Open Access Library Journal
2020, Volume 7, e6066
ISSN Online: 2333-9721
ISSN Print: 2333-9705

Prevalence of Bullying among LGBT Students
in Nueva Ecija
Kim Edward S. Santos, Crisanto D. De Jesus
Nueva Ecija University of Science and Technology, Cabanatuan City, Philippines

How to cite this paper: Santos, K.E.S. and
De Jesus, C.D. (2020) Prevalence of Bullying
among LGBT Students in Nueva Ecija.
Open Access Library Journal, 7: e6066.
https://doi.org/10.4236/oalib.1106066
Received: January 11, 2020
Accepted: January 31, 2020
Published: February 3, 2020
Copyright © 2020 by author(s) and Open
Access Library Inc.
This work is licensed under the Creative
Commons Attribution International
License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/
Open Access

Abstract
In general, school bullying, and LGBT student harassment in particular, have
increasingly gained national attention as a serious issue that needs to be
resolved. This paper described the types and forms of bullying that LGBT
students have experienced in terms of: Verbal or Written, Physical, Relational
or Social, and Cyber; the negative impacts of bullying LGBT students; and,
the solution or suggestions of LGBT students to minimize bullying. The study
used descriptive method and utilized Likert-scale type questionnaire. A total
of 152 college students (90 from private schools and 62 from state universities
and colleges) in Nueva Ecija were involved in this study. They were composed
of 98 gays, 22 lesbians, and 32 self-confessed bisexuals. Based on the results of
this study, it was concluded that verbal/written bullying was the most
prevalent type of bullying that LGBT students had experienced in their school.
This is in the forms of persistent teasing, threatening, intimidating, and name
calling. Likewise, bullying had caused negative impacts on them especially on
the state of their emotions and feelings. They feel anxious, threatened,
concealed feelings and unable to trust others. Other types of bullying (physical,
social/relational, and cyber) were only sometimes experienced by the LGBT
students but some of its forms were still occurred in their school like
restraining, showing subtle but negative languages, and embarrassing and
humiliating online. It was further concluded that the prevalence of bullying
among LGBT students can be minimized through the help of those who are
experiencing it with the help of their school community (parents, teachers,
administrators and staff).
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1. Introduction
In general, school bullying, and LGBT student harassment in particular, have increasingly gained national attention as a serious issue that needs to be resolved. As
discussed in [1], the political landscape and social environment change over time,
LGBT youth may also have experiences linked to bullying and harassment. Further
discussion in [2], found that schools breach the civil rights of students suffering
from discrimination on the grounds of their sexual orientation if the abuse creates
a hostile environment and is not handled meaningfully by school staff.
The results in [3] in their review of studies found that LGBT youth, particularly gender non-conforming children, are three times more likely to experience
adverse punitive action by school administrators relative to their non-LGBT
peers, and LGBT youth are substantially distrustful of school administrators and
do not think school officials are doing enough to promote a safe and welcoming
school environment. As concluded in [4], LGBT pupils in schools where principals do not deal with the use of homophobic and transphobic words often and
frequently witness their condoned contempt.
The problem can be attributed to a series of highly linked, high-profile cases
that ended in tragedy for teenagers who were assaulted because of their real or
perceived sexual orientation or, in a closely related manner, because they did not
comply with rigidly controlled gender expectations [5]. As with sexual minority
Philippine men and related studies on sexual minority women in other parts of
the world, [6] discussed that being gay or bisexual was correlated with the Philippines’ elevated suicide ideation and attempt.
It was found in [7] that there is a sluggish inclusive living climate of students
from Filipino LGBT who lack legal protection; suffer from mental health issues,
opposed to religion. Thus, [8] recommended that teachers need to be aware of
their own biases to help LGBT students and consider how their own views might
influence how they talk to students. In reaction to the increased risk of being harassed and becoming suicide among sexual minority teenagers, school staff should
develop anti-bullying and anti-homophobia policies. In reaction to the increased
risk of being harassed and becoming suicide among sexual minority teenagers,
[9] further recommended that school staff should develop anti-bullying and anti-homophobia policies.

2. Conceptual Framework
Concluded in [10], their study entitled Bullied back in the closet: Disengagement
of LGBT employees facing workplace bullying that the bullying process is mentally and physiologically damaging to people.
As found in [11], 90% of LGBT youth were verbally or physically abused or
attacked due to their perceived or actual identity, class, sexual orientation, or
gender expression.
According to the study entitled “LGBT Oppression”, [12] concluded that
LGBT youth is a group at risk of violence in and through classrooms in schools.
DOI: 10.4236/oalib.1106066
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3. Objectives of the Study
The study described the types and forms of bullying that LGBT students have
experienced in terms of: Verbal or Written, Physical, Relational or Social, and
Cyber; the negative impacts of bullying LGBT students; and, the solution or
suggestions of LGBT students to minimize bullying.

4. Methodology
The study used descriptive method as it describes the present condition. Descriptive research involves defining the characteristics of a particular occurrence
based on an empirical analysis, or investigating the association between two or
more phenomena [13]. A total 152 college students (90 from private schools and
62 from state universities and colleges) in Nueva Ecija were involved in this
study. They were composed 98 gays, 22 lesbians, and 32 self-confessed bisexuals.
The researchers utilized Likert-scale type questionnaire [14] and analyzed it
through statistical data treatment such as ranking, mean and weighted mean.

5. Results and Discussion
Table 1 presents the mean ratings on the types/forms of bullying that the LGBT
students have experienced. Bullying has five types: verbal/written, physical, social/relational, and cyber. Each type has different forms.
Verbal/written Bullying. In the table presented, the LGBT students scored a
mean of 4.26 with a verbal interpretation of frequently experienced. All the
forms of verbal/written bullying were interpreted as frequently experienced
which implies that this type of bullying was happened to the LGBT students.
Among the forms of verbal/written bullying, items 3, 1, and 5 got highest means
respectively. This means that LGBT frequently experienced persistent teasing (X
= 4.87), name-calling (X = 4.36), and receiving cruel jokes, remarks, and comments (X = 4.35).
Physical Bullying. LGBT students scored physical bullying with a mean rating
of 1.66 and verbal interpretation of never experienced. However, there were two
items that have highlighted this type of bullying. LGBT students occasionally/sometimes experienced restraining (X = 2.63) and extortion/stealing (X =
1.90). The results imply that though physical type of bullying never occurred in
general among the LGBT students that are still some of its form happening and
experienced by other students.
Social/Relational Bullying. In the social/relational type of bullying, LGBT students scored a mean rating of 2.14 which means that they almost never experienced this type of bullying. Item 4 got highest mean of 3.78 which means that
LGBT students almost every time they experienced their peers showed subtle but
negative body language to them. On the other hand, item 2 got the lowest mean
of 1.02 which means that students never experienced destroying or manipulating
relationships—stealing a friend.
Cyber Bullying. In the table presented, cyber bullying got a mean rating of
DOI: 10.4236/oalib.1106066
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Table 1. Types/forms of bullying that LGBT students have experienced.
TYPES/FORMS OF BULLYING

MEAN

VI

1. Name—calling

4.36

Frequently experienced

2. Threatening and intimidating

3.44

Frequently experienced

3. Persistent teasing

4.87

Frequently experienced

4. Embarrassing and insulting

4.30

Frequently experienced

5. Receiving cruel jokes, remarks, comments

4.35

Frequently experienced

Average weighted mean

4.26

Frequently Experienced

1. Hitting, slapping (using other objects)

1.34

Never experienced

2. Extortion, stealing

1.90

Occasionally or Sometimes

3. Damaging/destroying or defacing a personal belonging

1.28

Never experienced

4. Elbowing, kicking, shoving, or headlocks

1.15

Never experienced

5. Restraining

2.63

Occasionally or Sometimes

Average weighted mean

1.66

Never experience

1. Passing hate petitions and mean notes/text messages/e-mails

1.98

Almost never

2. Destroy or manipulate relationships—stealing a friend

1.15

Never Experienced

3. Experiencing group expulsion/separation

2.68

Occasionally or Sometimes

4. Showing subtle but negative body language and gestures

3.78

Almost every time

5. Circulating rumors

2.23

Never experienced

Average weighted mean

2.14

Almost never

1. Embarrassing or humiliating you through text messages, e-mails, or chats,

1.76

Never experienced

2. Impersonating online to make you look bad or to destroy your reputation

1.19

Never experienced

3. Receiving hateful, malicious, derogatory and/or cruel/mean jokes and information

1.67

Never experienced

4. Spreading rumors, gossips and lies online or by means of electronic or social media

1.34

Never experienced

5. Threatening or intimidating you online

1.25

Never experienced

Average weighted mean

1.44

Never experienced

VERBAL OR WRITTEN

PHYSICAL

RELATIONAL/SOCIAL

CYBER

Legend: 4.24 - 5.00: Frequently experienced; 3.43 - 4.23: Almost every time; 2.62 - 3.42: Occasionally or Sometimes; 1.81 - 2.61: Almost never; 1.00 - 1.80:
Never experience.

1.44 with a verbal interpretation of never experienced. This means that LGBT
students never experienced cyber bullying in the forms of embarrassing or humiliating, receiving hateful or malicious notes/jokes, and impersonating online,
using chats or text messages.
Table 2 shows the summary of mean rating results of the types of bullying.
Based from the results, verbal/written type of bullying got the highest mean of
4.26. This means that LGBT students frequently experienced this among the
DOI: 10.4236/oalib.1106066
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other types of bullying. It was followed by social/relational bullying (X = 2.14)
that the students almost never experienced this type of bullying. On the other
hand, LGBT students never experienced physical (X = 1.66) and cyber (X = 1.44)
types of bullying.
Table 3 shows the negative impacts of bullying on the LGBT students.
Based on the results, LGBT students agreed (X = 2.86) that there are negative
impacts of bullying on them. Statements 1 (X = 3.68), 7 (X = 3.60), and 3 (X =
3.52) got the highest means, respectively, with verbal interpretations of strongly
agree. LGBT students feel anxious every time others teased me for being
gay/lesbian. They cannot show their true feelings because others do not listen to
them. And in addition, they feel threatened. The results imply that LGBT students’ ability to trust others is being affected.
On the other hand, statement 10 got the lowest mean of 1.88 and with verbal
interpretation of strongly disagree. This shows that LGBT students strongly disagreed that they cannot join in their school activities. This implies that being
LGBT students is not a hindrance for them to participate in their school activities.
Table 4 shows the solutions or suggestions of LGBT Students to minimize
bullying. Based on the results, LGBT students strongly agreed that there are solutions that can be suggested to minimize bullying incidents. The top three
Table 2. Summary of mean rating results of the types of bullying.
TYPES OF BULLYING

MEAN

Verbal Interpretation

RANK

1. Verbal/Written

4.26

Frequently experienced

1

2. Social/Relational

2.14

Almost never

2

3. Physical

1.66

Never experienced

3

4. Cyber

1.44

Never experienced

4

Table 3. Negative impacts of bullying LGBT students.
Statements

WM

VI

1. I feel anxious every time others teased me for being gay/lesbian.

3.68

Strongly Agree

2. I lose confidence when I am in front of people.

3.21

Agree

3. I feel threatened.

3.52

Strongly Agree

4. I skip school to get away from the people who bully me.

2.39

Disagree

5. I have thoughts of committing suicide to escape from bullying.

2.40

Disagree

6. I feel unsafe in our school.

2.25

Disagree

7. I cannot show my true feelings because they do not listen to me.

3.60

Strongly Agree

8. I find it hard to establish relationship with my peers.

3.22

Agree

9. I feel I do not belong in our class.

2.40

Disagree

10. I cannot join to our school activities.

1.88

Strongly Disagree

2.86

Agree

Average weighted mean

Legend: 1.00 - 1.74: Strongly Disagree; 1.75 - 2.49: Disagree; 2.50 - 3.25: Agree; 3.26 - 4.00: Strongly Agree.
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Table 4. The solutions or suggestions of LGBT students to minimize bullying.
SOLUTION OR SUGGESTIONS

WM

VI

1. Working with student councils to have programs on respect,
school safety and anti-bullying

2.69

Agree

2. Organize a school organization that will help LGBT students

3.02

Agree

3. Ask school personnel to have a discussion at an assembly or an
after-school activity about gay/lesbian bullying

3.66

Strongly Agree

4. School should present bullying prevention activities and
programs at your school.

3.43

Strongly Agree

5. Do encourage anyone who’s being bullied to tell a teacher,
counselor, coach, nurse, or his or her parents or guardians

3.79

Strongly Agree

6. Pairing a student with a specific adult advocate/mentor for
regular support

2.98

Agree

7. Teaching students what to do when they witness a bullying
incident

3.28

Strongly Agree

8. Conduct capacity building for teachers, staff, and student in
handling bullying case

3.57

Strongly Agree

9. Involving students in establishing rules against bullying

3.86

Strongly Agree

10. Maintain the school as a safe environment for learning for all
the students

3.27

Strongly Agree

3.36

Strongly Agree

AVERAGE WEIGHTED MEAN

Legend: 1.00 - 1.74: Strongly Disagree; 1.75 - 2.49: Disagree; 2.50 - 3.25: Agree; 3.26 - 4.00: Strongly Agree.

suggestions based on their mean ratings were: Involving students in establishing
rules against bullying (X = 3.86); do encourage anyone who’s being bullied to tell
a teacher, counselor, coach, nurse, or his or her parents or guardians (X = 3.79);
and ask school personnel to have a discussion at an assembly or an after-school
activity about gay/lesbian bullying (X = 3.66). These results imply that when minimizing incidents of bullying in school, rules are very important especially
when students are involved in making these rules. LGBT students need encouragement to speak for themselves when they experience bullying in the school.
Moreover, LGBT students also agreed that other solutions were pairing a student with a specific adult advocate/mentor for regular support (X = 2.98) and
Working with student councils to have programs on respect, school safety and
anti-bullying(X = 2.69). These imply collaboration of teachers, students and staff
is also important in minimizing bullying incidents.

6. Conclusions
Based on the results of this study, it was concluded that verbal/written bullying
was the most prevalent type of bullying that LGBT students had experienced in
their school. This is in the forms of persistent teasing, threatening, intimidating,
and name calling. Likewise, bullying had caused negative impacts on them especially on the state of their emotions and feelings. They feel anxious, threatened,
concealed feelings and unable to trust others. Other types of bullying (physical,
DOI: 10.4236/oalib.1106066
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social/relational, and cyber) were only sometimes experienced by the LGBT students but some of its forms still occurred in their school like restraining, showing subtle but negative languages, and embarrassing and humiliating online.
It was further concluded that the prevalence of bullying among LGBT students can be minimized through the help of those who are experiencing it with
the help of their school community (parents, teachers, administrators and staff).
Moreover, LGBT students should be included in establishing firm school rules
against bullying. They should also be encouraged to speak for themselves and to
tell school authorities about their bullying experiences. Similarly, student programs and activities should also advocate respect, school safety, and open discussions among LGBT student populations of the schools.
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