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Abstract

The goal of this study was to look at the opportunities and challenges of
learning the English language and communication skills online during the
COVID 19 pandemic. To meet the aims, the researcher created a comprehen-
sive questionnaire containing information on many aspects of teaching
Communication Skills in English. The information was gathered from the
respondents using e-forms and personal interactions, as well as the designed
scale. After gathering data, tables were created to classify the information, and
regression was used to analyze the information. The study also discusses the
abilities and competencies that teachers must possess to effectively teach Eng-
lish in online learning contexts. These abilities and talents are divided into six
groups: educational skills, subject skills, design skills, technical skills, mana-
gerial and institutional skills, and social and communication skills.

Keywords
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1. Introduction

1.1. A Glance at Online Learning

Online Learning Terminologies and Definitions: Since the rise of online learn-
ing, a plethora of terminologies and definitions have been employed to define it.
E-learning, virtual learning, cyberlearning, Internet learning, distributed learn-
ing, web-aided learning, web-based learning, remote learning, computer-based
learning, resource-based learning, and technology-based learning are some of
the names widely used to characterize online learning. Throughout this work,
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the term “online learning” will be utilized. Because of the wide range of termi-
nologies used, there are many alternative definitions of online learning. Online
learning has been defined in a variety of ways by authors, researchers, theorists,
and educators from a variety of views and fields. Some people define online
learning as learning that takes place wholly online (pure online learning) or par-
tially online (blended learning). Others refer to online learning as “inter-
net-based instructional settings.” By providing access to learning materials via
the Internet, interacting with the content, instructor, and other learners, and re-
ceiving support during the learning process, online learning as a learning expe-
rience allows for personal growth, knowledge acquisition, and the construction
of personal meaning. In addition, new online learning forms, such as mobile
learning and MOOC:s, have arisen. “Learning that takes place in learning envi-
ronments and spaces that take into account the mobility of technology, the mo-
bility of learners, and the mobility of learning” is defined as “learning that takes
place in learning environments and spaces that take into account the mobility of
technology, the mobility of learners, and the mobility of learning.” MOOCs
(Massive Open Online Courses) are a hybrid of online learning and open educa-
tional materials. MOOCs are online courses that are free, open, and non-credit.

They are offered by several higher education institutions.

1.2. Research Background

Despite the fact that several studies have looked into the challenges of
COVID-19’s remote English education, one key research gap that has yet to be
filled is evaluating the relevant pedagogic experiences and suggestions provided
on language teacher educators’ blogs. This study looked at fifty-one blogs au-
thored by teacher educators and posted on four well-known language education
websites to see how they felt about COVID-19-related online English language
instruction difficulties and potential solutions. COVID-19 has wreaked havoc on
the majority of the world’s industries. In most places around the world, educa-
tion is the only industry that has entirely transitioned to an online method.
During the epidemic, online learning was the best option for continuing educa-
tion, especially in tertiary education.

The goal of this research is to find out what hurdles and obstacles English
language learners face (EFL). In order to overcome these challenges, many
teacher educators suggested coping strategies such as planning for online teach-
ing, managing online classrooms, supporting students’ mental health, enhancing
students’ ability to use/access technology, fostering active language learning en-
gagement and motivation, and promoting teacher professional practices and

wellbeing.

1.3. Problem Statement and Proposed Solutions

There are some recurrent issues across the higher education but this paper deals
with a specific topic of teaching English language online in a big classroom of a

college.
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2. Review of Literature

Online learning is defined as learning that takes place over the internet and is
aided by electronic devices such as tablets, smartphones, laptops, and PCs
(Gonzalez, 2018). Because of the widespread usage of online learning, students
are naturally drawn to other online language learning options (Plaisance, 2018).
A set of learning activities in a subject offered over a network providing access
and knowledge exchange is referred to as online learning. This phrase was
coined to describe a method of teaching and learning that incorporates the use
of internet technologies. Students can use the online learning environment to
not only access information and materials, but also to connect and collaborate
with other students in the course (Krish, 2008). Students and teachers are more
comfortable with online learning and perceive the opportunity of setting up and
accessing opportunities to study in a different way. Online language learning
(OLL) can refer to a variety of learning styles, including web-based learning, hy-
brid or blended learning, and virtual or online learning. Furthermore, because
students and teachers are unable to meet in a face-to-face setting during the
COVID-19 pandemic, online language learning in an EFL context in secondary
school settings takes place entirely online (Blake, 2011). In the year 2002, an av-
erage of 1700 institutions offered over 54,000 online courses. But gradually there
has been a steady rise in such courses worldwide, and almost all the universities
all over the world have started offering such courses. The idea of MOOC has
been a hit in the area of online teaching-learning and in India also the govern-
ment has started promoting virtual online courses through various platforms
like NPTEL, PG Pathshlala, Swayam, and many more. Ambani-Birla Report in
2000 recommended the entire removal of the subsidized system and converting
higher education into a fully controlled profitable market. Under the influence
of the Ambani-Birla Report, UGC recommended the restructuring of higher
education in the market-oriented enterprises promoting corporate values. Under
neoliberal agendas, India has agreed to consider education a tradable service
(Oza, 2021). Online learning may also be defined as the use of the internet to
access materials, engage with content, teachers, and other students, and receive
aid in the learning process to gain information, make meaning, and progress

through the learning process (Ally, 2008).

3. Analysis of Data

Total 400 students of various UG colleges in Mumbai region were approached
for this data collection. All the respondents have studies Communication Skills
and English language during lockdown in online mode. The data was collected
in a pre-structured questionnaire given to the samples. The data is collected
from the classes where students have opted for Social sciences or Humanities
courses.

Figure 1 shows that most of the respondents (more than 78 percent) are girls.

This is due to the higher ratio of girls taking Social Science and Humanities
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courses.

As shown in Figure 2, most of the respondents are undergraduate students or
junior college students (class 11 and 12). So English Language teaching is a part
of the prescribed curriculum for them. In most of the universities in India, it is a
part of the Foundation course and a part of the non-core papers. So learning the
English language as a part of the communication skill-building exercise is not a
core part of the curriculum.

As shown in Figure 3, almost all the participants have studied the English
language as a part of the structured curriculum. Most of the UG programs have
either Communication Skills or Business Communication as a part of the capac-
ity-building foundation courses and they are compulsory for the first two seme-
sters.

As explained in Figure 4 not many respondents are able to take any stand on
this question. Almost half of the total respondents are neutral and more than 27
percent of total respondents are either not agreeing or completely disagree.

Figure 5 provides some comprehensive understanding on Some of the regular
components of the curriculum are comprehension skills, editing and summary
writing, basic grammar and vocabulary exercises, letter writing, biodata and

resume writing, important theories of communication, verbal and non-verbal

gender

193 responses

® male
@ female
D other

Figure 1. Demographic of respondents-UG colleges in Mumbai region.

You were in the class during 2020-21
193 responses

@ school - class 4-7
@ school - class 8-10
) junior college- class 11-12

@ degree college - First / second/third year
of college

® rPG

Figure 2. Academic positioning of respondents-UG colleges in Mumbai region.
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You have studies English / Communication Skills / Business Communication as a subject in the last
academic year

193 responses

@ yes
® no

Figure 3. data showing students’ eligibility for the data on the subjects like English and
Communication skills-UG colleges in Mumbai region.

you think that the online mode is better for studying English Communication Skills

193 responses

@ strongly agree
@ agree

@ neutral

@ disagree

@ strongly disagree

10.4%

18.7%

Figure 4. Preferences for the mode of teaching-learning-UG colleges in Mumbai region.

Which areas of English Communication studies you think CAN BE TAUGHT online effectively? (you
may select multiple options also)

193 responses

comprehension

editing

basic grammar

language and vocabulary
letter writing

biodata and resume writing
theories of communication
non-verbal communication
technical data interpretation
essay writing

professional correspondence
email writing and digital etiquette
elements of communication
spoken communication /spe...
listening skills

story writing

report writing

0

72 (37.3%)
70 (36.3%)
111 (57.5%)
102 (52.8%)
76 (39.4%)
76 (39.4%)
61 (31.6%)
44 (22.8%)
52 (26.9%)
70 (36.3%)
48 (24.9%)
82 (42.5%)
57 (29.5%)
95 (49.2%)
105 (54.4%)
68 (35.2%)
79 (40.9%)
50 75 100 125

Figure 5. Multiple choices of respondents about specific areas of English language teach-
ing-UG Colleges in Mumbai region.

communication, technical data interpretation, essay writing, professional cor-

respondence, email writing and digital etiquette, elements of communication,

spoken communication, listening skills, story writing or report writing.
Participants are the most comfortable with the basic grammar, vocabulary and

listening skills in online mode. At the same time, non-verbal communication
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and professional correspondence are the most difficult for them to study online.

Figure 6 is a cumulative data where respondents have marked the problem
areas and the challenges faced by them during online teaching for English lan-
guage and Communication skills. Non-vernal Communicating and Professional
Correspondence are the most dreaded topic for the students to learn online.
Even report writing and technical data interpretation are marked as challenges
by more than half of the respondents.

Figure 7 provides an in-depth analysis on teachers’ choice of mode of ICT.
Most of the teachers are using the following tools to teach Language and Com-
munication Skills online: Powerpoint presentations, PDF notes, flipped class-
rooms, videos, live conversations, written assignments, group discussions, quiz
and interactive discussions. As per the data receives, PPTs and PDF notes are the
most popular amongst teachers.

This is a very clear response as we can see in Figure 8, that the majority of
students prefer offline mode to learn Communication skills and the English

language.

Which areas of English Communication studies you think SHOULD NEVER BE TAUGHT online ?(you
may select multiple options also)

193 responses

comprehension 44 (22.8%)

editing

basic grammar

language and vocabulary
letter writing

biodata and resume writing
theories of communication
non-verbal communication
technical data interpretation
essay writing

professional correspondence
email writing and digital etiquette
elements of communication
spoken communication /spe...
listening skills

story writing

report writing

0

39 (20.2%)
42 (21.8%)
42 (21.8%)
48 (24.9%)
56 (29%)
54 (28%)
58 (30.1%)
56 (29%)
57 (29.5%)
60 (31.1%)
50 (25.9%)
45 (23.3%)
54 (28%)
50 (25.9%)
48 (24.9%)
56 (29%)

20 40 60

Figure 6. The problem areas identified by respondents for English language teaching on-
line-UG colleges in Mumbai region.

What are some of the major online tools used by your teacher in the English Communication Skills

class ?
193 responses

PPTs

PDF notes

flipped classroom
videos

live conversation
written assessments
group discussions
quiz

interactive discussion

0

140 (72.5%)

137 (71%)
18 (9.3%)
77 (39.9%)
94 (48.7%)
59 (30.6%)
83 (43%)
53 (27.5%)
86 (44.6%)
50 100 150

Figure 7. Selection of major online tools by teachers in the class-UG colleges in Mumbai

region.
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As per Figure 9, when it’s about the interaction in the classroom, not many
students are responding positively to the online mode of learning.

Figure 10 gives us the evidence that the perception amongst students about
the teacher’s digital competence also is questionable here. When approx. 55 per-
cent of students accept that their teachers can handle digital tools, the others do

not think so or have their doubts.

Which mode of teaching you would like for the subject of English Communication Skills?

193 responses
@ online
65.8% @ offline (in physical classroom)

Figure 8. Preference of the mode to study English communication-UG colleges in Mumbai re-

gion.

you like to take active participation in the class of English Communication Skills

193 responses
@ strongly agree
@ agree
@ neutral
@ disagree
el @ strongly disagree

40.9%
21.8%

Figure 9. Students’ participation in the class of communication skills-UG colleges in Mumbai
Region.

you think that your teacher is competent in digital tools for teaching English communication Skills

193 responses
@ yes
38.9% ® o
\ o

54.9%

Figure 10. Opinion on the teacher’s competence with digital tools-UG Colleges in Mumbai Re-

gion.
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what would you prefer as a evaluation / exam in the subject of English/ Communication skills? ( you

may select multiple options)
193 responses

written assignments 94 (48.7%)

group discussion 84 (43.5%)

online assignments 99 (51.3%)

PPTs 89 (46.1%)
videos 38 (19.7%)
quiz 98 (50.8%)
others 31 (16.1%)

0 20 40 60 80 100

Figure 11. Nature of evaluation and examination for English communication online-UG colleges in
Mumbai region.

you think that online recorded videos can replace the presence of a teacher in a Communication

@ strongly agree
24.4% ® agree
' neutral
. @ disagree
. = @ strongly disagree

Skills class.
193 responses

Y

21.8%

Figure 12. Opinion on the position of a teacher as compared to the online content and study Ma-
terial-UG Colleges in Mumbai Region.

Figure 11 analyses the evaluation process in the online mode. The evaluation
and assessment in the subject of English language and communication skills is a
complex process and needs to follow up as a part of the language acquisition
process also unlike any other academic subject. Most learners prefer to get an as-
signment of a group discussion for examination.

Figure 12 gives us a data on the importance of teacher. This perception-based
data also speaks a lot about the state of online teaching of the subjects like
Communication Skills in English. More than 60 percent of respondents agree
that the online video can replace the presence of a teacher in an online commu-

nication skills classroom.

4. Conclusion and Some Suggestions for the Teachers

Teaching English online, in contrast to face-to-face classes, comes with its own
set of challenges. Although the fundamentals of online classes are similar to
those of traditional classes, some professors may find the transition difficult.
Here are some of the most common challenges that new online English teachers

experience, as well as how to overcome them. When it comes to online English
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teachers, the most difficult obstacle and source of anxiety are experiencing
troubles with their Internet connection or computer or laptop. Because they are
still getting used to the platform and teaching in an online context, this is a big
problem for first-time online teachers. Some suggestions for a teacher are: To
avoid technical problems, make sure that all of your computer equipment fulfills
the minimum requirements and that you’ve researched how to use the platform;
check your computer equipment for any defects that need to be fixed before each
lesson; get a backup power and Internet source to avoid missing a lesson if there
is a power outage. First-time teachers of English may miss the fact that they are
communicating to students who have little or no prior knowledge of the English
language. As a result, they inadvertently use concepts that appear easy but are
difficult for youngsters to understand. In the classroom, the expression “Let’s go
to the next page” or “Let’s go on to the next page” is commonly used. Many pu-
pils, especially beginners or children, will struggle to comprehend these words. It
is advisable to use simple language like “Let’s go to the next page” instead of di-
rect command. If you utilize simple language, your children will comprehend
you better, activate your students’ interest and attention in the classroom. Keep-
ing students engaged, whether in the classroom or online, is a common difficulty
for online educators. As a result, students in an online classroom are more likely
to be distracted than those in a traditional classroom. Furthermore, English
teachers who teach online sometimes find it difficult to stay focused because
they have no control over their environment. It is advisable to make an effort to
include children as much as possible to keep them involved and focused, addi-

tionally, make the lessons more entertaining to pique students’ interest.
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