and quality of acquisition need to be 
improved. 

2. Teaching Strategies 
2.1. Attention Strategy 

Before class, teachers adopt content schema and language schema to introduce 
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topics of interest to students (topics that respond to students’ interests in read-
ing, have clear directions and objectives, and are highly relevant to the reading of 
the text) or create problem situations (close to students’ psychology of seeking 
new and different things, with “new” to attract interest and “strange” to stimu-
late interest). The questions are designed to activate students’ cultural back-
ground knowledge, stimulate cognitive-psychological “conflict”, and to start 
reading, communicating and investigating with the questions in mind, clearing 
language barriers, expanding reading horizons, exploring the content of the text, 
gaining a deeper understanding of the text, and developing reading cognition, 
which eventually will enable them to achieve their reading goals. For example, 
before reading the article Einstein and What Music Did for His Genius, [7] 
teacher releases music-related video materials and asks the question: Is there any 
piece of music that makes you feel connected? What is the connection between 
music and your life? By doing so, a topic of general interest is introduced and 
students are inspired to share their knowledge of music. Teacher helps students 
to build background knowledge in a flexible way, such as setting up matching 
and true/false questions about Einstein and types of music, music instruments, 
etc. Students are encouraged to complete the knowledge competition in groups, 
so that they can easily acquire background knowledge, paving the way and 
clearing the main language barriers in the following text analysis. The question 
“Do you think Einstein was stupid?” stimulates students’ cognitive-psychological 
“conflict” and arouses their interest in reading. The question “Why did the 
teacher say that Einstein was too stupid to learn?” will lead students to a deeper 
reading of the text in the process of exploring the content, thus deepening their 
understanding of the theme. 

2.2. Planning Strategy 

Teachers set realistic short-, medium- and long-term English reading goals. Stu-
dents plan their reading time according to their current level and ability (know-
ledge of syntax, chapter structure, reading strategies, background knowledge, 
etc.), and make short-, medium- and long-term reading plans and concrete im-
plementation schedules. Students report regularly on the completion of their 
plans and teachers provide guidance and assistance. Teachers take a particular 
reading text theme as the basis, combine their own knowledge system and read-
ing text materials on the same or similar themes, link multi-modal discourse re-
sources, perceive and experience, confirm and falsify, explore and extract core 
literacy information from the text, process and integrate and output expressions, 
explore the thematic meaning of the text, and enhance the value of education. 

2.3. Grouping Strategy 

Based on students’ reading levels, teachers adopt homogeneous or heterogene-
ous groupings at different teaching stages according to students’ reading inter-
ests, gender and personality. Cooperative groups consist of operators and 
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checkers of extra-curricular reading, who work together to find and read rele-
vant materials, achieve communication and interaction through activities such 
as book reports, post-reading reflections and oral communication, and discuss 
and monitor and check each other. The checkers check for gaps and make rea-
sonable comments and pertinent suggestions on the oral reports to facilitate the 
reading learning of the operators. Teachers supervise, check and guide students 
during group activities in a timely manner to enhance the planning and effec-
tiveness of reading outside the classroom. For example, after reading the article 
Einstein and What Music Did for His Genius, teacher groups students according 
to their different choices of idol views and asks them to cooperate in groups to 
consult reading materials and summarize them in the form of a report in class, 
and further debate and explore among the groups on the concept of choosing an 
idol. 

2.4. Questioning Strategy 

Teachers should be ready to ask questions during the reading process, taking in-
to account the facts of the text and digging into the topic. This will stimulate 
university students’ curiosity and imagination, and develop thinking skills such 
as intuition, epiphany and inspiration, as well as the spirit of discursive innova-
tion such as seeking newness, change, doubt, criticism and reflection. For exam-
ple, when we read “When we say genius, one name will come to a lot of people’s 
mind”, teacher guides students to discuss: What is genius? What makes genius? 
Through reading the text and exploring the topic, students can realize that it is 
not talent but hard work that makes a genius, and they are inspired them to face 
life with a positive attitude. When analyzing the sentence “His picture with his 
distinctive hairstyle even became a pop culture icon”, teacher encourages stu-
dents to debate in teams on the basis of reviewing the meaning of the word 
“icon” in different contexts. In your eyes, who is the pop culture icon? Einstein 
or Xiaozhan (the idol of many young people in China recently)? In this way, 
students explore what kind of idols the younger generation needs in the new era. 
Students will be guided to reflect on their own view of choosing an idol, to take 
the responsibility of inheriting traditional Chinese culture, and to establish a 
correct view of idols. 

2.5. Multi-Modal Strategy 

Teachers use voice intonation, pictures, audio and video, body language, music 
and other forms of modality to carry out reading teaching during the introduc-
tion of topics, conceptual and theoretical explanations, and text analysis to im-
prove the learning effect and improve reading ability. For example, the combi-
nation of catechism and flipped classroom teaching mode, “learning-centred”, to 
develop college students’ independent learning and communication skills. The 
flipped classroom requires students to study independently, using their time af-
ter class to watch lectures, audio and video, electronic literature and other mate-

https://doi.org/10.4236/oalib.1109889


X. J. Li, H. J. Luo 
 

 

DOI: 10.4236/oalib.1109889 5 Open Access Library Journal 
 

rials, and participate in online group discussions to complete the transfer of new 
knowledge, and internalize pre-learning knowledge in the classroom learning. 
The combined teaching mode of micro-lessons and flipped classroom consists 
of four components: micro-video design and production, student independent 
learning, classroom cooperative teaching, and teacher-student reflection and 
summary. 

2.6. Language Context Strategy 

Language learning is closely related to culture and context, and reading text is 
also a product of context. The creation of language contexts should follow the 
principles of authenticity, concreteness and challenge. Reading teaching should 
bring students into real contexts, close to their actual lives, in line with their 
emotional experiences, and make abstract concepts concrete. Teachers can create 
concrete language contexts through language, objects, images, questions, and 
contrasting relationships between old and new knowledge and ideas. Creating 
quality language contexts is conducive to developing and improving students’ 
core literacy in reading English texts. 

2.7. Fine-Tuning Strategy 

Reflective and interactive thinking is actively undertaken around the content of 
the text and in relation to students’ reading practice. Teachers guide students to 
practice such aspects as giving examples in relation to reality, adding details to 
the text, making associations, imagining, asking questions, reasoning, identifying 
key points and synthesizing thematic ideas in the text to effectively improve their 
reading refinement skills. Teachers use information conversion tools (e.g. audio 
and video, board books, mobile phone apps, etc.) to set up reading classroom 
activities that simplify the difficulty of text content and facilitate the transfor-
mation of language input into effective language output. After class, teachers set 
up classroom activities such as group performances, speeches, presentations 
and writing to flexibly use content mapping and language mapping to consoli-
date language knowledge, deepen understanding of text content and develop 
comprehensive language skills. 

2.8. Summarizing Strategy 

Teachers or group members summarize, refine and construct mind maps on text 
topics to optimize and systematize students’ knowledge systems and effectively 
improve learning efficiency. Teachers use a variety of forms of diagrams ac-
cording to the genre of the text to sort out the structure of the text and to pre-
pare the output for writing in the later stages of text reading. 

3. Learning Strategies 

A learning strategy is a system of operational responses in which learners, in a 
certain context and in response to a certain learning task, actively operates effec-

https://doi.org/10.4236/oalib.1109889


X. J. Li, H. J. Luo 
 

 

DOI: 10.4236/oalib.1109889 6 Open Access Library Journal 
 

tively on the procedures, tools and methods of learning according to the general 
rules of learning, so as to improve the quality and efficiency of learning [8]. 

3.1. Prediction and Speculation Strategy 

Before reading a text, students retrieve, review and relate their existing relevant 
background knowledge to predict and speculate on the content of the text. They 
then skim or scan the title, cover, table of contents, chapter names, preface (or 
foreword), introduction, etc., for specific purposes, to achieve an overall grasp of 
the text framework, to predict the general content of each chapter, to gain spe-
cific information about the text, to gain concrete impressions, to infer the au-
thor’s attitude and tendencies, to infer the meaning of words according to the 
context, to preview key words and text structure, etc., and to further increase 
their interest in reading. 

Teachers can also introduce topics by showing images, videos and objects re-
lated to the text, or by setting up situations, such as introducing background 
knowledge, asking questions or organizing discussions, and guiding students to 
draw on the headings, illustrations, diagrams and vocabulary of the text being 
read. Students are encouraged to predict the theme, genre, emotion and content 
of the text, and the teacher builds scaffolding and uses tools to help students re-
move vocabulary barriers. 

3.2. Relating Strategy 

Students combine their own English language foundations, apply interdiscipli-
nary theory, draw on and integrate content from other disciplines, bridge the 
correlation between reading content and cognitive experience, and help the in-
teraction of new and old knowledge to lay the foundation for readers to feel and 
internalize the profound connotations of the reading text. 

3.3. Reading Aloud Strategy 

Reading aloud is based on understanding the text in a coherent way, with em-
phasis on the reader’s personal experience and inner feelings. Reading aloud as-
sists the reader in translating parts of the text’s content into the reader’s expres-
sive skills (as reflected in the way the language is expressed and the structure of 
the sentences). Purposeful, immersive reading aloud develops a sense of English 
sentence patterns and a good sense of language. 

3.4. Sentence Pattern Training Strategy 

Sentence pattern training is divided into mechanical drills (repetition method, 
conversion method, parallel sentence method), meaning drills (question and 
answer method, sentence conversion method, solitaire drill method, drill by dia-
gram method) and communicative drills. Sentence patterns should be practised 
in conjunction with vocabulary revision and phrase usage. The number of basic 
sentence patterns in English is limited, and there are many rules for expanding 
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sentence patterns. Once the reader is familiar with the basic sentence patterns 
and their extension rules, he or she will gradually internalize them into his or her 
linguistic perception system and become a stereotype of English thinking through 
extensive speed-limited sentence training. 

3.5. Visual Perception Training Strategy 

Visual perception training increases the speed of response to thinking stereo-
types. Training visual breadth can develop the reader’s ability to read “at a glance” 
and improve reading difficulties such as slow reading speed and inability to 
quickly grasp the full content of a text; training visual discrimination can im-
prove bad reading habits such as skipping words, missing words, adding words, 
subtracting words, misrecognizing words, skipping lines and missing lines; 
training students’ ability to follow and examine objects with their eyes can im-
prove visual breadth and speed; improve students’ thinking and reading com-
prehension skills. Teachers guide students to adjust their reading speed at the 
right time, target key words and passages, and flexibly use a variety of reading 
skills in order to gradually improve readers’ reading comprehension. 

3.6. Summarizing and Expanding Strategy 

Students are led to summarize the topic, screen the subject matter and break 
down the content based on the genre, chapter structure and rhetorical tech-
niques of the text, further summarize the meaning of the passage and extract 
factual and detailed information. Then, from the shallow to the deep, from point 
to point, they can explore and extract the profound connotations of the sen-
tences, paragraphs and chapters of the text, thus expanding the depth and 
breadth of students’ reading. To do this, teachers should select extension content 
and use extension methods to implement the extension objectives. 

3.7. Timed and Time-Limited Strategy 

Timed and time-limited reading training can improve the speed of reading Eng-
lish texts. With the help of timing and time limits, readers read the text quickly 
and answer questions from the teachers that are relevant to their understanding 
of the text. Readers use this practice to correct poor reading habits and gradually 
expand their instantaneous “recognition spacing” to effectively improve stu-
dents’’ reading speed and reading comprehension. 

3.8. Skimming and Scanning Strategy 

Skimming is the process of reading in a cursory manner in order to understand 
the general content of a text (e.g. the main idea of the text, the main message or 
the author’s basic opinion); scanning is used in order to find specific informa-
tion or material (e.g. words, phrases, numbers, text fragments, etc.). Extensive 
skimming training enables students to achieve a glance at the text. Students can 
gain timely access to useful knowledge and up-to-date information about spe-
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cialist subjects and fields, while promoting reading speed and reading compre-
hension. 

In the process of skimming texts, students are able to grasp the connections 
between text clusters, make good use of group reading and consecutive reading 
skills, and infer the meaning of words and passages in relation to their context. 
Specifically for text reading in examinations, students should interpret the ques-
tion stem, grasp the centre and main points of the text passage as a whole, and 
focus on key statements and sentence clusters that contain answers to test ques-
tions. They should also skim and scan the text to make it more visual, imagina-
tive and concrete by using scenario imagery, outline lists, key lines and sketch 
diagrams to sort out the context of the text. Teacher use guiding questions to di-
rect students’ attention to the main idea of the text. Students quickly skim 
through headings, opening paragraphs, closing paragraphs and opening sen-
tences to gain insight into the text’s sequence of events through chapter con-
junctions and key words, and quickly find the topic sentences and key words in 
the paragraphs. Students are asked to complete answers to questions on text 
reading comprehension or to logically order the main points of the text. 

3.9. Information Conversion Strategy 

Teachers convert text readings into a variety of formats that can be used to check 
students’ comprehension. Students are asked to present content in the form of 
notes, charts, tables, drawings, statistical charts, tree diagrams, flowcharts, mind 
maps, etc.; they are asked to guess the connotations and referential meanings of 
words and phrases; to complete the task of selecting and adding titles to texts; to 
answer questions at five levels: remembering, understanding, applying, creating 
and evaluating; to recall the content of texts to draw diagrams, connect lines, fill 
in tables, sort and complete information, etc. 

3.10. Testing and Consolidation Strategy 

The aim of this strategy is to test and consolidate the reader’s understanding of 
the content of the text, to integrate reading skills and other language skills, and 
to consolidate, synthesize and internalize language knowledge. Readers sum-
marize and integrate the content of the text, their own experiences, knowledge, 
interests and opinions, analyze the structure of the text, discuss the central 
themes, the intentions of the writing, the author’s views and attitudes, etc., and 
then acquire and use new forms of language and actively engage in a variety of 
critical thinking. Readers integrate textual material and existing knowledge 
structures, evaluate language learning in a multidimensional way, update their 
thinking patterns, construct new ideas and propose new perspectives, and finally 
achieve the goal of learning and using the language. 

3.11. Summarizing Strategy 

Read the text and then summarize the main ideas to help students understand 
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and remember the text in its entirety. Students summarize the content of the text 
by organizing their own language with the help of themes, key messages and key 
words; discuss and retell the content of the text and continue to write the text 
story; rewrite the content of the text into a dialogue style, group dialogues and 
perform in roles; complete fill-in-the-blank questions based on the content of 
the text, etc. 

3.12. Assessment Strategy 

Based on reading assessment and feedback requirements, teachers refine and op-
timize multi-dimensional (e.g. teaching assessment, learning assessment, com-
prehensive assessment, etc.) and multi-format (e.g. teacher assessment, student 
self-assessment and student mutual assessment, etc.) approaches to reading as-
sessment. Teachers can clarify the reading objectives, grasp the reading priori-
ties, and reflect on and improve the whole process of reading English texts 
through immediate feedback from assessment [9]. 

4. Conclusions 

The teaching strategies for learning in college English reading courses include 
attention, planning, grouping, questioning, multi-modality, language context, 
refinement, and summarization. 

The learning strategies for learning in college English reading courses include 
prediction and speculation, association, reading aloud (reinforcement), sentence 
pattern training, visual perception training, extension, timing and time limita-
tion, skimming and scanning, information transformation, testing and consoli-
dation, generalization, and evaluation. 

The strategies of grouping, prediction, and speculation are closely linked to 
acquisition and learning hypotheses. College students acquire second language 
through English reading courses with a solid cognitive foundation, mature 
thinking, and independent personality. Their acquisition process is very differ-
ent from children’s native language acquisition. Conscious acquisition and sub-
conscious acquisition exist simultaneously and complement each other. In Eng-
lish reading classes, it does not work if the focus is merely on increasing lan-
guage input and students’ self-acquisition, while weakening teacher’s teaching 
process. Acquired and learned knowledge can even be transformed into each 
other under certain conditions; thus, the learning and acquisition processes go 
hand in hand. 

Strategies such as planning (meta-cognition), questioning, refinement, sum-
marization, association, reading aloud (reinforcement), sentence training, gene-
ralization and expansion, timing and time-limiting, information transformation, 
testing and consolidation, evaluation, and monitoring hypothesis theory are in-
tegrated with each other. Children also use strategies such as meta cognition, 
association (syllables and meaning), reinforcement, and generalization under the 
guidance of parents and teachers in the process of second language acquisition, 
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and learning a certain amount of elementary grammar can also rapidly improve 
children’s second language acquisition. By extension, college students’ reading 
efficiency and accuracy can also be significantly improved by effectively using 
various learning strategies in English reading classes. 

Grouping, language context, visual perception training, timing and time lim-
its, skimming and scanning, and extension strategies intersect with input hypo-
thesis theory. The progression of second language acquisition is dynamic and 
progressive, varying from person to person. Teachers’ correct teaching strategies 
and college students’ increasingly sophisticated reading strategies, combined 
with a large amount of textual information input in line with the nearest deve-
lopmental zone theory, can help achieve the desired teaching effect. 

The strategies of attention, multi-modality, processing, reading aloud, and af-
fective filter hypothesis complement each other. The outward expression of col-
lege students’ linguistic, pragmatic, and discursive abilities must be achieved 
through language output. Teachers should encourage and guide college students 
to actively output English content according to their specific teaching situations 
and students’ circumstances (especially their emotions, attitudes, tendencies, and 
values) based on their individual needs. 

Conflicts of Interest 

The authors declare no conflicts of interest. 

References 
[1] Krashen, S. (1985) The Input Hypothesis: Issues and Implications. Longman, Lon-

don.  

[2] Zhang, J. (2009) A Dialectical Analysis of the Characteristics and Roles of Second 
Language Acquisition and Learning. Journal of Jiangsu University (Social Science 
Edition), No. 3, 89. 

[3] Wu, D.E. (2001) Is Acquisition and Learning Independent or Integrated—A Review 
of Krashen’s Acquisition-Learning Theory. Foreign Language, No. 1, 26. 

[4] Li, L. (1997) A Review of Krashen’s Theory of Second Language Acquisition. Journal 
of Zhengzhou University (Philosophy and Social Science Edition), No. 4, 120-121. 

[5] Li, P.C. (2009) An Analysis of Krashen’s Theory of Second Language Acquisition. 
Journal of the Institute of International Relations, No. 5, 92-93. 

[6] Liu, S.H. (2006) Implications of Krashen’s Second Language Acquisition Theory for 
Foreign Language Teaching. Journal of Anshan University of Science and Technol-
ogy, No. 6, 653. 

[7] Liu, Z.G. and Peng, P.L. (2021) New Target College English Integrated Course 1. 
Shanghai Foreign Language Education Press, Shanghai, 63-65. 

[8] He, Z.L. (2011) The Development of English Learning Strategies in Secondary 
Schools from the Perspective of Constructivist learning Theory. Master’s Thesis, 
Chongqing Normal University, 2. 

[9] Sun, N. (2007) An Empirical Study of Learning Strategies of Adult Second Language 
Learners. Journal of Xi’an University of Foreign Languages, 9, 45-46. 

 

https://doi.org/10.4236/oalib.1109889

	Research on the Teaching and Learning Strategies in College English Reading Curriculum from the Perspective of Second Language Acquisition
	Abstract
	Subject Areas
	Keywords
	1. Introduction
	2. Teaching Strategies
	2.1. Attention Strategy
	2.2. Planning Strategy
	2.3. Grouping Strategy
	2.4. Questioning Strategy
	2.5. Multi-Modal Strategy
	2.6. Language Context Strategy
	2.7. Fine-Tuning Strategy
	2.8. Summarizing Strategy

	3. Learning Strategies
	3.1. Prediction and Speculation Strategy
	3.2. Relating Strategy
	3.3. Reading Aloud Strategy
	3.4. Sentence Pattern Training Strategy
	3.5. Visual Perception Training Strategy
	3.6. Summarizing and Expanding Strategy
	3.7. Timed and Time-Limited Strategy
	3.8. Skimming and Scanning Strategy
	3.9. Information Conversion Strategy
	3.10. Testing and Consolidation Strategy
	3.11. Summarizing Strategy
	3.12. Assessment Strategy

	4. Conclusions
	Conflicts of Interest
	References

