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Abstract

Secondary vocational students are the participants of the connection between
secondary vocational education and higher education. Their intention of en-
tering higher school determines whether China can smoothly promote the
cultivation of high-quality technical talents. Because the proportion of sec-
ondary vocational education going to higher school in the underdeveloped
areas of western China is relatively low. Therefore, this study is based on the
theory of planned behavior to explore the factors that influence the intention
of secondary vocational students in underdeveloped areas in western China.
Through the questionnaire survey, it is found that there are significant dif-
ferences in the students’ intention of enter to higher education in terms of
gender, grade, and academic performance. Students’ attitude toward entering
higher education, subjective norm, and perceived behavioral control can pre-
dict their intention of entering higher education. But in the end, only the at-
titude toward entering higher education and the perceived behavioral control
are included in the regression equation. Finally, based on the results of this
research, four suggestions are put forward.

Keywords

Intention of Entering Higher School, Secondary Vocational Students, Theory
of Planned Behavior

1. Introduction

In 2015, China proposed the “Made in China 2025” strategy (also known as the
Chinese version of the “Industry 4.0 Plan”). The strategy clearly requires the ad-
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vancement of the in-depth integration of informatization and industrialization,
taking smart manufacturing as the main direction, launching smart manufac-
turing projects, and promoting the deepening application of the Internet in the
manufacturing sector (Shi & Hao, 2017). In the process of moving toward Chi-
na’s Industry 4.0, due to the adjustment of the industrial structure and the up-
grading of enterprise production technology, the demand for new-type skilled
talents with high-level technical and skilled personnel has increased (Chen &
Zhang, 2017). As vocational education is the main mode for cultivating applied
technical talents in China, the development of vocational education is an impor-
tant driving force for China to move towards “Industry 4.0”. Therefore, increas-
ing the opening up of China’s vocational education system and enlarging sec-
ondary vocational education students’ enrollment scale is to meet the develop-
ment needs of the times.

At present, our country has entered a new stage of development, and the
problem of unbalanced regional development has become the main factor re-
stricting our country from achieving the goal of a modern socialist country. Un-
der the strategic goal of Made in China 2025, the transformation and upgrading
of vocational education will inevitably not only rely on the development of local
areas. Only by complementing the shortcomings of education development in
underdeveloped areas can it be realized to help China’s industrialization 4.0.
Underdeveloped regions are a concept created by comparison with developed
regions. They refer to regions with low economic aggregates, low per capita in-
come, and insufficient accumulation and construction capabilities. China’s un-
derdeveloped regions are mainly concentrated in the central and western regions
(Liu, 2021). Chinese researchers have constructed a “comprehensive develop-
ment index” that includes three types of indicators: economic development, so-
cial development, environment and environmental development, to evaluate the
comprehensive development of China’s underdeveloped regions. The results
show that Guangxi (0.1566), Yunnan (0.1455), Guizhou (0.1151) and other un-
derdeveloped western regions, the comprehensive development index is far low-
er than Shanghai (0.8585), or even less than 75% of the national average (Lin et
al., 2007). The difference in the comprehensive development index of various
regions in China is also reflected in the serious imbalance of vocational educa-
tion resources in various regions, and the low quality of vocational education
and teaching in the central and western regions. From the average cost of stu-
dents in secondary vocational schools, teacher-student ratio, teacher education,
and teaching equipment, the teaching conditions in the central and western re-
gions are far lower than those in the eastern region, especially the underdeve-
loped regions in the western region are the least developed (Wang, 2010).

Looking at the progress of secondary vocational education in China, the pro-
portion of secondary vocational students in the eastern developed provinces is as
high as 70%. However, the proportion of secondary vocational education in the

western underdeveloped areas still has a significant gap compared with the east-
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ern areas. For example, in 2017-2019, the proportion of the number of secondary
vocational students entering higher education to the total number of employ-
ment in Guangxi Zhuang Autonomous Region was 29.23%, 32.74%, and 44.17%,
respectively. From the perspective of the proportion of entering schools over the
years, although the proportion of secondary vocational students in the region
has been increasing year by year, this value is still far from the proportion of en-
tering schools in the eastern developed regions. Even taking into account the
differences in the level of human capital demand for industrial development in
different regions. This proportion still reflects to a certain extent the real prob-
lem of the low proportion of secondary vocational education students entering
schools and the lagging development of vocational education in underdeveloped
areas in western China (Shi & Liang, 2018).

From the perspective of vocational education, increasing the promotion rate
of secondary vocational school students will promote the transformation and up-
grading of vocational and technical talents in underdeveloped areas in western
China, and improve the quality of vocational talents, thereby promoting the
coordinated development of vocational education in the eastern and western re-
gions. Secondary vocational students, as a potential student group of the source of
higher education, their intention to participate in the advancement of higher
education is also an important factor that affects whether the secondary vocation-
al education can be smoothly connected with the upper level school (Li & Gu,
2017). Therefore, it is necessary for us to understand the intention of entering a
higher school and its influencing factors in the underdeveloped areas of western
China of secondary vocational schools, and to explore the internal and external
factors of the low proportion of secondary vocational students in the region. In
this way, we can provide more targeted advice and suggestions to schools, teach-
ers, and parents in helping students enter higher education, so as to increase the
rate of entering secondary vocational schools and speed up the transformation

and upgrading of technically skilled talents in underdeveloped areas in the west.

2. Theoretical Background

The Theory of Planned Behavior (TPB) is developed on the basis of the Theory
of Reasoned Action (TRA) (Armitage & Conner, 2001). The theory contains
four basic elements: attitude toward the behavior, subjective norm, perceived
behavioral control, and intention. The purpose is to analyze the intention to af-
fect individual behavior and predict the probability of behavior. Ajzen (1991)
believes that an individual’s behavior intention is determined by three variables:
attitude toward the behavior, subjective norm, and perceived behavioral control
(as shown in Figure 1). If the attitude toward the behavior held by the individual
is more positive, the support of important others or groups to the individual be-
havior is higher, the individual’s perceived behavioral control is stronger, the
behavior intention is stronger, and the probability of behavior occurrence is

greater (Ajzen, 1991).
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Figure 1. Theoretical model of planned behavior.

Judging from the existing literature, the theory of planned behavior is mainly
used in the health field, with relatively few studies in the education field (Mac-
farlane & Woolfson, 2013; Taylor, 2015). In addition, some researchers have
used the theory of planned behavior to test the relationship between teachers’ at-
titudes and behaviors towards SEBD children. The results of their research show
that teachers’ perception of principals’ expectations is the only important factor
that can predict teacher behavior, that is, subjective norms can predict Teacher
behavior (Macfarlane & Woolfson, 2013). At present, there are not many studies
on the planning behavior theory in students’ intention of enter to higher educa-
tion. There are also foreign researchers who apply the theory of planned beha-
vior to the study of educational background. For example, some researchers use
the theory of planned behavior as the basis to explore and predict students’ sub-
ject selection and media use intentions (Taylor, 2015). Now, some Chinese
scholars have shown that the theory of planned behavior can be used to predict
students’ intention of enter to higher education. For example, Shi & Liang (2018)
are based on the theory of planned behavior, they found that due to the lack of
positive behavior guidance of important others or groups, lack of social support,
and insufficient sense of self-efficacy, secondary vocational students in under-
developed areas in China have a weaker intention to enter higher education (Shi
& Liang, 2018). There are also researchers who study the intentions of secondary
vocational students for further studies based on the theory of planned behavior.
The results show that students’ attitudes towards entering higher education have
the greatest influence on their intention of entering higher education, followed
by perceived behavioral control, while subjective norms have the least influence
(Wang, 2020).

Through combing the existing literature, it can be seen that the theory of
planned behavior, as a rational behavior theory that predicts individual behavior
intentions, can effectively investigate the influence of individual behavior atti-
tudes, subjective norms, and perceived behavioral control when an individual
performs a certain behavior. In view of the low proportion of entering higher
education in the underdeveloped areas of western China, this study is based on
the theory of planned behavior to explore the influencing factors of secondary
vocational students in the region and analyze the important predictive factors

that affect students’ intention of entering higher education. Therefore, this re-
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search proposes the following hypotheses:

Hypothesis 1: Secondary vocational students’ attitude toward entering higher
education, subjective norm, perceived behavioral control and their intention of
entering higher education are positively correlated;

Hypothesis 2: Secondary vocational students’ attitude toward enter to higher
education, subjective norm, and perceived behavioral control positively predict

students’ intention of entering higher education.

3. Methods
3.1. Participants

The subjects of this research are Guangxi secondary vocational students located
in western China. Select 8 secondary vocational schools in this province to col-
lect data. 686 questionnaires were distributed online and a total of 686 ques-
tionnaires were collected. After excluding invalid questionnaires, a total of 606
valid questionnaires were obtained, and the effective recovery rate was 88.34%.
The subjects of the study included 319 males (52.6%) and 287 females (47.4%).
The average age of students is 16.82 years (ranging from 14 to 23 years old, SD =
0.952). The majors studied by students include 7 categories, namely, finance and
commerce, electronics and information, transportation, education and sports,

tourism, civil engineering, and equipment manufacturing.

3.2. Measurement

This study uses the Intention of Entering Higher Education Influencing Factors
Scale for Secondary Vocational Students compiled by Wang (2020). The scale in-
cludes attitude toward entering higher education, subjective norm, perceived be-
havioral control, and intention of entering higher education. Attitude toward en-
tering higher education refers to students’ views and attitudes towards entering
higher education; Subjective norm is to understand the degree to which students
are influenced by others in the process of entering a higher education; perceived
behavioral control is to understand the judgment and evaluation of the oppor-
tunities, resources, time, and abilities that secondary vocational students have in
the process of forming their admission behavior; Intention of entering higher
education is to understand the choice tendency of secondary vocational students
after graduation. The total scale reliability of the scale is 0.934, among which the
reliability of attitude toward entering higher education, subjective norm, per-
formed behavioral control, and intention of entering higher education are 0.901,
0.879, 0.847, and 0.834, respectively. In this study, the total reliability of the scale
is 0.953, and the reliability of the attitude toward entering higher education,
subjective norm, performed behavioral control, and intention of entering higher
education subscales are 0.938, 0.890, 0.902, and 0.910, respectively.

3.3. Data Analysis

This study uses SPSS21.0 to process the data, mainly using descriptive statistics,
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independent sample T test, one-way analysis of variance, pearson correlation

analysis, and stepwise regression analysis methods for data processing.

4. Results
4.1. General Description

Through descriptive statistics (as shown in Table 1), the educational back-
grounds of the parents of secondary vocational students are mainly those of
elementary and junior high schools, but the majority of them are junior high
schools. It can be seen from the results of the research that most of the second-
ary vocational students have poor family economic conditions. Their monthly
family income is basically below 5000 yuan, and even 51.5% of them are below
3000 yuan. Among the types of schools that students attend, most of them are
enrolled in public schools, which accounts for 87.5% of the total number. For the
entrance examination, 91.7% of students have the opportunity to take the en-
trance examination, which means that most of the students are qualified for en-

trance examination. The survey results also show that 72.1% of students have

Table 1. Basic information of the sample.

Variable Category Frequency %
elementary school and below 220 36.3
junior high school 298 49.2
mother’s degree
high school 75 12.4
college degree and above 13 2.1
elementary school and below 162 26.7
junior high school 342 56.4
father’s degree
high school 85 14
college degree and above 17 2.8
3000 and below 312 51.5
3000 - 5000 229 37.8
family monthly income 5000 - 7000 46 7.6
7000 - 9000 10 1.7
9000 and above 9 1.5
public 530 87.5
types of schools
private 76 12.5
have opportunities for entrance yes 556 9L7
examinations no 50 8.3
yes 437 72.1
guidance for further education
no 169 27.9
normal courses 272 44.9
intention of school type
short-cycle courses 320 52.8
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received guidance for further studies from the school. For schools with the in-
tention of entering higher education, 44.9% of students want to enter to normal
courses, and 52.8% of students want to enter a higher vocational college (short-

cycle courses).

4.2. Difference Description

The performance of secondary vocational students of different genders in each
dimension is shown in Table 2. In this study, the independent sample T test
method was used to test gender differences. From the significance, it can be seen
that perceived behavioral control, intention of entering higher education, and
attitude toward entering higher education show significant differences in differ-
ent genders. The specific performance is that girls’ perceived behavioral control,
attitude toward entering higher education and intention of entering higher edu-
cation are significantly higher than boys.

It can be seen from Table 3 that the P values of students of different grades in
the three dimensions of perceived behavioral control, attitude toward entering
higher education, and intention of entering higher education are less than 0.05.
Therefore, students of different grades have significant differences in these three
dimensions. Using the LSD method to conduct multiple post-comparisons (as
shown in Table 4), There are significant differences between the students in the
first grade and the second grade in the three dimensions of perceived behavioral
control, attitude toward entering higher education, and intention of entering higher
education. The specific performance is that the intention of entering higher educa-
tion of the first grade students is higher, their attitude towards entering higher edu-
cation is more positive, and their performance in perceived behavioral control is
also better.

In this study, the average scores of students’ academic performance are di-
vided into five levels: 90 - 99, 80 - 89, 70 - 79, 60 - 69, and below 60, corres-
ponding to excellent, good, medium, pass, and failed respectively. Using the

Table 2. Analysis of gender differences among different dimensions.

Dimensions Gender N M SD T Sig

male 319 3.607 0.841

PBC -2.636 0.009
female 287 3.775 0.711
male 319 3.462 0.874

SN —0.488 0.626
female 287 3.493 0.663
male 319 3.920 0.918

ATEHE -6.158 0.000
female 287 4.328 0.684
male 319 3.893 0.982

IEHE -5.354 0.000
female 287 4.286 0.801

Note: PBC: Perceived behavioral control; SN: Subjective norm; ATEHE: Attitude toward
entering higher education; IEHE: Intention of entering higher education.
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Table 3. Analysis of the differences of dimensions in different grades.

Dimensions Grade N M SD F Sig

senior 3 41 3.777 0.834

PBC senior 2 218 3.826 0.779 6.541 0.002
senior 1 347 3.588 0.772
senior 3 41 3.640 0.742

SN senior 2 218 3.533 0.766 2.313 0.100
senior 1 347 3.422 0.791
senior 3 41 4.134 0.688

ATEHE senior 2 218 4.330 0.807 12.512 0.000
senior 1 347 3.974 0.849
senior 3 41 4.122 0.842

IEHE senior 2 218 4.310 0.842 11.869 0.000
senior 1 347 3.929 0.949

Note: PBC: Perceived behavioral control; SN: Subjective norm; ATEHE: Attitude toward
entering higher education; IEHE: Intention of entering higher education.

Table 4. Post-multiple comparative analysis of LSD in three dimensions in different

grades.
95% CI
Dimensions Grade SE Sig
Lower Upper
PBC senior 2 senior 1 0.067 0.000 0.106 0.37
ATEHE senior 2 senior 1 0.071 0.000 0.216 0.496
IEHE senior 2 senior 1 0.078 0.000 0.227 0.534

Note: PBC: Perceived behavioral control; SN: Subjective norm; ATEHE: Attitude toward
entering higher education; IEHE: Intention of entering higher education.

one-way analysis of variance method to test, it is found that there are significant
differences in the perceived behavioral control, attitude toward entering higher
education, and intention of entering higher education among students of differ-
ent grades (as shown in Table 5). After further multiple comparative analysis of
the LSD method (as shown in Table 6), in the dimension of perceived behavioral
control, there is a significant difference between the students who have failed
and the students who have pass and good grades. That is to say, the perceived
behavioral control level of the students who failed the grade was significantly
lower than that of the students who passed and the good grades. In the dimension
of attitude towards entering higher education, the students who failed the grades
were significantly lower than the students with excellent, good, medium, and
passing grades, and the students with good grades were also significantly higher
than those who passed the grades. In terms of intention to enter higher educa-

tion, students with excellent, good, medium, and pass grades are significantly
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Table 5. Analysis of the difference of different academic performance levels in each di-

mension.
Dimensions Academic performance N M SD F Sig
excellent 41 3.753 1.103
good 116 3.819 0.742
PBC medium 178 3.676 0.684 2.536 0.039
pass 159 3.714 0.714
failed 112 3.501 0.911
excellent 41 3.417 1.062
good 116 3.569 0.727
SN medium 178 3.466 0.700 0.882 0.474
pass 159 3.501 0.754
failed 112 3.387 0.869
excellent 41 4.248 1.083
good 116 4.361 0.727
ATEHE medium 178 4.182 0.782 9.904 0.000
pass 159 4.101 0.726
failed 112 3.716 0.954
excellent 41 4.268 1.157
good 116 4.366 0.817
IEHE medium 178 4.112 0.814 9.075 0.000
pass 159 4.066 0.842
failed 112 3.679 1.059

Note: PBC: Perceived behavioral control; SN: Subjective norm; ATEHE: Attitude toward
entering higher education; IEHE: Intention of entering higher education.

Table 6. LSD post-multiple comparative analysis of different academic performance le-
vels in three dimensions.

Dimensions Academic performance SE Sig 92% C1

Lower Upper
PBC failed good 0.104 0.002 -0.521 -0.114
pass 0.096 0.028 —-0.402 —-0.024

good pass 0.100 0.009 0.064 0.456

failed excellent 0.149 0.000 —-0.825 —-0.24

ATEHE good 0.108 0.000 —-0.857 —-0.433
medium 0.098 0.000 —-0.659 -0.273
pass 0.101 0.000 —-0.583 —-0.187

good medium 0.107 0.018 0.044 0.464

pass 0.110 0.006 0.085 0.516

failed excellent 0.164 0.000 -0.911 —-0.268

IEHE

good 0.119 0.000 -0.921 —-0.454

medium 0.108 0.000 —-0.646 -0.221

pass 0.111 0.000 —-0.605 -0.17

Note: PBC: Perceived behavioral control; SN: Subjective norm; ATEHE: Attitude toward
entering higher education; IEHE: Intention of entering higher education.
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higher than those with failing grades, and students with good academic perfor-

mance are also significantly higher than those with pass and medium grades.

4.3. Correlation Description

From Table 7, it can be seen that there is a significant positive correlation be-
tween the intention of entering higher education of secondary vocational stu-
dents and perceived behavioral control, subjective norms and attitude toward
entering higher education. The correlation coefficient between the intention to
enter school and the perceived behavioral control was 0.643 (P < 0.01), which
was a moderately positive correlation. The correlation coefficient between the
intention of entering higher school and the subjective norm is 0.525 (£ < 0.01),
which is also a moderately positive correlation. There is a high degree of posi-
tive correlation between the intention of entering higher school and the atti-
tude toward entering higher education, with a correlation coefficient of 0.78 (P
< 0.01). It can be seen from the relevant analysis results that research hypothe-
sis 1 is established. The results of the study also show that the intention of sec-
ondary vocational students to enter a higher school is most strongly influenced
by the students’ own attitude, followed by perceived behavioral control, and
subjective norms have the weakest influence on students’ intention to enter a

higher school.

4.4. Regression Analysis

In order to get the most suitable regression equation, this study uses stepwise re-
gression analysis to analyze the data. Perceived behavioral control, attitude toward
entering higher education, and intention of entering higher education are included
in the regression equation as independent variables (as shown in Table 8). In
Model 1, the attitude toward higher education can explain 60.9% (F(1, 604) =
939.611, P = 0.000) of secondary vocational students’ intention to enter higher
education. The R square after adjustment still has an explanatory power of
60.8%. The second one selected into the model is perceived behavioral control.
The F change is 61.682 (P = 0.000), so this variable meets the criteria for selec-
tion (Qiu, 2013). It can be seen from the results that the amount of interpreta-
tion of perceived behavioral control on the intention of entering higher educa-
tion is 3.6%. In Model 2, the total explanation of the e attitude toward entering

Table 7. Correlation description of different dimensions.

Dimensions M SD PBC SN ATEHE IEHE
PBC 3.686 0.786 1.000
SN 3.477 0.781 0.748** 1.000
ATEHE 4.113 0.840 0.635%*  0.592** 1.000
IEHE 4.079 0.921 0.643**  0.525%* 0.780** 1.000

Note: **: P < 0.01; PBC: Perceived behavioral control; SN: Subjective norm; ATEHE: At-
titude toward entering higher education; IEHE: Intention of entering higher education.
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Table 8. The results of the stepwise regression analysis of the three dimensions and IEHE

Unstandardized
: Standardized R square after
Model coefficient . R Rsquare q F change F Sig
Coefficient B adjustment
B SE
(constant)  0.561 0.117
0.780b  0.609 0.608 939.611 939.611 0.000b
ATEHE 0.855 0.028 0.780
(constant)  0.201 0.121
2 ATEHE 0.684 0.034 0.624 0.803c  0.645 0.644 61.682 547.846 0.000c
PBC 0.289 0.037 0.247

Note: a (Dependent variable): IEHE; b (Predictor variable): ATEHE; ¢ (Predictor variable): ATEHE, PBC.

higher education and the perceived behavioral control on the enrollment inten-
tion is 64.5%, which is 64.4% after adjustment. This explanatory power is statis-
tically significant (F(2, 603) = 547.846, P = 0.000). The explanatory quantity of
subjective norms for the intention of entering higher education does not reach
the significant level and is not included in the regression equation (Qiu, 2013).
Therefore, hypothesis 2 only partially holds. The final regression equation is as

follows.

5. Discussion

This research is based on the theory of planned behavior to study 686 students
from many secondary vocational schools in the underdeveloped western regions
of China. Use independent sample T test, stepwise regression analysis, one-way
analysis of variance and other methods for data processing. This research reports
the basic situation of secondary vocational students’ intentions, attitudes, per-
ceived behavioral control, and subjective norms. At the same time, the correla-
tion and predictive analysis between these four different dimensions are also

analyzed.

5.1. There Are Significant Differences in Some Demographic
Factors in the Different Dimensions

In terms of the characteristics of demographic variables, secondary vocational
students’ intention to enter a higher education showed significant differences in
gender, grade, and academic performance. Female students, second-year stu-
dents, and secondary vocational students with high academic performance have
stronger intentions for further studies. However, we do not believe that there is a
clear difference in “male and female differentiation” in the advancement of sec-
ondary vocational students, and such gender differences are not universal. The
main reason for this gender difference may be that the economic and social de-
velopment in western China is generally backward, and the backward idea of
prefer boys over girls is still rooted in most families. Especially in rural families,

the treatment of male and female students differs greatly. In this reality, the
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educational resources and support that girls can obtain are far lower than that of
boys. It is difficult for boys to arouse their thirst for knowledge and enthusiasm
for struggle in such a comfortable environment, while girls have a passionate
and strong intention to enter school because they want to change their destiny
through education. Therefore, this gender difference has the cross effect of the
social and environmental factors behind it, although it is not extensive. But this
also warns us that we should pay attention to the fact that prefer boys over girls
may still be a major barrier to education in underdeveloped areas.

Compared with gender, the difference in grades of secondary vocational stu-
dents’ attention of entering higher education is more realistic and reasonable.
The data shows that students in the second grade of secondary vocational school
have a stronger intention of entering higher education than the students in the
first grade of secondary vocational school, and their attitude toward entering
higher school is more positive and optimistic, and their performance in per-
ceived behavioral control is also better. The rationality and practical significance
of this data lie in the fact that second-year students can adapt to the school en-
vironment more after one year of study and life in a secondary vocational
school. In addition, after a year of study and life in high school, the students in
the second grade have a clearer understanding of the ways and methods to enter
a higher school, and the students have a clearer plan for the future. Therefore, it
is realistic and reasonable for the students in the second grade of high school to
have a strong intention of entering higher education. In contrast, after the
first-year students failed the brutal high school entrance examination, they went
into secondary vocational studies with the feeling of being “losers” who were ex-
cluded by ordinary high schools. At this stage, students tend to give negative and
excessively degrading negative behaviors and attitudes to self-evaluation. The
changes of students in the first and second grades this year also reflect the adap-
tability of most secondary vocational students and the effectiveness of secondary
vocational schools in guidance for further studies. This also further explains the
importance and significance of school guidance and career education. Therefore,
the sooner the school provides guidance of entering higher school and extensive
career education for secondary vocational students, it will help students to clari-
fy the prospects and trends of future employment, and help secondary vocation-
al students to plan their careers and establish their goals for further studies as
soon as possible.

On the other hand, there are also significant differences between the level of
academic performance and the intention of secondary vocational students to
enter higher education. Students with excellent, good, and pass academic per-
formance are significantly higher than those with failed academic performance,
and students with excellent academic performance are also significantly higher
than those with other academic performance levels. Existing studies have shown
that students’ academic performance is affected by their own hopes and core

self-evaluation (Griggs & Crawford, 2017). This also explains the performance of

DOI: 10.4236/chnstd.2021.104013

206 Chinese Studies


https://doi.org/10.4236/chnstd.2021.104013

X. Wang et al.

students with excellent, good, and passed academic performance in their inten-
tion of entering higher school. This group of students will have higher self-
expectations, which is reflected in their intention to enter a higher school. For
education units, schools, and parents, the most important thing is to work to-
gether to help students build up a sense of self-efficacy, carry out curriculum re-
lated to resilience education, and help students build good self-confidence and
frustration. Only in this way can secondary vocational students understand
themselves correctly and help them clarify their goals for further studies and fu-
ture plans, so as to finally achieve the goal of improving the quality of labor and

the quality of workers.

5.2. The Important Influence of Predictors in the Theory of
Planned Behavior on Students’ Intention of Enter to Higher
Education

This study found that the secondary vocational students’ attitude toward enter-
ing higher education, perceived behavioral control, and subjective norms in the
planned behavior theoretical model are all positively correlated with their inten-
tion of entering higher education. This means that the more positive and opti-
mistic secondary vocational students look at their admission behavior, the more
they are able to face up to the difficulties in the process of admission, and the
greater the influence of important others on their admission, the stronger their
intentions for admission will be. Further analysis using stepwise regression
analysis found that among these three dimensions (attitude toward entering
higher education, perceived behavioral control, and subjective norms), the atti-
tude toward entering higher education has the strongest interpretation of the in-
tention of entering higher education. The specification does not enter the re-
gression model. In other words, even if the student realizes that it is difficult to
enter higher education, and his classmates and friends do not support his beha-
vior. As long as students have positive and optimistic views and attitudes to-
wards the behavior of entering higher education, students can largely eliminate
the interference and influence of other factors on their intention to enter higher
education.

To sum up, the personal internal factors of secondary vocational students are
the main and direct factors that affect their intention to enter higher education,
rather than external factors. Therefore, we must make it clear that increasing the
proportion of secondary vocational schools and increasing the willingness of
secondary vocational students should start from the direct factor of cultivating

students’ positive and optimistic emotions and attitudes for further studies.

6. Suggestion

6.1. Expand the Proportion of Undergraduate Colleges Enrolling
Secondary Vocational Students

The survey results of this research show that 272 (44.9%) students’ intention to
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enter university are normal course, and 320 (52.8%) students’ intention to enter
higher vocational colleges. Based on the current situation of secondary vocation-
al students in the survey area of this research, the number of secondary voca-
tional students entering normal course in 2020 was 2100. In 2020, the total
number of secondary vocational students promoted to higher vocational and
normal course is 40,559. The proportion of students entering short-cycle course
and normal course differs greatly from the needs of students. Therefore, it is
suggested to further expand the proportion of secondary vocational school stu-
dents entering normal courses, so that more students can realize their university
dreams. Through a more convenient and effective secondary vocational-higher
education connection, ordinary high schools and vocational schools can be truly
equal. On this basis, it is possible to improve the recognition and acceptance of

secondary vocational education by the society, schools, parents, and students.

6.2. Help Students Improve Their Adaptability in Study and Life

In this study, it can be seen that the intention of students in the second grade of
senior high school is significantly higher than that of the students in the first
grade. To a certain extent, this reflects the results of the school’s one-year educa-
tion and teaching work for students, and also means that this year’s training can
make students more aware of future academic directions and goals, and treat the
future more confidently. Vocational schools can help students improve their
ability to adapt to their studies and life in secondary vocational schools as soon
as possible, which will enable students to establish academic goals and directions
for further studies earlier. Kant once said that “living without a goal is like sail-
ing without a compass”. Fast through the unadapted period of secondary voca-
tional learning and establishing academic goals as early as possible can allow
students to study purposefully, thereby increasing the rate of admission. There-
fore, the training of first-year students in secondary vocational schools should
focus on guiding students to adapt to the study and life of secondary vocational
schools. In this way, students can adapt to the training and management of sec-
ondary vocational schools as soon as possible, so that students can invest more

learning time and help students set learning goals.

6.3. Enhance Students’ Academic Self-Efficacy and Self-Evaluation

The survey results show that the better the academic performance of secondary
vocational students, the stronger their desire for entering higher education. On
the dimension of intention to enter higher education, the average scores of the
students with intermedium and passing test scores are also above the middle lev-
el, which indicates that the group with strong intention to enter higher educa-
tion is not only secondary vocational students with excellent academic perfor-
mance. Therefore, schools should attach importance to helping students to manage
their studies, setting learning goals in stages, allowing students to experience the

joy of learning and academic satisfaction in the process of completing each small

DOI: 10.4236/chnstd.2021.104013

208 Chinese Studies


https://doi.org/10.4236/chnstd.2021.104013

X. Wang et al.

learning goal, enhancing students’ sense of learning and self-confidence, and
strengthening students a sense of academic self-efficacy. At the same time, voca-
tional schools should also carry out thematic education related to students’
self-evaluation and self-expectations in a timely manner, encourage and guide
students to make correct and positive self-evaluation, encourage students to es-

tablish positive learning goals, and help every student grow up healthily.

6.4. Improve the Thematic Education, Guidance and Career
Education for the Promotion of Students in Secondary
Vocational Schools

On one hand, the research results show that the three aspects of students’ atti-
tude toward the behavior, subjective norms and perceived behavioral control are
significantly positively correlated with students’ intention of entering higher
education. Therefore, from the school level, schools should set up a series of
educational activities related to the theme of entering higher education, includ-
ing this promotion mobilization activity, the experience sharing activities of the
students who have accepted, and the popularization of the knowledge of the
parents. This makes the students, their parents and the students around the stu-
dents pay attention to the problem of students entering higher education, there-
by effectively improving the students’ scoring level in the three aspects of their
Attitude towards the behavior, Subjective norms and Perceived behavioral con-
trol, thereby enhancing students’ intention to enter higher schools.

On the other hand, the school and teachers should pay attention to giving the
students guidance on further education, help students understand the favorable
policy and suitable channels for students’ personal further education, and pro-
vide students with comprehensive college information and professional infor-
mation so that students can be more clear about their choice and goals for fur-
ther education. In addition, career education can help students improve their
awareness of career planning. Vocational schools can help students understand
the multiple choices they face at present and after graduation, such as further
studies and employment, so as to arouse students’ career awareness and make a

good plan for their future careers.
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