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Abstract

Teacher plays an important role in shaping and internalizing students’ cul-
tural values and consequently promotes conservation of cultural heritage, es-
pecially through teaching specific areas of social sciences. The article presents
the empirical research that was conducted among 395 Slovenian primary
school class teachers. The purpose of the research was to evaluate teachers’
attitudes towards teaching cultural heritage. The results indicate that the sur-
veyed teachers believe it is necessary to promote students’ awareness of cul-
tural heritage, since this encourages students to care for and protect cultural
heritage. In addition, the surveyed teachers believe that students’ care for and
protection of cultural heritage would increase, if they could create their own
mini museum or exhibit historic objects at school. The results also indicate
that throughout the school year and when dealing with the contents of cul-
tural heritage, teachers most often focus on knowledge, such as learning about
old objects, monuments, values, beliefs, experience and feeling.
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1. Introduction

Education has evolved immensely with the world’s global development. In the
age of industrialization and the rise of capitalism, tangible and measurable re-
sults were of great importance as they tried to measure knowledge. As stated by
Rutar Ilc (2004: p. 14), “this was the result of behaviourist conception of know-
ledge as unambiguous and explicable”. Knowledge could be transferred inde-
pendently from context and could also be objectively measured. The school and
other educational institutions thus represented a place where the role of teachers

as transmitters of knowledge and students as passive recipients was formed. In
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the second half of the last century, when science and technology flourished, it
was clear that education should undergo thorough transformation, as the school,
moulded in accordance with the old behavioural, cultural, and production pat-
terns, became outdated and thus inefficient. “The changes encompass both, the
notions of knowledge, as well as teaching and learning (Rutar Ilc, 2004: p. 14).”
Quality knowledge of social sciences promotes understanding, tolerance and so-
lidarity among people, nations, and racial and religious groups. Zidan (2015: p.
24) claims that “knowledge of social sciences is a constant accompanying factor
of man’s unique identity” and that social sciences teachers can enrich students’
personalities and enhance their values through the use of various didactic prac-

tices.

2. Student Values and Cultural Capital

Values are “constant accompanying factors of the work and pedagogical rela-
tionship between both actors of the pedagogical process, namely, between the
teacher and the student (Zidan, 2015: p. 28)” and are crucial for sustainable fu-
ture. Values are “invariably of great importance for both, the individual as well
as the society. A person cannot really exist without constantly evaluating what is
either good or bad for him or her (Zidan, 1996: p .21).” As a socializing institu-
tion, the school plays an important role in creating the world of values (Zidan,
2004).

New kind of modern values and ethical and moral standards have emerged in
today’s globalized world and they have a noticeable influence on all generations.
Among other, Zidan lists the following contemporary social values: cosmopoli-
tan democracy, rule of law, values of coexistence, and personal freedom of the
individual. Zidan also points out that “just as we are obliged to protect impor-
tant natural values, we should also contribute to the formation of new and better
humanistic social values of global society (Zidan, 2015: p. 29).” Namely, the in-
dividual’s value system is formed in a complex and co-dependent globalized so-
cial context. Zidan (2004) claims that school plays an important role in shaping
and internalizing students’ cultural values, especially through teaching specific
areas of social sciences. Thus, school has a significant role in shaping and perso-
nalizing the values of an individual.

Bourdieu (1986), Colemann (2000), Putnam (2001) and others have attempted
to define and place the concept of cultural capital. Bourdieu (2004) defines cul-
tural capital as all material and/or symbolic goods that are presented as rare and
we strive for them in a certain social formation. He distinguishes between sym-
bolic, economic, social and cultural capital, all of which define an individual.
According to Bourdieu (2004) three types of cultural capital should be distin-
guished and each type carries its own transmission logic, influencing the accu-
mulation of the capital itself. Fulcher and Scott (2011) follow Bourdieu’s cultural
capital definition, highlighting the correlation between an individual’s social

class, culture, and education. Cultural capital can thus be understood as a com-
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plex and extensive concept; as a form of capital that refers to individuals’ cultural
and social activities and experiences related to their cultural activity. Conse-
quently, the concept also includes the cultural heritage contents, which are the

focus of the present article.

Discussion of the Cultural Heritage Contents in the First Two
Cycles of Primary Education

After reviewing the curricula of primary education in Slovenia, we find that
teachers can teach the contents of cultural heritage in most subjects of the com-
pulsory program, as these contents are integrated in the syllabi of nearly all sub-
jects.

It depends on each teacher individually which teaching methods or didactic
strategies they will use when teaching the contents of cultural heritage. Selecting
forms, methods, strategies and manners of teaching also depends on both, the
goals teachers aim to achieve as well as the students” comprehension and skills.
Marenti¢ Pozarnik (2008) suggests teachers should combine the methods they
will use in class in accordance with the objectives of the subject, circumstances
and students.

The research presented in this article focuses on class teachers’ attitudes to-
wards teaching cultural heritage in the first two three-year cycles of primary
school. After obtaining the formally required education for teaching first and/or
second cycle of primary school and after passing the professional examination,
teachers’ professional education and occupational training should both, respond
to, as well as reflect the teachers’ needs in their practice and should be constantly
upgraded and updated. Discovering teachers’ attitudes is important to efficiently
plan and offer teachers additional professional training programs. Not only to
acquaint teachers with modern teaching approaches, but also to train them to
develop children’s values and build their social and cultural capital. As Kramar
(2004) saying that teacher’s knowledge and practices should be upgraded and
improved continuously and in accordance with the development of teaching
guidelines. According to Steblaj (2004), further teacher education includes the
following elements: teacher education at the school where the teacher is em-
ployed, carried out by managers, coordinators or external co-workers; seminar
and workshop education; improvement of weaker skills and knowledge; and the
use of professional literature and material. Teacher training programs also in-
clude various forms of research, problem-based and collaborative learning, and
experiential learning.

The Slovenian National Education Institute established the continuous pro-
fessional training programme, the aim of which is to refresh and upgrade the
teachers’ knowledge of individual didactic concepts and models (Nolimal, 2004).
Important teacher education advancements are also taking place in higher edu-
cation, where increasing importance is given to the implementation of student-
centred learning. The idea of active learning and teaching has been the subject of

study in our country since the middle of the last century, however, as Cvetek
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(2019) claims, it has still not properly been applied in practice. Evaluating the
quality of higher teaching education and education processes have recently be-
come increasingly associated with the didactic training of teachers and their pro-
fessional development (Cvetek, 2019).

3. Methodology
3.1. Purpose of the Study

The aim of our research was to evaluate the primary school class teachers’ atti-
tudes towards teaching cultural heritage. The class teacher’s role in the educa-
tional process is extensive and complex, as it includes all dimensions of the edu-
cational process. Teachers and the entire school system can influence the con-

struction of student values, their social and cultural capital.

3.2. Research Method

As a basic research method, we used descriptive and non-experimental method

of pedagogical research.

3.3. Research Sample

Our research sample includes 395 class teachers, who were teaching the first two

cycles of primary school in 2018.

3.4. Instrument

We collected the data with a questionnaire, which, among other, included the
following 6 statements:

1) Students’ awareness of cultural heritage should be encouraged.

2) Cultural heritage themes included in the environmental studies and social
studies classes stimulate students to care for and preserve cultural heritage.

3) Cultural heritage themes included in the environmental studies and social
studies classes are adequate.

4) Cultural heritage themes included in the environmental studies and social
studies classes are sufficient.

5) Teaching cultural heritage contents outside the classroom most efficiently
encourages students to care for and protect cultural heritage.

6) Students’ care for and protection of cultural heritage would increase, if they
made their own mini museum or exhibit historic objects at school.

Teachers rated the above-mentioned statements with the help of a scale from
1, meaning that they completely disagree, to 5, meaning that they completely
agree. Consequently, we were also interested in finding how often it occurs that
teachers consider the below mentioned elements while teaching the contents of
cultural heritage.

Our article focuses on the results of the questionnaire that deal with the atti-
tudes of those teachers, who teach contents of cultural heritage in the first two

cycles of primary school.
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We ensured validity with reviewing and pre-testing our questionnaire on a
sample. Reliability was controlled from the start of creating questions since we
were careful to provide detailed instructions and unambiguous specific ques-
tions. Reliability was also monitored when processing data since we compared
the answers to content-related questions. When examining the attitudes towards
individual statements, we used the Cronbach’s alpha coefficient (a). As results
show, the alpha coefficient amounts to 0.709, which means good reliability. Should
the reliability be poor, this would mean that the influence of coincidences or
testing circumstances on the results is great, thus, we cannot be sure that the
questionnaire would show the same results next time. The objectivity of instru-

ment was based on individual interviewing without the presence of an assessor.

3.5. Data Collection and Analysis

We collected the data with a survey questionnaire intended for primary school
class teachers. We obtained the web addresses of primary schools on the Minis-
try of Education, Science and Sport website and sent the schools an e-mail in-
cluding the link to an online survey, carried out at https://www.l1ka.si/. Once we
completed the survey, there were 395 fully completed questionnaires in our da-
tabase.

The data obtained from the questionnaires were analysed by using the SPSS
statistics programme. For data processing, we used basic descriptive statistics
and frequency distribution. For examining the differences in teachers’ attitudes
in accordance with their period of employment and the grade they are teaching,
we used the Kruskal-Wallis test for independent samples; and for examining the
differences in teachers’ attitudes towards the teaching environment, we used the
Mann-Whitney test.

During the analysis, we also checked for statistically relevant differences be-
tween participants regarding their age, teaching environment and teachers’ pe-
riod of employment. The difference between the groups was considered statisti-
cally significant, if the degree of risk for the validity of the null hypothesis was
less than five per cent. The level at which the null hypothesis is rejected is usually
set at five or fewer times out of 100. The 0.05 probability level is acceptable as a
reasonable choice in most social studies research (Cramer & Howitt, 2004, Field,
2013).

4. Results

4.1. Primary School Class Teacher’s Attitudes towards Teaching
Contents of Cultural Heritage

In Table 1, we present numbers, structural percentages and the average level of
agreement with an individual statement.

The results show that teachers ranked the statement that it is necessary to
promote students’ awareness of cultural heritage as highly important, the value

of the average level amounting to 4.74. 310 teachers, that is 78.5% of all surveyed
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Table 1. Numbers (f), structural percentages (f%) and the average level of agreement with an individual statement (R).

Level of agreement

Completely . Partially Completely
. Disagree agree Total
Statement disagree agree agree _
¢ f ¢ f f R
% % %
9% ’ 9% ’ 9% ’
Students’ awareness of cultural heritage 3 0 8 74 310 395 474
should be encouraged. 0.8% 0.0% 2.0% 18.7% 78.5% 100% '
Cultural heritage themes included in
the environmental studies and social 2 3 34 136 220 395 444
studies classes stimulate students to 0.5% 0.8% 8.6% 34.4% 55.7% 100% '
care for and preserve cultural heritage.
Cultural heritage themes included in 1 10 69 179 136 395
the environmental studies and social 4.11
studies classes are adequate 0.3% 2.5% 17.5% 45.3% 34.4% 100%
Cultural heritage themes included in 3 2 121 144 101 395
the environmental studies and social 3.79
. . 0.8% 6.6% 30.6% 36.5% 25.6% 100%
studies classes are sufficient.
Teaching cultural heritage contents
outside the classroom most efficiently 1 6 37 135 216 395 442
encourages students to care for and 0.3% 1.5% 9.4% 34.2% 54.7% 100% '
protect cultural heritage.
Students’ care for and protection of
cultural heritage would increase if they 2 5 51 124 213 395 137
made their own mini museum or 0.5% 1.3% 12.9% 31.4% 53.9% 100% '

exhibit historic objects at school.

participants, completely agree with the statement. The average level of agree-
ment of teachers believing that students’ care for and protection of cultural her-
itage increases, while teaching such themes in environmental sciences, amounts
to 4.44. Surveyed teachers also agreed and completely agreed with the statement
that teaching contents of cultural heritage outside the classroom encourages
students to protect cultural heritage, the value of agreement amounting to 4.42.
Teachers also strongly agreed with the statement that students would care for
and protect cultural heritage more, if they made their own mini museum or his-
toric object exhibition at school, the level of agreement amounting to 4.37. 45.3%
of teachers agree and 34.4% completely agree with the statement that cultural
heritage themes taught in environmental and social studies subjects are ade-
quate. 36.5% of teachers agree, 30.6% partly agree and 25.6% completely agree
with the statement that the quantity of cultural heritage themes being taught is
adequate.

We used the Kruskall-Wallis and Mann-Whitney tests to identify the differ-
ences between groups of teachers in terms of period of employment, what grade

they are teaching, and their teaching environment. The results show that there
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are statistically significant differences among teachers according to their period
of employment for the first three statements. Teachers with longer periods of
employment agreed more with the statement that it is necessary to promote stu-
dents’ awareness of cultural heritage than their younger colleagues with shorter
periods of employment. Additionally, teachers with longer periods of employ-
ment agreed significantly more than their younger colleagues with shorter pe-
riods of employment with the statements that students’ care for and protection
of cultural heritage increases while teaching such themes in environmental and
social studies; and that the cultural heritage themes taught in environmental
studies subject are adequate.

Furthermore, the results show that there are no statistically significant differ-
ences among teachers in relation to the grade they teach. Results indicate that
there are no statistically significant differences among teachers in regard to
teaching environment for the first four statements. Mann-Whitney test results of
the last two statements indicate that there are statistically significant differences
among teachers teaching in urban and rural schools. In both statements, teach-
ers who teach in rural schools agree more with the statement than their coun-
terparts who teach in urban schools. Thus, rural teachers agree more with the
statements that teaching cultural heritage contents outside the classroom most
efficiently encourages students to care for and protect cultural heritage and that
students’ care for and protection of cultural heritage would increase, if they

made their own mini museum or exhibit historic objects at school.

4.2. How Often Do Teachers Consider the Elements Listed Below
While Teaching Cultural Heritage?

It was our aim to find how frequently teachers include knowledge, skills, values,
beliefs, experiencing and feeling, all of which represent individual elements of
cultural heritage. The results are shown in Table 2.

The results in Table 2 indicate that the most frequently included element in
teaching cultural heritage throughout the school year is knowledge, that is,
learning about historic objects, monuments and the like (X = 2.68). Values and
beliefs (X = 2.54) and experiencing and feeling (X = 2.54) are also often con-
sidered. Teachers least frequently include skills such as making baskets or lace
(X =2.00) and any other cultural heritage elements.

In this regard, we were also interested in finding whether there are differences
among teachers in relation to their period of employment, the grade they teach
and their teaching environment. For each of the individual contents, we per-
formed the x*-test of the frequency of considering individual cultural heritage
components while teaching, according to period of employment, the grade the
teachers are teaching and their teaching environment. We present only the x*-test
results, which indicate statistically significant differences. There are no statistically
significant differences in the frequency of considering cultural heritage know-
ledge among the surveyed teachers according to their period of employment,

the grade they are teaching and their teaching environment. In regard to the
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Table 2. Number (f), structural percentages (f%) and average value (X ) of the frequency
of including individual elements of cultural heritage in a school year

Frequency of including individual elements of

cultural heritage in a school year

Answers Never Rarely Often Total
f f f f X
% % % %
4 120 271 395
Knowledge 2.68
1.0% 30.4% 68.6% 100.0%
66 263 66 395
Skills 2.00
16.7% 66.6% 16.7% 100.0%
18 146 231 395
Values, beliefs 2.54
4.6% 37.0% 58.5% 100.0%
. . . 18 145 232 395
Experiencing and feeling 2.54
4.6% 36.7% 58.7% 100.0%
24 14 6 44
Other 1.59
54.6% 31.8% 13.6% 100.0%

frequency of including skill development, there are also no differences among
teachers according to their period of employment and the grade they are teach-
ing.

Statistically significant differences (x* = 7.475, P = 0.024) are evident among
teachers according to their teaching environment. Namely, teachers who teach
in rural areas tend to focus on skill development more than their counterparts
who teach in urban primary schools. In terms of the frequency of including val-
ues and beliefs in the context of cultural heritage, the results show statistical dif-
ferences according to the grade they teach (x* = 34.067, P = 0.000). Teachers
teaching higher grades are more likely to focus on values and beliefs than teach-
ers of lower grades. There are no statistically significant differences in the fre-
quency of including experience and feeling among teachers in accordance with
the period of employment, the grade teachers teach and their teaching environ-

ment.

5. Discussion and Conclusion

The empirical research presented in this article is part of a broader research on
cultural heritage taught in the first two cycles of primary school. However, the
results presented and analyzed in this article show that the surveyed teachers be-
lieve it is necessary to promote students’ awareness of cultural heritage. One of
the objectives of Slovenian primary education is to develop the awareness of na-
tional origin and national identity, Slovenian history, Slovenian cultural and natu-
ral heritage. The objectives also include the promotion of civic responsibility (ZOsn,
2016). Teachers also believe that students’ care for and protection of cultural

heritage increases while learning about related topics in environmental and so-
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cial studies. The surveyed teachers agreed with the statement that teaching the
content of cultural heritage outside the classroom most encourages students to
protect it.

In addition, the surveyed teachers believe that students’ care for and protec-
tion of cultural heritage would increase, if they made their own mini museum or
exhibit historic objects at school, which actively involves the students in the educa-
tional process. Active learning enables students to acquire knowledge through
their own experiences and activities, which positively affects their motivation to
learn (Mithans, 2017; Mithans and Ivanu$ Grmek, 2019). The type of learning
that combines and connects a person’s sensory and emotional experience, think-
ing, analysing and being active is defined in the theoretical part of this article as
experiential learning.

Based on the results of our research, we can conclude that while teaching the
contents of cultural heritage throughout the school year, teachers most frequently
focus on knowledge, such as learning about historical objects and monuments;
values and beliefs; and experience and feeling. Teachers teaching higher grades
are more likely to focus on values and beliefs than teachers teaching lower grades.

Teachers least frequently focus on skills such as making baskets or lace and

¢ In the first phase, the teacher activates students’ interest and attention to cultural heritage. The teacher stimulates students'
curiosity, motivates and directs them to think about the contents of cultural heritage. Students can compete with ideas, ask
questions, brainstorm, solve puzzles, riddles and other didactic games.

*3rd grade example: Teachers place an old and a new school reader on the floor. Then they hand the students a few pictures of
old and new objects. Students should arrange the pictures appropriately and put them either on top of the old or the new
reader.

¢In phase two, the teacher identifies and examines students’ ideas about cultural heritage in order to determine the level of N\
their comprehension. The information obtained helps the teacher organize and plan the continuing teaching process.
Discussing students’ ideas and perceptions is also important for students, as they become aware of the lesson’s starting point
and its direction. In this phase, the teacher can tell a local story, fairy-tale or a legend and then lead a discussion. Students can

Phase two: mark a cultural heritage site on the map of their hometown.
SUCIEUOIES o 31d grade example: Students bring an old object from home and exchange it with a classmate. Each student should observe
and write down all they know about the object. J

¢In phase three, students do activities led by the teacher. With these activities, students confirm, change or complete their N\
previous ideas and perceptions. In order to learn effectively, it is important that students are as active as possible and that
they perform most of the activities independently. The teacher offers help, if the student makes a mistake. In this phase, the
SO R following activities can be used: sensing, observation, recording, data collection, use of worksheets, discussion and reporting
RECONSTRUCT! [
ON *3rd grade example: The lesson takes place outside the classroom in students’ hometown. Students seek information about
their local heritage with the help of the local people. In groups students prepare posters and present their findings. J

¢In phase four, students apply the newly acquired knowledge in concrete situations. The teacher puts the students in a new
situation by asking them questions, such as: “Do you think this can be considered cultural heritage?” and “How can you help
preserve cultural heritage?” Students can also prepare a treasure hunt to find cultural heritage in their hometown.
Phase four: *3r grade example: The teacher shows the students a game played by their ancestors and asks them if this is also their cultural
APPLICATION heritage. Students then discuss their answers in groups and present a game they think was played by their ancestors.

J

¢In the last phase, students evaluate their own cognitive process and learning. They analyse and compare the initial and final
perceptions and internalize the changed and/or completed original ideas and perceptions. This phase frequently requires
individual work with students. The teacher may give students an oral or a written test, or use another authentic form of testing
Phase five: students’ knowledge. It is important and necessary that students also receive feedback.

WSROI « 314 grade example: crossword puzzle.

J

Figure 1. The model of teaching cultural heritage.
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similar creativity. Rural teachers tend to focus on skill development more than
their counterparts who teach in urban primary schools.

Based on our findings, we believe that in the early stages of education, teach-
ers should increasingly encourage students’ individualized intrinsic motivation
sources and develop their positive and responsible attitudes towards cultural her-
itage.

Finally, we present a cultural heritage teaching model we designed in accor-
dance with the constructivist theory of learning and teaching. We prepared our
example according to the phases listed by Hus (2011) in her constructivist les-
son, entitled Influence of Weather. The phases were also described by Krapse
(1999) and Ferbar (1993), who led the Tempus Project in Slovenia, titled Devel-
opment of Initial Science.

The model of teaching cultural heritage: (Figure 1).

We would like to add the following notes to the model presented above:

e When teaching cultural heritage, teachers should adapt our model to stu-
dents’ age and other student specifics.

e There is no time frame determined for the above-mentioned phases. They
can be combined; however, omitting individual phases should be avoided.

e The environment in which lessons are held should be complex and challeng-
ing.

e The activities that teachers select should encourage students to be as active as

possible in completing the tasks given by their teacher.
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