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Abstract 
This study was aimed to study ESL learners’ perceptions on English subtitled 
audio-visual materials. The study used a mixed-method with the usage of 
both questionnaire survey and interview to provide insight into perceptions 
of this particular group of learners on English subtitled audio-visual mate-
rials. Study participants consisted of 30 Form Four ESL learners of randomly 
distributed academic performance and five teachers from the same school 
who are also their own English language teachers. A survey was conducted 
among these students to gauge their perceptions towards the use of audio-visual 
materials for language learning. SPSS was used for the statistical analyses. The 
study shows that audio-visual materials are highly accepted among these learn-
ers as they make use of its benefits in both inside and outside of classroom. 
Students did not find English subtitles as distracting and determined that it 
helps them in learning the language itself. Majority of students in this particular 
group agreed that they can understand better with the presence of English sub-
titles provided below. This study also investigated teachers’ perspectives in the 
use of English subtitles in audio-visual materials. Generally, it can be concluded 
that, teachers highly appreciated the benefits of having audio-visual materials 
for a better language learning experience but determined to say that it is ex-
tremely vital to carefully choose the suitable materials to be used according to 
students’ needs and proficiency level. This study contributes to teaching Eng-
lish mainly in daily schools across the country by suggesting that teachers 
should consider using this method during their lesson and the materials 
should always undergo review to ensure appropriateness. 
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1. Introduction 
Audio-visual materials are defined as training or educational materials directed 
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at both the senses of hearing (audio) and sight (visual), that is films, recoding, 
photographs etc. used in classroom instructions, library collections, or the likes. 
While subtitles are words shown at the bottom of a film or television picture to 
explain what is being said. 

Back in the previous time, learning a new language is basically only for the 
sake of looking at the literature part of that particular language (Cakir, 2006). 
Malaysia is not an exception as we have acknowledged the importance of profi-
ciency in a third language in order to develop human capital that drives the 
k-economy as well as competes in the international arena (Zubairi & Sarudin, 
2009). The English Language has always played a significant role in Malaysia’s 
quest of becoming a developed nation (Ming, Ling, & Mohd Jaafar, 2011). How-
ever, in this present time, the necessity of learning a new language has become a 
communicative need among the learners which covers a lot more than just a 
written input. Since subtitled films or videos are the combination of three me-
diums: aural, visual and textual (Rokni & Ataee, 2014), it is basically the reason 
why they believe that watching films in English with subtitles could be one of the 
richest ways of presenting authentic input. 

We got to admit that students do not tolerate pen and paper that much any-
more hence making the teaching of a language is not an easy task. It is crucial for 
teachers these days to make the learning experience as interesting as possible, as 
the anxiety will always be there especially in learning a second or foreign lan-
guage. Hence, with the rapid growth and availability of technology, language 
teachers these days are incorporating different additional aids along with the 
textbooks provided to teach this complex component in order to create innova-
tive and interesting lessons. Innovations in computer technology have made 
possible new platforms for supporting and building shared knowledge in mea-
ningful and creative ways to enhance language learning and acquisition (Krish et 
al., 2011). 

2. A Brief Literature Review to Audio-Visual Materials 

Shabiralyani et al. (2015) in their study concluded that using visuals aids as a 
teaching method stimulates thinking and improves the learning environment in 
a classroom. Their study also found out that the effective use of visual aids subs-
titutesmonotonous learning environments and the students find visual aids ses-
sions as useful and relevant when it has some direct relation to the course con-
tent. 

Some characteristics of the audio-visual materials used in a study conducted 
by Aloqaili (2014) were thought to be supportive of a successful acquisition. 
These characteristics are first represented by the entertainment feature, which is 
linked to watching films that are thought to provide participants with a low 
anxiety learning environment, increase their motivation and positively affect 
their learning in general. The result indicated that the participants have positive 
attitudes toward learning from subtitled videos. The researcher also suggested 
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that subtitled videos to be used as an effective learning tool in the second lan-
guage classroom. 

Alonso-Pérez & Sánchez-Requena (2018) have conducted an interesting study 
where was aimed to discover the experience of teachers who have been using au-
dio-visual translations techniques and their perspectives on in the combination 
of foreign language and audio-visual materials in the future. The varieties of the 
nationality of the teachers indicated that the results obtained are applicable to 
different languages. The study resulted in having the teachers who have been 
using these techniques have had excellent experiences as they find audio-visual 
translations to be a motivating and engaging tool not only for the students but 
for themselves as well. The researchers, however, questioned the teachers who 
are not as in favor of the usage of ICT in the language classroom to be lacking of 
knowledge about audio-visual translations resources. 

Al Mamun (2014) conducted a study to find out how the use of audio-visual 
aids can facilitate language teaching and learning. It has been found out that 
both the teachers and the students show a favorable attitude toward the use of 
audio-visual aids agreeing that they facilitate language teaching and learning in 
diverse ways. 

3. Research Questions 

1) What are ESL learners’ perceptions on English Subtitled audio-visual mate-
rials? 

2) What are teachers’ perspectives in using English subtitled audio-visual ma-
terials? 

4. Findings 

There are 16 questions in total that have been divided into three parts; Part 1, 2 
and 3. Part 1 consists of 6 questions that ought to discover students’ familiarity 
of having English subtitles while watching a film or TV programme and into 
what extent do English subtitles help them in grasping the meaning relied be-
hind. Part 2 in other hand, was to investigate the usage of videos with English 
subtitles in classroom by their teacher and how do they actually feel about hav-
ing English subtitles to help them throughout the lesson. Last but definitely not 
least is Part 3, in which to examine their thoughts on the ability of English sub-
titles in helping them assisting the other skills involved in language learning. 

We can conclude that there are three statements with the highest mean. 
Table 1 shows the frequency of item 14, where 22 (73.3%) students chose 

strongly agree for the statement English subtitles can help me in learning the 
language which makes it the highest mean with M = 4.7 and SD = .534. This is 
maybe due to the content they received from the media itself that tend to be rich 
enough to help them learn the language. There is a potential source of commu-
nicative and authentic L2 input that is rich enough can be found in audio-visual 
material (York, 2016). However, this possibility depends on the media whether  
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Table 1. English subtitles help me in learning the language. 

 Frequency Percent Cumulative Percent 

Neutral 1 3.3 3.3 

Agree 7 23.3 26.7 

Strongly Agree 22 73.3 100.0 

Total 30 100.0  

 
or not it is suitable for educational purposes. Around 7 (23.3%) students chose 
to agree and only 1 (3.3%) student chose neutral. Perhaps, he or she is one of the 
weaker students who do not even realize he or she is acquiring language enrich-
ment while watching with English subtitles. 

Table 2 shows the frequency of item 13, where 19 (63.3%) students chose 
strongly agree for the statement English subtitles can help me with listening 
comprehension. This statement obtained M = 4.6 and SD = 0.490. The remain-
ing 11 (36.7%) students chose to agree. The possibility is that this group of stu-
dents are in intermediate and beginner level and are weak in listening skills 
where requires additional information from the media in order to understand 
the content; which in this sense is the subtitles. Students with lesser listening 
skills depended more on subtitles (Kashen, 1996). Even for good students, if the 
speaker from the media was an Irish whose accent may bring difficulties to un-
derstand the content spoken, subtitles can become handy. 

Table 3 shows the frequency for item 11, which 17 (56.7%) students chose 
strongly agree for the statement I do not feel bored when watching the videos 
with English subtitles during the lesson and it hits the third highest with M = 4.5 
and SD = .504. The remaining 13 (43.3%) students chose to agree. This result 
may due to the fact that the chosen audio-visual materials are already fun to 
watch in the very first place. Audio visual aids that are used in classrooms are the 
devices used to encourage teaching learning process in which making it easier 
and interesting (Saima et al., 2011). Having English subtitles just makes the ex-
perience becomes more enjoyable. 

5. Conclusions and Recommendations 
5.1. Research Question One 

The current study explores the possible perceptions lingering around ESL learn-
ers’ minds when it comes to having audio-visual materials with English subtitles. 
Inspired by past studies, in which had been proposed that there is a significant 
difference when subtitles are present in any kind of media used. Many of the 
previous studies have demonstrated positive outcomes when introducing sub-
titles in many aspects of the language, be it vocabulary enrichment, listening 
skills, speaking skills or reading comprehension. When most of the studies fo-
cusing on the effectiveness of the subtitles usage in audio-visual materials, this 
study ought to discover ESL learners’ perceptions towards this particular method 
in language learning in either classroom or outside of the classroom. 
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Table 2. English subtitles help me with listening comprehension. 

 Frequency Percent Cumulative Percent 

Agree 11 36.7 36.7 

Strongly Agree 19 63.3 100.0 

Total 30 100.0  

 
Table 3. I do not feel bored when watching the videos with english subtitles during the 
lesson. 

 Frequency Percent Cumulative Percent 

Agree 13 43.3 43.3 

Strongly Agree 17 56.7 100.0 

Total 30 100.0  

 
This study revealed that generally, ESL learners determined that English sub-

titles do play an important role in helping them learn the language itself. It is the 
fact that subtitles are authentic and rich enough to make the language learning 
possible with or without their consent. However, the researcher believes that the 
maximum success of learning can only be achieved with the learners already 
aimed to do so beforehand. This is by saying that, only if there is a specific task 
assigned by the teacher that will have them to be extra focus while watching the 
videos or any kind of audio-visual materials. 

This study also discovered that the learners are determined that listening 
comprehension capability is possible to be enhanced with the presence of Eng-
lish subtitles. The researcher finds that weak students will make use of this me-
thod the most as they do feel the need of having extra input to avoid feeling de-
motivated throughout the lesson. Nothing is more frustrating than not having a 
full understanding of what we are watching. However, this result is contradicted 
with the fact that they do not feel that English subtitles make watching a film or 
TV programme less challenging. 

The researcher proposed an argument where the choice of the materials itself 
is already hard for the students to comprehend that even the subtitles do not do 
any help in making the learning process any easier. Moreover, the result is also 
may be due to the difference in students’ proficiency level where the weaker ones 
need extra guidance from the teacher since the subtitles do not help as it should 
be. Another result obtained from this study is that ESL learners’ do not feel like 
English subtitles distract them from watching at all. However, there is a slight 
difference between those who determined that English subtitles can help them in 
understanding the content better with those who feel the hesitation. 

The researcher suggested that perhaps the selection of media itself does not 
help in promoting better understanding from the very first place. If the content 
contains heavy and unfamiliar words, the moment the students read the sub-
titles, they already feel demotivated as their vocabulary is not rich enough to fit 
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the input from the media. Motivation and attitude are the two elements which 
are fundamental in learning a second language as well as to provide the continu-
ity needed to carry on the learning process (Mohd Shah & Abdullah, 2014). 
Apart from that, it is certain that ESL learners’ find English subtitled audio-visual 
materials as interesting and fun to watch. This statement is supported by many 
of previous studies that suggested that the idea of bringing in audio-visual mate-
rials is to make the learning session a lot more interactive. 

Most of the observations made in the studies discovered that students were 
more attentive in the classroom as they engaged well to the media presented. 
This is aligned to the core purpose of having audio-visual materials in the class-
room which to make an enjoyable learning experience for the students. They 
should never feel bored in the classroom as if they are experiencing an ordinary 
learning session. 

5.2. Research Question Two 

The results obtained in looking at teachers’ perspectives on the use of English 
subtitled audio-visual materials are varied. However, it can be concluded that the 
teachers are comfortable in having audio-visual materials to aid their lesson in 
the classroom. There is no hesitation in the effectiveness of using this method to 
provide a better learning experience for the students. They emphasized that this 
method breaks the barrier of not providing enough picture to the abstract con-
tents, especially for literature. They look at audio-visual materials as an amazing 
tool to bring the outside world to the small limited space of the classroom. 
However, the teachers are determined that the process of selecting the materials 
is crucial with the fact that the students’ proficiency level differs from one 
another. Finding suitable materials to fit 30 students in one single classroom is 
not an easy task. It is vital for the materials to fit the needs of each and every one 
of them during the lesson. This aspect is supported in some studies in which the 
idea of giving extra attention to the selection of the media. However, these 
teachers are hesitating in the usage of English subtitles with the audio-visual 
materials though some said English subtitles help the students with a better sen-
tence structure and the acquisition of new vocabulary is possible as they find that 
it is distracting the students from the actual purpose of the lesson. 

It can be concluded that those who refused to have subtitles in their media 
chosen is because they feel like the students will be busy focusing on reading the 
subtitles rather than watching the media itself. The researcher’s argument is that 
it is possible to have the students to watch the media twice or more. It is vital for 
the teacher to clearly instruct the students on what to do to avoid their concern 
on not having them focusing on watching the media. Teachers can always have 
two versions of the video; one with the subtitles and one without the subtitles. 
The teacher may start the lesson by emphasizing the need of watching the video 
without the subtitles first. The second time of watching it with the subtitles, the 
teacher may have the students to focus on the presence of it wisely. Watching the 
video twice is already give them a better understanding, but with the subtitles 
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provided, those weaker groups of students will find it very helpful. This drives 
the conclusion of this study back to the necessity of getting the right and suitable 
materials before the lesson. Pre-activities may also become handy especially for 
weak students when the content is too heavy and difficult to comprehend in a 
short amount of time. Teachers should be aware of the time needed to be spent 
on preparing the materials to ensure the maximum success of the lesson. 

The results obtained also cover the possible ways to overcome the challenges 
that commonly been faced by the teachers when using audio-visual materials for 
their aids. It can be concluded that it is crucial to create multiple levels of ques-
tions and materials based on the visual aid used. This is to ensure that every level 
of proficiency could be tested regardless of the level of difficulty of the media it-
self. Plus, pairing up proficient and less proficient students will also help in les-
sening the hardship faced by the teacher in having a different level of students’ 
proficiency in class. Sometimes, students are more comfortable in having their 
own friends to peer-coaching them especially in the subjects they know they are 
weak in. Moreover, improvisations here and there where necessary are expected 
as it is best for teachers to have pre-lesson to put a benchmark on what can be 
predicted from the materials. The educators need to vary their teaching methods 
in order to cater to the needs of the students (Maarof & Munusamy, 2015). 

This study has found out that it is best to have this extended especially for 
Malaysian context as there are hundreds of studies conducted outside of the 
country that explored more on the effectiveness of having subtitles in audio-visual 
materials. The future study required pre and post-test in order to see whether or 
not there is a significant difference between audio-visual materials that are with 
or without subtitles. 
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