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Abstract 
The article hereunder is to focus on the exact phenomenon of the usage of So-
cial Networking Sites (SNS), more specifically the Facebook page and its po-
tential influence on the growth of high school learners’ motivation to learn a 
foreign language (English). The precise research findings are to be presented 
and discussed in detail. In an attempt to obtain as meaningful outcomes as 
possible, the study which is to be depicted was conducted using a mixed me-
thod. Thus, the numerical data was completed with the qualitative outcomes. 
Furthermore, the innovative method of teaching English is presented in de-
tailed comparison with the traditional one. 
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1. Introduction 

Relating to remarkable amount of recent studies, the issue of modern technology 
transpires significantly useful when implemented in the learning environment 
([1] [2] or [3] to name just three). Quite apart from a commonly experienced 
notion that modern technology (Facebook, Instagram and/or Twitter) can serve 
as a set of fun-providing utilities mostly, its educational aspects must not be 
pushed backwards. Bearing in mind the very aspect of the computerized world 
of these days, the Internet tools which are readily accessible on the basis of eve-
ryday life might appear efficient also when implemented in a language class-
room. While, specifically, aiming attention at teenage students’ encouragement 
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to learn English, one ought to consider plenty of inconveniences which may oc-
cur in this case. Especially, because of the fact, the process of motivation has 
been accepted to be impermanent by plenty of researchers interested in this as-
pect (i.e. [4] [5] [6] [7] [8]). 

Therefore, the teachers of young adults may keep in mind the possibility to 
use extra teaching tools that could be of attractiveness for their students, in case 
of having them constantly motivated to gain knowledge in particular fields. 

2. School Students’ Motivation to Learn English 

Paraphrasing [7], the term motivation has been stated not to have only one, spe-
cific definition, although, the meaning of this exact process might be outlined as 
“the need to achieve a particular goal” ([5], p. 123). Obviously, one cannot be 
permanently motivated, while the desire to reach certain goals begins to cease. 
The studies conducted by [9] or, taking some more recent ones, by [8] proved 
that the very phenomenon of demotivation (or, even, amotivation) is not hard to 
occur in the educational background. Due to the fact that the process is unques-
tionably nonpermanent, as we already know from what was mentioned above, it 
also changes depending on one’s age. The obvious fact is that an adult will not be 
identically motivated to act in comparison to a teenager, as well as a child will 
also have different priorities in achieving their goals. It is obvious that the aspect 
of motivation is vital when bearing in mind the process of learning. As this pa-
per deals with the problem of high school students’ motivation to learn English, 
it is worth mentioning that students of the age of adolescence are in the time of 
shaping their personalities as well as priorities, what is often illustrated by vari-
ous (and sudden) changes [11] [12] [13]. As is the case of young learners from 
primary schools, all they mostly do is preparing for classes, meeting and playing 
with friends. In very many cases they treat school as an obligation, as this is def-
initely a huge part of their everyday life. The situation is pretty similar in high 
(i.e. secondary) schools, but the character of a teenager is not as susceptible to 
duties as in the case of a younger pupil. As learners get older, they are more ex-
perienced and, therefore, able to discover themselves in many matters. They 
have more possibilities, more goals to achieve, more activities to accomplish. In 
plenty of situations from a teenager life, they get to know more and more new 
aspects of socialization. What is more, many people, after their eighteenth 
birthday consider themselves old enough to decide about their lives, which—in 
some cases—is not necessarily prosperous. 

Taking the educational issue into consideration, many adolescent learners 
frequently reject the process of learning. For this reason, teachers have to work 
hard to diversify their classes in any way that would seem interesting to their 
students. Undoubtedly, learning foreign languages is one of the most enjoyed 
subjects among high school students [14], because they want to be communica-
tive and understand-able in their actions which often require using a given 
second language. Nevertheless, there always appear certain problems related to 
motivation, because students might just feel bored with not only the school rou-
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tine, but also their poor mood, an argument with a close person, and going dee-
per into various demotivating sources for learning, a bad grade or even their fa-
tigue. Actually, each individual has their own source of discouragement. For this 
reason, a teacher should pay attention to all the matters that their learners find 
appealing, what they are involved in, what their actual forms of entertainment 
are often reported to be. Relating to [15], a noteworthy technique is presented in 
the paper; the technique of his, namely, considers the processes of teaching and 
learning as successful and highly prosperous when they have been found to be 
closely associated with the students’ everyday activities. 

3. Motivation to Learn English Triggered by the Social Media 

Learning English is, beyond any doubt, aimed at achieving the proper level of 
communication. At this point, when comparing the interests of teenage students 
along with their motivation to learn English, as well as with communication, one 
can associate these factors with one, specific aspect—social networking sites 
(SNS); thus, a network that is being expanded every day by the adolescents. 
Going further with statistics, the most favorable SNS among the teenagers all 
around the world are Facebook, Instagram, Snapchat and Twitter [17]. All of 
these applications require active participation of their users. This way, people 
socialize, yet obviously using their mother tongue to do so. It gives them chances 
for communicating by writing messages, recording videos, commenting on dif-
ferent postings, what often leads to various discussions.  

Foreign language teachers should note that this type of activity in the class-
room could be very beneficial, due to the fact that such forms of desirable com-
munication constantly occur. Asking students to use the English language in 
their posts, or any other form of activity in the social media entertainment, leave 
them free in the choice of subject matters, actually means doing everything the 
same as before, but, expectedly, in English. Therefore, weak students can learn 
from the better ones, and the better ones will certainly show their knowledge 
more willingly. For sure, setting up a private class group created on an applica-
tion can also be a profitable idea. Paraphrasing [18], the youth of these days 
simply gets bored with the process of education and there has to be named a 
source to trigger them somehow. This is how the study described in this paper 
was carried out. 

It is widely known that Facebook (and recently also Instagram and/or Twitter) 
has become the most popular social medium in the world [17]. As a helpful tool 
for learning, it was also tested many times (i.e. [1] [2] [3]). However, there are 
other media that can be taken into account, not so often researched and popular 
in terms of education, but still popular in terms of being reached for by the 
young citizens of the world. For example, following the statistics, Instagram is a 
very common application that almost every teenager makes use of. In general, 
the popularity of Instagram is spreading every day. You can find a lot of research 
on this application as helpful primarily in marketing. But its use could certainly 
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prove to be helpful for students, because it is based on adding hashtags, which, 
in most cases, does occur in English. Just, for example, it could be incredibly 
helpful in learning vocabulary, which could be simply absorbed by students. 
Among other SNS there are also, among others, Snapchat, Twitter or YouTube. 
As it turns out, each of them can be used in learning as soon as the teacher finds 
out that students show evident interest in these applications. It is also worth 
noting that the teacher herself/himself should also be up-to-date with all the no-
velties of the digital world of her/his pupils, because it is obvious that educators 
should be able to take control over their students’ work, not only by issuing or-
ders but also actively participating in the process of knowledge store. 

It is also commonly known that young people are constantly united with the 
social networks they have found liking of and, sometimes, due to this fact, they 
tend to neglect their school duties [19]. Consequently, they procrastinate every-
thing they need to accomplish at school, in favor of socializing somewhere in the 
Internet. Kessler [3] finds the way to replace this useless act of being active in the 
social media background; in her interestingly written paper, one can find an ex-
planation how to make use of social networks and, thus, learn by doing so. Kess-
ler emphasizes the very fact that smartphones and media are not the enemies of 
education. Furthermore, she notices the social networks are equivalent with in-
stant collaboration.  

The method in which Facebook can be used for learning purposes, was out-
lined by [20] in fifty different reasons. The very first one is the aspect of fun, 
which has always been a significant matter taken into account in the educational 
field. Naturally, when the school routine is omitted and there appears an attrac-
tive differentness, students at any level feel more open towards the process of 
learning. Secondly, since each individual has their own type of personality, the 
students considered as shy, might be provided a perfect chance to accomplish 
various tasks of social interactions online whilst feeling more confident and 
complacent about their actions. Likewise, teachers might have their students ex-
pand their classroom discussions and debates into the online platform, where 
they actually remain connected invariably. That is, they could easily make use of 
the learning apps (which are, incidentally, another reason to implement Face-
book in a language classroom) and freely, with no restriction, comment on dif-
ferent topics. Simultaneously, they acquire new vocabulary and phrases in an 
easy and pleasant way. What is also considered as meaningful is the aspect of 
quick feedback, since this exact idea would be appreciated by students without 
any doubt. As for the final example of the fifty reasons to use Facebook in the 
classroom, in his article, [20] cites a definition of informal communication. This 
issue might be taken into account as far as the case of improving student-teacher 
and teacher-student interactions is concerned. 

4. Research Objectives 

The purpose of our study was to analyze three research questions, as well as to 
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confirm or reject three hypotheses that had been stated before. In furtherance of 
reaching the aim of the investigation, there were two groups of high school stu-
dents selected and they were examined in order to compare their results from 
different research instruments. Each of the study objectives is specifically cha-
racterized in this section. 

4.1. Research Questions and Hypotheses 

The study that was conducted in 2018 was aimed at answering the following 
questions:  

Q1: Are students’ perceptions towards Facebook implemented in the language 
classroom positive or negative? 

Q2: How might the application of Facebook increase students’ motivation to 
learn English? 

Q3: When compared to the traditional method, is Facebook advantageous as 
the tool introduced in the language classes? 

The above mentioned questions are to be answered in detail on the basis of 
both the quantitative and qualitative data gathered throughout the research. 
Likewise, focusing on three research hypotheses, the supposed findings are to 
either confirm or reject the stated assumptions (the above-mentioned steps are 
also appear to be necessary to elaborate a way to verify our hypotheses): 

H1: Students show high eagerness towards Facebook as a language learning 
tool and declare higher motivation and easiness while learning L2. 

H2: When smartly implemented into the language classroom, Facebook 
makes them more open to the target language and therefore increases their mo-
tivation to learn. 

H3: Facebook transpires to be more favorable in its effects while teaching and 
learning English when compared to the traditional way of learning. 

4.2. Participants 

Two groups (control and experimental) of students were chosen to investigate. 
There were 44 Polish subjects in total with an equal amount of 22 in each group. 
Both groups were from two different high schools located in a town of southern 
Poland. The Table below (Table 1) shows more specifically described demo-
graphic data (C—control; E—experimental). 

4.3. Research Procedures 

The study took 40 lesson hours (4 hours a week). Additionally, in the case of the 
experimental group, the time they devoted to be online outside the school. As far 
as the control group was concerned, they attended traditional English classes, 
only with the extra implementation of a few idiomatic expressions as well as 
phrasal verbs. The research established a mixed method for the purpose of col-
lecting the outcomes as meaningful as possible. Thus, the instruments chosen to 
gather the quantitative data were as follows: 1) previous unit test (the test from 
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the unit that preceded the time of the study) and 2) current unit test (the test 
from the unit that were conducted after the time of the study). These instru-
ments were chosen in order to analyze the authentic grades of the subject of two 
groups, relating to the time before the study took place in comparison with the 
time after it had finished. Furthermore, the 3) prestest, 4) test and 5) posttest 
were conducted in both groups, also in an attempt to evaluate the students’ re-
sults. Right after the study had finished, the subjects from the experimental 
group were asked to indicate on 6) the Likert scale survey, whether their level of 
motivation has increased or not. As for obtaining the qualitative results, the 
study also examined 7) the classroom teacher’s observation, which was mea-
ningful for confirming the hypotheses that were stated, likewise 8) five voluntary 
students commentaries on the study. 

4.4. Results 
4.4.1. The Previous Unit test Results 
Table 2 displayed beneath demonstrates the measures of central tendency and 
dispersion as well as, in addition, the Student’s t-test esteems for the control and 
the experimental group outcomes from the test on the unit preceding the inves-
tigation. 

As can be found in Table 2, the control group went extensively more profi-
cient in their test from the unit going before the season of the investigation. The 

 
Table 1. Demographic data of the research participants (N = 44; nationality: Polish). 

 C. group E. group Overall 

Number 22 22 44 

Males 15 12 27 

Females 7 10 17 

Mean age 18 18 18 

English learning 
mean time (years) 

12 12 12 

Facebook activity 
mean time (years) 

5 4 4.5 

 
Table 2. The measures of central tendency and dispersion and Student t-test values for 
the previous unit test. 

 Experimental group Control group 

Mean 3.41 4.23 

Median 4.00 4.00 

Std. Deviation 1.30 0.92 

Minimum 1.00 1.00 

Maximum 5.00 5.00 

t-Student Test t = −2.412; p = 0.020 
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mean mark attained in the test from the past section by the students from the 
exploratory group was 3.41 with a deviation of 1.30. The center value was 4, the 
minimal grade was 1, and the maximum was 5. The mean score of the subjects 
having a place in the control group was 4, with a deviation of 0.92. For this situa-
tion, the median even with 4, the minimum esteem was 1, while the maximum 
was 5. The estimations of the Student’s t test (t = −2.412, p = 0.020) demon-
strated a critical contrast between the after-effects of the students from the trial 
group in correlation with the findings of the control subjects. The results of the 
students from the control group were essentially higher than those of from the 
experimental group. 

4.4.2. Current Unit Test Results 
Analogously, as in the case of the previous unit test results, Table 3 presented 
below demonstrates the measures of central tendency and dispersion. Obviously, 
the Student’s t-test esteems were also counted for the control and the experi-
mental group outcomes from the test on the unit conducted after the time of the 
study. 

In the test performed after the examination, the normal of evaluations 
achieved by the experimental group was 4.18 with a deviation of 0.73. The center 
esteem was 4; the most reduced score was 3, while the highest was 5. 

On account of the subjects having a place in the control group, the normal 
score was identical, thus 4.18 with a deviation of 0.85, the middle was 4, the low-
est grade was 2, while the highest was 5. There was no distinction in the out-
comes acquired by the students from the control group in comparison with the 
grades of the subjects belonging to the exploratory group, which is affirmed by 
the Student t-test (t = 0.000, p = 1.000). 

4.4.3. The Previous and the Current Units Tests Results—Comparison 
Table 4, placed below presents the comparison of the grades obtained by the  

 
Table 3. The measures of central tendency and dispersion and Student t-test values for 
the current unit test. 

 Experimental group Control group 

Mean 4.18 4.18 

Median 4.00 4.00 

Std. Deviation 0.73 0.85 

Minimum 3.00 2.00 

Maximum 5.00 5.00 

t-Student Test t = 0.000; p = 1.000 

 
Table 4. Previous & current tests results—comparison (experimental group). 

 
Previous unit test grades Current unit test grades t-Student Test 

M SD M SD t p 

Experimental group 3.41 1.30 4.18 0.73 −4.822 <0.001 
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students from experimental group. Specifically, it juxtaposes their mean averages 
of grades from both tests as well as the standard deviation. The Student’s t-test 
outcomes are also presented. 

On account of the experimental group, there was a critical contrast in the re-
sults achieved in the test completed before, when contrasted with the outcomes 
from the latest unit test, as demonstrated by the Student t-test (t = −4.822, p < 
0.001). The acquired outcomes confirm the high adequacy of the Facebook-based 
technique as beneficial. The marks got by the subjects after the study were alto-
gether higher than those acquired in the test led before the investigation. 

Equivalently, Table 5 presents the comparison of the grades obtained by the 
students belonging to the control group. More precisely, the table correlates 
their mean averages of grades from both tests as well as the standard deviation. 
Also, the Student’s t-test outcomes are displayed. 

Despite what might have been expected, the Student t-test esteems (t = 0.568, 
p = 0.576) demonstrate that there is no noteworthy contrast between the evalua-
tions attained by the subjects from the control group in the test performed be-
fore in comparison with the outcomes acquired in the current test. The evalua-
tions got in the tests by the students who were taught by the conventional tech-
nique transpired hardly noticeable. 

The next table (Table 6) juxtaposes the results from the pretest and the post-
test as far as the experimental group is concerned. 

4.4.4. The Pretest and Posttest Results—Comparison  
As is seen, there was a noteworthy distinction in the pretest points attained by 
the subjects from the experimental group, when contrasted with the outcomes 
they got in the post-test, which is affirmed by the Student t-test (t = −7.541, p < 
0.001). The data demonstrates high adequacy of the imaginative showing strate-
gy with the utilization of Facebook connected in the classroom, with regards to 
the students having a place in the exploratory group. The average number of 
points acquired by the students in the test directly after the examination was 
considered as significantly higher than the mean score from the pretest. 

While relating to the control group, Table 7 presents exactly the same com-
parison as in the abovementioned experimental group, thus the control subjects  

 
Table 5. Previous & current tests results—comparison (control group). 

 
Previous unit test grades Current unit test grades t-Student Test 

M SD M SD t p 

Control group 4.23 0.92 4.18 0.85 0.568 0.576 

 
Table 6. Pretest & Post test results comparison (experimental group). 

 Pretest Posttest t-Student Test 

 M SD M SD t p 

Experimental group 15.00 9.56 23.00 4.77 −7.541 <0.001 
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results from the pretest are correlated with their posttest outcomes. 
In the case of the control group, the Student t-test values (t = −1.436, p = 

0.166) demonstrate that there is no significant contrast between the amount of 
points acquired by the subjects in the pretest, in examination with the post-test 
results. The students educated by the traditional technique got a relatively com-
parative score in the depicted tests. 

4.4.5. Likert Scale Survey on Motivation—Results 
The exploratory subjects were provided a 5-point Likert scale survey in which 
they were to indicate whether, after completing the study, their level of motiva-
tion to learn English has increased or not. The obtained results are presented in 
detail in Table 8. 

As is found in the table, the experimental students considered only the posi-
tive responses, i.e. they demonstrated in the amount of 4 (18.2% of them) that 
their motivation to learn English has slightly increased and the rest of them, 
consequently 18 students (81.8%) implied that their motivation has increased 
significantly.  

Propitiously, considering the study all the more definitely, the responses of 
negative content were excluded by the subjects inside and out. This implies they 
dismissed the potential situation of becoming demotivated, hence, that their 
motivation has 1) significantly decreased (0% answers) or 2) slightly decreased 
(0% answers). Neither did they respect the impartial circumstance, i.e. that their 
motivation has 3) not changed at all (0% answers as well). 

4.4.6. The Classroom Teacher’s Observation 
The exploratory students’ teacher of English had been asked to bear in mind 
their possible change in behavior and perceptions towards the English classes. 
Obviously, the main aim of this way of gathering the qualitative data for the on-
going study was to check whether the level of the students’ motivation has visi-
bly increased or not. Succinctly, the teacher indicated notable difference in their  

 
Table 7. Pretest & posttest results—comparison (control group). 

 Pretest Posttest t-Student Test 

 M SD M SD t p 

Control group 17.00 9.07 18.00 6.70 −1.436 0.166 

 
Table 8. Survey on motivation—results. 

Responses Frequency % 

significantly decreased 0 0 

slightly decreased 0 0 

not changed at all 0 0 

slightly increased 4 18.2 

significantly increased 18 81.8 
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demeanor. Referring to the weak students, especially, thus, the students who had 
seemed disinterested and highly uninvolved in the classes before the time of us-
ing Facebook, they were said to have made significant progress. Additionally, the 
teacher noticed that conducting the speaking-oriented lessons have also become 
easier, as the students are eager to continue any discussion that have been raised 
earlier on their Facebook group. Hence, they seem more confident about their 
accomplishments as well as more enthusiastic about the English classes on the 
whole. Overall, the teacher of the experimental group approves the beneficial in-
fluence of Facebook while used in a language classroom 

4.4.7. The Students’ Remarks 
As for obtaining the most meaningful results and confirming the hypotheses, 
five random students were requested to comment on their perceptions towards 
the study. Once more, the very issue of motivation change was raised, since they 
were asked a following question: As far as you are concerned, has your level of 
motivation to learn English increased after completing the study with the usage 
of Facebook? Justify your answer. 

As transpired, five of the interviewed students unquestionably admitted that 
they have experienced considerable boost of their motivation level, specifically 
relating to learning English. While justifying their answers, the students, likewise 
their teacher, stated that there was a notable change in weak learners’ acting. 
Thus, not only was it visible for the teacher but also the students themselves have 
noticed the difference. They really appreciated the exact idea of making use of 
Facebook for language learning purposes and, in addition, stated that they are 
willing to continue their Facebook group although the study was finished. 

4.5. Conclusions 

As specified in the Introduction to this paper, Facebook is generally recognized 
as a highly time-consuming source, where many Facebook users are voluntarily 
willing to spend plenty of time, using it to suit their subjective purposes. From 
this point of view Facebook should be understood as a fun-providing activity 
only. In our research we wanted to find out whether Facebook may also be used 
as an educational means, where various didactic purposes may be obtained.  

Our study aimed at checking if high school learners might make use of Face-
book and, simultaneously, master their proficiency and the knowledge of Eng-
lish. Unquestionably, the data gathered throughout the research, confirmed the 
hypotheses that had been stated and let us answer the research questions. From 
the numerical data, can be found that the experimental group, hence the group 
which made use of Facebook, has made noticeable progress in their achieve-
ments. The exploratory subjects bettered the control group in their results since 
the social networking site transpired beneficial as far as acquiring various phras-
es was concerned. Also, bearing in mind the survey on motivation carried out in 
the experimental group, the students indicated that, predominantly, their moti-
vation had significantly increased after completing the exact study. 
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As for the qualitative findings, thanks to which the hypotheses might have 
been confirmed more precisely, the classroom teacher of the experimental group 
completely agreed with the statement that Facebook was beneficial while used in 
a language classroom. What is more, from the students who voluntarily decided 
to comment on their perceptions towards the use of the exact social networking 
site, each claimed that they felt more motivated and confident about their ac-
tions performed during their English classes at school. 

It can be concluded that, in comparison to the traditional method of learning, 
Facebook turned out remarkably advantageous in motivating adolescents to 
learn the English language. Due to this fact, teachers ought to bear in mind the 
very issue of implementing any differentness into their classes in order to keep 
their students motivated to gain the knowledge. 

4.6. Study Limitations 
4.6.1. Presumed Study Limitations 
As far as the limitations of the study are concerned, certainly, the possible ab-
sence of the subjects during the classes is acknowledged, especially taking into 
consideration the exact time in which the pretest, test and posttest are to be 
conducted. Furthermore, the problems with mobile Internet access might appear 
to be one of the probable drawbacks. Although such situations are obviously 
considered commonplace, these might be also treated as inconveniences which 
are of high possibility to have an impact on the study outcomes (see also [21] for 
analysis). Going further, the students who are to use Facebook for the purpose of 
the study might not become involved enough in the tasks they are going to be 
provided with or they might take the undertaking facetiously. In this case, their 
levels of motivation and eagerness to learn English are not likely to be analyzed 
meaningfully. What is more, the subjects can also become too self-assured in 
making use of social networks while having regular classes, not only in the case 
of English but also other subjects they are supposed to treat in all seriousness 
[22] [23]. Yet, the overall research design appears to be auspicious since the 
sample size of both groups is identical and, likewise, in either case the 
course-book as well as the discussed unit is all the same. 

4.6.2. Actual Study Limitations 
Since the study consisted primarily in obtaining relevant data to be juxtaposed 
and compared at the end, it was crucial that selected research instruments had to 
be completed in detail. Specifically, the pretest, test and post-test, in the case of 
two groups, were carried out at the beginning, in the middle and immediately 
after the investigation. The control and experimental group participated in the 
study, with twenty-two students in each group. While carrying out the three 
main research instruments listed above, there were several students absent. 
However, they actually have accomplished the exact testing procedures, being 
provided with them on the subsequent lesson. Also, the limitations included 
quite frequent problems with the access to the Internet. Yet, this inconvenience 
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was not of high influence on the study results since the students mainly made 
use of online tasks outside school, after the classes. Besides, unfortunately, their 
level of engagement on the Facebook group, was not necessarily the same as the 
involvement of students considered as more proficient was still more visible. The 
weaker students were actively engaged in the online tasks as well but it was ap-
parent that they need more time and effort to build their confidence in making 
use of everyday English phrases. What is vital, is that the teacher of the group 
unquestionably stated, that the motivation to learn English was noticeably in-
creased in each individual, both in the case of the better students and the weaker 
ones. Also, bearing in mind the students’ commentaries, they themselves also 
found the experiment a remarkable way to become more motivated. 
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