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Abstract 
This study aimed to explore Inclusive Pedagogy Literacy among the academic 
community at the Institute of Teacher Education (Institut Pendidikan Guru). 
The focus of the study is the application of Inclusive Pedagogy in teaching and 
learning in the classroom. The samples were chosen among the lecturers at 
the Institute of Teacher Education through purposive sampling based on their 
involvement in their major teaching specialization for the subject of special 
education, language specialization, music studies, physical education and 
sports science, Islamic education and visual arts education. Qualitative me-
thods involving interview techniques, observation and reflection of teaching 
have been fully utilized in data collection. Data were analyzed by inductively 
to get the theme in line with the objectives of the study. The findings showed 
that the elements such as the ability of students, provision of equal learning 
opportunities, the active involvement of students, and the diversity of stu-
dents’ capability are the themes to taking into account by the respondents. Im-
plications of the findings of the study suggest that the inclusive pedagogy lite-
racy among the academic community is in a position to provide added value 
to students’ knowledge. Awareness of inclusive pedagogy will help in prepar-
ing students as a novice teacher to be able to formulate a coherent activity 
based on clinical experience and effective teaching. 
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1. Introduction 

The teacher education curriculum in Malaysia is a plan designed to give learning 
experience for learning and learning experience for teaching. This is aimed at 
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producing professional teachers who are dynamic, relevant, futuristic, respon-
sive, holistic, and integrated (Ministry of Education Malaysia, 2013) [1]. The 
curriculum is a comprehensive plan to be inculcated in the future teachers 
through the implementing agents in Institute of Teacher Education or known as 
Institut Pendidikan Guru (IPG). In this context, the Institute of Teacher Educa-
tion (Institut Pendidikan Guru) plays a role in delivering knowledge, training 
and equipping future teachers in various fields to fulfill the needs of education in 
Malaysia in line with the needs of the current globalization concept.  

The role of IPG’s in enhancing the effectiveness of the education system to a 
global excellence level on par with other developed countries is recognized by 
the world; its mission requires very high expertise and skills among lecturers. 
The expertise and skill that are enhanced from time to time are aligned with the 
rapid developments in research as seen in various new scenarios such as changes 
in teaching and learning strategy implemented in the classroom. The movement 
based on the National Education Philosophy (Falsafah Pendidikan Kebangsaan 
or FPK) is designed to transform education in a systemic way in terms of school 
learning practice and school management toward preparing students to face the 
era of knowledge explosion without borders and simultaneously facilitate 21st 
century learning (Ministry of Education Malaysia, 2013) [1]. 

Inclusive Pedagogy and Academic Community 

Pedagogy is the art and science of teaching encompassing principles, strategies, 
approaches and techniques and various considerations to ensure the success of 
any teaching (Cohen & Bhatt, 2012) [2]. Such teaching is said to be an art and a 
science because it needs to take into consideration individual differences among 
students, to select the appropriate approach, meet the students’ needs and con-
sider the students’ potential. These elements are necessary for equipping future 
teachers so that they are ready when assigned as novice teachers in schools later 
(Lumpkin, Achen, & Dodd, 2015) [3]. 

Inclusive Pedagogy (IP) forms one of the teaching media where this pedagogy 
practice can fulfill the varied needs and different capacities of student groups 
(Milem, 2007) [4]. The practice of Inclusive Pedagogy in the classroom is one of 
the initiatives proposed to achieve the government’s aim of enhancing equity 
and unity. The aim is highlighted in the Malaysia Education Blueprint (MEB) 
2013-2025 (Ministry of Education Malaysia, 2013) [1]. Studies show that IP is 
able to create an environment unlimited by student diversity in terms of cogni-
tive level, and social and cultural backgrounds (Cohen & Bhatt, 2012; Florian & 
Spratt, 2013) [2] [5].  

The academic community in a tertiary institution plays a role as a model for 
students (Bocala, 2012) [6]. They also act as catalysts in encouraging higher or-
der thinking skills, creativity, innovation and building self concept in activating 
the learning process in line with the current curriculum needs (Ball & Garton, 
2005) [7]. The academic community also functions in determining the direction 
of learning with the set objectives, and in fact is an important model of learning 
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for the students (Bocala, 2012) [6]. 
This study uses the reflective theory (Wallace, 1991, 2015) [8] that teacher edu-

cators must have existing knowledge and experience related to their field of em-
ployment. When undergoing professional training, a teacher educator is able to 
relate received knowledge with experiential knowledge that is two important 
sources of professional training. Received knowledge is the knowledge obtained as 
a result of the teaching and learning, while the experiential knowledge by an indi-
vidual is a knowledge through their own activity naturally in everyday life. Both of 
these experiences complement each individual student to become a more mea-
ningful learning experience (Middleton, (2013) [9]. Both these sources of know-
ledge are, according to Wallace (1991, 2015) [8] mutually dependent on enabling 
teachers to be more ready to carry out their professional tasks. In the context of 
this study, student engagement depends on the experience and knowledge found 
in the lecturers. Inculcation of inclusive pedagogy by lecturers in learners at the 
Institute of Teacher Education (Institut Pendidikan Guru, IPG) influences the ap-
plication of theory into practice when they first serve as novice teachers later. This 
study also requires lecturers to undertake are flection on their teaching and learn-
ing by relating their knowledge and their experience of inclusive pedagogy with 
the ability level of the IPG students (Nomme & Birol, (2014) [10]. 

2. Statement of Problem 

Studies have revealed that the occurrences of IP may show a positive relationship 
with learning outcomes. Unawareness of teachers in schools toward their 
students’ ability levels causes teachers to often conduct teaching and learning 
based on the planning desired by the learning standards (Florian & Spratt, 2013) 
[5]. Studies have shown that teachers in schools often feel that students having 
the same ability levels are responsive toward the teaching and learning of 
teachers in the classroom (Hall, Quinn & Gollnick, 2014; Hardy & Woodcock, 
2015) [11] [12]. Studies also show that teachers introduce teacher-centered, 
student centered and resource based teaching and learning approaches (Mac- 
Kenzie & Ballard, 2015, Petersen, & Gorman, (2014) [13] [14]. The choice and 
planning of teachers in determining the approach, technique and activity in any 
teaching is to achieve desired learning outcomes (Mesquita, Coutinho, De Mar- 
tin-Silva, Parente, Faria, & Afonso, (2015) [15]. Nevertheless, many studies 
found that teachers feel that IP is synonymous with special needs children in 
school without knowing inclusive pedagogy is a philosophy uniting the student, 
families, teachers/educators and community members to create a conducive 
school or social institution (Missildine, Fountain, Summers & Gosselin, 2013) 
[16]. The inclusive process will enable students from diverse backgrounds and 
abilities to gain the same opportunities and access the same teaching/learning 
through different strategies and techniques.  

3. Objective of Study 

This study aims to explore the literacy of inclusive pedagogy among the aca-
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demic community in the Institut Pendidikan Guru. The focus of the study is in 
the application of IP in teaching and learning in the classroom. The research 
question to be answered by the study is  
1) To what extent the IP is made the medium of teaching and learning among 

the lecturers at the Institute of Teacher Education. 
2) To what extent the IP strategy significant to the process of teaching and 

learning. 

4. Methodology 

The research design used depends on the purpose of a study (Maxwell, 2005) 
[17]. In line with the objective of the study to explore the inclusive pedagogy li-
teracy among the academic community at the Teacher Education Institute (In-
stitut Pendidikan Guru) and its application in the classroom, qualitative me-
thods used in data collection using interviews, observation, and reflection from 
the sample. 

4.1. Respondents 

Initially, 24 academic lecturers from Institute of Teacher Education were in-
volved in this study consisting of lecturers among those with specializations in 
specific subjects as shown in Table 1. The samples were chosen among the lec-
turers at the Institute of Teacher Education through purposive sampling based 
on their involvement in their major teaching specialization. 

The respondents are lecturers who have teaching experience between 8 - 15 
years old with an average age of between 45 years. In addition, gender male lec-
turers were 8 (33.3%) people and the remaining 16 (66.6%) women were among 
the lecturers. 

4.2. Data Collection Procedures 

This study used a qualitative data collection approach requiring the researcher to 
act as the main instrument (Bogdan & Biklen, 2007; Merriam, 2001) [18] [19]. 
Data were collected through observations, interviews as well as reflective analysis 
of the lecturers’ teaching and learning. 

 
Table 1. Distribution of respondents. 

Department Number of Lecturers 

Special Education 3 

Language Specialization (Malay Language and English Language) 6 

Music Education 3 

Physical Education 3 

Islamic Education 3 

Visual Arts Education 3 

Sports Science 3 

Total 24 
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4.2.1. Observation 
The data were collected by observations thus giving the researchers opportu-
nity to obtain information directly from the program, process or any matter to 
be researched in a natural situation (Merriam, 2001) [19]. For this study, the 
observation protocol (Appendix A) is used as a guide for determining matters 
to be observed and recorded. In the context of the study, the researcher will 
carry out observation of the teaching and learning by the lecturer in the class-
room. 

4.2.2. Interview 
For this study, interview technique is the source enabling the researcher to know 
and understand as well as confirm the phenomenon being studied. This tech-
nique is a purposive conversation requiring the interviewer to be face to face as 
individuals or in a group (focus group) with the participants in order to obtain 
information or clarification regarding some matter.  

In the context of the study, interviews were carried out after the respondents 
(lecturers) had carried out their teaching and learning. Focused interviews were 
carried out one week before and one week after carrying out teaching and learn-
ing. This entailed the researchers to provide stimuli to enable lecturers to do ref-
lection on their teaching and learning. Interviews conducted not less than one 
hour for each session depending on the saturation data. The respondents were 
interviewed in focus groups according to their areas of expertise of each study. 
In this context, the respondents interviewed by the departments that they each 
consist of those who are in Special Education, Language Skills (Malay Language 
and English Language), Music Education, Physical Education, Islamic Educa-
tion, Visual Arts Education and Sports Science. 

4.3. Data Analysis  

As emphasized by Miles and Huberman (1994) [20], analysis begins as soon as 
the researcher starts the field work. Data collected were analyzed at two levels: 
analysis during data collection and analysis after data collection. Data analysis in 
the first phase was carried out simultaneously and continuously when in and 
outside the field. This meant that the researcher carried out analysis while ob-
servations were ongoing. Issues and matters arising and requiring clarification 
from participants were answered through interviews later. The researcher also 
had the opportunity to obtain related documents for triangulation. All the col-
lected data were arranged in the form of field notes and audio cassette record-
ings that needed to undergo the data cleaning stage, data understanding, and 
analysis to determine the codes and categories.  

5. Findings 

This study is aimed at exploring the IP literacy among the academic community 
at the Teacher Education Institute by giving focus to the application of IP in 
teaching and learning. The question to be answered in this study is to what ex-
tent inclusive pedagogy is used as the mode of teaching and learning among the 
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lecturers at the Institut Pendidikan Guru. This study also tries to explore to what 
extent the strategy of IP significant in the process of teaching and learning in the 
classroom context. Responses were analyzed qualitatively to address the research 
question. Themes of the findings are as follow. 

5.1. Varied Teaching and Learning Approaches to Attract Student  
Interest and Attention 

The findings of the study show that respondents use inclusive pedagogy strategy 
as varied teaching and learning approaches to attract student interest and atten-
tion. Student centered and resource centered elements formed the core of im-
plementing classroom teaching and learning. 

Student centered also known as learner-centered education, broadly encom-
passes methods of teaching that shift the focus of instruction from the teacher to 
the student. In original usage, student centered learning aims to develop learner 
autonomy and independence by putting responsibility for the learning path in 
the hands of students.  

Resource centered elements mean that students use the resources provided to 
understand the context of teaching and learning in the classroom. 

5.2. Varied Approaches in Teaching and Learning to Ensure  
Achievement of Course Learning Outcomes 

The findings also show that respondents use varied and multiple approaches in 
teaching and learning to ensure achievement of Course Learning Outcomes. For 
this objective, inclusive pedagogy is one of the interdisciplinary modes of deli-
very. The study also found that respondents were always making effort to en-
courage and unearth the potential of students in the classroom. They showed 
awareness of the varied levels of ability and capability of students. This is true of 
all fields of specialization involved. 

5.3. Encourage Collaborative Problem Solving 

Besides that, the findings also show that respondents stimulate the critical 
thinking of students, give tasks based on problem solving and encourage colla-
borative problem solving in classroom teaching and learning. These elements are 
inculcated by considering the individual differences in ability among the stu-
dents. 

5.4. Varied Needs and Different Capacities of Student Groups 

The research found that respondents incorporate the element of Inclusive Peda-
gogy forms one of the teaching media where this pedagogy practice can fulfill 
the varied needs and different capacities of student groups. Courses such as in 
Music education, physical education and sports science need to use this kind of 
approaches as the student’s entry point are different from one and another. This 
is able to create an environment unlimited by student diversity in terms of cog-
nitive level, and social and cultural backgrounds. 
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5.5. Significant Approach 

Research also found that respondents believe that the application of inclusive 
pedagogy is the significant approach in respect of the capabilities and abilities of 
students in the classroom. This is because there are students in teacher education 
institutes of different capabilities. So by introducing this approach, students feel 
they are able to be equally active in teaching and learning in the classroom. 

6. Discussion 

This study aims to explore literacy pedagogy inclusiveness among lecturers in 
teacher training institutes. The findings show that the lecturers to practice ele-
ments of inclusive pedagogy in teaching and learning in the classroom. The role 
of the academic community in completing the trainee teachers with the know-
ledge of pedagogy is important. Teaching and learning strategies are introduced 
to a variety of supplies for the start of their work as a teacher in the future. In-
clusive pedagogy is one of the teaching and learning strategies (Missildine, 
Fountain, Summers & Gosselin, 2013) [16].The concept of inclusive pedagogy is 
to give space and opportunity for all students to be actively involved on the basis 
of the level of their capacity and capability of each individual. This element is 
very important in giving confidence to the students to actively participate in 
classroom-based capability (Jones, 2014; Petersen & Gorman, 2014) [21], [14]. 
Therefore, this study was undertaken to explore the extent of the use of inclusive 
pedagogy in the academic community and hold a significant element in the 
teaching and learning in the classroom. 

Diversity in teaching and learning approaches, especially in introducing an 
inclusive pedagogy provides a new experience to the trainee teachers. It is well 
suited for inclusive pedagogy used against students of various levels of ability in 
particular students of option music, physical education and languages have dif-
ferent levels of basic skills and are suitable they are exposed to these concepts. In 
addition, those experienced by trainee teachers is likely to be put into practice 
when they start working as a teacher in the future (Jones, 2014; Missildine, 
Fountain, Summers & Gosselin, 2013) [16] [21]. 

The study also explores significant extent inclusive pedagogy in teaching and 
learning in teacher education institute. The findings clearly show that the stu-
dents have the ability and different abilities to each other in class. Thus, by 
adopting the inclusive pedagogy, lecturers provide the opportunity and the 
chance for students to feel confident in carrying out the tasks outlined. Inclusive 
pedagogy is also responsible for the disappearance sparked a spirit of coopera-
tion of students in the classroom. Their sensitivity to different levels of ability, 
especially when given different level of task and assignments would be a serious 
boost morale and work together towards the goal of teaching and learning. 

Other than that, lecturer sensitivity to different levels of ability among stu-
dents is also a very important element. This is because, as educators, we should 
not deny that there are capacity and capability in individual aspect. Thus, a lec-
turer will become more creative in planning activities and tasks so that all stu-
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dents have the opportunity to taste success based on their ability. 

7. Conclusion 

Exposure to inclusive pedagogy is especially significant among students in 
teacher training institutes. These elements give the experience and added value is 
particularly valuable when they are dealing with real situations when they are in 
place in schools. Inclusive Pedagogy is one of the modes of teaching that helps in 
optimizing the capabilities of student groups (Milem, 2007), [4]. The practice of 
Inclusive Pedagogy in the classroom is among the initiatives proposed to achieve 
the aims of the government in enhancing equity and unity in line with the objec-
tives highlighted in the Malaysia Education Blueprint (MEB) 2013-2025. 
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