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Abstract
This study aimed to examine the relationship between students’ personalities
with their level of engagement in co-curricular activities in schools around
the Kuala Lumpur Sentul Zone. This quantitative study used survey questionnaires and involved 351 respondents consisting of selected Form 4 students from four selected schools. Correlation analysis showed that there was a
significant relationship (r = 0.762, p = 0.00) between students’ personalities
and their engagement in co-curricular activities among students. The results
showed that students’ personalities can be developed and their level of engagement in co-curricular activities can also be determined.
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1. Introduction
Recently, new changes in Malaysian education system emerged as the Malaysian
Education Development Plan (PPPM) 2013-2025 is gradually being implemented.
The plan is designed to reflect the national education philosophy of “...an ongoing effort to further develop the potential of a holistic and integrated individual
in creating intellectually, spiritually, emotionally and physically balanced citizen
based on trust and obedience to God.” The policy by Malaysian’s Minister of
Education (MOE) also focuses on shaping and developing students’ personalities. The curriculum and co-curricular systems are created by the MOE is clear
in shaping students’ personalities in schools. The personalities are not only
shaped through the education system but also with various factors including
families, friends, cultural influences, breeds, body shapes, intelligence and emotions (Yahaya et al., 2008). Therefore, factors that influence personality development will produce different characters or personalities since the source of the
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development varies. According to Malek (2005), Halim & Chieng (2016) and
Kwai (2010), the process in building an individual’s personality must be continuous and comprehensive without any separation between curriculum and
co-curriculum. The development of students’ personalities and generic skills
in schools varies in many ways and strongly associated with involvement in
co-curricular activities (Esa et al., 2004). An example given by Smith & Comyn
(2004) and Blumenthal (2009) shows that students who engaged in co-curricular
activities were able to manage time and become more disciplined. This is because co-curriculum education emphasized on the aspect of self-discipline.
Therefore, educational psychology needs to be emphasized in schools so that
students’ daily lives are better managed in line with the national education philosophy.

2. Problem Statement
In terms of personality, Mustafa et al. (2014) reported that current students’
personalities were at a moderate level. Students have a variety of personalities
and require some efforts to acquire superior personalities. However, it is not
possible to form a superior personality even if their engagement in co-curricular
activities is at a moderate level. In terms of students’ engagement in co-curricular activities, Hasan et al. (2013) and Jemaan (2013) stated that students’ engagement in co-curricular activities was at moderate level even though it was
conducted throughout the year. Muamat (2016) supported the finding by stating
that students’ engagement in co-curricular activities was inconsistent throughout the year and focused only on programs or competitions. Allen et al. (2015)
reported that students who did not engage in any co-curricular activities were
affecting their level of personalities. In the light of such situations, the main
question that needs to be addressed is whether personality is formed through
co-curricular activities in schools and if yes, why the students were still not acquiring the best personalities even though they have been following co-curricular
activities for a long time. Next, whether the cause of the current problems that
occur is due to 1) how the system was developed, 2) the methods used by
school’s administration, 3) the students’ problematic personalities on their own,
4) the social influences encounter by the students or 5) other possible issues that
may influence the students. To overcome the problems, the researchers decided
to identify whether the students’ personalities were developed through the cocurricular activities and the relationship between the students’ personalities and
their engagement in co-curricular activities. Therefore, this study focused on the
impact between different types of students’ personality and their level of engagement in co-curricular activities in school.

3. Research Objectives
1) To identify the types of personality among Form 4 students in Secondary
Schools around Kuala Lumpur Sentul Zone.
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2) To identify the level of engagement in co-curricular activities among Form
4 students in Secondary Schools around Kuala Lumpur Sentul Zone.
3) To identify the relationship between personality and engagement in co-curricular activities among Form 4 students in Secondary Schools around the Kuala
Lumpur Sentul Zone.

4. Literature Review
This study was based on the Big Five Personality Theory (Goldberg, 1992). The
theory is described as a comprehensive framework to measure one’s personality. The theory was developed through a comprehensive dimension known as
“OCEAN” namely Open-ness, Conscientiousness, Extraversion, Agreeableness,
and Neuroticism. Each of the dimension would be analyzed into high scores or
low scores. A person’s personality score can be determined based on a scale. For
example, if you have a high extraversion score, you are more likely to make
friends. Meanwhile if you have a low extraversion scores, you have the tendency
to pull away from hanging out with people around (Lounsbury et al., 2003;
Iskandar, 2013). The OCEAN model introduces dimensions that are likely related to the changes in personality traits of an individual that could affect one’s
goals for life and self-concept (McCrae & Costa, 1994). The dimensions of the
“Big Five” and their aspects are intertwined with individuals that could influence
the behavior of future generations that could generally affect the balance of life
(Jang et al., 2002; Roberts & Del Vecchio, 2000). According to Noftle & Robins
(2007), the Big Five Personality Theory is the most widely used approach to explain students’ behavior in learning and achievement. Meanwhile, in terms of
implementation, most activities are carried out throughout the year with schools
aiming at developing students with superior personalities. It would be in line
with the national educational goal, aiming at producing and shaping balanced
and holistic behaviors and personalities in an individual. Implementation of
these co-curricular activities can be done in or outside of the classroom as appropriate to the situation. Implementation of co-curricular activities should include prior preparations and past experiences in order to develop interests,
physical, spiritual, mental, and other values. According to Ashaari (2007), schools
need to carry out co-curricular activities that focus on the development of the
individual’s potential in terms of improving personality, discipline, well-being
and communication skills. Previous study by Hasan et al. (2013), found that
students’ engagement in co-curricular activities was moderate even though it
was conducted throughout the year. He added that the students were also less
interested and did not fully commit themselves to participate in the co-curricular
activities. Muamat (2016) found that students’ involvement in co-curricular activities was inconsistent throughout the year and focused only on programs or
competitions. Jemaan (2013) found that students’ engagement in co-curricular
activities was moderate. This indicates that students’ engagement in co-curricular
activities is inactive. However, many studies have shown that involvement in
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co-curricular activities has positive effects on students’ self-esteem. Hassan &
Safar (2010) stated that engaging in co-curricular activities had a positive effect
on the development of students’ personalities. Pulford & Sohal (2006), Richardson et al. (2012) and Haron & Idris (2010) pointed out that students who engaged in co-curricular activities were able to manage their time, became more
disciplined and further shaped a disciplinary personality within the individual.
This is crucial as it could directly educate an individual’s personality, which will
further influence their performance. Thus, it can be concluded that there is a
link between students’ personalities and their engagement in co-curricular activities.

5. Methodology
In this study, the researcher used a quantitative research method by using questionnaire as the instrument to obtain the research data. The research sample involved a total of 351 respondents through random sampling technique. The
population was taken among Form 4 students from four selected schools around
Kuala Lumpur Sentul Zone. The pilot study used Cronbach’s alpha to obtain reliability scores. The mean value of the 30 student personality items was 0.79.
Meanwhile, 33 co-curriculum items showed a Cronbach’s alpha value of 0.89.
Both of these values indicate that the reliability of the study is good and appropriate. This is because according to Guilford’s Rule of Thumb (Guilford &
Fruchter, 1973), alpha values > 0.9 are excellent and alpha values > 0.8 are good.
In addition, this study used descriptive statistics instruments to describe the
types of personality and the level of engagement in co-curriculum activities by
looking at the value of frequency scores, percentages, mean and standard deviation. Meanwhile, the inference statistics used Pearson Correlation analysis to
examine the relationship between types of personality and engagement in cocurricular activities among secondary school students around Kuala Lumpur.

6. Findings and Discussions
The findings of this study were divided into three sections. The first section was
to determine the types of personality among Form 4 students in secondary
schools around the Kuala Lumpur Sentul zone. The second section was to determine the level of engagement in co-curricular activities among Form 4 students at the Secondary School Kuala Lumpur Sentul Zone. Finally, the third section was to determine the relationship or correlation between the personality
and engagement in co-curricular activities among the Form 4 students at the
Secondary School Kuala Lumpur Sentul Zone.

6.1. Types of Personality
The analysis results of types of personality among Form 4 students in selected
secondary schools in Kuala Lumpur Sentul Zone are shown in Table 1. The results showed that the overall personality of the students was at a moderate to
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Table 1. Mean and standard deviation for types of personality.
Type of Personality

Mean

SD

Personality Extraversion

3.645

0.704

Personality Agreeableness

3.590

0.687

Personality Conscientiousness

3.646

0.643

Personality Neuroticism

3.476

0.642

Personality Openness

3.667

0.650

Overall Student Personality Mean

3.605

0.513

high level with an overall mean value (Mean = 3.605, SD = 0.513). The finding is
in line with the study by Mustafa et al. (2014), who found that students’ level of
personalities was at moderate level. However, the differences in personalities
that exist between students are considered normal because psychodynamic
scholars consider differences in personality traits are not permanent and have
the tendency to become stable (John & Srivastava, 1999). The data also detailed
the mean and standard deviation scores for the types of personality according to
the Big Five Personality model—all of which were at moderate to high levels.

6.2. Level of Engagement in Co-Curricular Activities
The analysis results of level of engagement in co-curriculum activities among
Form 4 students in selected secondary schools in Kuala Lumpur Sentul Zone are
shown in Table 2. In overall, the findings indicated that the student’s engagement in co-curricular activities was at a moderate-to-high level with an overall
mean value (Mean = 3.710, SD = 0.600). The data indicated that all items were at
the highest to moderate level, while the lowest and highest means were each recorded a mean score of (Mean = 3.297, SD = 0.980) and (Mean = 3.954, SD =
0.954). This finding showed that there was a lack of effort in ensuring that all
students were fully engaged in co-curricular activities. This is in line with the
study of Hasan et al. (2013) and Jemaan (2013), who found that students’ engagement in co-curricularactivities was at moderate level even though it was
conducted throughout the year.

6.3. Relationship between Personality and Engagement in
Co-Curricular Activities
The relationship between personalities and involvement in co-curriculum activities among Form 4 students in selected secondary schools in Kuala Lumpur
Sentul Zone was tested using Pearson correlation. The results of the correlation
test are shown in Table 3. The results showed that there was a significant positive relationship (r = 0.76, p = 0.00) between personalities and engagement in
co-curricular activities among students. This showed that the type of personality
plays a role in determining the level of involvement in co-curricular activities
among students. Positive engagement resulted with positive impacts in personalities’ development. This explained how involvement in co-curriculum activities
DOI: 10.4236/ce.2019.1012222
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Table 2. Mean and standard deviation for level of engagement in co-curricular activities.
No.

Item n (351) Engagement

Mean

SD

1

I always follow the teacher’s instructions during co-curricular activities

3.851

0.943

2

I use my free time to get involved in club activities and associations

3.583

1.098

3

I respect people more than I do because of my involvement in co-curricular
activities

3.954

0.954

4

I carry out the tasks that my leader gives me faithfully and earnestly.

3.826

0.976

5

I dare to express myself even though it differs from others’ experiences
through organizing experience

3.394

0.998

6

I joined clubs and associations at my choice of teachers.

3.323

1.129

7

I joined a co-curriculum unit based on the strength of the teachers

3.297

0.980

8

I love being involved in the co-curriculum committee

3.486

1.222

9

I always plan on assignments for co-curricular activities that would be
conducted

3.511

1.009

3.523

1.045

3.710

0.600

10 I love the value of leadership in co-curricular activities
Total min total

Table 3. Relationship between personality and engagement in co-curricular activities.

Mean of Overall
Personality

Mean of Curriculum
Engagement

Pearson Correlation

Mean of Overall
Personality Curriculum
Engagement

Mean of Overall
Personality Curriculum
Engagement

1

0.762**

Sig. (2-tailed)

0.000

N

351

351

Pearson Correlation

0.762**

1

Sig. (2-tailed)

0.000

N

351

351

could shape students’ personalities. The results can be supported by Hassan &
Safar (2010), Harun & Salamuddin (2010) and Bar-On (2000) that personalities
can be constructed with engagement in co-curricular activities as students’ performances and personalities are related and influenced by one another. Laborde
et al. (2015) stated that the construction of personal personality can be enhanced
through students’ involvement in co-curricular activities. Allen et al. (2015)
added that physical activity in co-curriculum activities could lead to positive
changes for students while at the same time helpful in changing the stability of a
student’s personality.

7. Implications
This study found that differences in personality traits are due to two main factors—geneticfactor and environmental factor. The genetic factor is derived from
the offspring of the paternal family from the paternal side. According to Yahaya
& Ahmad (2010), the genetic factor influences more on the development of body
shape or physical condition but not on the development behavior itself. DevelDOI: 10.4236/ce.2019.1012222
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opment of behavior is influenced by environmental factor such as family, friends,
school, and community. For example, families with positive values will influence
their children with positive personality development. Therefore, the development of students’ personalities should be emphasized through these two key
factors in order to produce a holistic and balanced generation in the future. This
study also found that there was a lack of resources to ensure that all students are
fully engaged in co-curricular activities. The moderate level of engagement was
due to students being less interested and not fully committed to participate in
co-curricular activities. This is supported by Muamat (2016), Che-Ani (2017)
and Annamalai (2012), stating that students are less interested to engage in
co-curricular activities in addition to their inconsistent engagement throughout
the year. This issue is needed to be addressed seriously as such condition could
affect the development of students’ personalities. This study also discovered that
the level of engagement in co-curricular activities plays a role in determining
students’ personalities. There was a strong link between personality and engagement in co-curricular activities as it could shape one’s personality. Akhir et
al. (2017) reported that engaging in a co-curricular activity is one of the mediums to develop personality domains such as social, effective and psychomotor.
Students could also develop leadership and professionalism traits (Hassan & Safar, 2010; Shahiri & Adnan, 2015; Amin et al. 2017; Ghozali & Kamri, 2017). The
combination of these aspects could lead to the success of an organization, school
or local community.

8. Conclusion
Based on the explanations presented in this study, it can be concluded that students need to develop their personalities by engaging in co-curricular activities.
It is important for schools, District Education Office, State Education Office and
Ministry of Education Malaysia (MOE) to conduct in-depth researches on cocurricular activities embedded with the aspects of personality development in
schools. In conclusion, engagement in co-curricular activities could influence
the development of students’ personalities and it is important to take immediate
action to ensure engagement is consistent at a higher rate and impactful in developing students’ personalities.
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