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Abstract

Pedagogical assessment is an integral part of the learning process and skill
development. Its purpose is to facilitate learning and provide information on
the status of one or more skill development projects. Assessing students’
learning means evaluating the learning process and not just the outcome of
that learning (Kisuku, 2023). This study aimed to analyze the questions asked
by teachers to assess students. Students from two Catholic secondary schools
and two public secondary schools in the commune of Lemba made this as-
sessment. One hundred sixty students (N = 160) agreed to answer the survey
questions. We composed the survey questions based on published research on
assessments. The results of this study highlight several important observa-
tions that are critical to reassuring us that students are not suffering from
poor assessment question compositions. Students answered the survey ques-
tions inconsistently. This indicates a lack of communication between teachers
and students regarding assessment questions. Recommendations were pro-
posed.
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1. Introduction
1.1. Context

In the commune of Lemba, the current research project aims to find out what
final-year students at two Catholic secondary schools and two public schools be-
lieve about assessment/evaluation questions. Instruction, learning, and assess-
ment are all part of teaching. Education exists for assessment.

The definition of evaluation, according to the Etymological Dictionary of the

French Language, is the process of analyzing something or data and giving it a
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value. It has to do with valuing and assessing. It’s an assessment of something’s
worth. In general, all human endeavors involve the frequent process of evalua-
tion, which anticipates a result based on predetermined objectives. Valuation in

daily life assigns a value to an individual or an object.

1.2. Problem Statement

The Democratic Republic of the Congo (DRC) aims to successfully integrate its
economy into the global economy by utilizing education as a development tool.
However, without putting in place an assessment system, there can be no legiti-
mate training. Assessment is the foundation of training in every assessment and
learning process.

In the school setting, there is a constant review. The evaluation either inten-
tionally or unintentionally guides the activity. To tailor their actions to the de-
sired outcome, an individual, educator, or student must assess their current situ-
ation and the limitations imposed by the circumstances. The composition of as-
sessment questions influences the performance of students. Precisely constructed
questions facilitate comprehension for students. The responses provided will be
based on the learner’s oral or written learning level. The questions in the assess-
ment should be pertinent to the topics discussed in class. Since we are evaluating
instruction and objectives, there must be alignment between learning objectives
and evaluation (Kisuku, 2023).

As a result, when we publish questions and tests for students, there is a lot of
anxiety. Exams continue to be a major component of education in the Congo.
Because of the badly posed questions, many students keep repeating classes, which
raises the rate of repetition and school dropout. Some believe that their low grades
on state exams have closed their opportunities for further education. Students
lose out on the opportunity to gain and expand their knowledge in a particular
area when they take poorly prepared quizzes and exams (Kisuku, 2023).

Test and quiz results determine a student’s chances of academic advancement,
admission to their desired university, or invitations to job interviews. Because
they must perform well on these tests and quizzes, we are not shocked to see
students continually sharing, cooperating, or cheating on quizzes (Kisuku, 2023).
A select group of students enjoy taking quizzes and exams because they have a
competitive attitude. These kids are nearly guaranteed to earn a very high rank-
ing and to be complimented and praised for their achievements. Unfortunately,
fear is the norm for most students. Although school-based assessments are un-
questionably important, their implementation is nonetheless difficult. The in-
structor must never lose sight of the learning objectives they established for the
class, since these will serve as the foundation for the assessment.

Docimology is a separate scientific field that focuses on issues related to learning
assessment in educational settings or during the teaching and learning process,
according to Banza & Landheere (2004). In this context, docimology examines

the didactic reality of question creation, weighting, administration, and grade
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adjustment. All of this encourages educators to evaluate students objectively so
that they can report on the true intellectual level that students have reached to
implement exact regulations.

Opverall, this study aims to investigate how students in two Catholic and two
public schools in the city of LEMBA perceive the questions their professors ask
them about their performance regularly or during placement tests. This suggests
that students will need to evaluate the questions presented to them during tests,

quizzes, and placement competitions.

1.3. Research Questions

This study’s primary focus is on the following inquiries:

1) What is the main concern of secondary school students at the final level in
the LEMBA commune during the assessment?

2) What are the primary concerns with the assessment questions posed to
students?

3) What deficiencies do students perceive in the assessment questions posed
by their teachers?

4) How can we ensure that the assessment questions meet the specific learning

requirements?

1.4. The Study’s Objective

Usually, the goal of this research is to examine how students see evaluation ques-
tions. Consequently, the following are the goals:

1) Determine the issues raised by Lemba students in the assessment survey.

2) Enumerate the primary problems with the presented evaluation questions.

3) List the significant flaws that students pointed out in the evaluation ques-
tions that their teachers gave them.

4) Make suggestions for potential fixes to guarantee that the assessment ques-

tions satisfy the demands of the pupils.

1.5. Significance of the Study

From a personal standpoint, we chose this subject because, in our impromptu
talks with students, we discovered that, despite their mastery of the material,
they didn’t like how the evaluation questions sounded to them. They were more
likely to fail the exam because teachers would ask them challenging questions.
Therefore, we were interested in learning why teachers were not adhering to the
docimological criteria or the significance of the test construction process itself in

terms of evaluation.

1.6. Limitations

The conclusions of this study might not apply to a population other than the one
from which the sample was taken, given the limitations on accessing students for

the survey and the size of the sample that was available. As a result, we decided to
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focus just on these four Lemba communal schools: two Catholic and two public.

1.7. Delimitations

Scientific endeavors must adhere to time and space constraints as mandated by
scientific standards. We conducted this study during the 2022-2023 academic
year. In terms of geography, the study focuses on the pupils of two secondary
schools located in the Lemba 1 subdivision at the commune’s terminal level. The
tools only included Likert-scale multiple-choice questions to guarantee efficient
handling of the data gathered.

2. Literature Review

2.1. Assessment

Pedagogical evaluation refers to the methodical process of assessing the degree
to which pupils have achieved educational objectives. The text refers to the Dic-
tionary of Evaluation and Pedagogical Research (D.E.R.P.). Evaluation is a cru-
cial component of the educational journey and the enhancement of abilities.
This system’s primary goal is to facilitate learning and provide updates on the
progress of one or several abilities. Evaluating students’ learning entails assessing

both the learning process and its output, as stated by Kisuku (2023).

2.2. Proficiency in Evaluating and Understanding Assessments

Assessment literacy refers to the ability of both staff and students to comprehend
assessments and, with this knowledge, have greater influence over the process of
teaching and learning. Price et al. (2012) state that assessment literacy encom-
passes a solid understanding of the following:
e The topics covered include the relationship between assessment and learning,
e Fundamental assessment principles, including reliability and validity,
e Various assessment techniques and procedures,
e Assessment criteria, standards, and policies, as well as
e The reasons and processes for providing feedback.

Moreover, the enhancement of assessment literacy can also encompass the
acquisition of abilities such as peer and self-evaluation, as well as metacogni-
tion, which refers to deliberate contemplation of assessment approaches and

processes.

Assessment for Educational Purposes

Any type of evaluation that specifically prioritizes and enhances student learning
is known as evaluation for learning. Assessment for learning centers around
providing students with chances to enhance their capacity to self-evaluate, create
opinions about their performance, and make improvements. Simply put, it helps
cultivate student assessment literacy. Assessment for learning utilizes genuine as-
sessment techniques and provides students with the chance to enhance their know-

ledge and abilities to achieve success in university and beyond.
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2.3. Assessment Importance

Evaluation plays a key role in the process of students’ acquisition of knowledge,
their level of motivation to study, and the instructional methods employed by
teachers. Evaluations in education enable students to gain insight into their
learning and utilize it to adapt and enhance their learning by assuming greater

accountability for it.

2.3.1. The significance of the Student’s Assessment

The assessment enables the teacher to verify that the student’s work aligns with
the prerequisites set by both the teacher and the curriculum. It enables the as-
sessment of the student’s performance relative to the standard. Learning assess-
ment enables students to gain insight into their learning approach.

Assessment provides teachers with insight into students’ comprehension, al-
lowing them to strategically plan and direct instruction while also offering valu-
able feedback. Evaluation is a fundamental component of the educational journey.
Curricula and instruction closely connect to evaluation. Assessment is crucial in
guiding instruction, helping students advance, and monitoring their achievements
as teachers and students strive to meet curriculum learning outcomes.

Teachers employ diverse tactics and instruments in classroom assessment,
tailoring them to suit the specific objectives and individual requirements of the
pupils. Aligning teaching and evaluation with explicit learning objectives enhances
student learning, according to research and empirical evidence. We tailor teach-

ing and assessment to meet the specific requirements of the students.

2.3.2. Various Forms of Assessment

Throughout their education, students must undergo a variety of evaluations to
determine whether they have achieved the objectives set by the instructors. We
must emphasize that an assessment does not inevitably result in a grade. The
main goal is to assist pupils in determining what knowledge they have received
and what knowledge they have not yet acquired. In general, five types of evalua-
tion align with three specific stages in the learning process:

1) Diagnostic assessment

It sits before the learning sequence, allowing you to review and improve stu-
dents’ achievements and comprehension. Additionally, it enables the teacher to
build their instructional curriculum.

2) Formative assessment.

It refers to the process of evaluating a student’s progress and understanding
throughout a learning experience. The activity occurs within the teaching se-
quences and provides the student with the opportunity to rectify their errors and
deficiencies. It enables the teacher to control and modify the subsequent learn-
ing sequences based on the student’s performance to assist them in achieving
success.

Assessment serves as a means of measuring and evaluating the learner’s know-

ledge, skills, and attitudes. It allows for value estimation and helps the learner
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understand their abilities, successes, and areas for improvement. During the as-
sessment, the child must develop self-awareness of their level of effort, be able to
critically evaluate their performance, and be open to seeking assistance from
others. On the other hand, the teacher is responsible for assisting the student
and possibly adjusting to the evaluation process.

3) Assessment based on established standards.

This assessment compares and interprets the learner’s grade by referencing a
norm, which is the average of the group. It determines the learner’s position to
the mean. The importance of the student’s grade depends on how it compares to
the average. Normative assessment uses statistical methods to categorize learn-
ers. Report cards often include the student’s grade, the group’s average, and fre-
quently the learner’s rank.

4) Summative assessment

This refers to the assessment of a student’s learning at the end of a specific pe-
riod or unit of study. It assesses the group’s knowledge acquired through ongoing
assessments. It is an assessment of the total accumulation of knowledge that has
been taught. At the end of a learning process, the teacher conducts an assessment
to allow students to evaluate their achievement of the teacher’s objectives and es-
tablish their position in the class. This assessment serves as a conclusive evaluation
for the teacher, determining the direction of the student’s progress and/or granting
a certificate or diploma. Every assessment has a certain function, so it is essential
to diversify the types of assessments to create a more suitable pedagogical tool that
considers the needs of the student, instructor, and institution.

5) Assessment of criteria

It assesses the proficiency in the subjects covered in the courses. We assess,
determine, and analyze the learner’s raw grade against a clearly defined stan-
dard, which could be a desired grade or a minimal set of objectives to meet (Ki-
suku, 2023).

2.4. Key Characteristics of a Successful Assessment

2.4.1. It Must Be Legitimate

The focus should specifically be on the desired learning objectives. The assess-
ment should include questions that accurately assess the learning objectives un-
der pursuit. The assessment questions must guarantee both relevance and con-
gruence with the learning objectives they aim to evaluate. This assumes that the
courses have successfully achieved objectives that are pertinent to the curricu-
lum. Additionally, the behaviors required by the assessment questions should
align with the same taxonomic level as the behaviors described in the objectives
they assess. Furthermore, the questions should encompass various aspects of the

objective.

2.4.2. It Needs to Be Comprehensive and Regular
Therefore, the evaluation requires the use of an appropriate tool, and all students

must formally link the data in a methodical sequence.
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2.4.3. It Needs to Occur Often
This implies that the process should be seen as closely connected to action and
the students themselves, offering partners relevant information to assist in guid-

ing desirable actions (Kisuku, 2023).

2.5. What Is the Definition of “Evaluation” or “Assessment”?

In common parlance, the term “evaluate” encompasses the actions of judging, pre-
dicting, estimating, appreciating, gauging, and measuring. “Evaluate” means to es-
timate a quantity by comparing it with a previously determined one. In education,
assessment refers to the process of assessing the level of understanding and mastery
of a topic, either during the learning process (formative assessment) or after the

learning process is complete (summative or final assessment) (Kisuku, 2023).

2.6. The Assessment Should Be Pragmatic

This implies that the tool must have a formative nature, ensuring accuracy,
speed, efficiency, time and energy conservation, and resilience against any dis-
ruptions caused by other components of the teaching process. The response time
for input, receiving a response, and gauging opinions should be somewhat short
and not excessively lengthy. The request’s articulation must be unambiguous.
According to Kisuku (2023), a query is an inquiry or a request for information

or knowledge about a specific issue.

2.7. Effective Inquiries Have Key Attributes

Every inquiry must be precise, comprehensible, and free from any ambiguity.
The question phrasing has a significant impact on the quality of the responses
received. Factors such as simplicity, specificity, uniqueness, completeness, op-
tionality, neutrality, and balance all play a role in this impact (Kisuku, 2023).

2.8. Qualities of the Question

The inquiry ought to be:

Precise: The expression of the question is clear and specific, eliminating any
potential for uncertainty or subjective interpretation. The question presents itself
as grammatically accurate, employing entire phrases, and offering a single possi-
ble answer.

Concise: Free from superfluous comments to avoid diverting the reviewer’s
focus.

Clear: To ensure easy comprehension, use clear, uncomplicated language.

Adapted: Modified, tailored to the student’s level of proficiency (Kisuku,
2023).

2.9. What Is the Proper method for Posing Questions to Students?

To facilitate improved academic performance among students, it is essential to
possess the ability to:

0 Please provide hints or indications.
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0 To gain a clearer understanding, more research is required.
0 Arrange the questions in a specific order that promotes thoughtful contemplation.
0 Pay close attention to the kids’ responses to formulate appropriate questions

and excellent inquiries.

2.10. Interrogation Methods

Open-ended

Open-ended inquiries provide the interviewee with a significant amount of
freedom to respond. Open-ended questions, starting with interrogative adverbs
like “why”, “for whom”, and “how”, aim to elicit detailed information and defy
simple “yes” or “no” responses.

Closed-ended queries

A limited set of predetermined options can answer interrogative statements. A
verb or auxiliary verb initiates closed-ended queries. Essentially, the response
can only be either “yes” or “no.” Closed-ended questions are valuable for direct-
ing interviews and facilitating decision-making.

Teaching

Teaching is a purposeful interpersonal activity that revolves around a specific
subject matter and consists of two distinct phases: an interactive phase and a
non-interactive phase.

Learning

We acquire knowledge or skills through study, practice, or experience. Educa-
tion is a comprehensive and multifaceted process that involves all aspects of an
individual’s being to gain knowledge, skills, attitudes, and values. The term ap-
prenticeship can be defined in multiple ways. Nevertheless, definitions that por-
tray learning as the realization of learners’ capabilities or as the act of acquiring
knowledge from the world and others exemplify a conceptualization of learning

as a sequential progression.

2.11. Strategies for Employing Questions in a Highly Efficient
Manner

Questions have the potential to go beyond assessing students’” knowledge. Thought-
provoking, interactive, and impactful questions promote collaborative dialogue
among peers and motivate students to investigate and enhance their compre-

hension of fundamental principles (Cornell University, 2024).

2.11.1. What is the Purpose of Asking Questions?

0 The questions can assess students’ comprehension of the content.

0 Questions serve as a means of engaging with students, keeping their atten-
tion, and increasing their involvement.

0 Questions can assess, reword, highlight, and/or condense significant information.

0 The questions foster dialogue, innovation, and analytical reasoning.

0 Questions help students retain information by allowing them to express views

that may otherwise be difficult to explain.
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2.11.2. Factors Must Be Considered When Creating and Using Impactful
Inquiries

What is an effective question?

0 Effective questions are both meaningful and comprehensible to pupils.

0 Effective questions should present a challenge to students without being ex-
cessively difficult.

O You can also use closed-ended questions to gauge comprehension, such as
those that offer multiple choices or elicit a binary response (yes or no).

0 Open-ended questions encourage deeper contemplation and analysis of in-
formation. Engaging in group discussions allows students to get insights from

diverse viewpoints.

2.11.3. Here Are a Few Instances of Questions That Are Not Effective
0 The lack of clarity in instructions can lead to student uncertainty and dis-
courage them from attempting to answer the question.
0 Students may be preoccupied, leading them to speculate about your expecta-
tions instead of expressing their thoughts.
0 Is comprehension of the questions universal? The majority of pupils are un-
likely to respond, and if they do, their answers will merely consist of an eval-

uation of their comprehension.

2.11.4. Commence the Process of Formulating Questions That Are
Impactful and Yield Desired Results

Identify your educational goals and ensure that your questions align with them.
Consider the specific level of learning you are aiming for, such as memoriza-
tion, comprehension, application, analysis, or evaluation.
Create a variety of strategic inquiries.
The following are some illustrations:

O Instruct students to explain the cause of an event or the reason behind a cer-
tain circumstance or condition. These inquiries typically commence with
“why” and are open-ended in nature.

0 Instruct students to provide a rationale for their selection of a multiple-choice
response and elucidate the reasons why the alternative options are errone-
ous.

0 Instruct pupils to analyze and discern the similarities and differences be-
tween various events, cases, ideas, persons, or objects.

O Instruct students to provide a detailed explanation of a process or procedure.

0 Students must use their logical reasoning to make a prediction.

Formulate the inquiry by considering the following factors:

0 Does this question effectively align with and accommodate the prior know-
ledge that students possess?

0 Does this question increase the importance of the fundamental concepts that
pupils are learning?

0 Will this question foster peer-to-peer discourse?

0 Is the question unambiguous?
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2.11.5. Integrating Proficient Inquiries into Your Course

Although the conventional method of posing a question is to address it to the

entire class, it is possible that no one will offer to respond or only a handful of

students will attempt to answer. There are multiple methods for incorporating
questions into a course:

0 Utilize the Think- Associate-Share/Write-Pair-Share technique.

0 Small group conversations.

O Online discussions that are synchronized.

0 These are quick, low-risk writing tasks that you can finish quickly.

Classroom polling systems enable students to respond to questions using
clickers or mobile devices. The system calculates responses quickly and displays
the results immediately upon receipt.

Enable pupils to generate their inquiries, such as:

0 Instruct them to record any questions they may have about a specific subject
or reading. Consider instructing students to submit their posts on an online
forum before the class starts.

0 Inquire with your neighbor about the lecture’s content or the assigned readings.

0 Before the lesson ends, jot down one or two unanswered questions and sub-
mit them.

0 Create inquiries to facilitate a focused and purposeful conversation within a
small group setting.

O Please provide the examination questions and submit them.

2.11.6. Promote Student Participation in Class by Establishing a
Supportive Atmosphere and Setting Clear Guidelines and
Expectations for Answering Questions

0 Allocate plenty of time for students to respond to questions. Empower pupils
to autonomously regulate their time.

0 Promote student participation, regardless of the accuracy of their responses.
When a student is incorrect, imprecise, or ambiguous, it is advisable to counter
with probing inquiries such as, “That’s intriguing. What is the basis for your
assertion?” or “Could you articulate that differently?”

0 Encourage kids to engage in reciprocal communication.

O Assess the relevance of a student’s response to the subject matter, or use a
student’s answer to your query as a connection to a specific aspect of the
topic framework to increase engagement and involvement.

0 Explore other recommendations for fostering a constructive classroom envi-

ronment.

2.12. Criteria for Determining a Test’s Technical Quality

2.12.1. Cognitive Complexity

Criteria:

Refers to the level of difficulty or intricacy involved in cognitive processes
such as thinking, reasoning, and problem-solving.

The test questions will focus on appropriate cognitive engagement, including
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basic information retrieval and problem-solving, as well as advanced critical
thinking and logical analysis.

Cognitive complexity refers to the various learning levels that are subject to
assessment. An effective assessment aligns with the intended goals of education.
If the instructor’s main focus is on students’ retention of factual information, the
test should require a straightforward recollection of the topic. Administering a
test that focuses on recall is unsuitable if the instructor aims to enhance analyti-
cal skills. Such a test may mislead students into believing that the instructor’s
primary objective is memorizing (Clay, 2001).

Review Bloom’s taxonomy.

During the 1948 meeting of the American Psychological Association, a cohort
of educational psychologists concluded that it would be advantageous to cate-
gorize the many levels of comprehension that students can attain in each course.

Dr. Benjamin S. Bloom, a distinguished professor at Harvard University,
oversaw the team’s 1956 publication, which documented their findings after a
thorough investigation of educational objectives. Bloom’s taxonomy of educa-
tional aims categorizes intellectual understanding into six distinct levels:

Knowledge understanding application.

Analysis synthesis evaluation.

We can categorize the test questions based on these degrees of comprehen-
sion. Teachers frequently ask knowledge-related questions, approximately 80%
to 90% of the time. While these inquiries may not be inherently negative, their
excessive use can be detrimental. Attempt to employ a more advanced level of
questioning. These problems necessitate a significant amount of intellectual ca-
pacity (Clay, 2001).

The National Research Centre for Student Assessment, Standards, and Testing
(CRESST) provided the material for this text.

Information or understanding gained through learning, study, or expe-
rience.

Demonstrate the ability to identify and remember information, such as spe-
cific dates, events, individuals, locations, terminology, definitions, factual know-
ledge, principles, and theories, as well as processes and procedures.

Examples of Question Frames: Who is the inventor of...2 What is the defini-
tion of...? Where is the...2

Comprehension

Comprehend the significance of the data, which may involve restating it using
one’s own words, converting it from one format to another, or analyzing, clari-
fying, and summarizing it.

Can you provide examples of question frameworks and rephrase them in your
own words? Convert fractions to what? Give three justifications for...

Application

Applying established guidelines, techniques, or concepts to a novel scenario
involves categorizing something as a particular instance of a broader principle or

employing a formula to resolve an issue.
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Examples of question frames: How... Can you provide an example or illustra-
tion of...? What is the method or process? What’s the connection to...? What is
the reason for that? What is the meaning of this?

Analysis

Analyze a system’s structure and regularities by identifying its constituent
elements and interconnections between them.

Question Template: What are the components of...? Categorize based on the
schematic or illustration...

Synthesis

Uncover or generate novel associations, abstractions, regularities, or view-
points; merge concepts to construct a fresh entity.

Question framing examples include: “What conclusions can you draw from...?”
What other concepts can you provide? What is the procedure for creating a...?

Evaluation

Assess the degree to which a proposal would accomplish a specific purpose by
utilizing evidence and logical reasoning, hence settling disputes or disagree-
ments.

Here are several example question frames: “Do you agree...?” How would you
determine...? How would you rank the importance of... This information is
sourced from Clay (2001).

2.12.2. Content Quality
Criteria: The test questions will enable students to showcase their comprehen-
sion of challenging and significant subjects.

We must address crucial inquiries regarding the quality of the test content.
What are the precise details and requirements of the test? Which specific skills
are they assessing? What is the total number of questions and areas that the as-
sessment will cover? What is the total number of sections? Which formats will
we use for testing?

If the instructor has primarily focused on the War of 1812 in most of the
semester’s sessions and activities, the test should reflect this emphasis. Students
may perceive an exam that encompasses a significantly broader time frame as
unjust, regardless of the instructor’s notification that they are accountable for the
content not covered in class. According to (Clay, 2001), students place greater
trust in the implicit values of their teachers rather than relying on their self-repor-
ted values.

To achieve a superior quality of content...

The first step in test planning is to define the specific subject matter that the
test will cover. An effective approach to accomplishing this task is to allocate a
small amount of time following each class session to compile a concise summary
of the significant principles discussed in both the lecture and the classroom set-
ting. We designated the reading for that specific day. Afterward, you can use
these maps as a repository for test objects.

A more meticulous approach would involve constructing the exam items
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themselves after every lesson. Both approaches have the advantage of producing

a test that is more likely to accurately depict price action (Clay, 2001).

2.12.3. Meaning
Criteria: The test questions will have a level of significance that students will ac-
knowledge and comprehend.

To comprehend the significance...

Teachers shouldn’t force students to guess the test’s content or ask for advice
on what to focus on in their studies. Studies show that failing to meet the re-
quired standards on a test disproportionately penalizes students with lower abil-
ities. Highly talented students seem to understand the teacher’s expectations in-
tuitively, but if they have to guess about the areas they need to focus on, they
may struggle even more profoundly.

An obvious solution to this issue is to provide pupils with precise study ques-
tions and then construct the examination based on the study queries. People
sometimes criticize this practice for encouraging test-oriented learning, arguing
that the use of study questions could lead to superficial comprehension. This as-
sertion holds when there is a scarcity of study inquiries. Nevertheless, if a trainer
provides inquiries regarding all the crucial concepts in an assignment, then in-
structing the examination is instructing the entire course.

Writing items that just require rote memorization but are challenging due to
their obscurity, such as excerpts from footnotes, can be quite straightforward
(Russell, 2006).

2.12.4. Relevance in the Field of Linguistics
Criteria: The language requirements for assessment activities and students will
be clearly defined and suitable.

The test questions should accurately mirror the language employed during
class. The expression of test items should be straightforward and precise, free
from extraneous information and unnecessary prompts. Test items must also be
devoid of any racial, ethnic, or sexual prejudice. In addition to these two criteria,
pupils’ language backgrounds significantly influence their test results. The utili-
zation of rare vocabulary and non-literal language, as well as the implementation
of atypical parts of speech and complicated sentence structures, can result in the
formation of language barriers.

The changes made to the test for students with limited proficiency in the offi-
cial language of communication, specifically French, encompass several aspects.
These modifications encompass evaluating the student’s proficiency in their
mother tongue, modifying the text’s vocabulary, adjusting the linguistic com-
plexity, incorporating visual aids, providing glossaries in both the mother tongue
and French, modifying the examination instructions, and introducing additional
items and tasks.

The initial findings from the National Center for Research on Evaluation,
Standards, and Student Testing (CRESST) indicate that in the math and science
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sections, 67% of the items contained general vocabulary that was considered
uncommon or used in an atypical manner. Furthermore, 33% of the cases eva-
luated the syntactic structures as complex or atypical in their construction.
Reading comprehension: Like the previous statement on vocabulary and sen-
tence structure, 50% of the items included specific criteria at the level of dis-
course. The results of applying language evaluation criteria to standardized con-
tent test items (CRESST, in Clay, 2001) were as follows.

2.12.5. Transfer
Criteria: Achieving a passing score on the test will enable the formulation of ac-
curate generalizations regarding success.

Offering additional perspectives not captured by typical assessments, presen-
tations, scenarios, projects, and portfolios enhance the evaluation process. Au-
thentic and performance assessments allow teachers to establish meaningful ge-
neralizations more easily about success. These generalizations may pertain to
decisions on instructional placement, formative assessment, and diagnostics.
Well-constructed tests, whether objective or performance-oriented, provide
teachers with valuable insights into future teaching strategies. Teachers can ob-
serve students learning in real-time and adjust the curriculum as necessary.

To mitigate the dissatisfaction of high-achieving students, avoid presenting
options like “all of the above,” “none of the above,” and “both a and b.” Al-
though theoretically valid, well-prepared candidates generally dislike these op-
tions. For instance, a student’s proficiency in various subjects enables them to
effectively present ideas that the teacher may perceive as incorrect.

True and false questions are particularly problematic in this context. Frequently,
the veracity of a standalone assertion is rather dubious! The interpretation, and

definition of a critical term, or context determine everything (Clay, 2001).

2.12.6. Equity
Criteria: We will assess student performance without favoring elements unre-
lated to academic progress. The grading systems will be uniformly equitable.

Here are some fundamental principles of fairness: Test questions should align
with the objectives of the unit. Students must receive explicit communication
about the expectations. Each test item should present a well-defined task. One
question should not assist in answering another question. Before administering
the examination, establish the distribution of points and allow ample time for
completion.

Constructive grading necessitates that the instructor provide comments (writ-
ten and/or spoken) that assist students in recognizing their achievements and
areas where they fell short throughout the examination. This feedback may con-
sist of the following: Positive comments following a test or assignment that
demonstrate admiration for the student’s efforts, commendation for the stu-
dent’s achievements, and recommendations for improving performance.

Five hundred high school and postsecondary students participated in a survey
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in the United States to provide suggestions on how a teacher might fairly and
accurately assess students’ work (Clay, 2001).
The ten highest-ranking responses are listed below:

0 We recommend evaluating students’ performance solely on their understand-
ing of the subject, without considering their perceived effort or personality.

O Avoid excessively prioritizing grades. Direct your attention towards acquir-
ing knowledge rather than solely pursuing high marks.

0 Throughout the term, make sure to regularly update students on their pro-
gress.

0 Include state grading regulations and processes in the syllabus, and discuss
them with the class during orientation.

0 It is advisable to refrain from making alterations to policy while the contract
is in effect.

0 Provide a diverse array of assessment options. This will prevent superfluous
stress and permit occasional errors.

0 Provide the option of selecting a specific format or topic when giving tasks.

0 Make sure to meticulously document your notes. Whenever feasible, record
numerical notes instead of alphabetical notes.

0 Please contemplate the possibility of permitting paper revisions. If a signifi-
cant number of individuals achieve unsatisfactory results on an examination,
it is advisable to arrange a supplementary examination for the subsequent
week to assess the class again (Clay, 2001).

2.12.7. Dependability
Criteria: Students’ responses to examination inquiries will consistently demon-
strate a high level of reliability in accurately reflecting their knowledge.

The goal of testing is to encourage the acquisition of knowledge and skills.
Components of an effective test are not readily discernible without adequate
preparation. It is possible to create several types of exam questions that are dif-
ficult to predict and necessitate the student’s comprehension of the fundamental
factual content.

People often dislike multiple-choice questions because they resemble multiple-
guess questions. To address this issue, one possible answer is to construct mul-
tiple-choice questions in a manner that favors students who possess a solid un-
derstanding of the topic or subject, increasing their likelihood of selecting the
correct option. Conversely, students with limited expertise on the matter would
be more inclined to choose an incorrect alternative.

Studies on reliability have shown that the level of precision in the writing par-
tially influences the evaluation of an essay. This method appears to be an inade-
quate approach for evaluating a student’s performance. Nevertheless, if pupils
are required to complete the test using a word processor, it becomes challenging
to guarantee the authenticity of their work. Research has also shown that the
length of the essays influences the scores on essay tests. If a student persists in

rambling, there is an increased likelihood of addressing certain specific points
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that the teacher is seeking. Should we, however, encourage the use of excessive
wordiness?

However, essays and short response tests possess numerous merits. Students
need to engage in exercises that include constructing persuasive arguments, ar-
ticulating thoughts with precision, and incorporating concepts seamlessly. Eve-
ryone agrees that not all tests should consist of multiple-choice questions. Nev-
ertheless, in numerous scenarios, a well-constructed objective test is more equita-
ble and efficient for teachers compared to a short-answer essay or test. One me-
thod to guarantee dependability is to distribute information to your students is

one way to ensure dependability (Clay, 2001).

2.13. Recommendations for Crafting Essay Examination
Questions

Common Phrases for Constructing Essay Test Questions:

O Agreement or disagreement: The learner is required to confirm and bolster a
thesis with substantiating evidence.

O Analyze: To analyze means to systematically examine and break down a
complex entity or concept into its constituent parts to understand its struc-
ture, components, and relationships.

0 Classification and division include the process of categorizing items based on
a consistent premise.

0 Comparison involves highlighting similarities between two or more things,
whereas contrast focuses on emphasizing the differences between them.

0 Cause and effect refer to the relationship between two events or phenomena,
where one is the cause and the other is the effect, describing the resulting
conclusion.

0 Three essential components make up the concept “consists™: a term, a class,
and differentiating qualities.

0 Define and exemplify: Instruct students to not only provide a definition of
the phrase but also to offer an illustrative example.

0 Describe: This task necessitates that students provide a comprehensive ex-
planation of a certain subject or concept.

0 Topic: Insufficiently specific, likely to result in imprecise, overly broad, and
unsupported answers.

0 Illustrate: Provide specific instances or comparisons to demonstrate a partic-
ular process or idea, or the sequential stages involved.

O An abstract is a summary or overview of a process, discourse, game, notion,
etc. (Clay, 2001).

3. Methodology

3.1. Introduction

The goal of this study was to examine the questions posed by educators to eva-

luate students. Students in the highest grades from two Catholic secondary
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schools and two public secondary schools in the municipality of Lemba con-
ducted this evaluation. Four issues were analyzed:

1) Throughout the assessment, what is the primary source of concern for
Lemba pupils?

2) What are the main concerns they have with the evaluation questions they’re
receiving?

3) What deficiencies do students perceive in the assessment questions posed
by their teachers?

4) How can we customize assessment questions to meet each student’s unique

learning needs?

3.2. Research Design

This study used a quantitative research approach to analyze data from a specially
designed questionnaire for this topic (see Appendix). The surveys gather data
through two fundamental techniques: interviews and questionnaires, each with
two alternatives for implementation: remote or in-person. The methodology of-
fers four distinct methods for gathering data, which encompass personal inter-
views, telephone interviews, mail-in surveys, and personally administered ques-
tionnaires (Creswell & Guetterman, 2018). We opted for the personally admi-
nistered questionnaire because of its consistently high response rate, typically
reaching one hundred percent. Additional benefits of this approach include its
affordability and the researcher’s availability to offer support and address any
inquiries from participants. We conducted this survey with a group of partici-
pants gathered at a specific location for a specific purpose (Creswell & Guetter-
man, 2018). In this study, which examined the questions given by teachers to
evaluate pupils, the direct approach yielded the highest participation percentage
among the four techniques.

We employ quantitative analysis to provide a detailed and accurate descrip-
tion and prediction of phenomena, as well as to validate and verify hypotheses
through experimentation. The system provides well-known variables, universally
recognized principles, and a consistent structure, making it generally impartial
and unaffected by the surrounding context. Typically, this involves gathering a
substantial amount of data using established techniques and then analyzing it
through logical reasoning. We objectively analyzed the results using quantitative
measures like figures, statistics, and summative data (Borg & Gall, 2014; Leedy &
Ormrod, 2019).

3.3. Sample

The target demographic consisted of students in the last year of two Catholic
secondary schools and two public secondary schools located in the commune of
Lemba. The researcher used convenience sampling, a non-probability selection
method, to choose the available population based on the research’s interests. The

researcher chose to utilize data from a sample of 160 participants (N = 160) who
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willingly consented to take part in the study. The researcher employed the con-
venience sample method to overcome the limited access to schools and the li-

mited availability and cooperation of pupils.

3.4. Instrumentation

This study used the questionnaire (Appendix) as its data collection strategy, and
it underwent validation before use (Borg & Gall, 2014). We intentionally crafted
the questionnaire to ensure students could comprehend it and respond appro-
priately. Additionally, we specifically designed the questionnaire to accurately
evaluate students by capturing the impacts of the posed inquiries. Five students
who were not involved in the study conducted a pilot test of the questionnaire.
The purpose of this was to guarantee that the survey achieved a degree of under-
standing and clarity that was suitable for the participants.

We developed this questionnaire based on extensive research to determine the
accuracy and reliability of the questions posed to students throughout their ex-
aminations. The first section addressed the students’ apprehensions during the
assessment. The second section concentrated on the students’ primary concerns
about the assessment questions they received. The third section discussed the
deficiencies that students observed in the assessment questions provided by their
teachers. Lastly, the fourth section explored potential measures to ensure that
the assessment questions align with the learning requirements. The question-
naire employed a Likert scale to gather data that would be valuable for assessing
the study inquiries. The Likert-type scores (ranging from 1 to 5) provided in-

sights into the relative significance of each component for every study question.

3.5. Data Collection

The researcher initiated communication with the administrators of Catholic and
public high schools in the Lemba district and disseminated the survey question-
naires (see Appendix). We conducted the research in two Catholic secondary
schools and two public schools. Participants who voluntarily chose to participate
contributed to the sample size of 160. We distributed the questionnaire to stu-
dent volunteers in a classroom between 12 p.m. and 3 p.m. after the class con-
cluded. The school administration permitted us to use two rooms per school.
We provided direct supervision for the kids and addressed any clarifying ques-
tions they had. We requested the participants to provide their responses volun-
tarily and anonymously. The questionnaire responses yielded data that addressed

all the research inquiries.

3.6. Data Analysis

The goal of this study was to examine the interrogations posed by educators to
evaluate students. Students from two Catholic secondary schools and two public
secondary schools in the commune of Lemba in the City of Kinshasa conducted

this evaluation. To address the research inquiries, we distributed a survey to the
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participants (see Appendix). We gathered information from all participants in
the study. We computed descriptive statistics, like the mean and standard devia-
tion, for the survey items. We gathered information to address the research in-
quiries. We performed calculations to determine the means and standard devia-
tions for each item of each study question. We have categorized the data col-
lected to answer the initial study inquiry, “What specific concerns do Lemba
students have during the assessment?” We analyzed the data using means and
standard deviations. We arranged the survey question averages in descending
order.

To address study question number two, which focuses on the primary con-
cerns people have about the evaluation questions they receive, we analyzed the
data using means and standard deviations. We arranged the survey question av-
erages in descending order. To address study question three, which pertains to
identifying the deficiencies that students see in the assessment questions posed
by their teachers, we analyzed the data using means and standard deviations. We
arranged the mean values for each survey question in descending order. To ad-
dress research question number four, which pertains to the process of aligning
assessment questions with learning needs, we analyzed the data using means and
standard deviations. We arranged the survey question averages in descending

order.

3.7. Limitations

The study utilized the existing scientific knowledge regarding the accuracy of the
questions posed to students during their evaluations. There is a scarcity of re-
search studies that address this problem. We deemed the data from a Likert-
scale assessment valuable but found it challenging to interpret replies that fell in
the middle range. It is important to consider that the pupils comprehended the

survey questions completely.

4. Analysis, Results, and Findings

4.1. Overview

This study sought to investigate how the senior students at Lemba evaluated the
questions posed to students for their assessments. The questionnaire sent to par-
ticipants underwent testing by multiple students who were not involved in this
study tested the questionnaire sent to participants. The researchers conducted a
test on the questionnaire to evaluate the understanding, clarity, and accuracy of
the content in this study. This chapter provides a detailed examination of the
data gathered from a questionnaire that was given to 160 students attending four
secondary schools in the commune of Lemba in Kinshasa. 80 of these students
come from Catholic schools, while the other 80 come from public schools. We
gathered data to address the research inquiries listed below. Throughout the as-
sessment, what is the primary source of concern for Lemba students? What are

the main concerns they have with the evaluation questions they’re receiving?
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What deficiencies do students perceive in the assessment questions posed by
their teachers? How can we tailor evaluation questions to meet the unique learning
needs of each individual? We analyzed the collected data from the questionnaire

using descriptive statistics, specifically means and standard deviations.

4.2. Analysis and Results

The researcher categorized the outcomes into four distinct groups that are di-
rectly relevant to the research inquiries. Because there was a shortage of statistic-
al software, the researcher resorted to performing manual calculations using a
website like easycalculation.com to generate the data for the subsequent studies.
We used descriptive statistics, specifically means and standard deviation, to arrange
the data needed to address the study inquiries. Using the Likert scale, the students
at the surveyed schools provided their responses to the research questions.

4.2.1. First Research Question
What is the main concern of secondary school students at the final level in
the LEMBA commune during the assessment?

Using the Likert scale, which ranges from 1 to 5 (where 1 indicates strong
disagreement and 5 indicates strong agreement), the surveyed students re-
sponded to the initial study question about their concerns about testing. The
responses to items 1 to 5 addressed the first research topic. We computed the
means and standard deviations for each item. We assessed the level of consis-
tency or inconsistency among the respondents using the mean and standard
deviations for items 1 to 5.

Table 1 displays the descriptive statistics for the questioned items, organized
by the ranked means and standard deviations for propositions that answer ques-
tions 1 to 5.

The statistics in the table above indicate that students show consistency only
for the first question (#1) but inconsistency for questions #2, #3, #4, and #5.
However, the mean values for these questions are greater than 3, and the standard

deviation is greater than 1.

Table 1. Parochial schools. During the assessment, what specifically worries Lemba stu-
dents?

Averages  Standard Deviations

Assertions
M SD
(1) I take the tests to get good grades. 44 0.92
(2) 1 take the tests to assess my learning. 4.10 1.00
(3) Passing the tests allows me to make valid
. 3.72 1.48
generalizations about my progress.
(4) My answers to the test questions will always be
. . 3.65 1.33
considered representative of what I have learned.
(5) I take the tests to pass the classes. 3.40 1.66
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Table 2. Public Schools. During the assessment, what specifically worries Lemba stu-
dents?

. Averages Standard
Assertions o
M Deviations

(1) I take the tests to get good grades 3.88 1.40
(2) I take the tests to assess my learning 3.87 1.25
(3) Passing the tests allows me to make valid 3.8 125

generalizations about my progress. ’ '
(4) Passing the tests allows me to make valid 3.57 125

generalizations about my progress. ' '
(5) I take the tests to pass the classes. 2.90 1.69

The responses to these inquiries indicate that pupils do not approach the tests
with a serious attitude and solely aim to achieve favorable grades. Therefore,
their primary worries revolve around achieving high academic performance and
progressing through different levels of education, rather than focusing on eva-
luating the extent of their knowledge acquisition.

The statistics in the table above indicate that students do not exhibit consis-
tency with any of the surveyed statements. However, their means are over 3, and
their standard deviation is more than 1. The responses to these inquiries indicate
that students do not engage in examinations to evaluate their acquisition of
knowledge. Both the Catholic and public student groups exhibit a lack of interest
in using tests as a means to evaluate their learning; instead, their primary goal is

simply to pass their classes. However, their responses lack consistency.

4.2.2. Second Research Question
What are the primary concerns with the assessment questions posed to stu-
dents?

Using a Likert scale ranging from 1 to 5 (where 1 represents extreme disa-
greement and 5 represents strong agreement), the polled students responded to
the second research question on the validity of the questions posed. The res-
ponses to items 1 to 5 addressed the second research question. We computed the
means and standard deviations for each item. We used the mean and standard
deviations for items 1 to 5 to evaluate the consistency or inconsistency among
the respondents. Table 3 displays the descriptive statistics for the surveyed
items, organized by ranking means and standard deviations, corresponding to
propositions that answer questions 1 to 5.

Except for statement number 1, the remaining assertions exhibit significantly
high standard deviations. This indicates that students are not adhering consis-
tently to the assertions they have made. Regarding claim number 1, students
demonstrate high averages and a high level of consistency in their evaluations.
They recognize that the test questions aim to assess their understanding.

The kids who were questioned provided inconsistent responses to all of the
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Table 3. Catholic Schools. The validity of the inquiries posed.

Assertions Means  Standard Deviation

(1) The questions asked during the tests are intended to

, 4.15 0.94
assess my learning.
(5) Test questions allow me to demonstrate or apply
, , , 3.55 1.39
my knowledge on difficult and important topics.
(2) Most of the questions asked don’t make sense in the 312 139
assessment of my learning. ' '
(4) Most of the questions asked range from critical 562 134
thinking activities to complex reasoning. ' '
(3) The questions relate to appropriate intellectual
activities, ranging from simple reiteration of facts to 2.25 1.56

the resolution of complex problems.

Table 4. Public Schools. The validity of the inquiries posed.

Assertions Means  Standard Deviation

(1) The questions asked during the tests are intended to

. 3.72 1.17
assess my learning.
(5) Test questions allow me to demonstrate or apply
. . . 3.50 1.30
my knowledge on difficult and important topics.
(3) The questions relate to appropriate intellectual
activities, ranging from simple reiteration of facts to 3.07 1.30
the resolution of complex problems.
(2) Most of the questions asked don’t make sense in the 587 110
assessment of my learning. ’ '
(4) Most of the questions asked range from critical
2.57 1.27

thinking activities to complex reasoning.

questions. The reported averages are rather low and exhibit significant variabili-
ty. These statements have averages somewhat below 4.00, but with standard

deviations higher than 1.

4.2.3. Third Research Question
What deficiencies do students perceive in the assessment questions posed by
their teachers?

The respondents answered the third study question addressing the formula-
tion of test questions using the Likert scale, which ranged from 1 to 5 (with 1 in-
dicating strong disagreement and 5 indicating strong agreement). The state-
ments in points 1 to 5 responded to the third research inquiry. We computed the
means and standard deviations for each item. We assessed the level of consis-
tency or inconsistency among the respondents using the mean and standard
deviation values for questions 1 to 5. Table 5 displays the descriptive statistics

for the surveyed claims, organized by ranking means and standard deviations
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Table 5. Catholic schools. What deficiencies do students perceive in the assessment ques-
tions posed by their teachers?

. Standard
Assertions Means o
Deviations
(5) Most of the questions asked call for cheating because 47 0.45
they are complex in reasoning. ' '
(3) Most of the questions asked in the tests are too vague
and can elicit vague, over-generalized, and 4.60 0.76
unsubstantiated answers.
(4) Most of the questions asked in the tests require a 4 0.42
comprehensive understanding of the concepts. ' ’
(1) The language used in the tests is clear and appropriate. ~ 3.25 1.12
(2) Most of the questions asked in the tests are
2.77 1.27

unintelligible.

Table 6. Public Schools. What deficiencies do students perceive in the assessment ques-
tions posed by their teachers?

Assertions Means Standard Deviation
(1) The language used in the tests is clear and appropriate.  3.40 1.34
(2) Most of the questions asked in the tests are
. . 3.22 1.11
unintelligible.
(4) Most of the questions asked in the tests require a 315 138
comprehensive understanding of the concepts. ’ '
(3) Most of the questions asked in the tests are too vague
and can elicit vague, over-generalized and 2.95 1.25
unsubstantiated answers.
(5) Most of the questions asked call for cheating because
2.65 1.75

they are complex in reasoning.

based on the propositions that answer questions 1 to 5.

Within this rubric, students consistently provided feedback on claims 5 (mean
= 4.72 and standard deviation = 0.45), 3 (mean = 4.60 and standard deviation =
0.76), and 4 (mean = 4.22 and standard deviation = 0.42). Regarding assumption
number 5, students report feeling compelled to cheat when they encounter in-
tricate and convoluted questions to evade failure. Nowadays, the focus has
shifted from acquiring knowledge to safeguarding oneself from potential failure.
They replied with unwavering consistency. Regarding assertion number 3, pupils
express that their lecturers fail to pose concise and comprehensible questions.
Furthermore, their responses exhibit a high degree of consistency. Regarding
argument number 4, students express that their teachers fail to pose precise
questions that necessitate comprehension of the ideas.

According to this assessment, pupils display inconsistency in all five assertions

they have submitted. This demonstrates that students are a highly diverse bunch.
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4.2.4. Fourth Research Question
How can we ensure that the assessment questions meet the specific learning
requirements?

Using the Likert scale, which ranges from 1 (strongly disagreed) to 5 (strongly
agreed), the surveyed students responded to the fourth study question about as-
sessment questions and learning needs. The responses to items 1 to 5 addressed
the fourth research question. We computed the means and standard deviations
for each item. We assessed the level of consistency or inconsistency among the
respondents using the descending means and standard deviations for items 1 to
5. Table 7 displays the descriptive statistics for the surveyed items, organized by
ranking means and standard deviations, in response to questions 1 to 5.

Within this rubric, students consistently responded solely for numbers 5
(mean = 4.57 and standard deviation = 0.74), number 3 (mean = 2.74 and stan-
dard deviation = 0.74), and number 4 (mean = 4.37 and standard deviation =
0.49). Regarding assertion number 5, students express that the questions posed
are frequently genuine and establish a link between theory and practical applica-
tion, reflecting real-life situations. Moreover, they exhibit a high level of consis-
tency. Regarding argument number 3, the students argue that the questions
posed necessitate the acquisition of diverse and intricate knowledge, as well as
the synthesis of several concepts to provide a solution. Moreover, they exhibit a
high level of consistency. Statement Number 4 shares the same perspective as
Statement Number 3. However, statement number 4 presents the situation dis-
tinctly. The kids responded regularly. The first two statements, numbers 1 and 2,
yield such contrasting results that they do not necessitate thorough scientific
contemplation.

In this rubric, students provided conflicting responses to all of the presented

statements. This suggests that the assessment questions do not truly pertain to the

Table 7. Catholic Schools. How can we ensure that the assessment questions meet the
specific learning requirements?

Assertions Means Standard Deviation

(5) Most of the questions asked are genuine, i.e. practical,

4.67 0.47
relating the acquired knowledge to real-life situations.
(3) Most test questions ask to assert and support a thesis
R 4.65 0.62
with evidence.
(4) Most of the test questions establish a link between
mastery of the subject matter and real-life situations 4.37 0.49

(practicability).

(1) The test questions were worth my attention, and I
recognize and understand their value—the time 3.42 1.44
allotted is appropriate for the difficulties faced.

(2) My performance is measured in such a way that it
does not give an advantage to factors that are not 2.62 1.23
relevant to academic learning.
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Table 8. Public Schools. How can we ensure that the assessment questions meet the spe-
cific learning requirements?

Assertions Means Standard Deviation

(5) Most of the questions asked are genuine, i.e. practical,

3.17 1.66
relating the acquired knowledge to real-life situations.
(3) Most test questions ask to assert and support a thesis
R 3.10 131
with evidence.
(4) Most of the questions asked in the tests require a 3.05 138
comprehensive understanding of the concepts. ' '
(2) My performance is measured in such a way that it
does not give an advantage to factors irrelevant to 2.90 1.37
academic learning.
(1) The test questions were worth my attention, and I
recognize and understand their value—the time 2.80 1.36

allotted is appropriate for the difficulties.

process of acquiring knowledge. They have responded to these claims in a variety

of ways. This does not provide a precise and scientifically valid indication.

4.3. Findings

The questionnaire results provided sufficient data to address all four research
topics. The table labeled as Table 1 et al. displayed above offers a comprehensive
summary of the concerns that were examined. We evaluated the following res-

ponses to give an overview of the issues.

4.3.1. Analysis and Explanations of Research Question 1's Findings

Table 1. Catholic Schools: The survey questions 1, 2, 3, 4, and 5 (Appendix)
exhibited statistically significant results by reducing the mean value. The values
range from 4.40 to 3.40, while the standard deviations vary from 0.92 to 1.66.
This suggests that the students’ responses were inconsistent, except for statement
number 1, which had a standard deviation of 0.92. The absence of coherence
undermines the research’s final inference.

Table 2. Public Schools: Survey questions 1, 2, 3, 4, and 5 (Appendix) exhi-
bited statistically significant results by reducing the mean value. The values
range from 3.88 to 2.90, and the standard deviations vary from 1.40 to 1.69. This
suggests that the students’ responses were highly inconsistent, and their learning
abilities varied greatly. The absence of coherence undermines the research’s final

determination.

4.3.2. Analysis and Explanations of Research Question 2’s Findings

Table 3. Catholic Schools: Survey questions 1, 2, 3, 4, and 5 (Appendix)
demonstrated statistically significant results by reducing the average value. The
values vary from 4.15 to 2.25, with the standard deviations ranging from 0.94 to

1.56. This suggests that the students’ responses were inconsistent, except for

DOI: 10.4236/ce.2024.155055

924 Creative Education


https://doi.org/10.4236/ce.2024.155055

M. W. Yangambi

statement number 1, which had a standard deviation of 0.94. The absence of co-
herence undermines the research’s final determination.

Table 4. Public Schools: The survey questions 1, 2, 3, 4, and 5 (Appendix)
exhibited statistically significant findings by reducing the average value. The
values range from 3.72 to 2.57, with standard deviations ranging from 1.17 to
1.05. This suggests that the students did not display consistency in any of their

responses. The absence of coherence undermines the research’s final inference.

4.3.3. Analysis and Explanations of Research Question 3’s Findings

Table 5. Catholic Schools: The survey questions 1, 2, 3, 4, and 5 (Appendix)
exhibited statistically significant results by reducing the mean value. The values
vary from 4.72 to 2.77, and the standard deviations range from 0.45 to 1.27.
These findings suggest that students consistently agree with claims 5, 3, and 4,
but disagree with assertions 1 and 2. The absence of coherence undermines the
research’s final inference.

Table 6. Public Schools: Survey questions 1, 2, 3, 4, and 5 (Appendix) exhi-
bited statistically significant results by reducing the mean value. The values vary
from 3.40 to 2.67, with the standard deviations ranging from 1.34 to 1.75. This
suggests that the students did not display consistency in any of their responses.

The absence of coherence undermines the research’s final determination.

4.3.4. Analysis and Explanations of Research Question 4’s Findings

Table 7. Catholic Schools: The survey questions 1, 2, 3, 4, and 5 (Appendix)
exhibited statistically significant findings by reducing the average value. The
values range from 4.67 to 2.62, with standard deviations ranging from 0.47 to
1.23. These findings suggest that students consistently agree with claims 5, 3, and
4, but disagree with assertions 1 and 2. The absence of coherence undermines
the research’s final determination.

Table 8. Public Schools: The survey questions 1, 2, 3, 4, and 5 (Appendix)
exhibited statistically significant results by reducing the mean value. The values
range from 3.17 to 2.80, with standard deviations ranging from 1.66 to 1.36. This
suggests that the students’ answers lacked consistency. The absence of coherence

undermines the research’s final determination.

5. Summary, Conclusion, and Recommendations

5.1. Overview

The way teachers construct their questions can greatly influence the effectiveness
of assessing student learning. When it comes to teaching, teachers should pri-
oritize the task of formulating questions to evaluate students. This study is es-
sential for teachers to evaluate student learning in a pedagogically appropriate
manner. Among other crucial educational considerations, we should consider
student assessment as a significant factor. Chapter Two of this study highlighted
the importance of carefully crafting questions for student evaluation. Doing so is

crucial for both ensuring the accuracy of learning outcomes and reducing any
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potential bias in the assessment process. This chapter represents the pinnacle of
our findings and discussions throughout the investigation. This section serves to
reiterate the problem and research questions, as well as provide an overview of
the primary methodology employed in the study. This chapter provides a con-

cise overview and examines the findings.

5.2. Problem Statement

This research intends to evaluate the significance of the composition of learning
assessment questions. The task at hand is to determine, via surveys, whether a

strategic arrangement of exam questions could enhance the learning evaluation.

5.3. Analysis and Discussion

The results of this study emphasize numerous significant discoveries that are
critical in reassuring us that students are not experiencing any negative effects

due to poorly constructed evaluation questions.

5.3.1. Regarding the Initial Research Question

The five statements given for the examination are crucial in terms of students’
apprehensions about testing. Students, regardless of their religious affiliation or
the type of school they attend, tend to produce variable results. Regarding asser-
tion number 1, Catholic students concur with a mean of 4.40 and a standard
deviation of 0.92. Through analysis and comparison of the replies from Catholic
and public school students, it is evident that Catholic students consistently sup-
port claim number 1 (I take the examinations to earn good grades), as men-
tioned before, whereas public school students show inconsistent endorsement of

this assertion.

5.3.2. About the Second Research Question

We have determined that the five statements presented are crucial in terms of
ensuring the accuracy and reliability of the questions posed. Through the analy-
sis and comparison of comments from Catholic and public school kids, it is evi-
dent that both groups generally agree with these assumptions, albeit in a diver-
gent manner. However, Catholic school students agree with assumption number
1, asserting that test questions serve to assess their learning, demonstrating a
greater degree of consistency than their public school counterparts.

5.3.3. Concerning the Third Research Question

We consider these five assertions to be crucial in terms of the phrasing of the test
questions. When examining and contrasting the reactions of students in Catho-
lic schools and public schools to these statements, these two groups of students
generally distinctly concur with them. Some students in Catholic schools do agree
with all four statements: assertion number 5 (most of the questions on tests are
too vague and can lead to vague, general, and unsupported answers); assertion
number 3 (most of the questions on tests are too vague and can lead to answers

that aren’t specific or well-thought-out); and assertion number 4 (most of the
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questions on tests require a thorough understanding).

5.3.4. For the Fourth Research Question

We have identified five claims that are crucial in terms of assessment questions
and learning requirements. When examining and contrasting the reactions of
students in Catholic schools and public schools to these statements, these two
groups of students generally distinctly concur with them. Still, Catholic school
students are more likely to agree with claims 5 (most of the questions are real,
meaning they are useful and apply what students have learned to real-life situa-
tions), 3 (most of the test questions require students to state and support a thesis
with evidence), and 4 (most of the test questions make a connection between

mastery of the subject and real-life situations).

5.4. Summary

5.4.1. The Following Statements Support the First Research Question
What is LEMBA students’ primary concern? Throughout the evaluation?
(Claims #4, #3, and #2).

All the students questioned reacted inconsistently, with high averages for the
three major statements, 2, 3, and 4. These results are challenging to analyze.
These findings indicate that students frequently fail to adhere to these assump-
tions. The replies to statements 1 and 5 indicate that the polled students priorit-
ize achieving high marks over evaluating their learning. This student’s focus un-
dermines the fundamental nature of education. Teachers and students should be
diligent in their pursuit of the educational objective, which is to impart know-

ledge to pupils and for students to take pride in acquiring it.

5.4.2. Statements Supporting the Second Research Question
What are the primary concerns they have with the evaluation questions posed
to them? (Claims #1, 3, 4, and 5).

Regarding the four main statements, namely 1, 3, 4, and 5, both groups of
students displayed inconsistent responses with relatively high average scores.
These results were challenging to assess. These findings indicate that students
frequently fail to adhere to these assumptions. Nevertheless, the responses to
statement number 2 confirm that the questioned students’ concerns primarily
revolve around the clarity of the questions and their alignment with the given

materials.

5.4.3. The Statements Regarding the Third Research Question
What deficiencies do students perceive in the evaluation prompts provided
by their instructors? (Statements #1, 3, and 4).

Regarding claims 1, 3, and 4, most questioned students displayed inconsis-
tent responses with above-average scores. These results were challenging to
assess. These findings indicate that students frequently fail to adhere to these
assumptions. The responses to statements 2 and 3 suggest that teachers dem-

onstrated proficiency in posing questions that necessitate the recall and repli-
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cation of information rather than demonstrating comprehension of the given

subjects.

5.4.4. This Section Presents the Statements Made about the Fourth
Research Question

How can we guarantee that assessment questions align with the specific lear-
ning requirements? (Claims #1, 2, and 4).

Regarding the three main statements, specifically numbers 1, 2, and 4, the
majority of the surveyed students displayed inconsistent responses with quite
high averages. These results were challenging to assess. These findings indicate
that students frequently fail to adhere to these assumptions. Nevertheless, claims
4 and 5 validate the fact that teachers fail to implement the genuine essence of
authentic teaching and learning.

Out of the twenty statements examined, Catholic school students provided
consistent answers for eight of them, whereas public school students were incon-
sistent in all of them. It is reasonable to infer that children in Catholic schools are
more homogeneous compared to those in public schools. It is a well-established
fact that Catholic schools do not provide free entry, unlike public institutions.
Catholic schools require students to complete rigorous entrance examinations.
Students cannot complete these tasks in public schools.

Education research is a continuous endeavor that aims to uncover new in-
sights to improve the quality of education. To effectively lead schools in the 21*
century, school leaders and individuals focused on enhancing teaching and learn-
ing need to establish a record of their expertise, serving as enduring mentors for
teachers and catalysts for students. They must possess the competence to uphold
their teachers’ professional standards, particularly when it comes to new teach-

ing technologies and practices.

5.5. Recommendation

Effective leadership and highly competent teaching staff, supported through on-
going professional development, are essential for bringing about a long-lasting
transformation in education and enhancing student evaluations, performance,
and accomplishments (Guskey, 2000). To ensure effective student assessments,
teachers must be cognizant of students’” perspectives on writing assessment ques-
tions. This awareness will enable teachers to improve their teaching practices in
the future. It is important to note that teaching is a noble career, like many other
professions. Homogeneous courses facilitate the implementation of teaching
advancements along with 21%-century educational guidelines, making it less
demanding for teachers. Authentic teaching and assessments are essential com-
ponents of the 21 century and future learning. All educators should be highly

recommended to apply these effective instructional methodologies.
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Appendix
Research Questionnaire
Instructions

For each question, circle the number that roughly indicates the expression of your accreditation. (From the least
approved number 1—strongly disagree, at number 5, the most agreeable—totally agree).

1 2 3 4 5

Strongly disagree Disagree No reviews Agree Strongly agree

A. Students’ concerns about testing.
1. I take the tests to get good grades.

1 2 3 4 5
2.1 take the tests to assess my learning.
1 2 3 4 5
3. Passing the tests allows me to make valid generalizations about my progress.
1 2 3 4 5
4. My answers to the test questions will always be considered representative of what I have learned.
1 2 3 4 5
5. Je passe les tests pour passer les classes.
1 2 3 4 5

B. The validity of the questions asked.
1. The questions asked during the tests are intended to assess my learning.

1 2 3 4 5
2. Most of the questions asked don’t make sense in the assessment of my learning.
1 2 3 4 5

3. The questions focus on appropriate intellectual activities, ranging from simple fact-finding to complex prob-
lem-solving.
1 2 3 4 5
4. Most of the questions asked range from critical thinking activities to complex reasoning.
1 2 3 4 5
5. The test questions allow me to demonstrate or apply my knowledge on difficult and important topics.
1 2 3 4 5

C. Formulation of the test questions.
1. The language used in the tests is clear and appropriate.

1 2 3 4 5
2. Most of the questions asked during the tests are unintelligible.
1 2 3 4 5
3. Most of the questions asked in the tests are too vague and can elicit vague, overgeneralized, and unsubstantiated
answers.
1 2 3 4 5

4. Most of the questions asked during the tests require a comprehensive understanding of the concepts.
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1 2 3 4 5
5. Most of the questions asked call for cheating because they are complex in reasoning.
1 2 3 4 5

D. Assessment Questions and Learning Needs.
1. The test questions were worth my attention, and I recognize and understand their value—the time allotted is
appropriate for the difficulties.
1 2 3 4 5

2. My performance is measured in such a way that it does not give an advantage to factors irrelevant to academic

learning.
1 2 3 4 5
3. Most test questions require asserting and supporting a thesis with evidence.
1 2 3 4 5
4. Most of the questions in the tests establish a link between mastery of the subject matter and real-life situations
(practicability).
1 2 3 4 5
5. Most of the questions asked are genuine, i.e. practical, relating the acquired knowledge to real-life situations.
1 2 3 4 5
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