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Abstract
Children with Autism Spectrum Disorder, when interacting with people in
their immediate environment (such as other family members, classmates,
educators, therapists), have difficulty in understanding the position of other
people so that they can react appropriately. This is related to the difficulty
these children face, which is recognizing and understanding the feelings of
other people around them. The ever-increasing use of technology in education could be combined with the emotional development of children with
Autism Spectrum Disorder, as it offers a variety of visual stimuli, which contributes positively to the learning of these children. The aim of the present
study was to collect research data on the views of Special Educators and Therapists on their observation of specific behaviors developed by students with
Autism Spectrum Disorder. The sample consisted of two hundred and fifty-six (256) Special Educators and Therapists, including as factors their demographic and professional characteristics. A quantitative approach and a
thoroughly structured questionnaire were used as a tool for data collection to
explore these views. The results of the research process demonstrate the attitude of experts towards the inclusion of children with Autism Spectrum Disorder in the general school, as well as argue that these children can generalize
the ability to understand emotions. However, some factors, such as the lack of
specialized technological equipment, the lack of training of teachers on the
treatment of students with ASD, the financial data of parents who do not allow students to enroll in a special school, act as obstacles in the educational
process. It is understood that education is particularly effective for the development of communication skills of students with Autism Spectrum Disorder,
for their socialization, for the improvement of their behavior inside and outside the classroom. On the part of educators and therapists, positive views are
expressed about the effectiveness of education in the general school of stu-
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dents with Autism Spectrum Disorder.
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1. Introduction
In children with autistic disorders, in most cases, a small degree of socialization
is identified, while they are excluded from many social contexts due to the problem they face. In this social context, the question of whether these children can
be included in the general school is included. When this happens, the social skills
of children with autism are improved [1]. One of the main goals of the inclusion
of children with autistic disorders in general school is non-social exclusion,
which means that some people are isolated from the public with the contribution
of disability from others, due to lack of skills or low financial status or due to
some special needs that result in obvious discrimination. Their non-participation is
not only included in the commons, but also in the opportunities for work, for
education, for sports and artistic activities, for entertainment, for their equal service in services etc. [2]. Through the general school, equal opportunities can be
achieved, i.e. the ability of each person to be included and enjoy the opportunities, on the same basis as all other people [3]. Clearly, there are certain conditions for a child with autism to enroll in a general school, such as having a special educator. According to Exarchou [4] research, several scientists argue that
children with Autism Spectrum Disorder should be included and co-educated in
the general grades of a school, along with children of normal development.
Teachers are now called upon to work with special educators to ensure that the
child with autism has the best possible performance in the lessons.
The difficult part of adapting these children to a normal school environment
focuses on the fact that they are accustomed to being guided by their parents and
find it difficult to build relationships and develop joint activities with people of
the same age [5]. More specifically, children with ASD in the field of social development present difficulties both in interpersonal relationships with their
peers and in their social transactions [6]. By offering solutions to students with
autistic disorders such as the specialist educator, the child psychologist, access to
technological means, the result is an increase in their degree of socialization,
while the feeling of diversity and the solution of isolation are eliminated [7] [8].
Self-management of emotions and actions, for children with autistic disorders,
you consider a very important process but at the same time necessary for the
DOI: 10.4236/oalib.1108132
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child, initially, to feel that he is functioning autonomously and consequently to
be easier to integrate in school [9]. The difficulties faced by children with ASD
are in emotional and social understanding as well as in cognitive development,
both in communication and in their behavior [10]. In the emotional field of
children, however, there is either apathy due to the lack of empathy of these
children or they show an excessive reaction to the stimuli received from their
environment [1]. The relationships that exist between the people in the familiar
environment of the child, directly affect the behavior of the autistic child at
school. When there is a child with any form of disability, relationships are shaken, as well as the role of each member in the family. Conflicts and tensions become less intense when the child's psychological support is gradually “built” in
order to understand that he is entitled to equal opportunities [11]. As a result of
this method, comes the normalization of family relationships. One of the biggest
mistakes parents make is the frustration they feel about themselves, considering
it their own fault. You observe this phenomenon mainly in single-parent families, while frustration, combined with the parent's refusal for psychological support and lack of knowledge, results in the non-socialization of the child and his
complete isolation [11]. Among the models that are followed, for many consecutive years by psychologists and bring results in the psychosynthesis of parents
with children of any kind of dysfunction, is the Stage Model [12] [13]. Parents’
discussions with the psychologist focus on their feelings that were created from
the moment the problem was realized. In the next step, the expert asks the parents to categorize their feelings into intense and less intense, as well as their
reactions when they are with the child for a long time. Each parent observes the
other’s behaviors, but without developing characterizations to achieve the ultimate goal of accepting the child and alternative ways to provide equal support
and assistance from all family members [12] [13].
The benefits through group activities in a school environment are found in
improving the physical health of these children, their mental health but these
benefits are also found in other children who accept their peers with this difference [14].
Even from a legal point of view, according to Article 7 of the Greek Constitution “the best interests of the child shall be a primary consideration for all activities involving children with any form of disability” (http://www.un.org). Law
3699/2008 [15] on “Special Education and Training of Persons with Disabilities

or Special Educational Needs” has also been enacted. The avant-garde of this law
is in the concept of Special Auxiliary Personnel (SUP) but also in the strengthening of the institution of parallel support [16].
Thus, through the inclusion of children with autism in the general school,
participatory education is developed. Which means that there are no restrictions
on education, while providing quality education for all students with respect for
diversity and different needs and abilities, characteristics and learning of students’ expectations, eliminating any discrimination. Co-education is a process of
DOI: 10.4236/oalib.1108132
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enhancing the capacity of the education system so that all students receive
knowledge. Education is a basic human right and the foundation for a society
that wants to be fair, equitable and truly developed
(http://unesdoc.unesco.org/images/0017/001778/177849e.pdf).

2. Theoretical Framework
It is considered very important, before moving on to the conceptual approach of
autistic disorders, to note that autism is defined as a highly diffuse or universal
developmental disorder that usually appears before the child reaches the age of
three [17]. Numerous conceptual approaches have been attributed to autistic
disorders, among them, as a set of various manifestations of the same disorder,
from the most severe to the mildest, where there is a lower IQ and other cognitive characteristics [18]. Another conceptual approach to autistic disorders is
given as the repetition of a child’s movements, sounds, expressions, combined
with an explosive behavior when there is a remodeling in the space. The first definition was given, in part, as strict as autistic disorders were defined as the inability of a child to adapt to other people, while they are characterized by the feeling
of satisfaction when isolated and focused only on parents [19]. Another conceptual approach to autistic disorders is the abnormal physical-mental-spiritual development of a person with underdeveloped communication skills and socialization problems [20] [21].
However, there is also Asperger’s Syndrome, according to which the characteristic peculiarity of the gaze is obvious to the child and in particular the absence
of eye contact, while they seem to perceive things only with a sideways gaze and
never with a straight one. Personal expressions as well as gestures are inadequate
and limited, while movements are stereotyped and impulsive. In this Syndrome,
there is also a refusal of children to learn and cooperate with educators, as well
as a negative relationship with other family members. Finally, you observe the
invention of words and the way of thinking without any coherence [22] [23].
The samples that show that a child has autistic disorders, are revealed in the
first three years of his life, while in many cases from the first period of 18
months [24]. There are a few cases where autistic disorders were caused in old
age in the child and were the result of an infectious disease. The first signs that
are identified from the moment of birth (and parents may not realize it, but pediatricians are aware of these signs) are the gaze that focuses for a long time on a
point [24] [25], disgust and denial to the care of the mother and excessive restless sleep [26]. Some other signs that are related exclusively to the behavior are
the intense mood swing of a child such as e.g. the abrupt change of a cheerful
and social behavior in isolation and self-destruction [26]. Some other examples
of autistic disorder in children and not in infants are hoarseness, refusal to socialize, especially with people of the same age, incoherent expressions and time
delay in speech, hyperactivity, reaction to any change, or not, knowledge of handling any object and ignorance of the risk [26]. What makes it difficult for
DOI: 10.4236/oalib.1108132
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children with autistic disorders to develop relationships with other people is the
inability to separate emotions, movements, so-called. A verbal expression or a
facial expression, which by two people used differently, for these children there
is no difference in the way, they perceive both cases the same. The most difficult
and dangerous part, both for the children themselves and for the rest of their
family members, are the cases of self-injury [27].
For many years, specific internationally recognized diagnostic criteria for autistic disorders have been used. Thus, according to the Diagnostic and Statistical
Manual (DSM -// IR), of the American Psychiatric Society, the diagnostic criteria
are [28] [29]: autistic loneliness which means lack of awareness of the existence of
other people and their feelings, the lack of seeking attention, consolation, love
and all tender feelings, zero behavior in initiating movements, avoiding group
games and the constant refusal to socialize with peers inside and outside the
school environment. The qualitative deviation in the written and oral speech and
in the creative activity. The development of oral speech occurs very rarely, especially when the child is in preschool age and is not provided with any special
help by qualified educators, while facial expressions are noted in rare cases. In
addition, the child’s intolerance to spontaneous behaviors of other people towards the same as e.g. the zero reaction in a hug. The elliptical ability to create a
game with fantasy heroes or create a fantasy story. Clear anomalies in the form
of speech content that include stereotypical and repetitive use of speech, coding
of words and expressions, and comments on any topic other than the one under
discussion. The limited range of activities. This includes stereotyped and abnormal movements, long-term involvement with an object, and creates great
panic in the child when any change occurs in the space he is in [28] [29].
According to the DSM-IV, the diagnostic criteria for Autistic Disorder fall into three categories: social behavior, communication, and deviant behavior.
When a child has more than six characteristics, at least two of them should be
related to the category of social behavior, one related to the ability to communicate, as well as one to the deviant behavior. The result of the diagnosis then is,
without a doubt, autism [1]. The fifth edition of the DSM [30], released in May
2013, brought many changes to the diagnostic criteria for autism. One of them is
located in the conceptual approach “Diffuse Developmental Disorders” which
was replaced by the concept of “Autism Spectrum Disorder” (ASD) [28] [31].
Level 1 includes people who find it difficult to be flexible and communicate with
other people but never have difficulty socializing. Level 2 includes people who
face difficulties in socializing and flexibility, but not in developing communication. Level 3 categorizes people in need of enhanced support, i.e. people who face
daily difficulties in communication and socialization process, but never in flexibility [32].
Decades ago, it was claimed by medical scientists that the only cause was emotional disorders, which is now being debunked and one of the reasons is that
about a third of autistic adolescents have seizures all of a sudden. Some research
DOI: 10.4236/oalib.1108132
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shows that it is a neurological problem that affects the parts of the brain that are
associated with language and the ability to develop speech. However, to some
extent, autistic disorders are associated with genetic reasons (3% - 5%) and not
individually by the mother but also by both parents [20] [33]. The difficult part
of adapting these children to a normal school environment focuses on the fact
that they are accustomed to being guided by their parents and find it difficult to
build relationships and develop joint activities with people of the same age [5].
More specifically, children with ASD in the field of social development present
difficulties both in interpersonal relationships with their peers and in their social
transactions [1]. Offering students with autistic disorders, solutions such as the
special educator, the child psychologist, access to technological means, the result
is an increase in their degree of socialization, while the feeling of diversity and
the solution of isolation, are eliminated [7] [8].
Regarding the duration of the pregnancy, there are cases where the fetuses
were affected by an illness that the mother went through, as a result of which
they are noted. Also, the administration of the triple vaccine (MMR measles,
mumps, rubella), creates irritable bowel syndrome in combination with inability
to communicate, aggressive behaviors, zero degree of socialization, in children
older than infancy (2 - 3 years) [34].
According to the studies of the last 30 years, there is an increase in the birth
rates of children with Autism Spectrum Disorders, a fact that is quite worrying,
while in the scale of the most severe disabilities, it ranks second and by 90%, it
appears in combination with other disabilities [17]. According to demographic
research findings for Autism Spectrum Disorder, children with autism did not
exist in families of high socio-economic status, as the initial perceptions claimed,
but their distribution is independent of this. The prevalence of autism does not
depend on racial ancestry [35].
Autism seems to occur in about 60 children, per 10,000 and specifically under
the age of 8, while 10 - 20 of these 60 children are closely associated with pervasive developmental disorders. These are data that do not concern a single country but a Global Level [36]. Also, boys are 3 - 4 times more vulnerable to autistic
disorders than girls. Regarding the cases of twins, out of 100, 2 to 5 are observed
with ASD [36]. Of course, not all cases of people with autistic disorders are considered the same, as there are differences between them such as the mental level,
as in a percentage of it (60% - 70%), there are problems of mental retardation, in
contrast to a percentage (40% - 30%) where the mental level is at a normal degree. However, there is a small percentage (10% - 20%) where the IQ is above the
normal level [37].
Autistic disorders have not been studied as a phenomenon by experts in our
country as much as they should. During the last decade, in the years 2003-2004,
a survey was conducted and the results were as follows: In Primary Education, in
general schools, were enrolled, about 550 students with autistic disorders, which
means that 3% of the total All students in Primary Education were students with
DOI: 10.4236/oalib.1108132
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autistic disorders. Five years later, a survey was conducted at a Diagnostic Center, which displays educational, family and developmental data for Greece. Specifically, out of a total of 2665 children aged 4 to 14, 91 were diagnosed with
various forms of autism and different levels of intelligence, which means (3.4%)
of the total, while the cases of boys were more than those of girls and the average
age was 6 years of age.
As for older data, specific data from the previous decade, according to the
American Centers for Disease Control and Prevention, at the age of about 8
years, one in 70 children developed autism [38]. According to studies conducted
in the USA, in fact, autistic disorders are not related to social data, while DNA is
not the only factor in the development of autism. However, even in the US, the
cases of boys with ASD are much higher compared to the cases of girls [39]. According to the most recent research on autistic disorders, the results are as follows: a minimum percentage, 0.6% - 0.7% of the general population, worldwide,
is located in the range of ADHD. Of this total, 0.2% is diagnosed exclusively with
ASD, while 0.02 with Asperger Syndrome and 0.3 with other ASD diseases [38].
In Greece, no research has been done on the epidemiology of autism, but it is
assumed that the number is proportional to the general population of the country.
The symptoms of autism can vary in intensity and appearance, as well as in
the behavior of a person with autism, certain specific characteristics can be observed, such as difficulties in the correct development of oral speech [40]. Significant deficiencies are observed in imitation, attention and play. Children with
Autism Spectrum Disorder have disabilities in imitation of body movements,
oral cavity and facial expressions [40].
Some people experience hoarseness, some others have difficulty with articulation, syntax, temperament in general of oral speech. In addition, the constant
repetitions of the non-narrative ability, the tone and the tone of the voice remain
at the same degree without alternations. The greatest difficulties in their speech
are located in the factual aspects of language development, they appear as quantitative and qualitative deficiencies in written as well as in oral speech [40]. In
most cases, when an adult tries to develop a dialogue with a child with autism,
you consider it a very difficult achievement because the topics to be discussed
revolve around the issues that concern the child, while there is no patience on
the part of the child to express his point of view. The problem is also found in
the child’s difficulty in understanding expressions with humor or, respectively,
in a spirit of irony, while the problem is also found in metaphorical expressions.
In short, most children with ASD find it difficult to monitor fluctuations in oral
speech [40].
Regarding the degree of socialization, for the largest number of children with
ASD, it is located to a very small degree, as they do not want eye contact or
physical contact [1]. Creating a friendship between a child with autism and a
normal one is considered a difficult task because of the aggressive or abnormal
DOI: 10.4236/oalib.1108132
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behavior of these children. Apart from aggressive acts, from a child with autism,
there may be a constant apathy for everything, but you may also notice great
sensitivity. In other words, you notice a non-uniformity in the manifestation of
emotions, but also an irregularity. In fact, sometimes a child with autistic disorders is “lost” mentally and has the feeling that he is somewhere else or even
daydreaming or having reactions to attending classes [1]. However, there are
some positive elements in some children with autistic disorders, as long as you
do not consider their situation aggravated, such as the element of participating
in group games, ambitious behavior giving help to others, the effort to study [1].
The Theory of Mind concerns the ability of each individual to perceive and
attribute mental states to himself and others [41]. Specifically, to perceive and
impart knowledge, beliefs, desires, additions, emotions, movements. This is the
most important human ability in order to develop a degree of socialization [41].
The Theory of Mind has been studied as an important dimension of social
cognition, which is necessary for the development of communication between
people and the creation of social relationships [41]. In this context, the ability to
attribute mental states to others enables us to deceive other people, to hide important information, to keep secrets, to avoid the truth, and to recognize these
strategies when used by someone else. But according to another study, the
Theory of Mind consists of a kind of metacognitive knowledge, as it concerns
knowledge related to the mental states of self and others [41].
The Theory of Mind also functions as a predictor of reports of victimization
and the manifestation of aggressive behaviors, bullying behaviors towards weaker people, while it is directly related to the concept of victimization or otherwise
of bullying. According to Olweus [42], you use the term victimization to mean
that some children consider themselves stronger than other children, thus targeting the weakest children and displaying aggressive behaviors, either in the
form of physical violence or in the form of psychological, verbal violence.
Thus, this developmental delay in social knowledge deprives children with
autism of the ability to understand the intentions and behaviors of other people
[43]. The ability to recognize faces, you consider a very key factor for the development of social and interpersonal relationships, as children with autism disorders to a high degree, sometimes have difficulty, even in recognizing familiar
people. Interventions for education in the recognition of emotions should initially focus on the most distinct emotions along with facial expressions such as
joy, sadness, surprise, anger, denial [44]. Children with autism, while at normal
levels should understand some basic facts such as their own needs, the expressions of others, try to develop a dialogue with their loved ones. On the contrary,
children with autistic disorders do not perceive these data, resulting in negative
behavior such as egocentrism, isolation, irritability, anger [44].
The goal of integrating Information and Communication Technologies in
Special Education is to strengthen independence, improve the degree of socialization and equal opportunities in information for all students, including stuDOI: 10.4236/oalib.1108132
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dents with special educational needs, in order to integrate into society [45]. This
is a difficult achievement, especially for mainstream schools, because financial
resources are needed for the supply of technological equipment and even with
special computers and equipment, for hiring special educators and therapists
and for remodeling some areas of the school.
The vast majority of students with disabilities, in fact, are deprived of the right
to free education in a general school and equal opportunities in education [36].
By equal opportunities, you mean providing support and assistance to all children in general school. The current reality in the field of Special Education in our
country feeds the difference and abandonment and leads to marginalization,
causing negative effects on development and social integration [36].
From the use of technological equipment by people with autistic disorders,
many advantages arise such as the development of the senses, the improvement
of written and oral speech, the familiarity with mistakes, the control of movements, the self-concentration [45].
The use of technological means for the education and support of students with
autistic disorders, is considered a factor for the interest of special educators and
researchers for the advanced possibilities and specialized adaptations of these
technological means to the special needs of students. The possibilities provided
by modern computers, but also by system software applications, provide many
facilities to people with autism. According to a recent study, the technological
means aimed at children with autistic disorders, are perfectly adapted to the
needs of these children, while they are considered a driving force for the development of the degree of socialization of children but also for improving their
spiritual and mental level. In addition, the help of these advanced technological
means, you consider valuable in workplaces with adults with ASD.
A previous chapter mentions some characteristics of people with autistic disorders such as hoarseness, abnormal eye contact, difficulty speaking, isolation,
excessive mobility and aggressive behaviors. So in improving these difficulties
that not only the patient but also all the other members of the family, as well as
the people around whom he is surrounded daily (e.g. classmates, teachers, therapists), contribute to advanced technological means. Of course only with programs that handle healthy people, there would be no positive results, so the use
of multimedia such as video games, educational videos, video games, are considered very helpful tools, especially to reduce aggressive attitudes and excessive
traffic [46].
The use of web-based environments is also of particular interest, as browsers
are considered the appropriate tool for a wide range of tools and applications
and have an increasing impact on the learning and teaching process [47]. According to a recent study [48] observe increased mobilization and interaction of
children with autism, by the use of an enriched with multimedia platform to fully customizable content and format which is friendly to users. Encouraging results from the use of an online platform on the acquisition of skills by adolesDOI: 10.4236/oalib.1108132
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cents with ASD have also been reported to be useful for their vocational rehabilitation [45].
Thanks to the rapid development of artificial intelligence, the usefulness of
robotics in the diagnosis, treatment and education of people with ASD has begun to be explored. You consider robotics to be an ally that plays a catalytic role
in healing, in increasing the degree of socialization and in mediating for the development and improvement of family, social, personal relationships [49]. Robotic interventions in people with autism target the following behaviors: 1) imitation, 2) non-distraction, 3) sequence of switching, 4) recognition of emotions
and expressions, 5) initiation of interaction and 6) the ternary interaction [50].
The virtual reality presented through the technological means, is considered a
very helpful factor for the improvement of the quality of life of the students with
ASD, for the improvement of their behaviors and for the improvement of the
spiritual-mental-mental level. But you do not consider it enough, because you
also require the cooperation between the parents, the special educators and the
special therapists.
The use of technological means by students with autistic disorders is influenced by financial resources, as well as by all members of a school community
[51]. Teachers are divided into certain categories such as those who avoid learning the technological means and their familiarity with computers, those who integrate the use of computers in their lesson and adapt only to the needs of the
lesson (such as supervising computer tasks during the course or assigning tasks
to a computer at home) and finally those who are constantly learning new programs, new commands and new possibilities offered by new technological means
[51]. From the teachers belonging to the last category, additional help is given to
the students, while they are constantly looking for ways, so that the use by students with autistic disorders, becomes easier as it is connected in various ways
with the use of technological means (e.g. with arithmetic games so that children
can improve their STEPS or word games to improve his spoken word or even by
electronic storytelling, so that children can focus on it) [51].
Data from the international literature of the last twenty years show that the
views and attitudes of teachers around ICT differ. In terms of the demographic
characteristics of special educators, women teachers seem to make less use of the
opportunities provided by technology tools in teaching and to feel less confident
about their integration. In the age range, teachers with an average experience of
over 10 years, use more technologies for teaching lessons but also for their work
at home. On the contrary, teachers with professional experience over 20 years, as
well as teachers with professional experience under 5 years, do not prefer the use
of technological means for their educational work [52].

3. Research Methodology
The purpose of this study is to conduct results on the behaviors of children with
autistic disorders in the mainstream school through the views of special educaDOI: 10.4236/oalib.1108132
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tors. Behaviors such as: their willingness to study at home, communication between teachers and students, hoarseness and distraction, aggressive behavior, the
low degree of socialization of children, the degree of socialization and how these
children relate to other children and whether they are affected by various stimuli
and differences in the surrounding area.
Also, the purpose of the research is to explore the views of special educators
on how important it is to have experts such as child psychologists, gymnasts and
what advice they give to parents to make the relationship between family members as smooth as possible. In addition, the purpose is to evaluate the views of
special educators, i.e. to what extent they agree or disagree, with burnout. Finally, the purpose is the degree of importance judged by the educators, certain elements such as inclusion in the school curriculum, the prevention of aggressive
behaviors.
A research case is the contribution to the recording of the psychological strain
and professional exhaustion of the teachers in mainstream schools, where there
are children with autism, of the difficulties faced by the students themselves and
the teachers in the school environment in ways of treatment that are constantly
tested and of the usefulness of working with specialist therapists to facilitate the
work of educators and to properly treat students with ASD.
One of the reasons that pushed the researcher to find information not only in
books but also through the internet is the abundance of sources and the ability to
process a variety of information, which cannot be reproduced in any library, as
well as having access to print media.
The present research was conducted from 10/02/2021 to 10/03/2021. The
sample selected was a sample of crisis as the questionnaire is addressed exclusively to special educators who treat students with autistic disorders and specifically in public and not private schools.
The research tool that will be used in the present research is a structured questionnaire that is easily analyzed and it is understandable that the presence of the
researcher is not necessary, because it can be completed without his help [53].
The questionnaire presents a series of questions that the participant is asked to
answer and respond to in any way you ask each time [53]. In the questionnaires
you notice a clear order and structure of the questions to which the participant is
asked to answer while the form of the questions contained in them is open type.
The questionnaire was selected for the purpose of the research as the questions
that were created are specific and concern the inclusion of children with ASD in
the general school. That is, the questions have a series and interact with each
other in order for the results to answer the research questions that you ask the
researcher to answer after the end of the research [53].
The material used in the research is a comprehensive and specialized questionnaire in the form of Google Forms, with 15 total questions of which four
questions correspond to the demographic data of the participants, five are multiple choice that participants can choose a single answer and multiple option that
DOI: 10.4236/oalib.1108132
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allows participants to choose more than one answer, two Likert Scale questions
with answers: strongly disagree, disagree, neither agree nor disagree, agree,
strongly agree, a Thurstone Scale question with answers: not at all important,
minimal, moderate degree, very, very much, a hierarchical question from 1 to 5
and a probability question with answers: definitely not, probably not, probably,
probably yes, definitely yes.
Also, the Laze questionnaire [54] was used, which concerns the inclusion of
children with autism in the mainstream school in a regular class and concerned
the general and special educators. This tool consists of 28 questions related to
the integration of children with special educational needs in the mainstream
school. His questions were categorized into three main areas: the knowledge and
perceptions of teachers about autism spectrum disorder, the perceptions and attitudes of teachers about the co-education of children with ASD with children
with normal development as well as the educational practices that which promote the integration of students with autism in the mainstream school [54].
The theoretical approach to the topic was carried out through a search for information on the Internet and specifically in e-books, published articles, university papers, past research on autistic disorders in children and their inclusion in
mainstream school.
The research being conducted in the present work is quantitative and was
chosen because questionnaires were used and the purpose is to investigate the
subject as clearly as possible in order to delve as deeply as possible into it.
Through quantitative research the results for the research are characterized by
validity. Quantitative research aims to convert all data into statistical results so
that they can be counted accurately and accurately. Quantitative data give a specific sample number, in order to calculate the level of accuracy and the level of
probability in order to properly investigate the sample [53]. The researcher
chose the quantitative methodological approach to collect objective data on the
phenomenon of her study of autistic disorders in children [55] [56] [57]. Each
research will meet the criteria of validity and reliability in order for the researcher to be able to claim that his findings can be generalized [58].
Characteristics related to children’s autistic disorders are engaging in repetitive activities and stereotyped movements, reacting to changes and stimuli in
their environment. The views of most teachers on the inclusive education of
children with ASD in mainstream education classes, agree that it can be achieved
and especially if there is more support from the state such as the employment of
specialist therapists [17]. The views of all teachers were in line with the fact that
the family-school relationship is quite important in the smooth integration as
well as in the development of children with autism as well as the smooth relationships between all family members help in socialization of the child [4].
The usual result in students with autism is low learning performance but also
no improvement in their psychological state [27], disorders in the development
of oral speech. Echolalia, the zero or incomplete development of oral speech,
DOI: 10.4236/oalib.1108132
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disorders of the intensity, frequency and rhythm of speech, the different meaning in expressions and words [27], unusual vocabulary for age and social group,
a tendency to talk about only specific issues, which belong to the limited interests of the child [27], the non-participation in group games and in group actions
in general, the avoidance of developing a dialogue with any other person, the
ignorance of the rules of behavior in some places and the isolation [27].
Children with ASD in the field of social development present difficulties both
in interpersonal relationships with their peers and in their social transactions
[6]. The abnormal function of movements and the refusal to engage in learning
activities [27], the important role played by the experience of the educator in
handling students with such disabilities, but also the lack of special knowledge to
a large extent are only some examples. Therefore, it is prudent for the pedagogical character of the teacher to prevail and for his knowledge and contagion to
follow [59]. Insufficient information of parents with children with autistic disorders but also the information of all citizens should be matter, because these
children are a part of society. Such initiatives should be carried out in collaboration with private and state bodies in order to be organized [17]. The advice given
to these parents is more from the educators themselves than from another body.
The economic data of the country are not favorable with the result that many
parents are not given the opportunity to visit a child psychologist or a similar
therapist and rely on the views and advice of educators [17]. Among the causes
of swelling of the problem plays a catalytic role and the way the mother treats
the child from infancy [60]. Opinions about whether a child is born or becomes
autistic differ as many researchers claim that it occurs while others argue that it
is born with autistic disorders [60]. In general, the behavior of the parents plays
a very important role i.e. if they help the child, if they spend time with him and
do activities that are not related to learning activities.
According to Ouzouni and Nakakis [61] validity refers to whether any measuring instrument claims to measure what it measures, in contrast to the reliability of the measurement tool used in successive measurements [62]. More specifically in terms of reliability, researchers should examine the factors of whether
the measurement tool they will use in practice is stable and valid [62]. In order
for a research tool to be considered reliable, it must be small when the measurement is repeated under similar or quite similar conditions and the variability of
its results is small [61]. In particular, a measurement tool to be valid must be
used several times successfully in a population where it has been designed research [62]. More specifically, the validity and reliability of measuring instruments is crucial for the security of good research results [61]. In the present
study there will be a sufficient sample size of one hundred special education
teachers in order to ensure the performance of a reliable factor analysis and both
validity and reliability will be ensured by using the questionnaires drawn from
the literature [63].
The research will be conducted with respect to the spiritual integrity and life
DOI: 10.4236/oalib.1108132
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of each person as it will respect the academic truth. The main concern of the research is the preservation of the health of the participants, both mental and
physical health and the protection of their individual rights and freedoms.
Above all, however, the research is based on the conscious consent of the participants, on the individual’s right to be free and to live democratically [53]. All research of a pedagogical nature is carried out with information and written consent from the participants so that there are no possible risks [53]. Participants
have the right to leave at any time, even if they have signed their consent. However, participants are assured that the contact information of the researcher is
available in case any question about the research is needed. The researcher is
willing to answer the questions of his participants. The participants have the
right to refuse, i.e. not to give their consent, but even if they have signed, they
can leave at any time and not be present during the research [64]. The anonymity of the participants in the research is ensured as the personal data of the participants will not be disclosed because they will be encrypted and will not appear
anywhere. The researcher will protect the participants’ right to privacy and their
personal details will not be disclosed publicly [53].
In the present research, all the ethical issues and ethical principles that govern
a research were observed. In particular, complete confidentiality was maintained
regarding the information concerning the participants and the security of the
relevant material was maintained, while all participants were informed that their
personal data will not be used. The results were analyzed by the computer and
used exclusively for the purposes of this research and exclusively by the researcher with a questionnaire in the form of Google Form.
In conclusion, scientists have been busy and have studied autism extensively.
In the present study, the researcher will find out whether the inclusion of children with autism spectrum disorder in the mainstream school can help according
to the views of teachers with special education for autism.
There is no risk with the completion of this questionnaire for the participants
while there is no particular reason for medical care at the end of the completion.
In the present survey, participants will be informed through an information letter and will only participate if they have conscientiously consented. At the same
time, it should be understood that the consent of the participants is not decisive
because they can leave the survey at any time they wish. To ensure conscious
consent, participants will be given a consent form.
Before the start of the research, the participants will be informed about their
rights and obligations but also about the exact content of the research as a whole,
giving the researcher specific examples of questions. In particular, accurate information will be provided to the participants regarding the purpose of the research, the duration and the procedures of which you will consist. Once the survey is completed and the results are recorded, the data collected from the questionnaires will be stored in electronic files. Only the researcher will have access
to these files for the purpose of preserving and anonymizing the data of the parDOI: 10.4236/oalib.1108132
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ticipants.
Due to the fact that the participants in the research work with children, without the children participating, of course, the researcher showed respect for all
the rules and processed the demographic characteristics in secret without leaking. Immediately after the completion of the research, the stored personal data of
the participants will be deleted in order to comply with the code of ethics and
ethics.

4. Results
This chapter presents the results of the questionnaires (265 in total) that
emerged from the descriptive statistical analysis of the data using the statistical
program SPSS Statistics.
The analysis of the aggregate data of the questionnaires begins with the reference of the demographic data that accompany this research. These items are
then displayed in a summary table (Table 1).
Of the total of 256 Special Educators who participated in the research, the vast
majority with a percentage (98.9%) were female (n = 262) and only (1.1%) male
(n = 3). Regarding the age of the participants, the largest percentage (39.2%) (n
= 104), ranges between the ages of 25 and 30 years, while a smaller percentage
(26.8%) (n = 71), ranges between the ages of 31 and 36 years. A slightly smaller
percentage of participants (26.4%) (n = 71), are found in the age range, 37 to 45
years. In a smaller percentage of its class (6.4%) (n = 17), there are special educators in the age range between 46 and 54 years. The educational level of most of
the people who took part in the research, (n = 203) (76.6%), are graduates of
Postgraduate Studies, while a much smaller number of people (n = 55) (20.8%)
are graduates of Higher Education.
Table 1. Results.
ANOVA

The gender of the
participants

The age of the
participants

The educational level
of the participants

Sum of Squares

df

Mean Square

F

Sig.

Between Groups

0.067

4

0.017

1.509

0.200

Within Groups

2.899

260

0.011

Total

2.966

264

Between Groups

2.796

4

0.699

0.684

0.604

Within Groups

265.898

260

1.023

Total

268.694

264

Between Groups

0.444

4

0.111

0.545

0.703

Within Groups

52.862

260

0.203

Total

53.306

264
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The work experience of most of the people who took part in the research, have
the least possible experience, 1 to 5 years to be exact (n = 134) (50.6%). In the
next scale of work experience, 6 to 10 years, we notice a much smaller percentage of participants (19.6%) (n = 52). With more work experience, 11 to 15 years,
there are (n = 47) participants (17.7%) and with work experience 16 to 20 years,
we observe a much smaller number of participants (n = 18) (6.8%). With even
greater work experience, over 20 years, we notice a much smaller percentage of
participants 95.3%) (n = 14).
On the question of whether the professional exhaustion of special educators is
affected by the effectiveness of the educational work and the emotional intelligence of students with ASD, agrees the 52.8%. From a smaller percentage of participants (24.5%), a complete view is not expressed, in fact a neutral attitude is
maintained, while from a smaller percentage, of the order of 13.2%, we notice an
absolute agreement that the burnout of special educators is affected by the effectiveness of the educational work and emotional intelligence.
2nd RESEARCH QUESTION

Degree of importance of the integration program, will for study, communication between students (correlation method).
According to the following table, the degree of importance of an integration
program for students with autistic disorders in the mainstrem school is more related to the development of communication between teachers and students, with
(i.e. −0.145) and with a loss of only (−0.0018). The degree of importance of the
will to study, of students with autism, in the mainstream school, is more associated with the development of communication between teachers and students,
with (i.e. −0.145) and with a loss of only (−0.004). The degree of importance of
the communication that develops between teachers and students, is more related
to the degree of importance of the students’ will to study with (i.e. −0.145) and
loss (−0.003).
3rd RESEARCH QUESTION

The common emotions of students with ASD
Some of the most common emotions of students with ASD are apathy, excessive reaction to any stimulus, hoarseness and distraction. For these data, the special educators were asked and according to the highest percentage of participants
(38.3%) (n = 102) the excessive reaction to any stimulus is the most common
emotion that occurs in students with autistic disorders, while with one small
difference, apathy is an emotion that you also notice in students with ASD, according to (35.7%) (n = 95) of the participants. From a much smaller percentage
of special educators who participated in the research, (16.1%) (n = 43) to be exact.
RESEARCH QUESTION 4

Students with ASD include a general school (frequency descriptives method)
According to half, almost participants (50.9%) to be precise, it is considered
certain that a child with autistic disorders can enroll in mainstream school, while
according to 3.4% this is not possible to happen. However, there is a percentage
DOI: 10.4236/oalib.1108132
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of 45.5% who are in favor of the view that it’s considered possible for a student
with autism to be able to enroll in a mainstream school.
RESEARCH QUESTION 5

If you consider the existence of a special trainer in the general school necessary when there are students with ASD (descrict method)
According to the highest percentage of participants (81.9%), the presence of a
specialist therapist in a school, when there are students with autistic disorders, is
considered very necessary. While according to a much smaller percentage of
participants (16.6%), the presence of the special educator to support students
with ASD, is considered very important.
RESEARCH QUESTION 6

Degree of importance of a special pediatrician, teacher, general in general
schools for supporting students with students
The following table shows the Average of each element (Mean), which is not
an integer but a decimal. So when in some element (Mean is 4.5) then the score
of the element is not considered 4 but 5. On the contrary, when (Mean is 4.2),
the score of the element is 4. Therefore, the correct score, always depends on the
first digit followed by the party. The degree of importance of having a child psychologist in a general school, where there are also students with autistic disorders, is characterized as quite high (Average 4.11), as well as the degree of importance of having a special gymnast (Average 4.23). As for the degree of importance of the special educator in a general school where there are children with
autistic disorders, it reaches the highest degree (Average 4.55).
RESEARCH QUESTION 7

Presence of students with ASD to satisfaction of teachers (descriptive statistics
frequency method)
RESEARCH QUESTION 8

Prevention of discoveries and aggressive behavior of students by teachers—cooperation with people of other specifications
According to the statements of 100% of the participants, the collaboration
with people of different specialties within the school community, is necessary
and can help students with autism and the educational work itself. According to
86.7% (n = 230) teachers sometimes have the ability to deal with the difficult
behaviors of students with autism. In stark contrast to 9% (n = 24), which always
happens and to (4.2) (n = 11) which does not happen that teachers can deal with
difficult behaviors of students with ASD. The smallest percentage of participants
(1.5%) (n = 4), certainly do not have the skills to cope the aggressive behaviors of
students with ASD, while 5.7% (n = 15) probably do not have the skills. A higher
percentage of participants (32.8%) (n = 87) consider it possible to be able to deal
with the aggressive behaviors of students with ASD and the highest percentage
(56.4%) (n = 150) can deal with them.
RESEARCH QUESTION 9

Teacher advice to parents with children with ASD (descriptive statistics freDOI: 10.4236/oalib.1108132
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quency method)
As shown in the following graph, according to a strong number of people who
participated in the research (n = 139) (52.7%), sessions with the psychologist and
with the participation of the child, are considered an auxiliary tool. From a
much smaller number of participants (n = 23) (8.7%) making frequent visits
between parents and teachers is also a useful tip when there is a child with autism in the family. Psychological support for children to feel equal is a piece of
advice also provided by (n = 27) and (8.7%), while extracurricular activities with
the child consist of a larger number of participants (n = 29) (11%). The cooperation between parents and people of different specialties, consists of a high number of participants (n = 50) (18.9%).

5. Conclusions
According to the bibliographic reports, the main elements of children with ASD
are the characteristic peculiarity of the gaze and specifically the absence of eye
contact and the fact that they perceive things only with a sideways gaze and never directly [22]. Moreover, early childhood education which is of major importance and is associated with a better start to students’ schooling, can assist them
to cope the effects of social disadvantage [65].
According to the literature, you notice a strong denial of children with autism,
in terms of learning and cooperation with educators, as well as a negative relationship with other family members and classmates [26]. Also, there are difficulties in the correct development of oral speech and significant deficiencies are
observed in imitation, attention and play [40]. A fact, which agrees with a high
percentage of survey participants, of course not the highest but a percentage of
more than 50%.
According to the bibliographic sources, in children with autism, you notice
aversion to family members who care for them and a high degree of isolation,
hoarseness, hyperactivity, distraction [27]. According to research, hoarseness
and distraction are not common in children with ASD, as opposed to apathy and
excessive reaction to any stimulus.
By offering students with autistic disorders, solutions such as the special educator, the child psychologist, access to technological means, the result is an increase in their degree of socialization, while the feeling of diversity and the solution of isolation are eliminated [7] [8]. Information that is in line with the results
of the research, as according to (82%) of the participants, you consider the presence of specialist therapists very important and especially the presence of a special educator.
According to the theory, when an adult tries to develop a dialogue with a child
with autism, you consider it a very difficult achievement because the topics to be
discussed revolve around the issues that concern the child, while there is no patience on the part of the child to express his opinion [40]. The fact that the highest percentage of participants agrees is very important, as the dialogue between
DOI: 10.4236/oalib.1108132
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adults and children with autism is a very crucial element for their inclusion in
the mainstream school.
The vast majority of students with disabilities, in fact, are deprived of the right
to free education in a mainstream school and equal opportunities in education
[36]. Theory, which agrees with the research, as most participants, believes that a
student with autistic disorders can join the mainstream school.
From the use of technological equipment by people with autistic disorders,
many advantages arise such as the development of the senses, the improvement
of written and oral speech, the familiarity with mistakes, the control of movements, the self-concentration [45].
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