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Abstract 

Living in a violent environment is a negative factor, not only because of the 
physical marks, but also because of the psychological consequences of an 
emotional and behavioral order. To identify the socioeconomic context of a 
group of families, in addition to the punitive educational strategies used in 
intrafamily education. This is a quantitative and qualitative, exploratory and 
descriptive study. The research was carried out through a semi-structured 
script on socioeconomic characteristics, notions about education and puni-
tive measures used as an educational tool, in a municipality in the state of 
Alagoas. The sample consisted of 16 participants, responsible for the domes-
tic education of adolescents. It was possible to observe that most par-
ents/guardians used some type of corrective educational measure, such as de-
privation of pleasurable activities, physical punishment or even domestic 
work. It is worth mentioning that the majorities are unaware of the Menino 
Bernardo Law, and some disagree with the State’s interference in the educa-
tion of their children. It was inferred that parents are unaware of the current 
legislation and the applicable punishments, although they recognize the need 
to educate themselves without violence. 
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1. Introduction 

The family is the social institution responsible for promoting most of the affec-
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tive and psycho-emotional development of children and adolescents [1], with 
parents being the first and main responsible for the formation and maintenance 
of affectivity, moral and ethical values such as respect for the right, opinion and 
religion of the other, as well as teaching good coexistence, which can be pro-
jected from the family to society [2]. 

It is in the family nucleus that children and adolescents experience different 
experiences that will serve as a basis for their maturation. However, many con-
flicts end up arising due to the different characteristics of each family member, 
especially in the adolescence period, where there is a tendency for greater ques-
tions [3]. 

Thus, some families have constituted the family nucleus as an environment of 
domestic violence, often justified as a merely disciplinary act, [4] this punitive 
discipline being externalized in the form of physical abuse [5]. 

Disciplinary encompasses several meanings, among which it is possible to 
point out “to submit to discipline, to obey or to yield”. In addition, it constitutes 
a subordinate relationship with imposed or consented orders. For this reason, it 
can be linked to the act of punishing, punishing, correcting or rebuking and, 
when applied in the form of intentional punishment, it affects the body, causing 
what we call violence [6]. 

Violence consists of the intentional use of physical force, of power or in 
threat, against oneself, another person, group or community, which results or is 
very likely to cause injury, deprivation, psychological damage, developmental 
disability or death [7]. It does not just come from an individual in his unique-
ness, but from his social context, in the way how society organizes and structures 
itself economically, politically and socially, making a certain group of people 
more vulnerable to suffering and death, constituting a social phenomenon called 
structural violence [8]. 

In the intrafamily context, it is considered as any action or omission that 
damages the well-being, physical, psychological integrity or the freedom and the 
right to the full development of another family member. This condition includes 
physical, psychological, sexual violence, neglect and abandonment [9]. This fact 
has been evident since antiquity, where mistreatment, punishment and other 
forms of punishment were notorious [10]. This violence can be practiced by 
parents and caregivers silently and has several interfaces, among them, the pers-
pective of educational or punitive correction justified by emotional lack of con-
trol, family difficulties and financial and social difficulties, leading them to prac-
tice punishments that, in turn, they result in emotional and physical suffering; 
cruel or degrading treatment; humiliations; threats and ridicules [1] [11]. 

Thus, cohabiting in a violent environment is a negative factor, not only due to 
physical marks, psychological consequences of emotional and behavioral order, 
but also low self-esteem, anguish, insecurity, crying, depression, anxiety, prob-
lem of self-control, inhibition, isolation, behaviors exaggerated, aggressiveness, 
delinquency, consumption of alcohol and drugs of abuse, post-traumatic stress 
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disorder and suicide [5]. 
Among the studies carried out in the field of social policies in Brazil, there is a 

set of studies that propagate the lack of an effective social protection system until 
1990, due to the insufficient service given the sociocultural and economic abyss 
existing in society or even the fragile recognition of civil, political and social 
rights in our political culture and in the incipient democratic state we have. 
However, in recent decades, progress has been made in creating legislation and 
protection networks for children and adolescents exposed to social vulnerability 
and in situations of violence [12]. As an example, we have the creation of the 
Doctrine of Integral Protection (1973), the Universal Declaration of Human 
Rights (1948) and the Federal Constitution of 1988, which favored the streng-
thening of the movement in defense of the rights of children and adolescents. 
[12] [13] [14].  

Subsequently, the Child and Adolescent Statute (1990) and, more recently, 
Law No. 13.010 of 2014, known as the Menino Bernardo Law [15] [16] [17], al-
lowed those parents who used forms of violence in home education could re-
spond civilly or criminally. Some of these measures may result in the aggressor 
being referred for psychological treatment, detoxification, or even to the support 
center for vulnerable families; family orientation courses or programs [15] [17], 
as well as severe measures such as loss of custody of the child, removal of guar-
dianship and suspension or removal of family power; and, in the last case, con-
finement, which can vary from 3 months to 12 years [15]. 

The experience lived by the children in the education offered by the parents, 
and the social context in which the parents lived and were educated, contribute 
to passing on the same educational values received in a violent context, as a form 
of family education, through punishment as a discipline or corrective measure 
[1] [16] [18]. Causing damage that reverberates throughout life, impairing social, 
affective and behavioral interactions [8] [18]. 

Reflecting the relationship between intrafamily education, violence and its 
consequences; we seek to answer the following questions: What is the socioeco-
nomic context of the families surveyed and what are the punitive educational 
strategies imposed on children? 

Based on this assumption, the present study aimed to identify the socioeco-
nomic context of a group of families, in addition to the punitive educational 
strategies imposed on intrafamily education. 

2. Materials and Method 

This is a quantitative-qualitative, exploratory and descriptive research, con-
ducted from June to August 2019, with 16 participants (parents or legal guar-
dians for the domestic education of adolescents). Excluding caregivers without a 
legal relationship with adolescents; parents and/or caregivers of children under 
18 years of age, and parents who did not live with their children. The research 
was organized in two phases, an exploratory one, through the assumptions and 
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questions that guided the object of the research and subsequent treatment of the 
data. Thus, we sought to answer the following guiding questions: What is the so-
cioeconomic context of the families surveyed and what are the educational 
strategies of a punitive nature used by them? Data were collected after signing 
the Free and Informed Consent Term (TCLE) at the residents’ homes, in the 
community of Romeiros located in the center of the municipality of Cajuei-
ro-AL, a neighborhood of great social vulnerability. 

Data collection was carried out through a semi-structured interview com-
posed of 16 open and dichotomous questions, guided by a structured script in 
the following dimensions: 1) socioeconomic conditions; 2) responsibility for the 
home and the education of children, knowledge about education, measures 
adopted as an educational tool; 3) use of punishment and knowledge about vi-
olence and legislation to protect adolescents. 

The stage of selection and treatment of the collected data was organized in: 
ordering, classification and analysis of the information. In this first stage, a 
faithful transcription of the content obtained in the recording was made, with 
subsequent reading for the organization of the speeches, through the typification 
process, in which the phrases and texts were grouped by their common sense. 
Next, interpretation and inferences were carried out through the correlation 
with the theoretical framework and quantification and numerical analysis using 
graphs and tables. The speeches were transcribed and designated by fictitious 
names of the participants. 

This study was approved by the Research Ethics Committee of the Federal 
University of Alagoas, under protocol 3,426,280, obeying the rules defined by 
resolution CNS 466/17.  

3. Results and Discussion  

The survey had a total of 16 participants, whose ages ranged from a minimum of 
31 years to 57 years, with a predominance of females with 15 (94%). As for edu-
cation level, 1 (43%) have incomplete fundamental level. While 6 (37.5%) have a 
family income ≥ 2 salaries (see Table 1). 

With regard to responsibilities for the home and family education, it is clear 
that the education that has only the woman as the responsible corresponds to 9 
(56%) participants. It appears that the responsibility for the education of child-
ren is still in the mother’s domain, where only one father was considered re-
sponsible for the education of his children; however, it was possible to observe 
the sharing of this responsibility between both, registered in 31% of the partici-
pants. 

This relationship is justified by the inheritance of the family patriarchate from 
the colonial period, which was structured in relations of social and gender do-
mination, in which men are placed in a higher position than women and child-
ren. Women are assigned the role of housewives and men, the obligation to be 
the head of the house and provide for the family [17]. 
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Table 1. Socioeconomic profile of participants, 2019. 

Variables 

n(%)  

Age Genre Education 
Family  
income 

 

30 - 40 
41 - 50 
51 - 60 
61 - 70 

6 (37.5%) 
8 (50.0%) 
2 (12.5%) 
0 (00.0%) 

Male 1 (06%) 
Feminine 15 (94%) 

Unschooled 
3 (18.7%) 
Incomplete fundamental 7 (43.7%) 
Complete fundamental 4 (25.0%) 
Incomplete medium 0 (00.0%) 
Complete medium 1 (06.3%) 
Incomplete higher 1 (06.3 %) 
Complete higher 0 (0.00%) 

<1 minimum wage 
2 (12.5%) 
≥1 = 5 (31.2%) 
≥2 = 6 (37.5%) 
3 - 5 = 1 (06.3%) 
+5 = 0 (00.0%) 
Did not inform 
2 (12.5%) 

 
Regarding the type of measure applied in the face of a conflict situation be-

tween parents and children, 14 (87%) of the interviewees stated that they use di-
alogue as a strategy to resolve the impasse. None of the interviewees reported 
leaving their child free to do whatever they want and 2 (12.5%) said they applied 
a punishment as a corrective education tool. 

When asked about the type of punishment they would apply if there was a 
need, 7 (44%) stated that they deprive their child of the activities and objects 
they like most. A significant number, 5 (31%), would apply physical punish-
ment, 3 (19%) would apply dialogue and 1 (6%) did not answer the question (see 
Table 2). 

Parents can use inductive and coercive discipline. The first is characterized by 
the use of communication, interaction between parents and children, explana-
tions about the consequences of their acts, use of rules and values aiming at 
changing the child's behavior [5]. 

With regard to coercive discipline, it is in this that in fact the imposition by 
the power of the parents is used, through the use of physical force, in the form of 
punishment and imposition through verbal authoritarianism with insults and 
threats [19] [20]. 

[…] forbid the things he likes. […] I think so, if I have a friendship with a 
colleague, I draw. If I have a cell phone, I'll take it. Are you understanding? 
If you like cell phones, tie […] 
Until you obey, that business is not released. Because there is no use hitting. 
What will it do? Anything. I take the objects out of his taste. I removed his 
cell phone for three years (Cleide, 47 years old). 

It is evident in Cleide’s speech that some parents consider the removal of a pet 
object and the prohibition of activities that their children enjoy most as an effec-
tive method of education. Physical punishment is still used, but there are few 
parents who said they still use it, 3 (31%). 

When asked about what physical punishment is, 5 (31%) of the interviewees 
did not know how to answer and 11 (69%), defined physical punishment as “a 
form of aggression, hitting, pinching, beating … a way of causing bodily pain”. 
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Table 2. Types of punishments applied by parents, 2019. 

Variables 
n (%)  

Physical  
punistiment 

Dialogue 
Withdrawal of 
personal effects 

They did  
not answer 

 5 (31.0%) 3 (19.0%) 7 (44.0%) 1 (6.0%) 

 
One interviewee reported her impression of punitive education using pain for 

revisiting memories of punishments suffered in her childhood: 

The way I was raised, I would never, never raise my child. If I don’t even 
like to talk there (cry … Pause). My aunt would ground me on my knees on 
top of those little stones that she uses to build a house and with a stool on 
her head … hey, I suffered, you see. It was from three hours to five in the 
afternoon. I suffered a lot saw. That’s why I spent that I never do with my 
son, ever! And my way of creating worked. It is no use hitting because you 
create a revolted, suffering person, you know? (crying … Pause) it’s no use 
raising a child and hitting, right? (Cleide, 47 years old). 

In this interviewee’s speech, the expression of personal experience and the 
emotional marks and psychological traumas that she has experienced through-
out her life is clearly observed, which motivates her to use positive educational 
measures and not reproduce the violence suffered. 

Another participant highlighted the importance of legislation aimed at pro-
tecting children and adolescents and its effectiveness, as it makes explicit the 
concern with the presence of the tutelary council: 

I think … I don’t know …! The mother can no longer draw blood. No 
more, or the Guardian Council knocks on the door. You have to punish to-
day, without being a heavy punishment (Josefa, 44 years old). 

With regard to the abuse of power applied in the form of psychological vi-
olence, none of the participants was able to perceive them in the interview. In 
this matter, it was possible to perceive the population’s limitation related to 
knowledge about the types of punishment and violence, as they recognize pu-
nishment only in its physical form. Regarding the application of punishment, 2 
(13%) admitted to having applied some of the mentioned forms of punishment. 

The lack of knowledge about what punishment is and its consequences can 
lead parents to practice it, especially in the form of humiliation with isolation 
from the child, which constitutes the type of psychological punishment. This is 
what they consider disciplinary punishment: 

You will stay in the room, grounded (Josefa, 44 years old). 

When asked about what type of punishment they would apply in the face of a 
situation that required it, 12 (75%) of the interviewees preferred the application 
of dialogue in a conflict situation. When asked whether punishment is a way of 
educating, 13 (81%) considered it an educational method. 
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All parents (100%) believe that it is their obligation to enroll their children in 
school. They also believe that children cannot decide on their own lives (see Ta-
ble 3). 

Up to 17 years old they cannot decide their life, only the mother. Because 
they don’t have much thought to decide, no. Only when he is older (Cícera, 
54 years old). 

In relation to the limit between punishment and violence, for 100% of the in-
terviewees, the punishment goes beyond the limits and turns into violence when 
physical and psychological abuse occurs, such as: hitting, shouting, threatening 
to be expelled from home, beating. As can be seen in the statements of the fol-
lowing interviewees:  

Like a punishment for leaving without eating, without eating, without 
drinking water. This is horrible (Santina, 40 years old). 
Even though they know that punishing and transcending beyond punish-
ment is wrong, parents practice it because they believe they punish to cor-
rect their child and think they are doing good, although they admit that it is 
a loss of control of the situation. 

As for the interviewees’ knowledge about the Menino Bernardo Law, it was 
observed that 15 (94%) are unaware. The population does not have legal know-
ledge about the rights of children and adolescents and the punitive measures 
adopted in their homes are empirical. When answering, they think that the state 
should not decide on the parents’ authority not to impose physical punishment 
on their children, 3 (19%): 

I think not! We parents have a duty to raise and educate our children, in 
our own way … I think that we have to solve things ourselves (Helena, 41 
years old). 

Of the interviewees who support the State’s intervention in defense of children 
and adolescents in relation to physical punishment, they argue that parents do 
not have the right to use violence as an educational measure and noted that, after 
the ECA and the Guardianship Council were in force, there is a fear of parents 
when using coercive education as they have to answer for their actions to coun-
selors. 
 

Table 3. Parents’ knowledge and opinion about their children’s education, 2019. 

Variables n (%) 

Yes Not Sometimes 

Is it your parents’ duty to enroll your child in a school? 

For you, housework is a how to educate your children? 

Do you think that children and adolescents can decide about their own lives? 

Do you believe that punishment is a way of educating? 

16 (100%) 

14 (87.5%) 

01 (6.2%) 

12 (75.0%) 

00 (000%) 

02 (12.5%) 

15 (93.7%) 

03 (18.7%) 

00 (000%) 

00 (000%) 

00 (000%) 

01 (6.2%) 
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I think so because parents believe they have the right to use physical vi-
olence to get what they need and expect from their children. (Joana, 40 
years old). 
Yes, it can, because after the Guardianship Council children’s suffering has 
been avoided (Luzia 39 years old). 
It is also possible to perceive the acceptance of the social hierarchy and the 
power relationship established by government agencies. As in the following 
speech: 
It has power because the government is governed by the rich (João, 42 years 
old). 

Educational activity is an arduous task with a marked degree of complexity, 
which often differs from what is expected by parents, who get frustrated when 
they expect their children to be like them, or even reproduce what they have 
ceased to be. The context is also considered, with the stress generated by tiring 
activity and, often, by the lack of conditions to create and educate them [11]. 

In the respondents’ responses, there are several forms of parental education 
and promotion of parental autonomy over them, such as: in the authoritarian 
style, where there is a balanced use of dialogue and the prudent use of the penal-
ty, as well as the use of their relationship of power for the promotion of auton-
omy, demonstrating the consequences generated by the child's behavior. Thus, 
intrafamily violence is a form of domination by one over the other [8]. 

In addition, education is an important weapon against violence, because 
through it the barriers of social inequality are broken. Education can be liberat-
ing and oppressive, and should be used as a practice of freedom, conceived in a 
reciprocal way, through interaction and dialogue between the subjects involved 
in the demonstration of affection and affection from parents, and in the transfer 
of morals and ethics. This process is called parenteral styles [16] [20]. 

Liberating education is understood as one that prioritizes dialogue and not the 
imposition to be obeyed, in which interaction and problematization of the reality 
experienced is allowed as a practice for freedom and for good family coexistence 
without violence [21]. 

Another strategy to be considered is positive educational practice, favoring 
human development through well-being and self-control, in which problem 
solving comes from a mutual approach, interrelating the traditional and appre-
ciative approach, identifying the problem and the assessment of positive points 
[22]. 

Thinking to act in the best way when using punishment as an educational 
tool, these parents are mistaken, because what they achieve is obedience through 
fear and pain [16]. 

The increasing number of situations of violence involving adolescents and 
young people is often induced by the way in which family values are transmitted, 
as these are the values that will determine whether or not these young people’s 
behavior will be at risk [12]. 
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It is with the family that children experience the first routine organization, 
follow rules and experience situations of flexibility. And it is this experience that 
will influence the young person’s behavior, even in adulthood, to reproduce 
what he has learned throughout his life [1]. 

As for adolescence, there is an inverse relationship between positive values 
and risky behavior, so it is necessary to offer more positive values in the family 
routine so that there is less risky behavior among young people [23]. 

The formation of the awareness that it is necessary to use social, ethical and 
moral values in a positive way to prevent violence, resolve conflicts and for a 
culture of peace; here defined as a culture based on tolerance, sharing, respect 
for diversity and pluralism and the opinion of the other are instruments that 
must be used [19]. 

It is through the culture of peace that critical reasoning is awakened that 
makes human beings capable of thinking about their actions and their actions 
and through education they are able to transform themselves as human beings 
and be able to improve their relationships and the environment in which they 
live. This is transformative education, capable of reducing violence and based on 
harmony in peace [7]. 

4. Final Considerations 

When approaching this theme, it was observed that there are several problems 
with regard to information on the interrelationship between the legal rights of 
children and adolescents. 

It is possible to perceive that the reduction of risk behaviors with a view to 
reducing the levels of violence in home education is not only the family’s re-
sponsibility, as the family itself can also live at risk, it is, above all, the responsi-
bility of the State. 

Thus, it is extremely important to encourage the expansion of positive educa-
tional practices, based on affective relationships and intra-family dialogue, with 
a view to improving health, well-being and the healthy growth and development 
of children and adolescents. 

Thus, this study described relations between theoretical and dialogical con-
structs, however its limitation is due to the small sample size, allowing consider-
ing the results found only for the population in question.  

Along the development of the research, related problems were identified that 
would allow the development of other studies to broaden the understanding of 
the phenomenon studied, or to seek empirical confirmation of the results ob-
tained. Therefore, it is recommended that parenting styles of education are bet-
ter explored in future research. 
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