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Abstract 

Depression and anxiety symptoms are increasingly common in the world 
population and may damage different aspects of life. In the school context, 
these symptoms may affect teachers’ self-esteem and educational social skills. 
This study aimed to evaluate and compare depression and anxiety symptoms, 
self-esteem and educational social skills in first and last grades elementary 
public school teachers, with 196 teachers, men and women, aged 18 years or 
older. The instruments applied were: a sociodemographic questionnaire, 
State-Trait Anxiety Inventory (STAI), Population Screening Scale for Depres-
sion Epidemiological Studies Center (CES-D), Depressive Symptoms Intensi-
ty Survey (LIS-D), the Anxiety Symptoms Intensity Survey (LIS-A), the Ro-
senberg Self-Esteem Scale (RSES), and the Inventory of Educational Social 
Skills-Teachers (IHSE). The main results indicate differences between the two 
teachers’ groups regarding the levels of depressive and anxiety symptoms, 
some educational social skills and self-esteem. Future studies with teachers 
should consider specific aspects of teaching work. 
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1. Introduction 

Elementary school teachers play an important role in individuals’ development 
(Leite & Colombo, 2008; Lessa, Felicio, & Almeida, 2017). At the same time, in 
their occupational setting, they may face low recognition and low payment, vi-
olence, work overload, and scarce material resources to professional exercise. 
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This context is especially common in the public schools, where it is difficult to 
find proper working conditions due to poor investment management 
(Gasparini, Barreto, & Assunção, 2006; Levy, Nunes Sobrinho, & Souza, 2009; 
Salgado Junior & Novi, 2016; Freitas & Knives, 2013). These aspects affect 
teachers’ work and health (Freitas & Knives, 2013; Rodrigues & Santos, 2017), 
and may increase the risk of cardiovascular disease, repetitive strain injuries 
(RSI), depression and anxiety (Freitas & Knives, 2013), and decrease self-esteem. 

An adverse work context is a risk factor for the onset of depressive symptoms 
in teachers (Silva & Guillo, 2015; Diehl & Marin, 2016; Miranda, 2017). The 
prevalence of this symptomatology can reach 23% in this population (Silva, Bol-
soni-Silva, & Loureiro, 2018), jeopardizing the successful performance of work 
activities (Serafim & Saffi, 2015). The most common symptoms are depressed 
mood, decreased pleasure when doing something, weight loss or gain (more or 
less than 5% weight after one month without a specific diet), insomnia or 
hypersomnia, psychomotor agitation or retardation, fatigue or energy loss, feel-
ings of worthlessness or extreme guilt, reduced ability to think or concentrate, 
and recurrent thoughts of death, related to fear of dying and/or suicidal ideation, 
with or without specific planning (American Psychiatric Association [APA], 
2014; Sadock, Sadock, & Ruiz, 2016). 

Anxiety symptoms can also affect teacher’s work, and are characterized by the 
anticipation of something dangerous, a future threat, causing emotional and be-
havioral reactions that include: vertigo, diarrhea, hyperhidrosis (exaggerated 
sweat), increased reflexes, palpitations, dilated pupil, restlessness, syncope (loss 
of consciousness due to decreased cerebral blood flow), tachycardia, extremities 
tingling sensation, tremble, stomach upset, frequency, hesitation and urinary 
urgency (APA, 2014; Sadock, Sadock, & Ruiz, 2016). When teachers are exposed 
to risk situations, anxiety symptoms may appear, affecting their work and 
self-esteem (Batista, Carlotto, & Moreira, 2013; Sadock, Sadock, & Ruiz, 2016; 
Pinheiro, Sousa, Feitosa, & Batista, 2017). It is possible to found this symptoma-
tology in more than 70% of a public school teacher sample (Tostes, Albuquer-
que, Silva, & Petterle, 2018). 

In contrast to depression and anxiety symptoms, high levels of self-esteem 
may be a sign of good mental health in teachers because they can increase moti-
vation, perception of success and engagement in work activities, reducing irra-
tional beliefs and perceived failure (Mosquera & Stobäus, 2006; Pedro & Peixoto, 
2006). Self-esteem can be defined as the value given to oneself and can be a pro-
tective element against depressive symptoms. People with high self-esteem can 
act better in different situations (Hutz & Zanon, 2011). In the field of education, 
the relationship between teacher and student can affect self-esteem (Mosquera & 
Stobäus, 2006; Ferreira & Moreira, 2010). 

Depression, anxiety symptoms and self-esteem may also be associated with 
teachers’ social skills (Fernandes, Falcone, & Sardinha, 2012), whose can be de-
fined as the individual competences that should be used facing the demands 
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imposed by given social contexts (Caballo & Claudino, 2007; Del Prette & Del 
Prette, 1999). Specifically, educational social skills (ESS) are a set of skills that 
must be practiced in the teaching and learning context. Mastering specific social 
skills is indispensable in any profession, especially teaching children (Silva, Az-
nar-Farias, & Silvares, 2009; Reis, Prata, & Soares, 2012; Rosin-Pinola, Martura-
no, Elias, & Del Prette, 2017). When teachers can manage their activities, they 
can also share the academic program with the students, increasing the effective-
ness of the social interactions in the classroom (Lessa, Felicio, & Almeida, 2017). 

Possible classifications of ESS include 1) Communication, Expressiveness, 
Coping, and 2) Setting Boundaries. In the ESS of Communication, the teacher 
must realize the exact moment—as well as the mood, place and time—to start 
and end an effective conversation with students, aiming at a satisfactory teaching 
and learning process. In the ESS of Expressiveness and Coping, the teacher must 
know how to express affection through gestures and words, to praise at the ap-
propriate time and to deal with different points of view. The ESS of setting 
boundaries, in turn, requires the development of skills to deal with criticism, to 
stipulate rules, to deny some students’ requests, to know how to recognize mis-
takes, to apologize and take precautionary measures to avoid some behavioral 
issues (Bolsoni-Silva, 2010). 

Improvement in social skills has several benefits that impact the classroom 
setting: it can help to avoid violent situations (Huang, Eddy, & Camp, 2017), to 
reduce the cases of bullying (Pyhältö, Pietarinen, & Soini, 2015), and to improve 
teacher confidence (Van Maele & Van Houtte, 2009). Besides, better ESS can 
help leadership skills in school, supporting teaching and learning (Kraft, Mari-
nell, & Shen-Wei Yee, 2016), increasing academic achievement (Senler, 2016) 
and student support (Bartram & Bailey, 2009; Cornell, Shukla, & Konold, 2016). 

In elementary school, there are differences between the teacher’s work in the 
first and last grades, and one of the reasons for this difference is the evolutionary 
stage in which children are. In the first grades, there is one teacher for each class, 
which can increase the workload, while in the last grades there are several teach-
ers who share the responsibility for teaching (Monteiro & Teixeira, 2004a; 
2004b; Ramos & Rosa, 2008; Rosa, Perez, & Drum, 2007). Working with younger 
children requires more teachers’ caution and care. Besides, first grades’ teachers 
also need to implement more interactive and playful teaching methods, because 
the traditional methodology may prove counterproductive to transmit the aca-
demic program to first graders of elementary school. This kind of demand can 
take teachers out of their comfort zone, requiring different skills to implement 
this new methodology. At the same time, this can bring concern and anxiety be-
cause teachers do not know if they will be able to perform these activities prop-
erly (Leite & Carneiro, 2019). 

Teaching and learning processes can be influenced by the teacher’s perfor-
mance in the school context. Therefore, the aims of this study were: to assess the 
prevalence of depression and anxiety symptoms, self-esteem, and ESS in ele-
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mentary public-school teachers; to compare these variables between first and last 
grade teachers, and to verify whether there is an association between these va-
riables and ESS. 

2. Method 

2.1. Sample 

A total of 196 elementary school teachers participated in the study, being 180 
women (91.8%) and 16 men (8.2%), aged 23 to 71 years (M = 46.91; SD = 7.64). 
All of them were from the public-school system of a southern city in Brazil. The 
sample was divided into two groups: Group A, first grades teachers (n = 130, 
66.3%) and Group B, final grades teachers (n = 66, 33.7%). The criteria for in-
clusion in the study were: teachers from the municipal school system, aged 18 
years or older, with teaching experience, currently working in class, and who 
agreed to participate in the research. Teachers who agreed to participate, signed 
the Free and Informed Consent (TCLE) but declared that they did not have 
hours of professional activity in the classroom were excluded from de research. 

2.2. Instruments 

Sociodemographic data questionnaire: includes questions regarding partici-
pants’ sociodemographic characteristics, such as gender, age, education level, 
marital status, and others. 

State-Trait Anxiety Inventory (STAI): it is composed of 20 statements that as-
sess anxiety state (A-state) and anxiety trait (A-trait) through questions about 
how the individual feels generally. This instrument showed internal consistency 
(Cronbach’s alpha) for the Brazilian sample ranging from 0.83 to 0.87 (Biaggio, 
Natalício, & Spielberger, 1977). 

Population Screening Scale for Depression Epidemiological Studies Center 
(CES-D): 20 questions explore positive affect, depression, somatic/reduced ac-
tivity, and interpersonal problems using a 4-point Likert scale. The Brazilian 
version showed Cronbach’s alpha of 0.87 (Silveira & Jorge, 1998). 

Depressive Symptoms Intensity Survey (LIS-D): 35 questions (initial version), 
displayed on a 5-point Likert scale, assesses the intensity of depressive symp-
toms. Four dimensions of the survey were used: affective, behavioral, somatic 
symptoms, and thinking. Reliability studies have indicated a Cronbach’s alpha of 
α = 0.9 and a stability of 0.76 (Ferreira, 2012). 

Anxiety Symptoms Intensity Survey (LIS-A): 34 questions (initial version) as-
sess the intensity of anxiety symptoms on a 5-point Likert scale. Previous studies 
showed a reliability of 0.9 (Cronbach’s alpha) (Ferreira, 2015). 

Rosenberg Self-Esteem Scale (RSES): evaluates general self-esteem and con-
sists of 10 sentences, displayed on a 4-point Likert scale. The final score ranges 
from 10 to 40 points. This scale showed a Cronbach’s alpha of 0.9 (Brazilian ver-
sion, Hutz, Zanon, & Vazquez, 2014). 

Inventory of Educational Social Skills—Teachers: (IHSE; Del Prette & Del 
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Prette, 2013): 64 self-report items arranged on a 5-point Likert scale. It consists 
of two subscales: Subscale 1, called Organize Interactive Activity, contains 14 
items that provide a total score (Cronbach’s alpha of 0.957) and three-factor 
scores (Principal Axis Factoring, with PROMAX rotation). Subscale 2, called the 
Ability to Conduct Interactive Activity, contains 50 items that provide a total 
score (Cronbach’s alpha 0.948), and four-factor axes (Principal Axis Factoring), 
with PROMAX rotation. At the end of the instrument, seven items are pre-
sented, which should be answered on a scale ranging from -5 to 5 (Del Prette & 
Del Prette, 2013). 

2.3. Procedures 

This study was approved by an ethical research committee, recognized by the 
National Health Council (CNS) under the number 2014441, funded by CNPq 
(edict 421252/2016-2). In the beginning, the researchers contacted the education 
department to present the project and obtain authorization for the research. Af-
ter authorization from the secretary of education, the researchers called the 
schools’ principals and invited them to participate in the survey. Those who ac-
cepted the invitation attended a meeting with teachers during working time to 
present the research project, the objectives, and the ethical issues. At this meet-
ing, the researchers explained that the research is part of a larger project con-
sisting of several steps. After the explanation, the present teachers were invited 
to participate in the study and those who accepted, signed the Free and In-
formed Consent (TCLE) and fulfill the instruments. In the end, the instruments 
were collected and data compilation started for statistical analysis. 

2.4. Data Analysis 

Data were analyzed using descriptive and inferential statistics. Tables were de-
veloped for sample characterization and for organizing the scores obtained 
from the instruments. The Mann-Whitney nonparametric test was used to 
compare the performance between first grades (first to fourth grade) teachers 
and last grades (fifth to ninth grade) teachers. This test is indicated for ordinal 
data analysis, dismissing normal distribution. Spearman correlation was em-
ployed, considering: perfect correlation = values of 1 and −1; weak correlation 
= 0.3 to 0.1 and −0.3 to −0.1; moderate correlation = 0.6 to 0.4 and −0.6 to 
−0.4; and strong correlation = values from 0.9 to 0.7 and −0.9 to −0.7 (Dancey 
& Reidy, 2013). 

2.5. Ethical Issues 

Participants received clarification about: the confidentiality of their personal in-
formation, the possibility of withdrawal if they felt uncomfortable, and voluntary 
and free participation. All who agreed to participate in the research signed the 
Free and Informed Consent (TCLE), according to Resolution 466/2012 of the 
Brazilian Ministry of Health. 
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3. Results 

The sample consisted of 196 teachers. 113 (57.7%) were 46 years or older and 67 
(34.2%) were between 36 and 45 years old. 124 (63%) teachers were married or 
had a stable union and 170 (86.7%) attended the Christian religion. 83 (42.3%) 
participants received 3 to 6 minimum wages, 129 (65.8%) had 15 or more years 
of profession and 76 (38.8%) worked at that school for a period of up to four 
years and 11 months. 

First grades teachers (Group A) presented higher rates of depression and an-
xiety symptoms. According to CES-D, depressive symptoms were below the 
cut-off point 16, which indicates the presence of this symptom (Silveira & Jorge, 
1998), although without statistically significant difference between groups (p = 
0.10). The LIS-D pointed out that Group A presented higher depressive symp-
toms in affective (p = 0.04) and somatic (p < 0.01) symptoms and the total score 
(p = 0.01) when compared with last grades teachers (Group B). 

Group A also achieved higher scores on both LIS-A and STAI, but with no 
statistically significant differences. In the STAI, 40 or more points indicate the 
presence of anxiety symptoms (Moreira, Melo, Tomaz, & Azevedo, 2006). 

The self-esteem assessment by the RSES indicated a general mean slightly 
higher than the mean of the general population, which is 32.9 points (Hutz, Za-
non, & Vazquez, 2014). The highest self-esteem score was found in Group B, 
presenting a statistically significant difference (p = 0.04). 

The Educational Social Skills Inventory (IHSE) indicated higher ESS scores in 
Group A, in most factors and the total score. The factors “Choose and make 
available materials and content”, “Organizing physical environment” and “Cul-
tivating affection, support and good mood” achieved higher scores in Group A, 
with a statistically significant difference. The factors “Giving instruction on ac-
tivities” and “Approve and value behaviors” were higher in Group B, but with no 
statistically significant difference (Table 1). 

Spearman’s correlations between the LIS-D dimensions, the CES-D, and the 
LIS-A and STAI questionnaires presented positive and moderate/strong correla-
tions with each other, with rho (ρ) between 0.477 and 0.759. RSES showed mod-
erate negative correlations with depressive symptoms (total LIS-D, ρ = −0.581; 
CES-D, ρ = −0.616) and anxiety symptoms (LIS-A, ρ = −0.596; STAI, ρ = 
−0.596). In addition, weak positive correlations were found between IHSE and 
the self-esteem factors “Cultivating affection, support and good mood” (E2F1, ρ 
= 0.202), “Approve and value behaviors” (E2F3, ρ = 0.272), “Disapprove, restrict 
and correct behaviors” (E2F4, ρ = 0.163) and the total score (ρ = 0.178). On the 
other hand, the correlations between symptoms of depression and anxiety were 
positive, weak and with no statistical significance (Table 2). 

4. Discussion 

The depressive symptoms indicated by CES-D presented a mean compatible 
with that found in the general population (Silveira & Jorge, 1998), and without  
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Table 1. Participants performance in the instruments. 

Instrument Factor 
Total First grades Last grades Mann-Whitney 

Mean SD Mean SD Mean SD U p 

CES-D Total 15.45 9.56 15.88 9.56 13.55 8.55 3668.5 0.10 

LIS-D 

Affective 6.28 4.56 6.70 4.80 5.14 3.55 3498 0.04 

Behavioral 6.63 3.88 6.67 3.84 6.23 3.79 3996 0.48 

Thinking 4.55 3.50 4.74 3.67 3.89 2.93 3755.5 0.18 

Somatic 8.38 4.66 9.23 4.63 6.59 4.25 2877.5 <0.01 

Total 25.84 13.57 27.35 13.77 21.86 11.64 3267 0.01 

LIS-A Total 30.62 19.41 31.63 19.46 28.22 17.97 3730 0.18 

STAI Total 38.33 10.39 38.52 10.00 37.09 9.76 3783 0.23 

RSES Total 33.59 4.04 33.31 4.18 34.39 3.59 3538.5 0.04 

IHSE 

E1F1 19.83 3.39 19.79 3.62 20.03 2.93 4146.5 0.77 

E1F2 10.18 3.63 10.63 3.40 9.38 3.99 3453.5 0.03 

E1F3 10.95 3.09 11.47 2.96 10.00 2.99 2989.5 <0.01 

E2F1 42.61 7.73 43.39 7.93 41.55 6.96 3515 0.05 

E2F2 38.58 8.27 39.21 8.54 37.67 7.19 3648.5 0.10 

E2F3 31.81 4.72 31.75 4.63 32.06 5.05 4060 0.72 

E2F4 42.08 6.92 42.28 6.99 41.91 6.70 4009.5 0.51 

IHSE total 195.89 30.94 198.52 32.23 192.59 25.92 3529 0.05 

Note: CES-D = Population Screening Scale for Depression Epidemiological Studies Center; LIS-D = De-
pressive Symptoms Intensity Survey; LIS-D: Affective = Affective symptoms; Behavior = Behavior symp-
toms; Thinking = Thinking; Somatic = Somatic symptoms; LIS-A = Anxiety Symptom Intensity Survey; 
STAI = State-Trait Anxiety Inventory; RSES = Rosenberg Self-Esteem Scale; IHSE = Inventory of Educa-
tional Social Skills-Teachers; IHSE: E1 = Organize interactive activity; E1F1 = Giving instruction on activi-
ties; E1F2 = Choose and make available materials and content; E1F3 = Organizing physical environment; 
E2 = Conduct interactive activity; E2F1 = Cultivating affection, support and good mood; E2F2 = Present, 
explain and evaluate interactively; E2F3 = Approve and value behaviors; E2F4 = Disapprove, restrict and 
correct behaviors. Source: Primary. 

 
statistically significant difference between the teachers groups. LIS-D doesn’t 
have normative data yet, however, it indicated scores with an average similar to 
that found in the general population (Mean = 23.77; Ferreira, unpublished), 
suggesting that the prevalence of depressive symptoms in this sample is similar 
to the prevalence in general population. The results of the LIS-D showed a statis-
tically significant difference between the two groups in the total score, in the af-
fective symptoms and somatic symptoms: the first grades teachers showed high-
er score (greater symptoms) than the final grades teachers. In the last grades of 
elementary school, there is usually one teacher to educate each subject, while in 
the first grades only one teacher is responsible for teaching all educational content. 
Moreover, in the early grades, the teacher spends more time with his students, 
which can bring their relationship closer while maximizing some negative work 
aspects. In the last grades, responsibility for students’ performance is distributed  
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Table 2. Correlations between depression and anxiety symptoms, self-esteem and educational social skills. 

  LIS-D LIS-A CES-D STAI RSES IHSE 

 
 

Affective Behavioral Thinking Somatic Total Total Total Total Total E1F1 E1F2 E1F3 E2F1 E2F2 E2F3 E2F4 

LIS-D 

Behav. 0.660** 1 
              

Think. 0.552** 0.550** 1 
             

Soma. 0.534** 0.530** 0,476** 1 
            

Total 0,844** 0,825** 0,763** 0,795** 1 
           

LIS-A Total 0,612** 0,608** 0,527** 0,543** 0,700** 1 
          

CES-D Total 0.731** 0.621** 0.596** 0.534** 0.759** 0.702** 1 
         

STAI Total 0.671** 0.614** 0.511** 0.477** 0.689** 0.714** 0.726** 1 
        

RSES Total −0.534** −0.484** −0.515** −0.363** −0.581** −0.564** −0.616** −0.596** 1 
       

IHSE 

E1F1 −0.033 −0.069 −0.054 0.023 −0.024 −0.032 −0.136 −0.068 0.123 1 
      

E1F2 0.092 0.006 0.053 0.032 0.079 0.022 0.016 0.024 0.075 0.470** 1 
     

E1F3 0.058 −0.085 0.006 0.078 0.055 −0.015 −0.043 −0.015 0.073 0.497** 0.570** 1 
    

E2F1 0.001 −0.094 −0.07 0.013 −0.017 −0.054 −0.103 −0.101 0.202** 0.549** 0.678** 0.622** 1 
   

E2F2 0.023 −0.062 −0.012 0.032 0.019 −0.076 −0.074 −0.034 0.116 0.689** 0.663** 0.640** 0.757** 1 
  

E2F3 0.012 −0.09 −0.107 −0.055 −0.058 −0.082 −0.133 −0.021 0.272** 0.588** 0.523** 0.505** 0.635** 0.626** 1 
 

E2F4 0.083 −0.024 −0.055 0.034 0.033 −0.009 −0.026 −0.031 0.163* 0.647** 0.472** 0.456** 0.621** 0.630** 0.599** 1 

Total 0.055 −0.051 −0.03 0.039 0.032 −0.024 −0.07 −0.039 0.178* 0.754** 0.766** 0.728** 0.882** 0.894** 0.764** 0.795** 

Note: **Correlation is significant at the 0.01 level (two-tailed). *Correlation is significant at the 0.05 level (two-tailed). LIS-D = Depressive Symptoms Intensity Survey; 
LIS-D: Affective = Affective symptoms; Behav. = Behavior symptoms; Think. = Thinking; Soma. = Somatic symptoms; LIS-A = Anxiety Symptom Intensity Survey; 
CES-D = Population Screening Scale for Depression Epidemiological Studies Center; STAI = State-Trait Anxiety Inventory; RSES = Rosenberg Self-Esteem Scale; IHSE 
= Inventory of Educational Social Skills – Teachers; IHSE: E1 = Organize interactive activity; E1F1 = Giving instruction on activities; E1F2 = Choose and make availa-
ble materials and content; E1F3 = Organizing physical environment; E2 = Conduct interactive activity; E2F1 = Cultivating affection, support and good mood; E2F2 = 
Present, explain and evaluate interactively; E2F3 = Approve and value behaviors; E2F4 = Disapprove, restrict and correct behaviors. Source: Primary. 

 
among different teachers of the same class. However, in the first grades, this re-
sponsibility is entirely assigned to a single teacher (Rodrigues & Ferreira, 2016; 
Ramos & Rosa, 2008; Rosa, Perez, & Drum, 2007; Monteiro & Teixeira, 2004a; 
2004b). This may cause increased pressure and demand, raising the vulnerability 
of first grades teachers to develop depressive symptoms. 

Anxiety scores did not differ between groups, although first grades teachers 
had higher scores. The prevalence in the sample of this study corresponds to the 
prevalence in the general population. On the other hand, the self-esteem score 
was significantly higher in Group B and slightly above that found in the general 
population (Hutz & Zanon, 2011; Hutz, Zanon, & Vazquez, 2014). This outcome 
may be explained considering the possible good working conditions in the stu-
died sample, favoring low anxiety scores. Institutional and interpersonal rela-
tionships, individual achievement and stability have a modest impact on 
self-esteem, while relationships with students most strongly influence teachers’ 
self-esteem (Pedro & Peixoto, 2006). Group A teachers may be subjected to in-
stitutional factors that increase anxiety, such as greater concerns about younger 
students’ classes. Self-esteem is the individuals’ ability to evaluate themselves po-
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sitively or negatively, whereas depressive symptoms cause negative feelings 
about everything and themselves (Silva, 2006; Manso & Matos, 2006; Castro et 
al., 2010; Dalgalarrondo, 2019; Teixeira, Nunes, Ribeiro, Arbinaga, & Vasconce-
los-Raposo, 2016; Kernis, 2005). In this study, moderate and negative correla-
tions were identified between depression and anxiety symptoms and self-esteem. 
In other words, the higher the levels of depression and anxiety symptoms, the 
lower the self-esteem. These findings conform to the literature, once depression 
and anxiety symptoms can decrease life satisfaction and quality of life (Streider, 
2009). 

The IHSE results identified a higher score from Group A in “Choose and 
making available materials and content”, “Organizing the physical environ-
ment”, “Cultivating affection, support and good mood” and in the total IHSE 
score, with a statistically significant difference compared to Group B. Appropri-
ate choice of teaching supplies is essential in all age groups, and the younger the 
students, the more important this selection is. Teachers shall provide suitable 
and stimulating materials, including activities that can prompt interest and at-
tract students’ attention, so that the learning process becomes pleasant and ef-
fective (Oliveira, 2016). When teachers arrange practical and playful activities 
for environmental awareness, students show better adherence and learning, 
causing positive effects on teachers, such as productivity and work satisfaction. 
The correct order of the physical environment and the appropriate choice of 
topics become essential for the good progress of academic activities, student en-
gagement and program assimilation (Moura, Cribb, & Jeovanio-Silva, 2016). 
First grades teachers seem to demonstrate more affection, support, and good 
mood than the last grades teachers. Interactions between teachers and students, 
where the teacher values more affectionate behaviors and support to their stu-
dents, can induce better students’ performance in the execution of academic ac-
tivities (Leite & Colombo, 2008). 

In this study, correlations between IHSE, depression and anxiety symptoms 
were not statistically significant. Between the IHSE and RSES scores, weak and 
positive correlations were identified, in particular with “Cultivate affection, 
support and good mood”, “Approve and value behaviors”, and “Disapprove, re-
strict and correct behaviors”. 

A good performance of the skills addressed in the “Cultivate affection, support 
and good mood” and “Approve and value behaviors” factors may indicate that 
the teachers have feelings of professional fulfillment and develop a good rela-
tionship with the students (Leite & Colombo, 2008; El Achkar, Leme, Soares, & 
Yunes, 2016). The factor “Disapprove, restrict and correct behavior” indicates 
that good self-esteem is necessary to cope with situations that require more as-
sertiveness (Lopes, Dascanio, Ferreira, Del Prette, & Del Prette, 2017). 

5. Conclusion 

First grades teachers showed more depressive symptoms, and higher scores in 
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some IHSE factors (namely, Choosing and making available materials and con-
tent, Organizing physical environment, Cultivating affection, support and good 
mood, and total ESS score), suggesting better ESS. On the other hand, the 
self-esteem score was higher in the last grade teachers. Moderate and negative 
correlations were found between depression and anxiety symptoms and 
self-esteem, and a weak and positive correlation between self-esteem, and IHSE 
factors: “Cultivating affection, support and good mood”, “Approve and value 
behaviors” and “Disapprove, restrict and correct behaviors”. 

It is important to look for the mental health of teachers in basic education. 
This phase is important in the educational process because it gives an important 
base for the following years, as in educational way as in emotional life. Many 
experiences in this phase may be remarkable for the children; thus, a proper 
educational social skill and an adequate mental health for teachers are essential 
for good educational work. Professionals in mental health can provide ways to 
improve these aspects of teachers. 

The difference in the scores among both groups (A and B) suggests that future 
teacher research should consider specific teaching characteristics: first and last 
grades deal with different aspects and needs from the child development, which 
may impact teachers in different ways. Besides, future research can compare the 
educational social skills of public and municipal teachers to check if there is a 
difference between both groups, contributing to a broader understanding of how 
ESS develop and manifest in different educational contexts. These studies may 
also provide information to the development of interventions that can improve 
educational context. 
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