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Abstract 
In this review, the authors critically examined the potential of Student Teams- 
Achievement Divisions (STAD) in enhancing student’s speaking performance 
among English as Second Language (ESL) learners. Specifically, the coopera-
tive language learning concept that emerged in the 2000s, including proce-
dures of implementing STAD and teaching speaking through STAD, were 
discussed. The authors examined conceptualizations of this model as well as 
related research. This review aimed to improve our understanding of STAD 
in enhancing speaking performance as well as teamwork satisfaction among 
ESL learners, provide a comprehensive discussion of current discourse, and 
offer major directions for future research. 
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1. Introduction 

The importance of English in globalization has made it the most in demand 
language to be learned worldwide. However, learning English as a second lan-
guage is not an easy task since one has made their first language as a comfortable 
medium to communicate. Some learners might not have enough exposure to 
English as a second language which causes the learning to be a bit harder for 
them. This situation can be equated to the students in non-native English speaking 
countries, for instance Malaysia, who have received maximum exposure of Eng-
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lish as the second language from primary to secondary school. Although they 
have learned the language for years, they are still having problem and difficulties 
in using the language. 

2. The Theory of Speaking 

The ability to speak is often considered as the most vital part since it is the basis 
for communication. Speaking may cover many aims such as daily conversation, 
talking to the employer, asking for something, conveying messages, and others. 
The term of speaking has been defined by many experts. (Richards & Renandya 
(2008) proposed that speaking is one of the core elements of communication. 
Kayi (2006) suggested speaking is the process of building and sharing meaning 
verbally and non-verbally, in a various context.  

In addition, Brown (2001) advocated that when someone can speak a lan-
guage, it means they can carry on the conversation in a reasonable manner. 
Spratt, Pulverness, & Williams (2005) added that speaking is a productive skill 
which involves speech as a medium to express the intended meaning. Richards & 
Renandya (2008) stated five components in proficiency rating: accent, grammar, 
vocabulary, fluency, and comprehension in conversation performance. Even 
though there are a few other components in oral communication that support 
speaking skills, those five components are more important in creating a com-
munication or delivering information. 

3. Cooperative Language Learning 

In a traditional English classroom, the teachers usually use textbooks as teaching 
materials. This method does not involve students to participate actively in the 
classroom activities, permitting only one-way of interaction and learning. This 
method is also well-known for teacher-centeredness, which is teachers give in-
structions and students finish the given tasks. However, with fast and sophisti-
cated development in field of education, these teaching styles have been seen as a 
non-realistic approach to students. Thus, cooperative learning is one of the ef-
fective approaches which could assist students and teachers in creating more 
meaningful learning. Cooperative learning was introduced by Jean Piaget and 
Lev Vygotsky based on developmental theories, highlighting the significance of 
discussion and joint problem solving among peers. 

In recent years, cooperative learning has emerged as an instructional practice 
and significant concept in the field of second language education. This statement 
is supported by McCafferty, Jacobs, & Iddings (2006) that claimed cooperative 
learning arose in mainstream education as an attempt to address such problems 
and help student-to-student interaction. According to Jolliffe (2007), people may 
think cooperative learning requires students to work together in small groups to 
support others and thus improving their own learning. However, the scenario is 
not quite accurate since there are many variations of cooperative learning. 

Most researchers agree that to be cooperative, learning can be made up of 
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many key elements, including positive interdependence and individual accoun-
tability. For positive interdependence or as the given analogy, “we sink or swim 
together,” requires each student in a small group to work in a way that each 
group members need the other’s cooperation to complete the task. While for in-
dividual accountability or “no hitchhiking” indicates that each member of the 
group is accountable for completing his or her part of the work. It is important 
that nobody can be a free rider or sleeping partner on the work of others. This 
method requires each member of the group to build a sense of being responsible 
to learn and help the other members in the group to learn at the same time. The 
next element then deals with interpersonal skills, such as listening to others, en-
couraging, achieving consensus, conflict solving, and valuing others.  

In contrast, Johnson, Johnson, & Smith (2006) identified two components of 
cooperative learning, which is promotive interaction and group processing. The 
promotive interaction refers to the interaction of students in helping each other 
to accomplish the task and the group’s shared goals. Referring to Johnson & 
Johnson (2008), students are needed to interact verbally with one another in the 
learning task. Also, they are encouraged to explain things among each other, 
teach, and provide each other with support, help, and encouragement. The 
group processing demands group members to assess their functions and bene-
factions to the success of all tasks. It focuses on positive actions and behaviors 
rather than negatives ones as it involves students’ way of thinking and learning.  

Using cooperative learning as a teaching and learning strategy does not only 
promote cognitive development but also plays a significant role in the develop-
ment of social and personal skills that could help students in the future. This 
statement is agreed by Tang & Lim (2018) who claimed learning experiences that 
are focusing on engaging and contextual interaction would encourage student’s 
learning. Group learning as collaborative learning allows students to get to know 
each other that composes part of their experience during teaching and learning 
process. By encouraging students to learn together, learning communities have 
involved the students to participate in both socially and intellectually in ways 
that promote cognitive development. This approach is very important as stu-
dents could be equipped with knowledge and skills to fill the demand for higher 
thinking order thinking skills in the 21st century world.  

4. Student Teams-Achievement Division (STAD) 

According to Aryani (2016), STAD is one of the simplest cooperative learning 
and has gone through under a lot of research by previous scholars. STAD is also 
commonly used to teach a wide range of subjects and grades. The five basic key 
components of STAD are the class presentation, teams, quizzes, individual im-
provement scores, and team recognition. 
• As for class presentation, materials will be presented in class, including lec-

ture-discussion, direct instruction to tasks, and audio-visual presentations. 
Students need to focus on the presentations in order to help them understand 
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the lesson completely. By doing so, they are expected to do well in quizzes.  
• In STAD, each group will consist of four to five members, mixed in sex, race, 

ethnicity, and academic performance, in which they need to be responsible 
upon their team learning as well as preparing for quizzes. As STAD allows 
students to help each other, students in each group will do activities, such as 
discussion, comparing answer, and correcting mistakes of each other, helping 
them to do well for their team. 

• After class presentation and team preparation, students will sit for the individ-
ual quiz and this time they have to work on their own. This method enables 
students to apply their own knowledge based on what they have learned.  

• The marks are based on the student’s improvement scores from previous 
quizzes. Points will be given to the group who has shown the improvement 
from earlier test.  

• Team recognition then will be given to the team that manages to achieve the 
predetermined criteria. The team recognition may be in the form of badges, 
certificates, or any appropriate rewards. 

4.1. Procedures of Implementing STAD 

According to Slavin (1995), there are a few procedures in implementing STAD 
in the classroom: 

1) Preparation: The first step is to design the learning materials that must be 
appropriate with the students. The materials can be designed by teachers, 
adapted from a textbook, or other relevant sources. Students then are grouped 
into few teams. Teachers must take into consideration their gender, race or eth-
nicity, and academic performance. The final stage is to determine the student’s 
average score of the assessment or initial base scores.  

2) STAD activities 
• Teach: During activities, teachers will start with the lesson. The class presen-

tation should consist of the opening, development, and guided-practice 
components. 

• Team study: Students will work in their own group, learn the materials and 
complete the activities or tasks. The teacher must explain the advantages of 
working in groups. 

• Test: Each student will take a quiz or test individually. The test scores will be 
used to determine the overall improvement of the individuals and the teams.  

3) Assignation of new teams: The last procedure will be done after the assess-
ment of activities. This procedure will give low-performance students an oppor-
tunity to learn with high-performance students. Team recognition is given in a 
form of certificates or rewards based on the individual improvement scores and 
team scores. 

4.2. Teaching Speaking through STAD 

There are some speaking activities that can be practiced in STAD. Adapted from 
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Harmer (2005), the classroom speaking activities that mostly being used in com-
munication continuum are: 

1) Acting from script: For this activity, students act out the scenes from a play 
or their course book. Students could also act out dialogues that they have written 
by themselves in front of their classmates. 

2) Communication games: This game is designed to provoke student’s com-
munication as it should be done with a partner. The student will communicate 
with their partner to solve puzzles, describe, draw, arrange or find for similari-
ties and differences between pictures. 

3) Discussion: This activity involves the students in giving opinion or thought. 
Students are usually reluctant to give their opinion in front of the class due to 
low self-esteem. Through this activity, they will have the opportunity in sharing 
their opinion through a small group formation.  

4) Prepared talks: Before presentation, students will be asked to prepare on 
what they will explain or share.  

5) Questionnaires: Questionnaires are useful because students are referred to 
the design questionnaire on any related appropriate topics. By doing this, stu-
dents can discuss or prepare their presentations, while the teacher helps students 
in designing the process. 

6) Simulation and role play: Simulation and role-play can be used to train 
general oral fluency or train the students for specific situations. This approach 
can also be useful especially when the students are studying English for a specific 
purpose.  

7) The roles of the teacher: In this activity, teachers are required to play a dif-
ferent role during the speaking activities in order for improving students’ fluen-
cy. There should be three roles in the activity: the prompter, the participants, 
and the feedback provider. 

Overall, the classroom activities listed above can be used in teaching speaking 
to ESL learners. Harmer (2005) claimed that a small group consists of five stu-
dents evokes greater participation and involvement as opposed to larger groups. 
Thus, this approach could form a good teamwork in accomplishing the given 
tasks. On the other hand, Broughton, Brumfit, Flavell, Hill, & Pincas (2003) 
proposed a few general functions for the speaker in learning the language for 
communication. These general functions show that in speaking, the speaker will 
learn on how to convey and practice based on directive: polite, aggressive, 
pleased or angry. The speaker will also learn on how to deliver the information 
appropriate to the situation, in which the speaker can control and influence the 
listener in some way. One of the advantages of learning the function of speaking 
is the information transfer will occur without miscommunication, thus students 
can create a good communication with others. 

4.3. Related Studies on STAD 

Slagle (2009) conducted an action research to examine if the implementation of 
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the cooperative learning strategy, STAD, could improve academic achievement 
in a secondary social studies classroom. The instruments adopted in this re-
search were researcher-designed worksheets, quizzes, and test. The findings 
showed that students’ academic achievement increased after the implementation 
of STAD. This research concluded that cooperative learning using STAD model 
had a positive impact on academic achievement among most secondary social 
studies participants. 

Majoka, Khan, & Syed (2011) conducted a research using STAD as an active 
learning strategy in Mathematics classroom at the secondary level. The experi-
ment lasted for a period of 10 weeks with one group was provided with STAD as 
treatment, while another group received the traditional teaching approach. The 
findings showed that STAD was more effective instructional paradigm if com-
pared to the traditional teaching method. The researcher noted that the differ-
ence between both groups can be accredited to the provision of small group 
work in STAD that is featured by mutual interference of teammates, individual 
accountability, peer pressure due to common goals, continuous assessment and 
performance rewards. All of these criteria grounded in STAD encourage stu-
dents to be responsible for their learning. 

Wyk (2012) implemented a quasi-experimental research to investigate wheth-
er there was any significant difference between the means of the pre-test and 
post-test of the students in STAD and control’s group achievement, attitude, and 
motivation. For motivation scale, there were five dependent variables developed 
to measure student’s motivation scale: achievement goal orientation, self-efficacy, 
intrinsic motivation toward economics, and cognitive processing. As for the mod-
ular test, there were also five subject contents to measure achievement: curricu-
lum statement objectives, economic concepts, microeconomics, economic de-
velopment, and entrepreneurship. The researcher concluded that using STAD as 
a teaching technique produced positive outcomes on the economic literacy level, 
as well as promoted changes in students’ perceptions and motivations. 

Wyk (2015) conducted the effectiveness of STAD as a teaching strategy on 
grade 10 learners’ economic knowledge. The methodology adopted in this re-
search was quasi experimental to see the difference between students who were 
taught using STAD and received direct-instructional method. Using STAD, 
teachers presented an ill-structured problem of unemployment and students 
worked in groups to find the solutions. Students then were asked to complete a 
forty-response-item multiple choice questionnaire on economics. This research 
indicated that STAD enhanced grade 10 learner’s knowledge and learning of 
Contemporary Economics Issue. The teachers also considered STAD as an effec-
tive teaching strategy. 

Ferina (2015) executed a quasi-experimental study on STAD as a Strategy of 
Teaching Reading Comprehension in Junior High School. The objective of this 
research was to investigate whether there was a significant difference in students’ 
achievement in reading comprehension taught using STAD and lecture method. 
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A set of reading comprehension test was used as pre-test and post-test for both 
groups. The experimental group experienced the common STAD procedures 
such as class presentation, team study, individual quiz, and reward. The re-
searcher noted that students who were taught using cooperative learning, STAD, 
learned and worked together in team, cooperated with peers to understand the 
materials, and gave attention to the class presentation in order to perform better 
in quizzes. 

Wiraningsih & Budi (2016) carried out a massive research on developing 
speaking skill through STAD at Grade XI students. This pre-experimental design 
aimed at developing student’s speaking skill through STAD. The cluster sam-
pling was used to sort 88 students comprising one major science group and two 
from social science groups. Overall, the research showed that students’ speaking 
skills in terms of fluency and comprehensibility were improved. The researchers 
also claimed that STAD helps students to speak confidently. STAD facilitates 
students’ learning as they can discuss and collaborate with peers in groups, im-
proving their communication skills which in turn leads to meaningful learning. 

Wardani & Hermawati (2016) implemented a research driven by the Class-
room Action Research, titled “Improving the Tenth Grade Students’ Speaking 
Ability.” The study aimed to find out if the STAD method can improve speaking 
ability of the tenth-grade students. This study was carried out in four steps: 
planning the action and preparing the material and tools for the research activi-
ties, acting in which the students worked in groups, observing students’ under-
standing, and reflecting to analyze the result of observation. STAD greatly im-
proved students’ communication skills through peer support when they have 
difficulties and problems in learning English. 

Faramarz & Mowlaie (2017) carried out a study on the effect of using STAD 
technique on improving Iranian Elementary EFL learner’s reading comprehen-
sion. The mean score of the experimental group in the pre-test is 32.04 while 
35.79 for their post-test which showed an improvement. The mean score for the 
control group also showed improvement from 32.39 to 33.00, however, the value 
was not as high as the value gained from the experimental group. The research-
ers also stated that STAD would be more beneficial in crowded classes because it 
can prevent the inherent limitation of time and resources imposed on teach-
er-centered classes. Thus, STAD can be regarded as a good practice for both 
second and foreign language reading comprehension classes. 

Jamaludin & Mokhtar (2018) implemented an achievement test study to 
compare experimental group and control group through quasi pre-test and 
post-test. Driven by the aim to evaluate students’ attitude towards tourism geo-
graphy subject, the researcher carried out the STAD using Kemnis and McTag-
gart’s Participatory Action Theory. An attitude inventory scale and teamwork 
satisfaction were measured for understanding students’ perceptions on the 
STAD teaching technique. The researchers reported that STAD technique im-
proved students’ achievement tests, as well as their attitude and teamwork. Stu-
dents found to be more focused and motivated as their roles in groups were rec-
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ognized by peers. 

5. Conclusion  

The findings of the related studies can be categorized into three aspects, namely 
effectiveness, student’s attitude, and teamwork. To zoom into the effectiveness of 
STAD, most related studies reported that students who experienced STAD re-
ceived significantly higher scores based on their post-test result. Slagle (2009) 
concluded that cooperative learning using STAD had a slight increase in aca-
demic achievement among secondary social studies participants. Widhyastika, 
Sutarsyah, & Suparman (2017) also claimed that STAD was effective since it can 
be applied with a heterogeneous student’s ability, providing students chances to 
collaborate with members in groups to solve learning problem. Wyk (2015) 
stated that STAD enhanced grade 10 students’ knowledge in Contemporary 
Economic Issue. 

In terms of student’s motivation and attitude toward STAD, Wardani & Her-
mawati (2016) reported that STAD could affect student’s ability as they were 
more confident since peers could help them when they have difficulty in English. 
Jamaludin & Mokhtar (2018) noticed that students were more focused and mo-
tivated as their roles in groups were recognized by peers. Similarly, Wyk (2012) 
concluded that STAD as a teaching technique promoted changes in students’ 
perceptions and motivations in economic literacy level. Wiraningsih & Budi 
(2016) found that STAD helped students to speak confidently during evaluation. 
Majoka, Khan, & Syed (2011) emphasized that the features of STAD, such as 
mutual interference of teammates, individual accountability, peer pressure due 
to common goals, continuous assessment, and performance rewards allowed 
students to be more responsible with their learning. 

Some related studies also obtained finding on teamwork using STAD. Wid-
hyastika, Sutarsyah, & Suparman (2017) asserted that STAD works well with 
students since it can be applied with a heterogeneous students ability, providing 
students chances to collaborate with their members in groups. Wiraningsih & 
Budi (2016) also agreed that STAD facilitated students’ learning as they could 
discuss and perform tasks in groups, allowing them to speak actively and devel-
op meaningful learning. Ferina (2015) added that students who were taught us-
ing cooperative learning or STAD, learned and worked together in teams, colla-
borated to understand the materials, and paid attention to class presentation, 
which developed an impressive achievement in the reading class.  

In this review, we examined the progress and trends of the past decade that 
could offer directions for future research. The authors hope this review offers 
greater insights into the cooperative language learning and encourages further 
research on STAD among ESL learners in enhancing speaking performance with 
effective instructional design (Adnan & Ritzhaupt, 2018; Adnan, 2018) and al-
ternative assessment such as usage of learning analytics and network diagrams 
(Norman, Nordin, Din, Ally, & Dogan, 2015; Norman, Nordin, Yunus, & Ally, 
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2018; Hashim, Yunus, & Embi, 2018). 
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