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Abstract 
Internship is believed to be vital in bridging the gap of theory and practice 
because of its providing students many realities they couldn’t find on campus. 
In fact, successful internships can play the role of “win-win-win” triangular 
partnership among schools, students, and industries, especially to benefit 
students to well equip themselves for good opportunities in the future career 
development. However, internship experiences that fail to meet students’ ex-
pectation may also discourage them or turn them away from entering the in-
dustry. Hence, to be aware of and to avoid the potential gap of students’ ex-
pectation cannot be underestimated. The study aimed to explore students’ 
expectation of internships from an aspect of gender and multiple intelligences 
expecting to avoid the potential gap beforehand. Subjects were eighty college 
Hospitality students who were ready to conduct their internships out of 
campus. They helped to fill out the questionnaires dealing with their personal 
demographic information, multiple intelligences, and expectations of intern-
ship. Findings revealed that genders and multiple intelligences did make a 
difference in students’ expectations of internship which may bring about fru-
stration or disappointment in their real internship world. Suggestions and 
implications for the triangular partnership of schools, students, and indus-
tries were provided with a better understanding of factors relevant to stu-
dents’ expectations for a more appropriate internship program to avoid the 
potential gap in advance. 
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1. Introduction 
To provide students with an experiential learning experience that they couldn’t 
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find on campus, to bridge the gap between theory and practice, and to help stu-
dents well equip themselves for good opportunities in the future career devel-
opment, many higher education institutions have been offering their students 
some type of internships for decades. Hence, internships are vital to bridge the 
gap between schools, and industries. More specifically, a successful internship 
program can benefit the three stakeholders as a “win-win-win” situations [1], in-
cluding the main benefit of being more marketable for students, having 
risk-free-trial access to potential future employees for industries, and being able 
to strengthen the connections to business community for schools [2]. Due to the 
mutually beneficial nature of internships, the effectiveness of the latter has been 
widely supported by such as those of studies [3] [4] [5] [6] [7]. For instance, Gi-
sela, et al. [5] analyze studies relevant to possible variables that may affect the 
outcomes and satisfaction of students’ internship experience, including the qual-
ity of mentoring [8] [9], challenging assignments [8], ongoing feedback and 
greater autonomy [10]; keeping a journal [8] [9], a dedicated supervisor [9] [10], 
and appropriate prerequisite [9], as well as a positive attitude [6] [8]. On the 
other hand, there are still many drawbacks related to an internship experience, 
especially when students’ expectations differ from that of their employers [6], or 
even when students’ expectations and perceptions are unmet, which may bring 
about their frustration or dissatisfaction, and discourage them to stay in the 
field. Hence, the present study intends to find out the possible factors relevant to 
students’ expectations of internship, hoping to avoid the gap between their ex-
pectation and perception of internship in advance. 

1.1. Aims and Purpose of the Study 

The study aimed to investigate Taiwanese college students’ expectations of in-
ternships and factors relevant to their expectations from an aspect of genders 
and multiple intelligences. 

1.2. Research Questions 

The study expected to provide answers to the two main research questions: 
1) What are Taiwanese college students’ expectations of internship? 
2) How genders and multiple intelligences relate to students’ expectations of 

internship? 

2. Literature Review 
2.1. Internship and Expectations 

Internship can be defined as short-term practical work experience where stu-
dents have the opportunity to apply theory into practice by merging their learn-
ing gained in a classroom-based environment with real-life working environ-
ment [11]. It is a carefully developed program and supervised work experience 
under special guidelines and attention with the aim to close the gap between 
academic theory and industry practice work-based learning [12] [13]. In fact, it 
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is a triangular partnership among students, schools, and industry; as long as the 
triangular network runs well, a successful internship program can be ensured 
and benefit the main three stakeholders. For students, internship provides them 
the practical learning experience and future foundation for their career devel-
opment, strengthens their problem-solving ability, social skills and professional 
skills, as well as develops the good relationship with people in the field to en-
hance the employability upon graduation [5] [7]. On the other hand, the indus-
try not only saves on recruitment cost and receives a source of inexpensive and 
qualified labor [6] [8] and provides workplace training to reduce the uncertainty 
in the later process of hiring potential talented individuals, but also strengthens 
bonds with academic institutions and incorporates new ideas [6]. In addition, 
schools realize the need of integrating theory and practice, emphasize the im-
portance of practical training, and make efforts to organize successful internship 
programs for students, thus, schools can appear to enhance reputation and visi-
bility [4] [7]; more importantly, schools can receive feedback from the industries 
and students as input for curricular assessment, and even build up closer ties 
with local relevant business community. Hence, internship can be regarded as 
one of school’s positive strategies to compete for a larger intake of students by 
promoting a comprehensive curriculum with a successful internship program 
[4] [7]. However, there are still some drawbacks of internship experience, espe-
cially for those students who are not fully aware of the workload, job demands, 
and requirements in advance, and are not ready to work in the real world situa-
tions. The worse is some students may decide to turn away from the hospitality 
industry after graduation because during internship, what with the image that 
service jobs were normally not perceived as high in social status, and what with 
the dissatisfaction about their internship experience of lacking the development 
of job skills, relation skills and technical skills [6], as well as other poor treat-
ment of staff, effort outweighing rewards, and even some other personal reasons, 
such as interest and personality. Another reason why some students were dissa-
tisfied with their internship experience and became pessimistic about their ca-
reer development was because of their expectations and perception being unmet 
[14]. As Kandampully, et al. [15] mentioned that a person’s expectation and per-
ception had a close relationship with evaluation of quality and satisfaction levels. 
The former represents how people perceive before experience, while the latter 
indicates how people feel after experience. The gap happens when students’ per-
ception fails to meet their initial expectations, which may bring about their dis-
satisfaction and even discourage them to enter the hospitality industry in the fu-
ture. On the other hand, some employers may not satisfy, either, due to their 
different expectations about the student interns; they especially value positive 
and responsible attitudes, good communication skills, and believe that students 
should be willing and enthusiastic participants [4] [6] [11]. Obviously, it be-
comes crucial to bridge the gap between students’ expectations and perception, 
and even the gap between employers’ and students’ expectations, and to keep 
potential students in the hospitality industry to avoid the employee turnover be-
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ing a continuous challenging in the field. Nevertheless, it takes two to make it 
work; in the case, not only students need to know more about themselves and 
realize some of their own expectations are unrealistic and try best to enhance 
themselves to be matured, but also the employers had better be aware that the 
young generation was regarded as Generation Y (born between 1981-2000) and 
provide students with more tolerance and chances. Normally, the Generation Y 
was regarded as those who “tend to highly value their personal lives, pay, pro-
motion, flexibility, and challenges in their job; value their non-work time for 
leisure and vacations and consider their job a source to fund their lifestyle” [16] 
[17]. Members of this generation were more independent, entrepreneurial, chal-
lenge-taking, creative, technologically savvy, and knowledgeable [18]. It is hard 
for them to retain in the workplaces because they not only value their personal 
life and are willing to leave their current jobs if the change is more beneficial for 
them, but also they experience the biggest age gap in the workplace, which can 
be crucial determinant of intention to leave the jobs [19] [20]. As a result, to 
have a better understanding of the characteristics of the young generation is ne-
cessary for both educators and employers, and even students themselves, and 
trying to encourage them/themselves to remain and to reduce turnover intention 
of those who complete hospitality management programs and transition into 
jobs within the hospitality industry. Overall, it has been agreed that internships 
are satisfactory and beneficial experiences for all the involved parties of students, 
schools, and industries in many ways, though some improvements still need to 
be improved for more successful internship programs. 

2.2. Multiple Intelligences (MI) 

According to Gardner [21], intelligence is the ability to find and solve problems 
and each of the intelligences is present to different degrees in a person, with 
some intelligences being better developed than others. Multiple intelligences 
(MI) are believed to be autonomous but also interactive [21] [22]. Since Gard-
ner’s Frame of Mind (1983) [21], many studies referring to MI, together with 
other factors relevant to learning performance in many fields, have been bloom-
ing worldwide, such as Visser, Ashton, & Vernoon [23], in Canada; Akbari & 
Hosseini [24] (2008) in Iran; Kim [10] in Korea; Dastgoshadeh & Jalizadeh’s [25] 
in Singapore; Carlin, Salazar, & Cortes [26] in Mexico; Saeidi & Karvandi [27] in 
Iran; Maria del Mar Palenzuela Perez & Noemi Reina Ruz [28] in Spain; and 
Taiwan is not an exception. Recently, many studies dealing with MI and other 
factors relative to learning performance were conducted in Taiwan, for example: 
focusing on genders [29] [30] [31], majors [29], learning behaviors (motivation, 
attitude, belief, learning styles, strategy, anxiety, and ambiguity tolerance) [31] 
[32] [33] [34] [35], and even students’ birth rank, caregivers’ education, family 
atmosphere and parenting styles [31]. Not surprisingly, in light of gender dif-
ference, findings revealed that males were stronger in Logical/Mathematical in-
telligences and Bodily intelligence, while females were with stronger Ver-
bal/Linguistic intelligence and Musical intelligence [30] [31] [35]. As for majors, 
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language majors were stronger in Verbal/Linguistic intelligence, while Math 
majors and Physical Education majors are with stronger Logical/Mathematical 
intelligences; and Arts majors are stronger with Visual/Spatial intelligence [28]. 
In addition, MI were found to be relevant to students’ learning behaviors, strat-
egy use, learning styles, as well as tolerance of ambiguity, and led to English per-
formance [2] [9] [32] [33] [34] [35] [36]. Particularly, Kuo [31] reveals that con-
cerning with development of MI for Taiwanese higher grade primary students, 
there are significant differences on birth rank, education of caregivers, family 
atmosphere and parenting styles. Additionally, students’ learning attitudes are 
found to be positively relative to both motivation and the development of their 
multiple intelligences. Together with the findings mentioned above, some other 
studies reveal that intelligences are correlated with personality traits of Big Five 
dimensions and predict academic performance and work [37] [38] [39] [40]. The 
personality traits of Big Five [40], including “OCEAN”: Openness to experience 
(O), Conscientiousness (C), Extraversion (E), Agreeableness (A), and Neurotic-
ism (N). Among the Big Five (OCEAN), Conscientiousness (C) has been found 
to be strongly and positively related to intelligence and predictive to academic 
performance of Languages (foreign language, Swedish, English), Social Science 
(Social), Math/Science (technology, math, science), Practical (art, music, home/ 
consumer, crafts), and Sports (sport) [37] [39]. Based on the findings, to take MI 
into consideration, it may be predicted that students with stronger Ver-
bal/Linguistic intelligence perform better in Languages; while students who are 
stronger in Logic/Mathematic intelligence have higher scores of Math, Technol-
ogy, and Science; and students with stronger Musical intelligence have higher 
grades in Music; as well as students who are stronger in Bodily intelligence per-
form better in Sports. However, the findings of Farsides & Woodfield [38] and 
Rosander, et al. [41] were quite different from that of Ackerman and Heggestad 
[37], who found the strongest link between intelligence and Openness (O), and 
weaker links between intelligence and the other four personality traits of Neuro-
ticism (N), Extraversion (E), and Agreeableness (A). Additionally, another study 
conducted by Heaven & Ciarrochi [39] indicates that personality plays an im-
portant role in facilitating learning and performance in the school context, while 
intelligence is also a strong and consistent predictor across all subjects, in partic-
ular, there is a significant interaction between intelligence and Openness (O) for 
Religious Studies, English, Math, Science, History, and Geography. The same 
situation as that of Farsides & Woodfield [38] and Rosander, et al. [41], the 
findings of Heaven & Ciarrochi [39] can be used to predict that a student with 
stronger Existential Intelligence will be quite potential to perform better in 
his/her Religious subject. Undoubtedly, MI theory has successfully provided a 
framework for teachers to be more aware of students’ individual differences, re-
flect on their best teaching methods and to understand why some methods work 
or why they work well for some students but not for others. It also helps teachers 
expand their teaching repertoire to include a broader range of methods, mate-
rials, and technique for teaching and ever-wider and more diverse range of lean-
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ers. The same is true in the industry site, when employers provide training to the 
student interns in work, if they have a better understanding about the characte-
ristics of the young generation and keep more aware of the interns’ individual 
differences, in particular, their personality and multiple intelligences, it may 
function better and enhance the relationship between employers and student in-
terns in work and lead to a more successful internship in the end. 

2.3. Gender Differences 

In light of gender differences, the study would focus on discussing relevant to 
multiple intelligences, education, and job satisfaction. Firstly, regarding to 
gender differences in multiple intelligences, males were normally found to be 
stronger with Logical/Mathematical Intelligence, Spatial Intelligence, Bodily In-
telligence, and Interpersonal Intelligences; while females were stronger in Ver-
bal/Linguistic Intelligences and Musical Intelligences [42] [43]. Secondly, males, 
especially in many Asian countries, are expected to have higher education to 
take more responsibilities for their family; hence, many parents are ready to in-
vest more cost relative in their sons’ education, as Hou [35] pointed out that 
“gender matters from the beginning”, when early in elementary schools, boys 
were provided with more parental homework guidance, but girls were found to 
have stronger motivation and better English performance as well. Thirdly, as 
more and more females have been entering into the work force, it has generated 
considerable interest in the issues relevant to gender differences in the job mar-
ket, for example, salary, position, performance, satisfaction, etc. To take job sa-
tisfaction as an example, job satisfaction is the degree to which an individual 
feels positively or negatively about his/her job, and the overall job satisfaction 
depends on what one expects and what he/she receives [44], such as the tasks, 
leadership, peer relationships, organizational politics, as well as other physical 
and social conditions of the workplace. Generally speaking, in the society, fe-
males are not like males to be expected to take more responsibilities to support a 
family, consequently, as Clark [45] mentioned that more females are happy at 
work and outperform [46], because they tend to be less likely to identify earning 
as the most important aspect of a job. In fact, to identify social relations at work 
is one of the benefits for many female employees, consequently, there is a signif-
icant gender difference in expectations about jobs which correlates with levels of 
job satisfaction, and many findings reveal that females have higher satisfaction 
about jobs [47] [48]. However, there are still some cases that males are found to 
have higher levels of satisfaction about jobs in which their expectations and per-
ception are met [49]. Hence, as Ehrman [50] pointed out that to enhance the 
success of both males and females, attention to such variables may suggest ways 
as interests, culturally determined gender roles, sex-related personality differ-
ences, and learning circumstances. 

3. Methodology 

Methodology included 1) research design, 2) subjects of the study, 3) research 
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instruments, and 4) procedure. They were described below: 
The study was a quantitative design, and a case study was used for the re-

search methodology because it focused on a case not the whole population. In 
addition, a case study has the advantages of combining qualitative and quantita-
tive data in a complementary way [51] and in providing a depth study of a spe-
cial case as well. “Some case studies are highly impersonal and statistical” (p. 
256) [51]. It is the study of a bounded system, which is in a particular circums-
tance and with a particular problem, and also gives readers “space” for their own 
opinions. 

3.1. Subjects of the Study 

Subjects were 80 Hospitality Management major students in a private five-year 
junior college in North-Eastern Taiwan, including 34 males (43%) and 46 fe-
males (57%). They were the whole population of the fourth graders who were 
ready to do their off-campus internship mainly in restaurants starting from the 
following semester for one year. Furthermore, like many other schools, for con-
ducting English homogeneous grouping instruction, based on their English 
scores of Junior College Entrance Exam, the students were divided into two 
classes of Regular level (52.5%) and Advanced level (47.5%). Among them, 56% 
of the males were included in the Advanced Class, while 50% of the females were 
equally included in the advanced class and Regular class. 

Based on students’ self-reported information, 29.9% of their fathers had junior 
high school (or below) education, 49.8% had senior high school education, and 
the rest 20.3% had college (or above) education; while 27.7% of their mothers 
had junior high school (or below) education, 59.8% had senior high school edu-
cation, and the rest 12.5% had college (or above) education. As for their parents’ 
occupations, more than half of their fathers (53.9%) worked in the field of in-
dustry/business, 14.0% worked as public servicers, and the rest 32.1% did other 
stuff, while 38.4% of their mothers worked in the field of industry/business, 8.1% 
worked as public servants, and more than half did other stuff (53.5%). In addi-
tion, only slightly higher than one third (37.5%) of the students had the chance 
to go abroad for cross-cultural exchange experience; in particular, among the 
items dealing with students’ demographic information, a significant gender dif-
ference only existed in students’ going-abroad experience, while males had 
higher mean than females (p < 0.05). Students’ demographic information was 
presented in Table 1. 

3.2. Research Instruments 

The research instrument is a 168-item questionnaire, including eight items dealing 
with students’ background information, Multiple Intelligences (MI) (90 items), 
and Expectations of Internship (70 items). The reliability of Multiple Intelli-
gences (MI) and Expectations of Internship, was Cronbach’s Alpha 0.984 (n = 
90) and 0.994 (n = 70), respectively. The research instruments were displayed in 
Table 2. 
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Table 1. Students’ demographic information. 

Demographic Information 

Items gender M SD sig 

My father’s education 1) junior high (below)  
2) senior high 3) college(above) 

male 1.93 0.65 
0.580 

female 1.87 0.67 

all 1.90 0.66  

My mother’s education 1) junior high (below)  
2) senior high 3) college (above) 

male 2.00 0.60 
0.391 

female 1.86 0.60 

all 1.92 0.59  

My father’s occupation 1) public servicer  
2) industry/businessperson 3) others 

male 2.18 0.78 
0.055 

female 2.27 0.59 

all 2.36 0.67  

My mother’s occupation 1) public servicer  
2) industry/businessperson 3) others 

male 2.47 0.66 
0.142 

female 2.54 0.54 

all 2.50 0.59  

My English class 1) regular 2) advance 

male 1.55 0.50 
0.462 

female 1.51 0.50 

all 1.53 0.50  

Having going-abroad experience 1) no 2) yes 

male 1.70 0.46 
0.014 

female 1.56 0.50 

all 1.62 0.48  

 
Table 2. Instrument of the study. 

Scales Author Year Item number Alpha value 

1) Demographic information Hou, Y.A. 2016 8 - 

2) Miltiple Intelligences (MI) Gardner, H. 1983 90 0.984 

3) Students’ expectations of  
internship 

Hou, Y.A. 2016 70 0.994 

3.3. Procedure and Data Analysis 

In late 2016, a total of 81 Hospitality Management major students in the private 
five-year junior college were arranged to join in the study. If they agreed to par-
ticipate in the study, they would sign their names on the answer sheet and re-
turned. The returned rate was 99%. Along with descriptive statistics of mean and 
standard deviation, the data were analyzed by using The Statistical Package for 
the Social Science (SPSS, 18) to perform three other analyses. First, Pearson 
product-moment correlation was computed to find out the relationship among 
the subcategories of the questionnaires. Then, a t-test was used to see if genders 
brought about some differences in students’ MI and expectation of internships. 
Finally, a Regression Analysis was used to determine what factors predictive to 
other variables. 
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4. Findings and Discussions 
4.1. Findings 

The results revealed that students had a moderate level of multiple intelligences 
with a mean of 3.25 out of 5.00 and high internship expectations of a mean of 
4.22 out of 5.00. Comparatively, only a slightly more than one third of the stu-
dents had going-abroad experience (37.5%) (Table 3). In addition, except for 
Existential Intelligence, male students had higher means in the other eight types 
of intelligence, though the differences didn’t reach significant levels. Specifically, 
males were stronger with Visual/Spatial, Intrapersonal, Verbal/Linguistic, Inter-
personal intelligences, but weaker in Musical/ Rhythmic, Logic/Mathematic, Ex-
istential, Bodily intelligence, and Universal/Naturalist intelligences. On the con-
trary, females were stronger with Existential, Musical/Rhythmic, Visual/Spatial, 
Intrapersonal intelligences, but weaker with interpersonal, Bodily intelligence, 
Verbal/Linguistic, Universal/Naturalist intelligences, and Logic/Mathematic. 
Though there was no significant gender difference in multiple intelligences 
(Table 4), yet males tended to be significantly stronger with some individual 
items in Verbal/Linguistic, Visual/Spatial, and Intrapersonal intelligences than 
females (Table 5). 
 
Table 3. Descriptive analysis of MI, internship expectations, English levels, and going 
abroad experience. 

Questionnaire N Min Max M SD 

Multiple intelligences (MI) 80 1 5 3.25 0.61 

Internship expectations 80 1 5 4.21 0.68 

English levels (1 = Regular, 52.5%; 2 = Advanced, 47.5%) 80 1 2 1.44 0.52 

Going abroad experience (1 = without, 63.5%; 2 = with, 37.5%) 80 1 2 1.37 0.48 

 
Table 4. Analysis of gender differences in multiple intelligences. 

Multiple intelligences 
male female all 

 
M SD rank M SD rank M SD rank 

1) Logical intelligence 3.28 0.73 (6) 3.02 0.70 (9) 3.13 0.72 (8) 0.819 

2) Verbal intelligence 3.38 0.78 (3) 3.13 0.64 (7) 3.23 0.71 (6) 0.148 

3) Visual intelligence 3.46 0.86 (1) 3.22 0.66 (3) 3.32 0.75 (2) 0.133 

4) Bodily intelligence 3.26 0.76 (8) 3.18 0.75 (6) 3.21 0.75 (7) 0.708 

5) Musical intelligence 3.29 0.69 (5) 3.25 0.65 (2) 3.26 0.66 (4) 0.760 

6) Interpersonal intelligence 3.30 0.69 (4) 3.21 0.58 (5) 3.25 0.62 (5) 0.410 

7) Intrapersonal intelligence 3.45 0.93 (2) 3.22 0.78 (3) 3.31 0.84 (3) 0.235 

8) Universal intelligence 3.15 0.86 (9) 3.07 0.87 (8) 3.10 0.86 (9) 0.695 

9) Existential intelligence 3.27 0.97 (7) 3.53 0.90 (1) 3.41 0.93 (1) 0.855 

All MI 3.31 0.71  3.20 0.54  3.25 0.61  0.191 
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Table 5. Gender differences in individual items of multiple intelligences. 

Multiple Intelligences 

Types of MI Items gender M SD sig 

Verbal/Linguistic 
Intelligence 

I feel comfortable to give a  
speech and talk to people. 

male 3.23 1.07 
0.045 

female 3.00 0.86 

all 3.09 0.95  

Verbal/Linguistic 
Intelligence 

I consider myself with good  
writing ability. 

male 3.32 1.00 
0.019 

female 2.97 0.77 

all 3.12 0.88  

Verbal/Linguistic 
Intelligence 

I can remember names, places  
and numbers easily. 

male 3.32 1.00 
0.031 

female 3.17 0.73 

all 3.23 0.85  

Verbal/Linguistic 
Intelligence 

I can pronounce every word with ease. 

male 3.52 0.86 
0.046 

female 3.19 0.71 

all 3.33 0.79  

Verbal/Linguistic 
Intelligence 

I easily remember nice turns of  
phrase or memorable quotes and  
use them deftly in conversation. 

male 3.44 0.92 
0.009 

female 3.04 0.72 

all 3.20 0.83  

Verbal/Linguistic 
Intelligence 

I enjoy word games, such as  
doing crossword puzzles. 

male 3.47 1.02 
0.005 

female 3.15 0.72 

all 3.28 0.86  

Visual/Spatial 
Intelligence 

If I have to memorize something,  
I drew a diagram to help  

me remember. 

male 3.58 0.98 
0.014 

female 3.19 0.74 

all 3.35 0.87  

Visual/Spatial 
Intelligence 

I like to visualize some solution. 

male 3.32 1.09 
0.006 

female 3.10 0.70 

all 3.19 0.88  

Intrapersonal 
intelligence 

I like to work alone. 

male 3.50 1.26 
0.046 

female 3.28 0.98 

all 3.37 1.10  

Intrapersonal 
intelligence 

I always work alone without  
cooperating with others. 

male 3.35 1.09 
0.023 

female 2.97 0.88 

all 3.13 0.98  

Intrapersonal 
intelligence 

I can express myself precisely. 

male 3.38 1.25 
0.016 

female 3.19 0.88 

all 3.27 1.04  

Intrapersonal 
intelligence 

When I get hurt or disappointed,  
I bounce back quickly. 

male 3.50 1.23 
0.031 

female 3.30 0.91 

all 3.38 1.05  
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Moreover, male students had significantly more going-abroad experiences 
than females (p < 0.05). On the other hand, females had higher overall intern-
ship expectations, including the five factors of internship expectations about the 
school, the workplace, students, satisfaction, and future job intentions, yet the 
difference didn’t reach a significant level (Table 6). 

Furthermore, the nine types of multiple intelligence were strongly correlated 
to one another (p < 0. 01) (Table 7), and the same as that of five factors of in-
ternship expectations about the school, the company, students, satisfaction, and 
future job intention (p < 0.01) (Table 8). 

Lastly, none of students’ genders, parental education and jobs, as well as mul-
tiple intelligences was relevant to their English levels (Table 9). 

However, students’ going-abroad experience was found to be relevant to their 
internship expectations about school (p < 0.05), workplace (p < 0.05), and satis-
faction (p < 0.05). Furthermore, though overall MI was not predictive to stu-
dents’ internship expectations (Table 10), yet among individual types of MI, 
Verbal/Linguistic intelligence was relevant to students’ internship expectation 
about the company, negatively (p < 0.05) (Table 11). 

In particular, students with stronger Verbal/Linguistic intelligences tended to 
have lower expectations about school’s supporting the budget of teachers’ regu-
lar visiting student interns; industry’s providing before-job and on-job training, 
reasonable payment; self-expectations about their enhancing career morality; 
building up good interrelationship; having positive belief about the hospitality 
industry; inspiring the value and ability; keeping in touch with school teachers; 
participating in the company’s practical assignments; and recognizing the im-
portance of English in the modern era. On the country, students with stronger 
Interpersonal intelligence had higher expectation about the industry’s providing 
on-job training, while students with stronger Naturalist intelligence had higher 
expectation about enhancing their creativity ability, but lower expectation about 
improving their practical skills (Table 12). All led to the conclusion that stu-
dents’ MI did predict to their internship expectations to some extent. 

 
Table 6. Analysis of gender differences of internship expectations, English levels and going abroad experience. 

 
Male female All 

sig 
M SD rank M SD rank M SD rank 

1) About the school 4.082 0.81 (3) 4.219 0.68 (3) 4.17 0.73 (3) 0.192 

2) About the workplace 4.20 0.72 (1) 4.26 0.62 (2) 4.24 0.66 (2) 0.316 

3) About students 4.16 0.76 (2) 4.36 0.69 (1) 4.29 0.72 (1) 0.485 

4) About satisfaction 4.081 0.81 (4) 4.211 0.76 (4) 4.16 0.78 (4) 0.753 

5) future job intentions 3.92 0.84 (5) 4.03 0.71 (5) 4.00 0.77 (5) 0.112 

All internship expectations 4.12 0.73  4.27 0.64  4.21 0.68  0.304 

English levels 1.55 0.50  1.51 0.50  1.53 0.59  0.453 

Going abroad experience 1.70 0.46  1.56 0.50  1.62 0.48  0.014 
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Table 7. Correlation among nine types of multiple intelligences. 

  Logic Linguistic Spatial Bodily Musical 
Interper-

sonal 
Intrapersonal Naturalist Existential 

Logic Pearson 1 0.779 (**) 0.721 (**) 0.699 (**) 0.593 (**) 0.676 (**) 0.397 (**) 0.555 (**) 0.371 (**) 

 Sig (2-tail)  0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.001 

 N 80 80 80 80 80 80 80 80 80 

Linguistic Pearson 0.779 (**) 1 0.748 (**) 0.583 (**) 0.699 (**) 0.753 (**) 0.561 (**) 0.502 (**) 0.499 (**) 

 Sig (2-tail) 0.000  0.000 0.000 0.000 0.000 0.000 0.000 0.000 

 N 80 80 80 80 80 80 80 80 80 

Spatial Pearson 0.721 (**) 0.748 (**) 1 0.708 (**) 0.647 (**) 0.701 (**) 0.537 (**) 0.545 (**) 0.572 (**) 

 Sig (2-tail) 0.000 0.000  0.000 0.000 0.000 0.000 0.000 0.000 

 N 80 80 80 80 80 80 80 80 80 

Bodily Pearson 0.699 (**) 0.583 (**) 0.708 (**) 1 0.630 (**) 0.703 (**) 0.475 (**) 0.572 (**) 0.432 (**) 

 Sig (2-tail) 0.000 0.000 0.000  0.000 0.000 0.000 0.000 0.000 

 N 80 80 80 80 80 80 80 80 80 

Musical Pearson 0.593 (**) 0.699 (**) 0.647 (**) 0.630 (**) 1 0.693 (**) 0.567 (**) 0.524 (**) 0.556 (**) 

 Sig (2-tail) 0.000 0.000 0.000 0.000  0.000 0.000 0.000 0.000 

 N 80 80 80 80 80 80 80 80 80 

Interpersonal Pearson 0.676 (**) 0.753 (**) 0.701 (**) 0.703 (**) 0.693 (**) 1 0.609 (**) 0.593 (**) 0.550 (**) 

 
Sig  

(2-tail) 
0.000 0.000 0.000 0.000 0.000  0.000 0.000 0.000 

 N 80 80 80 80 80 80 80 80 80 

Intrapersonal Pearson 0.397 (**) 0.561 (**) 0.537 (**) 0.475 (**) 0.567 (**) 0.609 (**) 1 0.787 (**) 0.790 (**) 

 Sig (2-tail) 0.000 0.000 0.000 0.000 0.000 0.000  0.000 0.000 

 N 80 80 80 80 80 80 80 80 80 

Naturalist Pearson 0.555 (**) 0.502 (**) 0.545 (**) 0.572 (**) 0.524 (**) 0.593 (**) 0.787 (**) 1 0.738 (**) 

 Sig (2-tail) 0.000 0.000 0.000 0.000 0.000 0.000 0.000  0.000 

 N 80 80 80 80 80 80 80 80 80 

Existential Pearson 0.371 (**) 0.499 (**) 0.572 (**) 0.432 (**) 0.556 (**) 0.550 (**) 0.790 (**) 0.738 (**) 1 

 Sig (2-tail) 0.001 0.000 0.000 0.000 0.000 0.000 0.000 0.000  

 N 80 80 80 80 80 80 80 80 80 

**p < 0.01, *p < 0.05. 

4.2. Discussions 

In the study, findings showed that 37.5% of the students had going-abroad expe-
rience, among them, male students had significantly higher mean than females (p < 
0.05). The reason might due to many Asian parents still have higher expectation of 
boys and try best to provide them with more chances to go abroad for cross-cultural 
experience. As for the percentage of students’ going-abroad of the study, it was 
much higher than that of Shen’s study in 2001 [52] which indicated that only 3.8% 
of the 1023 junior high school students, in the same neighborhood of  
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Table 8. Correlation among five factors of internship expectations. 

  school workplace student satisfaction job intention 

School Pearson 1 0.840 (**) 0.872 (**) 0.870 (**) 0.778 (**) 

 Sig (2-tail)  0.000 0.000 0.000 0.000 

 N 80 80 80 80 80 

Workplace Pearson 0.840 (**) 1 0.862(**) 0.858 (**) 0.665 (**) 

 Sig (2-tail) 0.000  0.000 0.000 0.000 

 N 80 80 80 80 80 

Student Pearson 0.872 (**) 0.862 (**) 1 0.918 (**) 0.738 (**) 

 Sig (2-tail) 0.000 0.000  0.000 0.000 

 N 80 80 80 80 80 

Satisfaction Pearson 0.870 (**) 0.858 (**) 0.918 (**) 1 0.733 (**) 

 Sig (2-tail) 0.000 0.000 0.000  0.000 

 N 80 80 80 80 80 

Job intention Pearson 0.778 (**) 0.665 (**) 0.738 (**) 0.733 (**) 1 

 Sig (2-tail) 0.000 0.000 0.000 0.000  

 N 80 80 80 80 80 

 
Table 9. Regression analysis of factors predictive to students’ English levels. 

Variables t sig 

(Constant) 1.468 0.147 

Gender 0.616 0.540 

Father education 1.420 0.161 

Mother education 1.916 0.060 

Father job 0.726 0.471 

Mother job 1.374 0.175 

Going abroad experience 0.548 0.586 

Logical/Mathematical intelligences −0.866 0.390 

Verbal/Linguistic intelligences 0.242 0.809 

Visual/Spatial intelligences 0.469 0.641 

Bodily intelligences −0.572 0.570 

Musical intelligences 1.853 0.069 

Interpersonal intelligences −0.071 0.944 

Intrapersonal intelligences −1.126 0.265 

Universal/Naturalist intelligences 0.673 0.503 

Existential intelligences 0.470 0.265 

Dependent variable: students’ English levels. 

 
the participating junior college area, had the experience of going abroad. The 
difference might due to the internationalization and the blooming of oversea 
traveling for the past years. In addition, students were found to have moderate  
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Table 10. Regression analysis of factors predictive to students’ internship expectations. 

Variables 
school workplace students satisfaction job intentions All expectation 

t sig t sig t Sig t sig t sig t sig 

(Constant) 5.013 0.000 5.603 0.000 5.807 0.000 5.581 0.000 5.004 0.000 5.246 0.000 

Gender −0.522 0.603 −0.507 0.614 0.320 0.750 −0.291 0.772 −0.386 0.700 0.329 0.743 

Father education −0.771 0.443 −0.246 0.806 0.181 0.857 −0.001 1.00 −0.141 0.888 −0.211 0.833 

Mother education −1.311 0.194 −0.501 0.628 −0.217 0.829 −0.464 0.644 −0.627 0.533 −0.467 0.642 

Father job 0.157 0.876 0.421 0.675 0.125 0.901 −0.048 0.962 0.723 0.472 0.217 0.829 

Mother job 0.431 0.668 −0.966 0.337 −1.154 0.253 −0.770 0.444 −1.188 0.239 −0.621 0.537 

English levels 1.299 0.199 −0.151 0.881 −0.048 0.962 0.485 0.630 0.709 0.481 0.547 0.586 

Going abroad 
experience 

2.225 0.029 2.137 0.036 1.741 0.086 2.149 0.035 1.597 0.115 2.073 0.042 

Multiple 
intelligences 

−1.035 0.304 −0.113 0.911 −1.485 0.142 −1.906 0.061 −1.084 0.282 −1.157 0.252 

Dependent variables: internships expectation about the school, the company, students, satisfaction, and future job intention. 

 
Table 11. Regression analysis of MI predictive to students’ internship expectations. 

Variables 
school workplace students satisfaction job intention 

t sig T sig t sig t sig T sig 

(Constant) 9.102 0.000 8.831 0.000 9.694 0.000 9.263 0.000 8.323 0.000 

Logical intelligences −0.059 0.953 0.645 0.521 −0.106 0.916 −0.141 0.888 0.012 0.990 

Linguistic intelligences −1.525 0.132 −2.006 0.049 −1.720 0.090 −1.659 0.102 −1.456 0.150 

Visual/Spatial intelligences 0.489 0.662 −0.568 0.572 −0.266 0.791 −0.409 0.684 0.369 0.714 

Bodily intelligences −0.014 0.987 −0.441 0.661 −0.272 0.787 −0.109 0.914 −0.533 0.596 

Musical intelligences 0.909 0.367 1.669 0.100 1.053 0.296 1.224 0.225 0.283 0.778 

Interpersonal intelligences 0.407 0.686 1.155 0.252 1.080 0.284 0.599 0.551 0.763 0.448 

Intrapersonal intelligences −0.388 0.699 −0.181 0.857 −0.994 0.324 −0.922 0.360 −0.181 0.857 

Naturalist intelligences 0.797 0.428 0.688 0.494 1.063 0.292 1.143 0.257 0.571 0.570 

Existential intelligences 0.480 0.632 −0.029 0.977 0.036 0.972 −0.062 0.951 −0.053 0.958 

Dependent variables: internships expectation about school, workplace, students, satisfaction, and future job intention. 

 
level of MI (M = 3.25/5.00) and high level of internship expectation (4.22/5.00). 
Particularly, male students had higher means in MI, including Logical/Mathematic 
intelligence and Bodily Intelligence; on the other hand, females were stronger 
with Verbal/Linguistic Intelligence and Musical Intelligence, which was consis-
tent with Hou’s [53], and Hou, et al.’s [42]. 

As for English levels, there was no significant difference between males and 
females which didn’t coincide with many findings of females’ language superior-
ity. The possible explanation might be students’ English proficiency in the study 
was only divided into two levels instead of measured by their scores. However, 
for internship expectations, female students had higher means than their  
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Table 12. Regression analysis of MI predictive to variables of students’ internship expectations. 

Types of MI Items of Internship expectations 
school workplace students 

t sig t sig t sig 

Linguistic intelligences 
Hope the school fully supports the budget of teacher’s  

regular visiting student interns. 
−2.036 0.046     

Linguistic intelligences Hope the industry provides before-job training regularly.   −2.203 0.031   

Linguistic intelligences Hope the industry provides on-job training regularly.   −2.815 0.006   

Linguistic intelligences Hope the salary is reasonable.   −2.454 0.017   

Linguistic intelligences Hope I can enhance the career morality.     −2.502 0.015 

Linguistic intelligences 
Hope the internship can help me build up good  

interrelationship. 
    −2.068 0.043 

Linguistic intelligences 
Hope I can have positive belief about the hospitality  

industry during the internship. 
    −2.155 0.035 

Linguistic intelligences Hope the internship can inspire my value and ability.     −2.223 0.030 

Linguistic intelligences 
Hope I can keep in touch with school teachers during the 

internship. 
    −2.101 0.040 

Linguistic intelligences 

Hope I can participate in the company’s practical  
assignment of case design and activities, and my  

design, suggestion and assistance can be accepted  
for some contribution. 

    −2.133 0.037 

Linguistic intelligences 
Hope I can realize the importance of English  

in the internationalization era. 
    −2.264 0.027 

Interpersonal intelligences Hope the industry provides on-job training regularly.   2.099 0.040   

Naturalist intelligences Hope I can increase my creativity ability.     2.033 0.046 

Naturalist intelligences 
Hope the content of internship is helpful  

for improving my working ability. 
    −2.119 0.038 

Dependent variables: internship expectations about school, workplace, students, satisfaction, and future job intention. 

 
counterparts, though the difference didn’t reach a significant level, yet it still 
supported that more females seem to be happy at work, because unlike males, 
they tend to be less likely to identify earning as the most important aspect of a 
job, in fact, to identify social relationships at work is one of the benefits of many 
female employees, consequently, there is a significant gender difference in ex-
pectations about job [44] [45]. Findings revealed that the nine types of multiple 
intelligence were strongly correlated to one another (p < 0.01), which supported 
that multiple intelligences are autonomous but they are also interactive [21] [22]. 
As Gardner [21] claims we all have different combinations of intelligences; what 
makes individual different is that each of the intelligences is present to different 
degrees in a person, but with some intelligences being better developed than 
others. Consequently, if teachers are aware of students’ individual strength and 
weakness in intelligences, they can realize some teaching methods cannot “fit for 
all”, and understand why some teaching methods work well with some students 
but not for some others. In light of students’ internship expectations, the same as 
that of MI, there was a strong co-relationship among their expectations about 
school, workplace, themselves, internship expectation, and future job intention 
(p < 0.01). That is to say, students’ internship expectations about the five factors 
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were strongly correlated to one another, which supported that internship is a 
triangular partnership among students, schools, and industry [12]; consequently, 
the triangular network should cooperate to run well for a successful internship 
program to benefit the main three stakeholders. The findings revealed that nei-
ther students’ demography factors (gender, parents’ education and jobs, going- 
abroad experience), nor types of multiple intelligences was predictive to stu-
dents’ English levels (Table 7). The possible reason might due to students’ Eng-
lish proficiency in the study was only divided into two levels instead of being 
more specific classified by their scores. Regarding to internship expectations, in 
general, only students’ going-abroad experience was found to be relevant to their 
internship expectations about the school (p < 0.05), the company (p < 0.05), and 
satisfaction (p < 0.05) (Table 8), but if all the nine types of MI were analyzed, it 
was found that Verbal/Linguistic intelligence was negatively predictive to stu-
dents’ expectation about workplace (p < 0.05) (Table 9). In particular, some 
negative prediction of Verbal/Linguistic intelligence and Universal/Naturalist 
intelligence existed in students’ expectations about workplace and students 
themselves. In other words, students with weaker Verbal/Linguistic intelligence 
and Universal/Natural intelligence had higher internship expectations about 
workplace and themselves. In the study, male students were found to be stronger 
with Verbal/Linguistic intelligence than females, hence, it might bring about 
some lower internship expectations for male students about workplace and 
themselves (Table 5, Table 12). In addition, it was found that some items of In-
terpersonal intelligence and Naturalist intelligence were positively predictive to 
workplace (p < 0.05) and students (p < 0.05), respectively, indicating that stu-
dents with stronger interpersonal intelligence had higher expectation about 
workplace’s providing on-job training, while students with stronger Naturalist 
intelligence expected more that they could increase their creativity ability (Table 
12). On the other hand, both males and females had weaker Universal/Naturalist 
intelligence, ranked last and the next to last, respectively (Table 4). Consequent-
ly, students needed to be aware that it might lead to some high optimistic or un-
realistic internship expectations. For example, students’ highest expectation 
about the workplace was “reasonable payment” (rank 1st out of 12 items), but for 
their self-expectation, “devoting myself to the work” only ranked 24th out of 30 
items). Another example was that students had high expectation about them-
selves to realize the importance of English in the modern world (rank 12th out of 
30 items), but they didn’t self-expect much to try to use time to study English 
and improve their English ability (rank the last out of 30 items). In fact, students 
should know that “You reap what you sow,” so they should try their best to de-
vote themselves to the work, then reasonable payment can be expected. 

5. Implication and Limitation 
5.1. Implication 

Internship is a triangular network among students, schools, and employers; if it 
works well, it will become a “win-win-win” program to benefit the three stake-
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holders, hence, it must be well defined and cohesive. On one hand, both the 
school and industry should collaborate closely to develop a well-organized qual-
ity internship program, on the other hand, students need to be ready and aware 
of their expectations prior to commencing the internship, their perception af-
terwards, their overall internship satisfaction level, and the relationship between 
the gap of expectations and perceptions and overall satisfaction. First, in the 
network, schools should take the lead to organize the internship programs and 
involve students and employers to participate in the planning stage. To begin 
with, schools should help students to nurture realistic expectations regarding to 
the internship demands and reward. In addition, to arrange the right person in 
the right place, schools should take the responsibility for all pre-placement activ-
ities to prepare students for the internship programs by collecting information 
about needs and interests of students as well as employers by way of formal 
channels of questionnaires by mails, e-mails, or interviews, and informal chan-
nels of comprising casual talk with students and employers. More importantly, 
there should be a full-time specialist staff, preferably with industrials experience, 
to administer the internship program at school, and to serve as the bridge build-
er among the three stakeholders during the whole process of internship. Second, 
students should appreciate the valuable opportunity of internship to apply their 
theoretical knowledge with the actual practice experience for future job. Fur-
thermore, they need to fully understand themselves and to be sure that the in-
ternships best fit their personality traits and commit them to the values govern-
ing the modern hospitality industry and to nurture realistic expectations re-
garding to the internship demands and reward. Also, they need to build good 
rapport with both school and industry as they are the middle source of the in-
ternship program. Third, with understanding the purpose and the benefits of the 
internship program, industries should cooperate with the school closely and ac-
tively for a successful completion. In addition to the careful preparation, during 
the process, managers or industry mentors should have a better understanding 
about the characteristics of the new Generation Y employees, be aware of the 
student interns’ expectations about the internship, and to arrange formal or in-
formal meetings with them to discuss various issues related to their observation, 
training progress, or problems, and try to help student interns to engage them 
with jobs that are fulfilling significant, and challenging [54] [55]. All in all, in 
addition to good beginning, supervising process, and expected completion of the 
internship, there should be a program-end meeting for the three stakeholders 
again so that the representatives of schools, students, and industries have the 
chance to evaluate the program and provide some suggestions for the improve-
ment of more successful in the future.  

5.2. Limitations of the Study and Suggestions for Future Study 

There were three limitations of the study. First, the students’ English levels were 
adopted from their English scores of junior college entrance exam, and were on-
ly divided into two levels of Regular and Advanced, hence, it might not be strong 
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enough to support the findings; therefore, to provide an appropriate English test 
is quite necessary in the future study. Second, the sample size was small (n = 80), 
hence, the results may not be representative for other schools. Last but not least, 
many studies have proved that personality and intelligence are good predictors 
for performance in school text (and in work site) [38] [39] [41]. However, inves-
tigations normally only include the personality traits of Big Five (OCEAN) and 
general intelligence to be relevant to students’ performance, and exclude the 
nine types of Multiple Intelligence (MI). If both the Big Five personality traits 
and the nine types of Multiple Intelligence can be taken into consideration to 
explore the possible relations among the personality, intelligence, and perfor-
mance. Hence, it is needed to cover all the Big Five, Nine Multiple Intelligences, 
and performance in both school and work in the future studies. 
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