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Abstract
Outcome-Based Education approach has attracted more attention for its
concern on the needs of the society for talents and its emphasis on the curriculum construction from learning outcome. This paper researches on a
four-step model in College English blended teaching process including defining, realizing, assessing, and using based on outcome-based education approach. With this closed-loop system, it adopts the outcome-oriented teaching model to construct a college English blended curriculum system that matches
the expected English teaching objectives. The model is suggested to play an
important role in the corresponding implementation plan.
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1. Introduction
With the integration of education and information technology, a blended teaching model began to emerge, which is normally defined as the integration of traditional classroom methods with online activities [1]. In recent years, blended
teaching has become the focus of education reform in China. Guidelines on College English Teaching (2020) points out that colleges and universities should make
full use of information technology to create a diversified teaching and learning environment. First-class undergraduate courses such as online courses, blended courses, and virtual simulation experiment courses need to be constructed to make
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students develop the habits of active learning, autonomous learning and personalized learning. For the past several years, blended teaching models have increased in large numbers in the English teaching process. Especially in 2020 affected by the epidemic, the development of large-scale online teaching accelerates the integration of information technology and English teaching reform,
which not only ensures the classroom synchronous and online asynchronous meaningful communication, but also creates a cohesive learning experience and offer
learners the advantage of flexibility in shifting time and space, among other benefits [2].
Although English blended teaching model can better the cultivation of students’ abilities to a certain extent, the systematic design of the instructional objectives in blended teaching classrooms needs to be reconsidered, for it is always,
like the traditional classroom teaching, designed in strict accordance with the
prescribed teaching process and teaching contents, which could lead to unsuitability for learners’ development needs and the impractical results they at last
achieve. Moreover, although online course resources are classified and presented
in abundance, they are designed by a knowledge system without the consideration from the perspective of teaching function and students’ ability achievement.
Therefore, the problems of how to plan systematic online courses and how to
build courses suitable for learners’ development needs have become urgent issues [3]. Meanwhile, as a general education course, College English also faces
some criticism. One problem focuses on the fact that with more credits in English courses, the courses are actually not challenging but easy to pass. In students’ view, they seem like “irrelevant” or “soft” courses. The other one is that
the management forms adopted are faced with the difficulty of how to integrate
with the other existing undergraduate curriculum and graduate goals to improve
college students’ English language competence [4]. Therefore, this paper uses the
outcome-based education approach to carry out the reform and redesign of the
College English blended teaching model. In combination with the background of
the times and the status of colleges, it begins with putting forward the characteristic goal of College English General Education in China, and then carries out
the construction of College English blended teaching model with an Outcome-Based education approach, which is expected to be useful in future practical fields.

2. Construction of Teaching Model
2.1. OBE Approach
Outcome-Based Education (OBE) first appeared in the primary education
reform of the United States and Australia. From the 1980s to the early 1990s, it
had been a popular term in American educational circle. In a book—Outcome-based

Education: Critical Issues and Answers written by the American scholar Spady,
OBE approach has been deeply studied. The book describes it as a theory clearly
focusing on education system ensuring that students gain experience of substanDOI: 10.4236/oalib.1107652
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tial success in their future life [5]. It points out that OBE realizes the transformation of educational paradigm, since in OBE education mode, what students have
learned and whether they are successful is far more important than how to learn
and when to learn. Later, The Department of Education in Western Australia
defines OBE as an educational process to realize students’ specific learning outcome, as Tucker S.E. says that OBE is synonymous with Outcomes-Focused Education (OFE). Both OBE and OFE are a structure and system in which learning
outcome drives the whole curriculum activities and students’ learning evaluation [6]. Although opinions about OBE vary, there are obvious in commonalities
(Table 1). In OBE approach, educators must have a clear idea of the ability that
Table 1. Review of different opinions in the evolution of OBE.
Periods

The period
of advocacy

The period of
implementation

Experts
Tyler (1949).

Determination of curriculum design by explicit
objectives expressed in terms of changes the learning
was supposed to produce in the behavior of students

Bloom (1956)

Classification of a taxonomy of educational goals into
knowledge, skills, and attitudes, and stress of their
communicable abilities

Mager (1997)

Instructional objectives

Spady (1994)

OBE as a process of clearly focusing and organizing
everything in an educational system around what is
essential for all students to be able to do successfully
at the end of their learning experiences

Harden
et al. (1999)

OBE as a performance-based approach at the cutting
edge of curriculum development (that) offers a powerful
and appealing way of reforming and managing medical
education

Killen (2000)

Formulation of OBE’s three basic premises: all students
can learn and succeed, but not all at the same time or in
the same way; successful learning promotes even more
successful learning; schools (and teachers) control the
conditions that determine whether or not students are
successful at school learning

Simpson

et al. (2002).
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Possibility of meeting the first requirement of OBE,
to define learning outcomes

Tucker (2004)

OBE as a process that should involve the restructuring
of curriculum, assessment, and reporting practices in
education

Biggs & Tang
(2009)

OBE educators striving for student achievement at a
level appropriate for each individual and the outcomes
specifically to enhance teaching and assessment, always
allowing for unintended but desirable outcomes

Cooke

The period of
recommendation

Opinions about OBE

et al. (2010)
Hodges (2010)

3

Recommendation of widespread adoption of OBE
and clear, progressive expectations of learners
Standardization of learning outcomes based on a
“production discourse”
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students should achieve when they graduate, and then seek to design an appropriate education structure to ensure that students achieve these expected goals.
Students’ outcomes rather than textbooks or teacher experiences have been a
driving force for the operation of the educational system. This is clearly in contrast to the traditional content-driven or input-oriented education. In this sense,
OBE education model can be regarded as an innovation of education paradigm.
As a kind of outcome-oriented model, OBE has been mainly considered including the four focuses: what are the learning outcomes that students should
achieve? Why should they achieve such learning goals (the formulation of teaching
objectives)? How do they achieve these learning outcomes effectively (improvement of teaching contents and the implementation of teaching plans)? How do
teachers evaluate these learning achievements (the evaluation of teaching outcomes) [7]? Therefore, students’ learning outcome drives the operation of education system.
Since its establishment, OBE has been recognized by education experts at home
and abroad for its introduction of new ideas to the reform of traditional classroom teaching, to the cultivation of applied talents, and to the innovation of
general education teaching models, whose characteristics can be described as follows:
1) Clear objectives. Educators have a clear expectation of students’ performance, and thus the teaching program and schedule are designed around the
objectives.
2) Process flexibility. Students can arrange their learning progress in light of
their actual states, for educators can give flexible and operable methods in terms
of time and standard.
3) Comparability. With the clear objectives, OBE makes students from different regions and schools comparable.
4) Participation. It not only enhances students’ initiative to participate in learning, but also arouse the interest of relevant personnel to participate in the formulation and evaluation of education standards [3]. These four points shows
that the core idea of OBE education concept is in fact consistent with that of
blended learning, that is, students as the center and outcome as the orientation
[4]. With OBE approach applied in blended learning, it can not only give full
play to the advantages of blended learning, but also change the current phenomenon of overemphasis of theories and neglect of the practice. This new type of
blended learning provides new ideas for teaching reform [8].

2.2. Research Framework
OBE is a structural model of organizing, implementing and evaluating education
with the expected learning outcome as the center. American scholar chandrama
Acharya (2003) pointed out that the implementation of OBE approach mainly
has four stages: defining, realizing, assessing and using [9]. The defining of
learning outcome is to determine the teaching goal, which is both the starting
point and the end point of OBE. In order to achieve the goal, it is necessary to
DOI: 10.4236/oalib.1107652
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clearly define the requirements of university undergraduates, that is, to describe
the skills, knowledge and ability that the student should achieve in their majors,
so as to realize the courses’ maneuverability and concretization; The realizing of
learning outcome includes the construction of curriculum system and the decision of teaching strategies. Between them, the construction of curriculum system
is particularly important for the achievement of learning outcomes for the reason that after its completion, students should have the expected abilities, namely
learning outcomes. In the other part—deciding teaching strategies, OBE emphasizes research-based teaching mode and personalized teaching ways, which require teachers to accurately follow students’ learning trajectory and make different teaching plans according to different requirements; The assessing of learning outcome means OBE adopts multiple and echelon evaluation to provide a
motivator for continuous improvement of the definition of learning outcomes
and its realization; Using, as the last step, refers to the process of utilizing learning outcome. The development of this process not only makes the theoretical
knowledge in the school applied and tested in practice, but also helps to adjust
and improve the new round of training objectives, that is, to redefine learning
output.
According to the above four circular processes, this paper follows Acharya’s
OBE four steps to design the College English blended teaching model (shown in
Figure 1): first of all, based on the background of the times and the orientation
of the university, it is necessary to determined students’ English level after they
graduate. Then the graduation requirements of College English are systematically
decomposed to form the realizable and valuable parts; secondly, relative educational measures are adopted such as construction of a curriculum system

Figure 1. Four-step model of OBE approach.
DOI: 10.4236/oalib.1107652
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and implement of active teaching methods to match the expected educational
objectives; thirdly, diversified evaluation methods are adopted to evaluate students’ learning effect and teaching quality assurance mechanisms also established, so as to test students’ completion of their goals; Finally, investigation of
the actual development of students in companies and relevant educational departments provides evidence for the improvement of the teaching quality, which
is conducive to adjusting the starting point of defining expected results.

3. Implementation of Teaching Model
3.1. Defining
The defining of the expected learning outcome of undergraduates is the first step
in the development of College English blended teaching mode under OBE approach, for the core of OBE’s educational philosophy is to ensure that all students achieve corresponding learning outcomes and acquire the abilities necessary for future success [10]. With the new era that puts forward new demands
for talent training, the Core Qualities of Student Development points out the
necessary qualities and key abilities that Chinese students should have are that
they must meet the needs of social development, although different disciplines
and different types of courses have different talent training goals and require
learners to have different learning outcomes. Outline of National Medium-and

Long-Term Program for Education Reform and Development (2010-2020) proposes to “cultivate a large number of international talents with international vision, who are familiar with international rules, and able to participate in international affairs and international competition”. Guidelines on College English Tea-

ching (2020) further points out that the objective of College English is to cultivate students’ English language application ability, improve their cross-cultural
communication awareness, develop the autonomous learning and critical thinking abilities, so as to meet the needs of the society, colleges and individuals. “As
China is a large country with conditions that vary from region to region and
from college to college, the teaching of college English should follow the principle of providing different guidance”. Based on the national research and data
collection, Guidelines on College English Teaching puts forward three levels for
requirements for undergraduate college English teaching: basic requirements,
intermediate requirements and advanced requirements. Non-English majors are
required to attain to one of the three levels of requirements after studying and
practicing English at school. However, colleges can make appropriate adjustments
according to its status, types and educational goals, to form a dynamic and
scientific college English curriculum system that reflects their own characteristics [11].
Therefore, combined with the basic ideas of Guidelines on College English
Teaching and the education developmental trend at home and abroad, the expected “learning output” (as shown in Figure 2) of College English can be determined to build a group of international foreign language talents with great
DOI: 10.4236/oalib.1107652
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Figure 2. Expected learning outcome of college English.

language skills, extensive knowledge, innovative thinking ability, and active participation in international exchange and cross-cultural communication [12].

3.2. Realizing
For more than 200 years, American universities have been exploring the connotation of general education according to the development characteristics of the
times. The practice of more than two centuries shows that curriculum is still the
main carrier and channel to realize the goal of general education. The research
of some domestic experts also shows that the curriculum is of great importance
to influence the success of general education [4]. Therefore, as a general education course, the above expected English learning outcome needs to be realized
through the implementation of English curriculum.
According to OBE approach that focuses on “what students have learned” rather than “what teachers have taught”, English curriculum design centers on the
aim of “what students can learn”. Therefore, through the definition of the general English learning outcome mention above, the curriculum setup presumes the
clarification of the teaching objectives of each chapter, and then follows the arrangement of teaching contents, teaching methods, and teaching evaluation to
improve students’ English ability. In 2003, Richard M. Felder, an American scholar, puts forward a curriculum design model based on OBE approach: firstly, the
teaching objectives of the curriculum are confirmed, to match the national and
school education objectives; Secondly, specific teaching content that can achieve the
goal need to be designed ; Then, certain teaching methods in the process are considered; Finally, it is necessary to evaluate the course on the learning effect of
students, and suggestions are put forward for continuous improvement in teaching objectives [13]. This closed loop of course construction is shown in Figure
3.
DOI: 10.4236/oalib.1107652
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Figure 3. A curriculum design model based on OBE approach.

3.2.1. Teaching Objectives
The objectives of curriculum are closely related to the orientation of the general
education of the society and the relevant school. College English course, as a
non-professional compulsory course to cultivate future international talents, thus
has a strong connection to social and cultural characters [9]. According to the
expected learning output in Figure 2, students’ expected abilities can be divided
into four areas: English language application ability, cultural communication
ability, autonomous learning ability and critical innovation ability. But teachers
need to refine the general goal to decide in details what kind of knowledge and
skills to pass on to students. Take unit 1—Self Image from book 4 of New Target
College English Integrated Course as an example. Table 2 specifically describes
the operational objectives of the blended teaching course: the first level is on
English application ability. Through the step, students understand the concept
and significance of self-image through the activities of listening, speaking, reading, writing and translation; the second level is on cultural communication ability. The culture and values of self-image from the horizontal and vertical aspects
are understood, and the awareness of different cultures enhanced; The third level
is on autonomous learning ability, which can stimulate students’ interest in
learning and mobilize their enthusiasm and initiative by the rich learning resources, methods and evaluation; The fourth level is on critical innovation ability, to cultivate students’ critical thinking ability and problem-solving ability through
online and offline courses. This kind of comprehensive cultivation of multiple abilities is an integral part of the teaching process and an important concept of
OBE. Of course, with the continuous progress of society and the rapid development of globalization, the requirements for international talents and the cultivation of their abilities to solve practical problems endow College English education with the new content to keep pace with the times.
3.2.2. Teaching Content
According to the OBE outcome-oriented ideas, the objectives of College English
DOI: 10.4236/oalib.1107652
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Table 2. Blended teaching objectives of unit one.
Objectives of Unit One—Self Image

English language application ability

Cultural communication ability

Listening: understand the corresponding subjects,
the definition and the key points.
Speaking: express views on self-image.
Reading: use reading strategies to master the main idea,
text structure and implied meaning.
Writing: write related papers on the topic.
Translating: use translation skills to analyze long and
difficult sentences in texts.
Horizontal aspect: Understand the similarities and
differences in self-image culture and values between
China and foreign countries.
Vertical aspect: compare the changes of self-image
values in different cultures.

Autonomous learning ability

Learning resources: use offline resources and
platform resources.
Learning methods: do offline learning
(problem discussion, work evaluation and role play)
and online learning (resource collection, work design,
problem discussion, etc.).
Evaluation method: Evaluate from multi-aspects
including online and offline performance.

Critical innovation ability

Judgment: find the prejudice towards self-image
in the society, collect data for analysis and make
explanation and judgment.
Appreciation: analyze the value and significance of
self-image, and cultivate abstract and comprehensive
thinking ability.

course should be further decomposed so that it can be implemented in each
chapter and section that may strengthen students’ understanding of language
knowledge, and further improve students’ foreign language ability [14]. In general, College English contents are classified according to topics. Considering the
defined objectives, the process for each topic is usually divided into three important stages: online teaching, face-to-face teaching and online reflection after
class.
Online teaching is arranged in the autonomic-learning stage of each new unit,
and the contents mainly include the following three points:
1) Students’ self-study of the language points in textbooks, online videos or
other extended materials on a fixed network platform, in order to lay the knowledge foundation for the later online and offline interactive communication. For
example, in the unit of “self-image”, some related words such as doll something
up, fix oneself up, light up, etc. and some compound words such as self-adaptive,
self-perception, self-assured, etc. can help to understand the long and difficult
sentences and the main content in the text.
2) Students’ conduction of collaborative learning through the way of posting
questions in the discussion area, which may include unit discussion around the
DOI: 10.4236/oalib.1107652
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course theme or learning experience sharing, to consolidate their mastery of
English expression and improve students’ written communication ability. For
instance, after the discussion on “how to build self-image” is posted on the platform, students are required to consult the information website, read relevant literature and prepare materials to deepen their understanding of self-image and
prepare for the next stage of offline classroom discussion and presentation.
After online learning, face-to-face teaching is generally completed by two
roles—teachers as guides and students as participants. Classroom activities in
this stage include:
1) Testing students’ autonomous learning, which covers answering questions
about the text content and summarizing online learning points;
2) Carrying out interactive activities such as topic discussion, which provides
students with opportunities to show what they have learned, active their enthusiasm for participation, and better improve their ability of using English language. For example, in the “self-image” discussion, how to define self-image?
What is its difference with self-concept and self-identity? What factors make up
the way we see ourselves? How does self-image promote or reduce our physical
and mental health? How to build a positive self-image? What are the ways to
improve it? This process of face-to-face discussion not only guides students’ reflection on knowledge and skills, but also leads them to carry out self-reflection
and construct self-consciousness.
After the presentation and communication in class, students summarize what
they have learned and evaluate the learning process according to the suggestions
of teachers and other students. Logging on the network teaching platform, they
can submit their learning achievements and reflected summaries to the fixed online area, to achieve the purpose that students can learn from each other, and
teachers can evaluate and score them. Therefore, the communication between
teachers and students can be extended from inside the classroom to outside the
classroom again.
3.2.3. Teaching Methods
Generally speaking, teaching method refers to task forms and learning modes
that teachers and students use together in order to achieve specific teaching objectives in the teaching process. Under the OBE approach, the college English
teaching method is applied in a process in which English teachers guide students
to consolidate “old knowledge” and discover “new knowledge” through various
enlightening and innovative ways in the pre-class, in-class, and after-class three
stages. This two-way interactive process, if carried out smoothly, will promote
students’ learning efficiency [15], as shown in Figure 4:
1) Pre-class stage
Pre-class learning is mainly completed through micro classes, online tests,
network discussion and other teaching methods. In the process of teaching,
teachers upload the task and course resources to the network platform according
to the course objectives. Faced with the learning difficulties and basic knowledge
DOI: 10.4236/oalib.1107652
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Figure 4. Implementation process of curriculum based on OBE model.

of this unit, students use the relevant resources on the online platform to carry
out preliminary preview. In addition to completing related tasks, students will
submit relevant questions and suggestions to the learning platform to form pre-class
autonomous learning feedback. Meanwhile, teachers use the discussion area,
chat room and other network communication tools provided by the platform to
conduct synchronous or asynchronous communication with students, with the
aim to provide targeted answers and relevant guidance [16].
2) In-class stage
In this stage, with face-to-face instruction, teachers use the method of organized discussion to answer the common problems existing in the process of the
first stage and sometimes give individual help to some students. In addition to
checking the students’ language learning results, the teacher further assists in
task exercises in the class, and adopts exploratory or cooperative methods to carry
out learning activities. It is worth noting that in the process of instructing students to explore problems on their own, teachers must respect the independence
of individual students, thus assisting them in obtaining greater learning efficiency. While in guiding cooperative learning activities, teachers should not only
provide support in knowledge and skills to students, but also use various activities such as brainstorming to mobilize students’ enthusiasm and initiative in order to ensure the smooth progress of learning activities.
After the exploratory or cooperative learning activities, students can present
their learning achievements and share their learning experience through time-limited speeches, debates and other forms. In this process, teachers comment on students’ learning achievements, and guide them to summarize and reflect the learning process and construct their learning self-awareness.
3) After-class stage
At this stage, students will submit the final work and summary to the learning
platform for a further communication between teachers and students. For one
DOI: 10.4236/oalib.1107652
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thing, teachers can take it as an important part of formative evaluation. For
another, they can transform it into reusable and renewable learning resources, so
as to promote the education system into a spiral “super cycle” system.
3.2.4. Teaching Evaluation
The importance of teaching evaluation lies in the effect of educational activities.
A single summative evaluation will make the learning process lack of supervision
and incentive, resulting in the accumulation of learning problems, untimely
guidance and feedback, and eventually the loss of interest in learning [17]. Therefore, it is necessary to introduce multiple evaluation methods into the blended teaching model, and clarify the contribution of each unit to the realization of the expected learning output of the course [3], which is in line with the core idea of the
“outcome-oriented teaching proposition” based on the OBE approach. Specifically, this evaluation method consists of three parts: pre-class evaluation, in-class
activity evaluation, and after-class evaluation. It examines students from four levels: language knowledge, communicative competence, autonomous learning,
and critical innovation. The whole process is discussed specifically from the following aspects:
1) Online learning evaluation.
It is mainly observed from the students’ participation in online learning, discussion, and tests. Dynamic data can be collected from the learning platform, so
as to understand the changes and characteristics of learners’ behavior. For example, in the pre-class learning evaluation system, teachers usually record login
times, video viewing duration and their posting questions to analyze students’
initiative in pre-class learning. At the same time, in order to ensure the efficiency
of students’ autonomous learning, teachers can use the online learning tests provided by the platform to test students’ understanding and mastery of knowledge
and skills before class. This personalized real-time monitoring and diagnosis are
helpful for timely intervention and adjustment to promote the learners’ learning
efficiency and form good habits.
2) In-class activity evaluation
It mainly checks students’ relative knowledge, classroom participation, problem-solving ability and case analysis ability, etc., which is reflected in classroom
performance and paper test assessment, combined with multidimensional evaluation from teachers, peers and themselves. For example, in the process of classroom teaching, teachers can set reward points to hold a question and answer session among students, focusing on the assessment of students’ problem-solving
ability; while in the presentation of collaborative study, mutual evaluation between teachers and students is adopted, focusing on the innovation of students’
views, their scientific logic, and their creative way of reporting to put forward
suggestions for revision, so as to make a more comprehensive, scientific and effective evaluation of students’ development from multiple perspectives.
3) After-class evaluation
After class, students’ mastery of knowledge and skill proficiency are usually
evaluated through course assessment. Sometimes inter-group evaluation is adopted
DOI: 10.4236/oalib.1107652
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from the perspectives of contents, techniques and creativity after the group collaborative presentations are uploaded to the learning platform. At the same time,
in order to motivate each student’s sense of team responsibility, peer evaluation
is carried out among group members from the aspects of participation, contribution, communicative ability and team cooperative ability, so that learners can
find their problems in time and deepen their reflection and improve their abilities in the process of team cooperation.

3.3. Assessing
Assessment of learning output is a very important part of OBE approach, but it
created a stark fault line for domestic universities. According to the theory and
experience of American College Students’ learning assessment, the learning output
is assessed from three levels—curriculum level, professional level and school level as shown in Figure 5.
At the school level, it can cooperate with relevant educational organizations
and institutions that need foreign language talents, to build a practice base for
talent training and research for the evaluation of graduation requirements. It is
also a good way through the investigations from enterprise employers and the
educational departments to investigate whether students’ English language abilities meet the job needs, thus to improve the College English teaching quality
which is conducive to the realization of higher education accountability [18].
At the professional level, according to the College English teaching objectives
and requirements set out in the Guidelines on College English Teaching, the
comprehensive test system, including school-based examination, inter-school or
regional joint examination, and national unified examination, is adopted to
comprehensively test college students’ English abilities. This positive guiding
role of tests makes it better to provide feedback information to promote the
overall improvement of College Students’ English ability.

Figure 5. Assessment system of college English learning outcome.
DOI: 10.4236/oalib.1107652
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At the curriculum level, a comprehensive and objective evaluation on all aspects of the curriculum system should be carried out to provide timely and effective feedback for its construction and development of the curriculum. Especially
in the aspects of teaching evaluation, it is advisable to adopt diversified evaluation methods such as tests, projects and reports to conduct formative and summative evaluation on students’ learning outcome, and from these multiple aspects to investigate whether students have achieved the teaching objectives or
not.

3.4. Using
Using learning output, as the last stage, refers to the process in which learners
make use of learning outcome in their study, work and life. Through the use of
learning outcome, theoretical knowledge on books can not only be applied and
tested in practice, but also help to adjust and improve classroom teaching and
theoretical knowledge learning. At the same time, this kind of test of students’
learning effect is helpful to adjust the first stage—defining expected outcomes of
students and constantly improving the learning efficiency. Just as Guidelines on

College English Teaching says, we should learn from the past successful experience and practice, and pay attention to the latest development of English education theories, to put forward the goals and requirements commensurate with
the development of the times, and absorb new ideas, new methods and new achievements in time, to keep pace with the times and adapt to the needs of the new
situation of higher education.

4. Conclusions
Based on the OBE approach, this research uses reverse design to reform the
blended teaching of College English. Composed of four stages, the whole model
forms a closed-loop system oriented by learning outcome. This kind of hybrid
teaching mode, which combines online and offline teaching and practice contents, realizes more students’ sense of participation and experience, which is
more conducive to the cultivation of foreign language talents needed by the
times.
However, some limitations still exist in this study. First, it is only a theoretical
construction of blended teaching model based on OBE. Second, the study has
not considered the difficulties during the process such as students’ attitudes towards the new learning concept and teachers’ abilities to implement the model,
which may influence the whole process’s controllability.
Therefore, direction for future research is recommended to include a practice
application in college English classrooms to test its implementation. In addition,
the school needs to make preparation ahead of the process. For example, for
teachers, it needs the improvement of their teaching development system as support and corresponding teacher evaluation system as an incentive. For students,
it requires their recognition and consciousness towards the new learning conDOI: 10.4236/oalib.1107652
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cept with determination and cooperation to adapt to the rapidly changing modern education. These are not only an innovation but also a challenge for both
teachers and students. However, the continuous summarization and deepened
understanding of the model are hoped to be advantageous for both teachers and
students.
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