
Open Access Library Journal 

How to cite this paper: Çağanağa, Ç.K. and Kalmış, A. (2015) The Role of Puppets in Kindergarten Education in Cyprus. Open 
Access Library Journal, 2: e1647. http://dx.doi.org/10.4236/oalib.1101647   

 
 

The Role of Puppets in Kindergarten  
Education in Cyprus 
Çağda Kıvanç Çağanağa, Ayten Kalmış 
Faculty of Education, European University of Lefke, Lefka, Cyprus 
Email: ckivanc@eul.edu.tr  
 
Received 27 June 2015; accepted 12 July 2015; published 17 July 2015 

 
Copyright © 2015 by authors and OALib. 
This work is licensed under the Creative Commons Attribution International License (CC BY). 
http://creativecommons.org/licenses/by/4.0/ 

   
 

 
 

Abstract 
This qualitative research aims to investigate that if the puppets can be used as a teaching tool in 
kindergarten education and how it is effective for children to learn. The question that this re-
search is trying to find out is who the pre-school language learners are. The data are gathered us-
ing two different kinds of research methods: observation and interview. It is a case study in which 
20 kindergarten children are taught English with a puppet named Pepe and students are observed 
whether or not they learn the language. In addition, two kindergarten teachers are interviewed 
about the use of puppets in English language classrooms. The data show that puppets are engaging 
and motivating for young learners. They are effective tools, which can be used in English language 
classrooms. However the study is limited to the role of puppets in kindergarten education in Eng-
lish language classrooms. Further studies may focus on the role of puppets in kindergarten educa-
tion in other fields such as science, art, and so on. 
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1. Introduction 
The pre-school years which are between ages 3 - 5 are known to be a special time in the lives of young children. 
It is a crucial stage of life in which a child develops himself/herself physically, intellectually, emotionally and 
socially. The children’s mental and physical abilities progress at a high rate from birth to the age of six. This pe-
riod is the time in which they start to interact with the world especially their families and meet new people be-
cause preschool is the first introduction of the child to the outside world. They gain independence and self- 
control. Moreover, they start to observe the world around them and gain experience to the events when they in-
teract with the people. In addition, the children are able to learn something new with a very high proportion. It 
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means that the period from birth to age six is a suitable interval for the children to take place of learning. Human 
beings’ learning capacity continues in all periods of their lives however; learning is more intense in the pre-
school years when compared to other periods. The early childhood education also enables the children to be 
successful in later school lives [1]. Crain [2] states that early childhood is a period of people’s lives in which 
they develop themselves regarding physical, cognitive, emotional and language domains. This is a period when 
people are faster learners than other periods in their lives. Crain [2] adds that children go a lot further than the 
other stages in their world, and they decode the language in the early ages (As cited in Göktolga [3]).  

So, the question that could be asked is “who are the pre-school language learners?” They are called as very 
young learners (VLYs) who learn another language in early childhood [4]. They are between the ages of 3 and 6 
years. Children start the mandatory education when they are six years old. Children may not be able to read and 
write the language in these ages till they start the primary school. Children are always enthusiastic learners when 
compared to the adult learners. They want to please the teacher in the classroom activities. They have a go at an 
activity even if they do not understand why or how. Children feel more relaxed in the classroom compared to 
adults and they are less embarrassed in speaking in a new language. Moreover, they have a native-like accent 
with the help of their lack of inhibition. Meisel [5] states that speech is a miraculous development of infants, 
toddlers and very young children because they are not formally taught it. The children do not spend effort to 
learn the speech of the language (As cited in Göktolga [3]).  

2. Literature Review  
It is accepted as a common view that young learners are better than adults in language learning. However, how 
the teaching should be in young learners’ education. The pre-school education curriculum is play-based because 
learning through play is fundamental to young children in education. It helps them develop the necessary skills 
in life. For example, puppets provide an essential link between learning and play which makes them wonderful 
teaching tools for at home, pre-school, classroom and in the wider community. Puppetry is a teaching aid, rather 
than a teaching method. The use of puppets should be coordinated with the curriculum and the syllabus to work 
well for the children language learning [6]. Korosec [7] indicates that motivation gets high and that is an impor-
tant reason for including the puppet in the educational process as a means to reach the curriculum goals [8].  

Rangarajan [9] states there is a misconception that puppets are only used for Primary and Kindergarten chil-
dren but it is a fact that puppets are loved by all age group and can be used in classrooms. However, it can be 
said that puppets are one of the most effective teaching techniques known for 5- and 6-year-old children. With 
children of this age, puppetry can be used daily, and a direct motive can be associated with the play [6]. More-
over; the puppets are very good language teachers beyond being entertainers. Therefore, in the following section 
puppetry will be examined in detail for a better understanding.  

2.1. What Is Puppetry?  
Puppetry is a very old and traditional form of art that is still active in almost every culture. Puppetry is used in 
many different contexts, for spiritual, cultural, and educational teaching. Puppetry is a form of theatre or per-
formance, which involves the manipulation of puppets. It is a very ancient art form, and is believed to have 
originated about 3000 years ago. Puppets have been used since the earliest times to animate and communicate 
the ideas and needs of human societies. Puppetry is used in almost all human societies both as an entertainment- 
in performance- and ceremonially in rituals and celebrations such as carnivals. Most puppetry involves story 
telling. Burn [10] states that puppets have united people of the world through a language unique to puppetry, 
consisting of more than words. Puppetry is a language, which conveys feelings, ideals and passions with a com-
bination of gestures and words (As cited in [11]). All puppets come to life as characters that can portray differ-
ent personalities and various traits and they cross all cultures. Puppets can share joy or sadness, they can be 
naughty or good, cheeky or shy, and when a child is engaged by a puppet they can learn lessons without even 
realizing.  

A puppet represents a manipulated object by a puppeteer; they are often figures representing human or animal 
forms. Puppet movements are controlled through hand movements, sticks or strings. The most popular type of 
puppets for young children are stick puppets and hand, finger puppets rather than the more complicated one. 
Holler [6] suggests that had-puppets which are controlled directly from underneath are the most useful for 
schools. They are much simpler to make and far easier to manipulate. Improvisation is easier, and the puppets 
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have a quicker movement to which children respond. Moreover; they are in close contact with the audience, so 
that an active participation can be obtained [6]. Therefore how is the usage of the puppets in education? Can 
language teachers use them in their classrooms?  

2.2. The Advantages of Puppets in Education  
There are many benefits of using puppets in the classroom. Puppets are an aspect of our history and everyday 
lives. They are valuable educational tools which can be used both for adult and young learners. As puppetry is 
primarily a visual art, it can communicate to people who are not literate or who do not understand spoken lan-
guage and it has been used in this way for thousands of years. According to Jean Piaget’s theory, puppets play 
helps young children develop creative and cognitive skills by forcing them to use their imagination. They make 
up the roles, the rules, the situations, and the solutions. It is through imaginative play that children come to un-
derstand the differences between fantasy and reality. The real world becomes more real to children who have 
opportunities to pretend. Firstly, the puppets can be used as a teaching tool in language classrooms. Lennon and 
Barbato [12] indicate that the puppets are used as a tool to encourage children to express their feelings. In addi-
tionally, puppets can change their behaviours (As cited in [3]. Low and Matthew [13] add that puppets have a 
valuable impact in engaging children and promoting language development (As cited in [14]). Peyton [15] states 
that puppets have a beneficial influence on learning and social development. Puppet language is unique in its 
ability to help teachers and children learn from one another, grow, and relate openly (As cited in [11]). The 
puppets create such an environment that children feel comfortable and self-conscious. Therefore, the young 
learners become less inhibited and they do not hesitate to take risks. This comfortable environment leads the 
students to explore the language and the conventions of the English language. Wegerif Mercer and Dawes [16] 
assert that the teachers could model behaviour and learning conversations via using puppets. This model could 
include ground rules for talk (As cited in [14]). They model the behaviours that teachers want to promote. 
Adults can model turn taking conversation by asking open ended question and use different voices. Puppets also 
provide students the face-to-face interaction that maximizes language learning. As indicated before, the puppets 
are colourful, tactile and manipulable. Therefore they respond to the children’s individual learning visually, au-
rally and kinesthetically. Peyton [15] adds that puppets are beneficial for the students who learn the language 
kinesthetically (As cited in [17]). Moreover, they are teaching tools, which make lessons more fun than the tra-
ditional classrooms. They make the lessons more active and lively and bring fun not only for children but also 
for the teachers who use puppets in their classrooms. Mishina and Wallace [11] indicate that the puppets destroy 
the barriers between the teachers and students in the classroom. The teachers who try to keep themselves with a 
strict distance in the classroom become friendlier to the children with the help of puppets. This entertaining at-
mosphere in the classroom, which puppets create, makes the teacher to act more candid to the students. More-
over the teacher’s strict looking in the classroom is diminished. By this way, the barriers between the teacher 
and the students can be broken down and easier communication in the classroom is achieved via puppets. Then, 
both the teacher and the students in the classroom have fun in their learning and teaching processes.  

Puppets are not only entertaining but also captivating. Young children believe and relate to the puppets. 
Therefore students would like to enter and explore the fascinating world. Hunt [18]) adds that young children 
accept the puppets as non-threatening sympathetic friends (As cited in [11]). Therefore even the quietest chil-
dren in the classroom try to speak with the puppets. The young learners do not feel threatened by puppets and 
they trust them. The children may use puppets to express their thoughts, fears and feelings, which sometimes 
gets difficult for them to voice to an adult. They discuss even the sensitive issues via puppets. The young chil-
dren work through their fears and they have a chance to tell their feelings without hesitation. Reidmiller [17] 
states that puppets prepare learners intellectually to learn. He adds that the puppets are powerful motivators in 
learning process of the children. The reason of it why it is that maybe they break down the barriers in the class-
room and creates an entertaining environment, which brings fun for the children. Another point of view is the 
use of puppets in classrooms makes the children to feel more relaxed and motivated, so the “affective filter” 
which blocks learning according to Krashen [19], can be reduced. Similarly, it can be stated that puppets help 
children have masks that they can hide themselves. Therefore, children are avoided stressful relations and they 
can communicate much more spontaneously with adults. Brezigar [8] adds that puppets motivate children to 
work and reduce the “affective filter”. Even the shy and apprehensive children develop their public speaking via 
puppets [17]. The reticent children get out of their shells and they become more expressive. The children can 
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express their thoughts, fears, and feelings, which may be difficult to voice sometimes, because the puppets act as 
“ambassadors” as well as friends. Burn [10] indicates that the use of puppets make the children to feel safer in 
the classroom. Puppets also help to improve communication skills, overcome language barriers and teach 
self-control (As cited in [11]). The students could also develop conversation skills such as risk taking and ap-
propriate responses in a conversation. Peyton [15] adds that children become more responsive and motivated 
because the puppets vanishes learning barriers, oppositional behaviour, negative moods (As cited in [11]). 
Moreover the puppets act as a powerful communication tools. The fun atmosphere the puppets create increase 
the communication between both the teacher to student and student to student. Zuljevic [20] indicates that the 
use of puppets in the classroom increase the students’ involvement, motivation, and the students’ oral language 
and communication skills (As cited in [17]). Reidmiller [17] supports this idea by saying that puppets provide 
opportunities for student expression through social aspects of communication. Moreover Majaron [21] points to 
the fact that puppets increase the communication skills of children. Majaron [21] states that if the puppets are 
used in everyday conversations of children, it will enable them to have richer vocabulary. The children also be-
come able to understand the semiotic-symbolic value of visual signs and the language of non-verbal communi-
cation (As cited in [8]). It means that students can develop their both non-verbal communication, which is very 
important in communication [8], and verbal communication skills with the help of puppets.  

Furthermore; puppets can help students learn how to work cooperatively with other students in the classroom. 
Bennett [22] indicates that students who are working in a group to prepare and present a puppet play give and 
take and share their ideas so it would let them to learn working cooperatively. Moreover; it enables them to es-
tablish group cohesion. The group work makes the students to improve their social skills. The puppet plays 
make students to have a sense of belonging to a group. The students feel responsible to work and this leads them 
to attain success individually. Bennett [22] indicates that if there is a group goal, the individual students may 
become more willing to work harder. He adds that performances such as, puppet plays make the students to ex-
plore stories in cooperation with their peers and to improve their individual proficiencies (As cited in [17]).  

Puppets encourage the children’s imagination, creative play, discovery and involvement to the activities. 
Puppets give children the opportunity to explore their creative side. They bring the story time to life. Puppets 
make the students to perform role-plays in the classroom. The teachers should plan their activities in which the 
puppets are combined with play. The children can plan and design everything from the story line to the puppets 
to the stage. Students use their imagination while they are trying to make puppets. For example; they can sew or 
use existing puppets. Puppets the students work on may be made of ice cream sticks, cardboard, paper plates 
etc… They also use their imagination while they are trying to give roles to them. They create different charac-
ters, roles, personalities to act. They are also an interactive way to introduce narrative to the children. The stu-
dents’ involvement to the activities can increase because they take an active part while performing puppet plays. 
As it is proven, there are lots of benefits of using puppets in the children’s learning experiences. Puppets can be 
used from babies’ right through early childhood and beyond. They are suitable materials to be used especially in 
pre-school education. The children like them and they participate to the lessons in which puppets are used. Pup-
pets can develop their imagination, creativity and discovery skills. On the other hand, they let the students to 
have fun in the classrooms. It means that the children both learn the language and they have enjoyable time, 
which is one of the most difficult things to do for teachers. The puppets also break down the barriers between 
the teacher and the students. Even the most reluctant students try to answer them. The puppets initiate the com-
munication in the classroom. These properties show that the puppets are incredible teaching tools, which can be 
used at home, in classroom and in wider community. Therefore, the preschool English teachers should use them 
in their classrooms without any hesitation to teach new vocabularies and to create dialogues etc… The English 
teachers should plan their lesson plans in which the puppets are combined with play, which makes the learning 
easy for the kindergarten students.  

3. Research Questions  
The puppets are useful tools, which can be used in children’s education. In this study, the role of puppets in 
kindergarten children’s education will be discussed. The research focus on the relation between the usage of 
puppets in kindergarten classrooms and the students’ attention and involvement to the lessons in which puppets 
are used to teach English throughout the lesson. The research questions are;  

1) How influential is the use of puppets with kindergarten children in English language teaching?  
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2) In what ways, using puppets bring advantages and disadvantages to the learning process of children?  

4. Methodology 
The study aims to investigate the usage of puppets in English language teaching classrooms in kindergarten 
education and their effects on the students learning of the language. It is a case study, which continues 5 weeks 
in Gaziveren Kindergarten.  

4.1. Participants  

The study has been applied in a kindergarten named Gaziveren Kindergarten with permission from the govern-
ment. The study continues 5 weeks, one hour in a week. The participants consist of 20 pre-school children at the 
ages of 5. All of the students are Turkish Cypriots. The classroom consists of two groups of kindergarten chil-
dren. They were gathered for English classes which they have one hour in the week. There are 12 boys and 8 
girls in the classroom. There is only one disabled student who cannot speak. He shows his emotions by trying to 
show the objects and using his eyes. However; he still tries to attend to the lesson. The young children in the 
classroom are active learners in the classroom. They show their emotions easily. It means that when I ask them 
if they like something or not, they tell their opinions without any hesitation. They do not know how to write in 
English, even in their first language. The only thing they can write is their names. The style of learning of the 
children changes from one to another. They are visual, auditory and kinesthetic learners. They were showing 
their parts of body with the help of song named “Head, shoulder, knees and toes”. While some of them were 
trying to show their body parts, some of them preferred just to listen to the song and not to pretend. They pre-
ferred to sit silently in the classroom instead of acting it. This can be an example of that learning styles are 
changeable from person to person. Moreover, the students are taught English with the help of puppet named 
“Pepe” because it is a famous cartoon character in their country (Turkey and Cyprus). They like the puppet 
“Pepe” so much. They also find it interesting the pictures and the videos that I bring to the classroom. The sub-
jects that they have learned in the classroom are “saying hello and goodbye, asking and answering their names 
(What is your name? —My name is Pepe), 5 common colours (red, pink, blue, yellow, green ) and parts of body 
(head, shoulders, knees and toes, eyes, ears, mouth, nose) for five weeks. In the activities, certain items were 
used to encourage learners such as a bar of chocolate. They are always voluntary to start an activity but they get 
bored easily after a short time. Therefore, they should be included to the lesson with different kind of exercises. 
They like playing games and painting pictures in the classroom so I prefer to let them do these activities if time 
is left. They always wait for verbal encounter from me to encourage them. They want to be appreciated by the 
teacher with their works. The language that is used in the classroom is their native language (Turkish). The use 
of first language (Turkish) is generally preferred while even giving commands and directions to them. However; 
unlike the most children, they do not like to go around in the classroom. They would prefer to sit in their places 
and wait for the teacher to ask them questions. After the observation process has finished, two kindergarten 
teachers who works in the same institution (Gaziveren Kindergarten) were interviewed by the researcher. They 
are not English language teachers. They are pre-school teachers but they teach English to the kindergarten chil-
dren because there is no English teacher in the institution. The gender of two teachers is female. They are ex-
perienced teachers. One of them has been teaching in kindergartens for 5 years and the other one has been 
teaching for 7 years. Moreover, both of them generally use puppets in their English language classrooms be-
cause they have used an English course book named “Cheeky Monkey” till this semester.  

4.2. Research Method/Data Collection  

The study is a case study. It is a Qualitative Research. It is applied to the 20 young learners at the age of 5 in 
Gaziveren Kindergarten. They are taught English with the help of puppet named “Pepe” which has been adapted 
by me for English classes in the following 5 weeks. Then, the children are observed if they learned the language 
(English) or not in this 5 week period. My last lesson with kindergarten children has been taped to video to be an 
example for the other researchers. In this study, two data collection methods are used: observation and interview. 
Firstly, the kindergarten children have been observed, which can be accepted as an experimental study. Then, 
two kindergarten children have been interviewed about the use of puppets in English language classrooms.  
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4.3. Observation  
Observation is not always accepted as important data collection method in quantitative researches. Silverman 
[23] indicates that this can be because of the fact that it is difficult to conduct observational studies on large 
samples. Moreover, the reliability of the observations in quantitative researches is generally discussed because 
different observers may record different observations [23]. It is true that the observers may add their own feel-
ings or they may miss something important in the classroom so it fails to attain the accurate data. However, ob-
servational studies can usually be used in qualitative researches. This research is a case study, which is qualita-
tive one. The kindergarten children have been taught English for 5 weeks by me. Furthermore, their learning 
process in this five weeks also observed by me again. The last hour of my lesson has been taped to the video to 
be a sample and only a short piece of my lesson has been transcribed to the English. I transcribe the part that in 
which I ask them questions about my usage of “Pepe” in the classroom and their opinions about the lessons we 
have had until now. I try to catch their real opinions by asking them questions such as “Do you like Pepe?” “Are 
you happy that Pepe comes to classroom?”  

4.4. Interviews 
In this research, multiple methods are used. One of them is observation and the other one is interview. The rea-
son why multiple methods are used in this research is to increase the validity and the reliability of my study. A 
study which depends on just observation of the kindergarten children in the classroom is not sufficient for the 
reliability of the study because Therefore, the interview was preferred to choose as a second data collection 
method to increase the validity and the reliability of the research. In addition to my five-week observation, two 
kindergarten teachers who have been teaching in Gaziveren Kindergarten for more than 5 years were inter-
viewed. They are not English language teachers. They are kindergarten teachers but they teach English to the 
kindergarten children because there is not an English teacher who can teach English in the school. They teach 
English to the children with the help of the book “Cheeky Monkey”. The teachers were asked 5 open-ended 
questions about the use of puppets in language classrooms. They were asked if they experience using puppets in 
their English language classrooms or not. Moreover, they are asked about their procedures while using it, and 
their opinions about the advantages of them. Both of the kindergarten teachers are experienced teachers so they 
give sufficient answers to my questions. They both have experienced the use of puppets in their classrooms so 
they do not have difficulty answering my questions. The language, which is used in the interviews, is Turkish. 
Then, the teachers’ answers in the interview have been translated to English and transcribed.  

5. Discussion  
This study aims to investigate the relationship between the usage of puppets in kindergarten children’s English 
language classrooms and the effects of it in children’s second language learning. The first hypothesis that is re-
ceived from the study follows: The puppets are incredible second language (English) developers. They can be 
used in kindergarten children’s language education effectively. They are not only a material which helps the 
teacher but also they act like a teacher assistant which means a different approach to the teaching method be-
cause instead of following a traditional role in the classrooms, teachers may teach cooperatively with the puppet. 
As mentioned before, Quintero [24] stress on that puppetry is a powerful tool for literacy and language devel-
opment. Additionally, Lennon and Barbato [12] also mention that the puppets can be used as a language tool 
with children. The puppets provide the children to express their feelings and even to change their behaviours (As 
cited in [11]). Moreover; the study demonstrates that the puppets are important tools in language development. 
The kindergarten teachers who are interviewed also accept it by saying:  

“In my opinion, puppets should be used. It is an important teaching method. The puppets attract the students’ 
interest.” (Teacher A)  

“According to me, it is suitable to use puppets in English classes. The children participate to the lesson with 
interest because they like puppets very much.” (Teacher B)  

As discussed above; the puppets are desirable language teaching tools in the pre-school education because 
they are materials, which are liked by the children. The children want to answer the questions and they raise 
their hands to participate to the lesson because the puppets make them take their interest to the lesson and it cre-
ates an enjoyable environment in which the learning becomes easier.  

http://dx.doi.org/10.4236/oalib.1101647


Ç. K. Çağanağa, A. Kalmış 
 

OALibJ | DOI:10.4236/oalib.1101647 7 July 2015 | Volume 2 | e1647 
 

Besides, Low and Matthew [13] indicate that the puppets may have a huge impact in engaging children and 
promoting language development (As cited in [14]). Piazza [25] mentions that the students can use the hands-on 
approach to learning where they can touch and hold the realistic puppet (As cited in [17]). On the other hand, 
Keogh and Naylor [26] defend the idea that concept cartoons encourage children to engage to the lesson or topic 
because the puppets do not have the status or authority of the teacher (As cited in [14]). Therefore, in the ex-
perimental study; a popular cartoon character “Pepe” was chosen. They were familiar with it so they felt more 
relaxed while they were speaking with it.  

Moreover, according to Majaron [21] the children learn the skill by simply watching their teacher’s frequent 
use of the puppet in dialogical plays (As cited in [8]). Mishina and Wallace [11] also state that the puppets can 
be effectively used to increase dialogue. On the other hand, Naylore [14] asserts that puppets allow teachers to 
take on new roles in the classroom. He adds that puppets make children to engage in dialogue in a non-threat- 
ening atmosphere. Hence, in the experimental study the puppet “Pepe” was used in conversation based lessons. 
Later on, Pepe goes around the classroom and asks every individual child to tell their names.  

On the other hand, the study shows that the use of puppets in English language classrooms have lots of ad-
vantages both for the children and the teachers in the classroom. The puppets attract the students’ interest to the 
lesson, help them to gain confidence to interact with the environment and have fun while learning the language. 
Firstly, the puppets are helpers of teachers to make the children to concentrate on the lesson because the puppets 
take the students’ interest in the classroom. Quintero [24] states that visual and oral aspects of puppetry make it 
a strong aid for language acquisition. This statement is also supported with the pre-school teacher’s answers in 
the research. When they are asked “what properties should a puppet have according to you?” they answer:  

“Firstly, I…it should be close to reality…It should be colourful…the colours of it should be vivid as to take 
the children’s interest…hmm…Of course, we prefer that it should be made of soft material…because the child 
damage it while he/she is playing with it…It should be made of healthy cloth…These…for me. (Teacher B).  

As it is seen, the kindergarten teacher prefers the puppet should be real-like object to bring it to the classroom. 
Also, she believes that the puppet should have vivid colours to take the students’ interest. The other teacher 
supports this idea by saying that:  

“The colours and the appearance of the puppet should take the students’ interest in my opinion” (Teacher A)  
Moreover, young children accept the puppets as non-threatening sympathetic friends [11]. Korosec [7] also 

asserts that the children trust the puppet. The children believe that the puppets are like human; they sleep, watch 
over them, learn together with them, and listen to them. They may find the puppets more sincere than the adults 
may (As cited in [3]). Additionally, Marajon [21] states that in the child’s fantasy, each object has its own life 
and soul. Objects and toys take over the function of the imaginative world in which the child tell his/her prob-
lems and ask for solutions (As cited in [3]). 

As discussed above, the children like the puppets so much and they think that they are alive-like. The conver-
sation between the teacher as an interviewee and may be an example of it. The conversation follows:  

“Teacher A: Yes, I don’t use it all along the lesson. I take it to my hand from time to time. And when I don’t 
use it, I put the puppet to a place in the classroom which is seen by the students clearly and the puppet watches 
us. I: (Laughing) For the purpose of making the students to be more silent in the classroom. Teacher A: (Nod-
ding) yes, yes…”  

The answer of the teacher shows that the children think the puppets are like us: they feel and they act in their 
world. The answer of the teacher is one of the most interesting for me because I have never tried it out in my 5 
week teaching process. It is interesting that the children believe that the puppet watches over them. It is seen that 
we as teachers can use it as a classroom management tool in our classrooms. Wallace and Mishina [11] state that 
the puppets can become an integral part of classroom environment. They can be used to change the inappropri-
ate behaviour and manage the classroom.  

Furthermore, it is sure that the puppets affect the world of children positively. The children become more 
comfortable and open up to their world with the help of puppets [11]. The puppets create an enjoyable environ-
ment in which the children feel themselves safe. Mishina and Wallace [11] support that the strict distance be-
tween the teacher and the children in the classroom decrease via the impact of puppets. Not only the students 
and but also the teacher have fun in the lessons in which puppets are used as a material. The teacher who has 
been interviewed by the researcher thinks that puppets create a positive environment in the classroom too. She 
says:  

“First of all, because of the fact that the children like the puppets, they get excited… They want to participate 
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to the exercises…They want to touch the puppets…I observed that the children participate to the activities in 
which the puppets take place…and I observed that they like it very much…At this kind of environment, the 
learning of the children reaches to the top…So… According to me, using of the puppets is effective…” (Teacher 
B)  

As shown, the data which is received from the interview and the observation demonstrate that using puppets 
as a second language teaching material for kindergarten children has lots of benefits for the learning of them and 
the teaching-learning atmosphere in the classroom. 

6. Conclusion  
Considering all these advantages of using puppets in English language classrooms, it could be summarized that 
the puppets are incredible language teaching tools if the kindergarten teachers use them regularly and con-
sciously. The puppets not only encourage the learning of the children but also create a funny atmosphere in the 
classroom. Children become more self-confident in future education. They develop their communicative skills 
because they feel more relaxed while they are talking with the puppets instead of an adult or teacher. Moreover, 
the enjoyable atmosphere that the puppets create breaks down the barriers between the teacher and the children. 
Both teachers and children in the classroom gain the benefits of puppets if they are used in the proper way.  

Limitations  
The study demonstrates that the puppets are important tools in both first language and second language teaching. 
However, it fails to teach some subjects with using puppets because using puppets is sometimes insufficient in 
the classroom. Moreover, using the same puppet for 5 lessons make the students to be bored. If the facilities are 
possible, a separate puppet for each week may be better to attract the children’s interest. They start to get accus-
tomed of it and they guess what happens in the next stage so they lose their interest to the puppet day by day. On 
the other hand, teachers are required to be educated to use puppets. One recommendation could be that studies 
could be made as there is not much research made in this area. 

References 
[1] Chuang, S.S. and Su, Y. (2009) Says Who?: Decision-Making and Conflicts among Chinese-Canadian and Mainland 

Chinese Parents of Young Children. Sex Roles, 60, 527-536. www.citeulike.org/group/9568/article/6413452   
http://dx.doi.org/10.1007/s11199-008-9537-9  

[2] Crain, W. (2005) Theories of Development: Concepts and Applications. Pearson, New Jersey. 
[3] Göktolga, B.I. (2013) Self Reports of Preschool Foreign Language Teachers on Early Childhood Foreign Language 

Teaching and Related Challenges. The Department of Early Childhood Education.  
[4] Reilly, V. and Ward, S.M. (1997) Very Young Learners (Resource Books for Teachers). Oxford University Press, Ox-

ford.  
[5] Meisel, J. (2011) First and Second Language Acquisition. 

http://encore.deakin.edu.au/iii/encore/record/C__Rb2597837__STeaching+bilingual+children__P0%2C6__Orightresul
t__X1?lang=eng&suite=cobalt  

[6] Holler, J. (1965) Unesco Service of Articles on Education: Puppets in Primary Education. Unesco Indexe Archives.  
[7] Korošec, H. (2012) Playing with Puppets in Class—Teaching and Learning with Pleasure. In: Kroßin, L., Ed., The 

Power of Puppet, The UNIMA Puppets in Education, Development and Therapy Commission, Zagreb. 
[8] Brezigar, B. (2010) How Does the Introduction of an English Speaking Puppet Influence the Use of English in Group 

Speaking Activities? The University of York, York. 
[9] Rangarajan, P. (2011) Educative and Interactive Puppet Plays Addressing Environmental Issues and Creating Aware-

ness in Rural Community—A Case Study of Mahaboobnagar District, Andhra Pradesh. Indian Journal of Science & 
Technology, 4, 279. 

[10] Burn, J. (1989) Express It with Puppetry—An International Language.  
[11] Mishina, L. and Wallace, A. (2004) Relations between the Use of Puppetry in the Classroom, Student Attention and 

Student Involvement. Brooklyn College, Brooklyn. 
[12] Lennon, J. and Barbato, P. (2001) The Emotions: A Vocabulary before Language. The Journal of the Imagination in 

Language Learning and Teaching, 6, 1-2. http://www.njcu.edu/CILL/vol6/lennon.html 

http://dx.doi.org/10.4236/oalib.1101647
http://www.citeulike.org/group/9568/article/6413452
http://dx.doi.org/10.1007/s11199-008-9537-9
http://encore.deakin.edu.au/iii/encore/record/C__Rb2597837__STeaching+bilingual+children__P0%2C6__Orightresult__X1?lang=eng&suite=cobalt
http://encore.deakin.edu.au/iii/encore/record/C__Rb2597837__STeaching+bilingual+children__P0%2C6__Orightresult__X1?lang=eng&suite=cobalt
http://www.njcu.edu/CILL/vol6/lennon.html


Ç. K. Çağanağa, A. Kalmış 
 

OALibJ | DOI:10.4236/oalib.1101647 9 July 2015 | Volume 2 | e1647 
 

[13] Low, J. and Matthew, K. (2000) Puppets and Prose. Science and Children, 37, 41-45. 
[14] Naylore, S. (2008) Puppets Promoting Engagement and Talk in Science. 
[15] Peyton, J. (1996) Puppet Language: The Science of Communicative Play.  

http://www.puppetools.com/v3/library/pdf/PuppetLanguage.pdf  
[16] Wegerif, R., Mercer, N. and Dawes, L. (1999) From Social Interaction to Individual Reasoning: An Empirical Investi-

gation of a Possible Socio-Cultural Model of Cognitive Development. Learning and Instruction, 9, 493-516. 
http://dx.doi.org/10.1016/S0959-4752(99)00013-4 

[17] Reidmiller, M.S. (2008) Benefits of Puppet Use: The Benefits of Puppet Use as a Strategy for Teaching Vocabulary at 
the Secondary School Level with Students Who have Mixed Learning Disabilities. 

[18] Hunt, T. and Renfro, N. (1982) Puppetry in Early Childhood Education. Nancy Renfro Studios, Austin. 
[19] Krashen, S. (1985) The Input Hypothesis: Issues and Implications. Longman, New York. 
[20] Zuljevic, V. (2005) Puppets—A Great Addition to Everyday Teaching. Thinking Classroom, Vol. 6, January 2005. 
[21] Majaron, E. (2011) Art as a Pathway to the Child. Keynote Presentation to the 11th Biennial Conference of the Euro-

pean Affective Education Network (EAEN), University of Ljubljana, Slovenia, 26-30 June 2011. 
[22] Bennett, R. (2002) Teaching Reading with Puppets. ERIC Document Reproduction Service, No. ED462242. Retrieved 

14 July 2007, from ERIC Database. 
[23] Silverman, D. (2005) Doing Qualitative Research. Sage Publications, New York. 
[24] Quintero, S.B. (2011) Puppetry and Art Education: A Personal Journey. Iowa Research Online, University of Iowa, 

Iowa City. 
[25] Piazza, C.L. (1999) Multiple Forms of Literacy: Teaching Literacy and the Arts. Merrill/Prentice Hall, Upper Saddle 

River. 
[26] Keogh, B. and Naylor, S. (2007) Spellbound Science 1. Millgate House Publishers, Sandbach. 

http://dx.doi.org/10.4236/oalib.1101647
http://www.puppetools.com/v3/library/pdf/PuppetLanguage.pdf
http://dx.doi.org/10.1016/S0959-4752(99)00013-4

	The Role of Puppets in Kindergarten Education in Cyprus
	Abstract
	Keywords
	1. Introduction
	2. Literature Review 
	2.1. What Is Puppetry? 
	2.2. The Advantages of Puppets in Education 

	3. Research Questions 
	4. Methodology
	4.1. Participants 
	4.2. Research Method/Data Collection 
	4.3. Observation 
	4.4. Interviews

	5. Discussion 
	6. Conclusion 
	Limitations 
	References

