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Abstract 
Nowadays, universities are undergoing profound changes in order to adapt their 
educational contents to the requirements of the world of employment. Thus, the es-
tablishment of a new system of certification and classification of qualifications has 
emerged through the Bachelor, Master, Doctorate called “Licence Master and Doc-
torat” (LMD) reform in French speaking countries. This research aims to show that 
the implementation of the LMD system is an imperative for the University of Ab-
omey-Calavi. On the methodological side, we conducted both descriptive and ana-
lytical study based on the principle of triangulation. The data used for this study 
come from two main tools: survey questionnaire and interviews grid supported by 
literature review. This research was conducted on a sample of 690 individuals se-
lected by random and purposive method. It came out from our investigations that 
LMD system relies on fundamental principles that are not yet mastered and applied 
by the different actors of the University of Abomey-Calavi. Consequently, 65.33% 
expressed their qualifications are not recognized as such in other universities or coun-
tries. Our results also indicate that 73.39% of the students have not received informa-
tion about the possibility offered by the LMD system to complete their education 
within the same institution or another institution through principle of mobility. Stu-
dents surveyed on the question of capitalization of knowledge through transferable 
and capitalized education credits recognized in a proportion of 59.82% they have no 
information on this vital principle of the LMD reform. Thus, it is important to re-
think the system, reframe and adapt its principles and requirements to local realities. 
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1. Introduction 

The various crises experienced by education systems at all levels and across the African 
continent have forced policymakers to adapt the curricula of learning program to the 
context of the current globalization. Several countries have therefore engaged in mod-
ernization policies of higher education systems and programs in this case the LMD 
reform. The implementation of this reform has resulted in Europe with the signing by 
29 European countries in Bologna in Italy of a joint statement June 19, 1999. This state-
ment aims to create a European area of higher education and boost its promotion glo-
bally [1], to restore the attractiveness of European universities and support them in the 
competition between them and their US counterparts. To achieve this, these countries 
have reorganized and harmonized their higher education architecture through the adop-
tion of the LMD reform. 

Francophone African universities whose education system is oriented on that of 
France did not remain on the sidelines of these reforms. Then in July 2005, university 
officials from Benin, Burkina Faso and Togo have volunteered to commit together in 
this reform [2]. It was therefore necessary to find an adequate framework to merge the 
efforts so that these universities can truly and properly align with the Bologna Declara-
tion. Thus the Network for Excellence in Higher Education in West Africa (REESAO) 
was born October 11, 2005 with the seven national universities of Benin, Burkina Faso 
and Togo. Today, this network consists of fourteen (14) universities and centers of 
higher education from these seven (07) countries and aims to promote a new policy of 
interuniversity cooperation to facilitate mobility and employability and popularize the 
use of information and communications technology for learning purposes [3].  

The magnitude of the requirements and challenges in the implementation of the 
LMD reform, although contrasting with these very positive speech to the integration of 
that reform in our universities leads us to ask ourselves the following question: in the 
current state and after a decade of implementation of the LMD reform, the cardinal 
principles of the LMD system i.e. “teach differently, study differently, evaluate diffe-
rently, manage differently and professionalize” are effective in public universities in the 
Republic of Benin and particularly the University of Abomey-Calavi?  

2. Clarification of Concepts 
2.1. The LMD System 

The LMD is an acronym for Licence, Master, Doctorate. The LMD system represents a 
set of changes and innovations introduced in higher education consisting of an organi-
zation into three levels of training system: the License (bachelor), Master and Docto-
rate. The Master Licence Doctorate (LMD) or 3-5-8 system is implemented through the 
“Bologna process” which refers to the European harmonization of higher education. 
The ministers in charge of higher education in France, Germany, the United Kingdom 
and Italy assembled at the Sorbonne in France, made a joint declaration to harmonize 
the architecture of the European system Higher Education. The LMD system is there-
fore, an important element in the process of renewal of content and teaching practices 
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in universities. This harmonization of the system of higher education aimed to facilitate 
progressive policies and to promote the international mobility of students is based on a 
reorganization of training offerings [4]. This reorganization makes this system a real 
reform. 

2.2. Reform 

The Grand Larousse defines reform as “an important and radical change in an institu-
tion for the purpose of improvement”. Champy and Étévé cited by Houessou [5] speci-
fy that “reform is a major and deliberate change (considered desirable) from an initial 
state to a projected state”. 

Etymologically, the word reform comes from latin “reformare” which means recons-
titute or train again. In other words, it is a change in the institutional or social organi-
zation of a country or a sector of activity in order to make improvements. In the educa-
tional field, reform is a change in the current curriculum or the improvement of train-
ing opportunities by the integration of new knowledge or skills. The current LMD 
reform offers the facility to actors from higher education system to move within their 
network [3]. 

2.3. Mobility 

According to the Petit Robert, mobility comes from latin “mobilitas” which means 
move; It is the nature of which may move or be driven, changed place or position. The 
grand Larousse states that it is “facility to move, to be in motion, to change, to move”. 
Under the LMD system, mobility is the possibility for the learners to go from one insti-
tution to another, from one university to another or to change course while keeping his 
academic credits already validated. It also concerns the teachers-researchers. By the 
way, This is what defends the African and Malagasy Council for Higher Education be-
cause according to this institution, “the promotion of mobility of students, teachers, 
researchers and other university staff is one of the most important components of the 
LMD reform” [5]. To do this, the entire university community should mobilize to re-
move the obstacles to freedom of movement of students, teachers, researchers and oth-
er university staff [6]. In Benin, this mobility is supported by article 2 in its paragraphs 
2 and 5 of Decree No. 2010-272, June 11, 2010 adopting the LMD system in higher 
education. 

3. The Fundamentals for the Emergence of the LMD System 

Many thoughts and questions have arisen from the accelerated crisis of higher educa-
tion system in African universities and inconsistencies of scientific research policies [7] 
Indeed, it is from the 1990s that several thoughts and publications have been completed 
at the national, regional and international level to define strategies for revitalization of 
the higher education. This is actually in the wake that was held in Paris in 1998, the 
World Conference on Higher Education (CMES), which brought together over four 
thousand participants. This conference was an opportunity for stakeholders and part-
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ners of higher education (ministries, responsibles for education and higher education, 
teachers, researchers, students, parliamentarians, representatives of intergovernmental 
and non-governmental organizations, the world of economy, funding agencies, houses 
of edition …) to diagnose the evils with which it was confronted and propose solutions 
to end the crisis [8].  

Nevertheless, around the world, it is recognized that universities, by the unique place 
they occupy in the production of new knowledges, their transmission and their owner-
ship, through education and training, their dissemination and valorization are essential 
and indispensable vehicles for economic and social development of nations. Thus un-
derstood, the current trend has made the university an important pillar for the acces-
sion to the social welfare. It is in this sense that Djadji [9] argued that to get out of un-
der-development; the safest route is higher education with research tailored to the 
needs of populations. However, in 1962 already the UNESCO, in cooperation with the 
Economic Commission for Africa, at the Tananarive conference on the future of higher 
education in Africa, has called to African universities on their fate through two major 
challenges [10]. 

Thus, the role of African higher education in the cultural, social and economic de-
velopment of the continent has become increasingly indisputable. Therefore, the choice 
of programs of higher education and their adaptation to the terms and conditions of life 
and African developments, for economic development, public administration, natural 
resources and African Studies, is delicate, in short, its adaptability to the realities as 
much national and international, but also and especially the only ability to respond.  

However, to get there, unprecedented mutations must operate within high education 
system. Benin which has realized the need to undertake reform of its higher education 
system, like other African countries, was hired in this way in order to find solutions to 
the university problems [11]. Thus, several reform such as were undertaken in educa-
tion. A decade after the adoption of the LMD system, we present below the main axes. 

4. The Main Axes of the LMD System 

The LMD system is essentially based on two axes: the capitalization and the semestria-
lisation. 

4.1. The Capitalization as Pedagogical Axis 

Capitalization is one of the main principles underpinning the LMD reform, lt’s final 
acquisition of teachings units. In other words, the capitalization of experience allows 
the learner to keep valid credits for life “even if he changes course or institution” [5]. In 
fact, in higher education in Europe, this system is called “European credit system – 
ECTS or European Credit Transfer System”. These credits have a numerical value that 
ranges from 01 to 60 and is allocated to each unit of course corresponding to the total 
workload (lectures, internships, memory thesis, etc and work of the student) required 
for the student to achieve the EU objectives. 

Under the LMD system, 60 credits represent the volume of a year of academic study. 
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Thus, generally a credit is between 20 - 25 hours on average [3].  
On the other hand, it’s important to indicate that in context LMD, the notion of ‘cre-

dit’ has several characteristics. Therefore, it is both capitalizable, transferable and ap-
plicable to the whole of the work of the student. Indeed, the credit is capitalizable when 
its validation is definitively acquired regardless of the duration of the course [3]. On the 
other hand, it is said transferable when it’s content remains the same, regardless of the 
selected route. Moreover, this system also allows validation of periods of studies 
abroad. Finally, as mentioned, it takes into account all activities and forms of education 
of the student. 

The institutions have also the opportunity to choose different types of Educational 
Unit (EU) according to their training needs; however any offer training in general has 
four broad categories of EU: fundamental EU corresponding to the teachings that all 
students must take; Optional EU reserved for some students (deepening and professio-
nalization); the cross-cutting EU (lessons designed to give tools to students from vari-
ous sources: language, computer, mathematics, human rights, cultural and sports, etc.). 
In the course of the students, are also provided free EU (EU and the student freely 
chooses according to its liking and its needs). Thus, the student can therefore be 
formed by selecting the most relevant content to their profile and objectives, and time 
that suits him. This greatly increases its chances of success in semester. In principle, 
each semester require 30 credits: license = 180 credits; Master = 120 credits; PhD = 180 
credits [3] [4]. What then of the semestrialisation in LMD context? 

4.2. The Semestrialisation as Institutional Axis 

The application of the LMD system requires that any University opts for a uniform 
presentation of training system: curriculum studies, duration of semesters, minimum 
hourly volume of a unit, entitled graduates. This institutional response allows the 
learner not be blocked in one type of training. In other words, all the training offered by 
the University is at its disposal to enable it to establish its own course. For flexibility of 
training pathways to be effective, it is necessary that all the all curricula fits in a rela-
tively homogeneous framework different from the old system because according to the 
[4]. “one of the fundamental principles of the implementation of the LMD is the seme-
strialisation of programs and their organization into units of teachings. This formula 
replaces an annualized organization”. Thus, the educational organisation is usually 
six-monthly. However, it is not superfluous to specify that in the LMD system, there are 
three (03) training courses which correspond to the three (03) grades defined by the 
reform: the Licence course-Master course-PhD course. A training course is then 
formed by a suite of teaching semesters divided as follows: six (06) semesters for the 
Licence, four (04) semesters for the Master and six (06) semesters for PhD. A teaching 
semester includes several training offerings; These in turn also includes Teaching Units 
(UE). The UE is in the form of course magisterial (CM), work tutorials (TD), work 
practices (TP), internships, thesis, etc. For each reference, a course-type (as defined by 
the University) is proposed. Nevertheless, accompanied by training team, the student 
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may develop its own course [2]-[5] [11].  
More and generally, a semester includes: fixed a number of weeks teaching and as-

sessments. One academic year of two (02) semesters has about 38 to 40 weeks. This 
equals according to the same authors an annual workload of about 1500 to 1800 hours. 
The sub regional body explains and indicates that the academic year average 14 to 16 
weeks for each semester [3]. It is therefore understandable that the new reform in aca-
demia is very demanding as to its application. 

5. The Requirements of the LMD System 

According to the organization of the training, the LMD reform learner requires a form 
of autonomy in all their actions. First, the learner begins basic university studies, i.e. the 
rank of license with a clear professional project, it must be able to develop by itself, and 
the ability to give him the training course which will lead to the realization of this pro-
fessional project. It is “the linchpin of his university course and founded by extension 
orientation and trajectory to be followed by his studies [12] [13]”. Then, he takes deci-
sions throughout their training process: choose such or such teaching unit, completing 
his training, get back to level, restream, change University or even countries, etc. be-
cause “the school can no longer teach everything he needs in his life”. He needs learn to 
learn; so, for the fundamental disciplines, It is necessary for him to take in charge” [14] 
[16]. Finally, it must be able to take advantage of all resources at its disposal to develop 
the best possible: human resources (teachers and academic advisors), information re-
sources (handouts, libraries and online databases), time management etc. It must also 
persevere throughout this journey, keeping a clear and realistic view of the end of his 
training: professional integration in the best possible conditions. 

To succeed in LMD, he must learn to manage his time, prepare to take multiple 
pathways for learning beginning by working from the first hour of instruction. Moreo-
ver, this success requires also deep changes on plan of curriculum, teaching practices 
and learning. In this regard, according to Colet et Berthiaume cited par Houessou, “the 
challenge of quality through substantial changes in its curriculum and teaching practic-
es improved, notably by the introduction of new pedagogical approaches or the use of 
learning models adapted [5]”. 

In sum, the various requirements outlined in LMD concede learners the opportunity 
to receive a good offers of training. According to the ADEA/REESAO, a good offers of 
training is characterized by the: 

1) Clear and legible path: all learners must be able to understand the objectives and 
components of a course. Generally, any person wishing to have information (parents, 
employers, adult on-the-job for example) must be able to understand the offers of a 
university institution. With regard to mobility, the course must also be readable for 
other institutions of education in the world; 

2) Diversified courses: they allow the consideration of the diversity of university pub-
lic and the progressive orientation of the student; They also give the opportunity to de-
velop cross-cutting competences; 
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3) Professionalizing course: as students progress, they can grab the convergences 
between training and their professional projects; 

4) Realistic course: proposed course reflect the academic context (existing skills, 
working conditions) but with the job market, while giving students the means of mobil-
ity in a wider area than their own country [2]. 

6. The University of Abomey-Calavi as Socio-Pedagogical  
Research Target 

The University of Abomey-Calavi is administratively located on the territory of the 
commune of Abomey-Calavi. It is one of the public institutions of higher education and 
research in Benin. It’s the first University of Benin and the largest in terms of numbers 
of students, teachers-researchers, training institutions and training courses. Founded in 
1970, the University of Abomey-Calavi (UAC) was born on the ashes of the higher Insti-
tute of Dahomey (former Benin) created in 1962. Called first, University of Dahomey 
(UD), she became in 1975 Université Nationale du Bénin (UNB) and will keep this name 
until in 2001, year of the creation of the second public University in Benin: the University of 
Parakou through the Decree N˚ 2001-305 dated September 18, 2001. It is governed by two 
fundamental texts. It comes to ministerial orders No. 091-2009/MESRS/DC/SGM/SP of 15 
April 2009 on the responsibilities, organization and functioning of the University of Ab-
omey-Calavi, then No. 092-2009/MESRS/DC/SGM/R-UAC/SP-C of 15 April 2009 laying 
functions, organizations, and operation of the Rectorate of the University of Ab-
omey-Calavi. It is headed by a rector assisted by three vices elected and appointed by 
Council of Ministers Decree. These latter provide his interim in case of absence; each 
with clearly defined powers. 

These provide its interim when absent; each of them having many assignments. In 
addition to a General Secretary and an accountant who assist the rectoral team, several 
administrative services support the rectorate in the discharge of its functions. Elected 
for a three-year term, the rector is the head of the executive body of the university. Its 
missions are to conduct administrative business, academic, educational, financial, social 
and political of the university [11] [15] [16].  

The investigation focusing on the theme “the LMD system: essential and demanding 
reform” therefore covered under the tutelage of the University of Abomey-Calavi schools 
and faculties in Porto Novo, Lokossa and Abomey-Calavi. In detail, these are: classical 
faculties draining a significant number of students (Faculty of Letters Arts and Human-
ities Sciences, Faculty of Science and Technology, Faculty of Law and Political Science, 
Faculty of Economics and management; Faculty of agronomic Sciences and the Faculty 
of Health Sciences); schools and institute of professional education and training; ad-
ministrative management structures of these centres and faculties [11] [15]. 

7. Methodological Postures 

In this section, we define the objectives, the research assumptions and sampling. We 
also present the different instruments used to conduct this study. 
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7.1. Research Objectives 

The general objective of this research aims to show how the LMD system is a reform 
both demanding and essential for the UAC. 

Specifically, it is to: 
Present the foundations leading to the implementation of the LMD system. 
Describe the main axes and the LMD reform requirements; 
Appreciate if the conditions are met for a good implementation of the LMD to the 

UAC. 

7.2. Research Assumptions 

The new orientations of the current job market oblige the University of Abomey-Calavi 
to operate profound changes to ensure its effectiveness internally and externally. 

Specifically, the reform implemented in the UAC is based on well-defined principles 
and foundations; the strict application of the LMD system requires the satisfaction of a 
few preconditions by the UAC. 

7.3. Sampling 

The sample used in this research was composed of all stakeholders from university 
primarily students who are the main beneficiaries of the reform LMD at UAC. As 
shown in Table 1, this sample is both random and reasoned and consists of 560 stu-
dents in various academic centers of the former University of Abomey-Calavi. To tri-
angulate the responses of the students about their experiences, 100 parents were inter-
viewed at random. This brings the quantitative sample to 660 individuals. At the insti-
tutional level, actors working in the structures of the university administration and in-
stitutional actors of the labor market, are interviewed. Here, 30 actors were interviewed. 
Among these include both the administrative authorities of private institutions of 
higher education. 

It should be noted that among the students contacted, there on 560 surveyed stu-
dents, 402 either 17.78% are male and 158 28.21% are female. Similarly, 58.92% of stu-
dents are aged 21 to 25; 28.75% were aged between 16 and 20. Students aged between 26 
and 30 are among 65 either 11.60%. Only 3 students (0.53%) have an age between 31 to 
35 years and 1 (0.2%) has more than 35 years. 

7.4. The Instruments Deployed for Research 

In this research, two types of questionnaire were carefully designed from May 15 to 
May 30, 2015. Thus, a questionnaire is sent to students of different academic centers 
targeted. Parents of students are not concealed. An interview guide was designed to ap-
proach the actors of the university system and the employment market institutions. 

How are then developed questionnaires? 
In general, questionnaires have kept the same frame. Indeed, an introductory note is 

listed at the beginning of the issues to the attention of the respondents. It includes the 
context of administration of the questionnaire, the targeted objectives and the strategy 
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Table 1. Summary of the sample. 

Target population Number Percentage 

Students 560 81.16 

Parents of students 100 14.49 

Resource persons 30 4.35 

Total 690 100.00 

 
of the filling of the questionnaire even in the absence of the investigator. The question-
naire includes three (03) components: the anamnestic information, knowledge of the 
foundations of the LMD reform, the LMD reform requirements. Addressing the anam-
nestic section, they relate to the General identification of the respondent. Moreover, the 
section relating to the requirements of the LMD reform, has allowed to go to the dis-
covery of the different requirements and axes of the LMD system as well as the availa-
bility of the University of Abomey-Calavi to implementation the major principles un-
derlying the implementation of the Bologna process. 

8. Results and Discussion 
8.1. Process of Adoption of the LMD System 

The achievement of the Millennium Development Goals (OMD) requires a strong in-
volvement of all socio-economic strata and political. To this end, the contribution of 
the University is therefore be both decisive and significant according to the UN. Thus, 
the role and the place of the University is no longer showing in this process because 
“Today it is no longer possible to initiate development of comprehensive policies with-
out involving higher education” [4]. In this era of globalization and globalization, 
priority is much more given to the market economy, but public universities seem to no 
longer ensure opportunities for their graduates because the incoming flow that increase 
at the point of wanting to stifle the institution itself [4]. That is why logically, “The new 
reality of the global economy and the labor market leads to a wave of reconstruction 
and reconfiguration of training programs including disciplinary and methodological 
boundaries are being challenged” (Ndior, 2013, p.258). The University of Abomey is 
not also remained on the sidelines of this global reform wave. So, universities in the 
French-speaking states decided to unify under the REESAO through Directive n˚ 
03/2007/CM/UEMOA. Ndior [13], in a study conducted in Senegal explains that “In 
fact the main reason is that we have no choice. The LMD is a global reform which is 
imposed on all countries”. Therefore, the international character of the reform remains 
one of the motives that led universities to implement the LMD as “first it is to get in 
tune with what is going on elsewhere and avoid the African University outside. Many 
universities have adopted reform and the University of Dakar must not make an excep-
tion to the rule” [13]. Similarly, “in France, the reform is perceived as inevitable”, “it 
falls on our heads”, “we must make do”, “no choice”, “This is a reform like all the oth-
er” [4]. This fatality feeling is explained by the absence of some flexibility may allow 
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each university, subregion or region to internalize the reform. 
In the specific case of the University of Abomey-Calavi, it’s “Since 2006, we started in 

the University curriculum the LMD: licence (BAC + 3), the master (BAC + 5) and doc-
toral degree (BAC + 8) […]. The challenge was that all French universities adopt the 
system from 2002 to 2010” said a teacher. The LMD reform had its generalization phase 
from the academic year 2010 in the Republic of Benin [11]. 

In the other West African universities in the sub-region, one of the priorities is “[2] 
To make the generalization of the LMD in 2011 in all West African universities”. 
Membership in the European project is obvious and reaffirmed by the CAMES. So by 
adopting the LMD, it is hoped to be part of a global trend “said another resource per-
son encountered”. It therefore urgent to appropriate the different principles underlying 
the implementation of that reform. 

8.2. The Legibility of Diplomas 

Regarding to the principles of the system LMD, the legibility of diplomas awarded by 
the University is one of the benefits resulting from the implementation of the LMD 
reform. This principle “provides better legibility and rank harmonization internation-
ally. The corollary of this system is of course the culture of evaluation, the requirements 
of relevance and quality, participative management, the primacy of the professionaliza-
tion and recognition of higher education as a driver of any development”. For this 
purpose, different targets were interviewed on the principle of the legibility of the dip-
lomas awarded in context LMD. On this issue, on the 560 surveyed students, 366 or 
65.33% felt that their degrees are not recognized as such in other universities or coun-
tries when 194 or 34.67% of the students thought otherwise. The words of one of the 
resource persons confirm these proportions: “we say that we are in the LMD since 
2007-2008, but the licence of FASEG is not even recognized in Canada; However we are 
talking about standardization of graduates as advantages of the LMD”. In other words, 
the principle of the legibility of qualifications required by the LMD reform is not yet a 
reality. What about mobility in the LMD context? 

8.3. Knowledge on the Principle of Mobility in the LMD Context 

The question of the principle of mobility in context LMD has been studied in this in-
vestigation. According to the results collected, 73.39% of students said that they have 
not received information about the possibility that offers them the LMD system to 
complete their training within a same institution or from one institution to another. On 
the other hand, 26.61% of this target were said be sensitized on the principle of mobili-
ty. Contrary to students, 40.14% parents stated that the diplomas awarded in context 
LMD are accepted as such in other universities and countries while 33.33% of this tar-
get have chosen the modality “do not know” Only 25.93% of the parents responded by 
negation. We must then remember that the principle of mobility as a whole is still not 
mastered by academic actors. Or, the LMD “is a global system and our University can-
not place themselves outside of this event in the West and in other African countries”. 
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8.4. The Capitalization 

Just like the legibility and mobility, the principle of capitalisation and transferability of 
units in the effective implementation of the system LMD is imperative. To check the 
master or not of this principle, the various respondents were invited to answer the 
question “The system LMD provide the possibility to the student to change schools 
without losing its acquired credits?”. 59.82% of Students surveyed on the question of 
the knowledge of the principle of capitalization recognized that they have no knowledge 
of this principle of credits in LMD context while 40.18% said that they have the ability 
to change schools without losing their acquired credits. As respects to parents, they 
abounded in the same direction as their child. On this, we note that 38% have frankly 
chosen modality ‘do not know’, 35% responded in the negative. The rest of the parents 
(27%) are aware of the ability of the student to change course without losing its pre-
vious achievements. In addition, one of the interviewees resources tried to present the 
various benefits of the principle of capitalization of knowledge. Thus, he considers the 
Evaluation credits accumulated and transferred (CECT) as a system which allows to: 

[…] Define a common framework of transparency and comparability of qualifica-
tions. There are several benefits including: fostering the mobility of students and 
teachers between schools at the international level; increase the attractiveness of 
the African and Malagasy University system with regard to learners, ensure a ca-
pitalization of credits, within the course-type of training, and thus encourage re-
sumption of studies; promote links between curriculum; promote the validation of 
acquired experience or skills more generally; to allow a better definition of the 
global offer of training from a University (including all skills). 

Unfortunately, the issue of accumulated and transferred units remains in ideality 
while his implementation of the LMD system imposes certain predispositions both in-
frastructural and human. 

8.5. The Requirements of the LMD System 

The adoption of LMD reform imposes on universities, several necessary conditions for its 
successful implementation. In this regard and in the context of this research, we have 
tried to collect some people resources, the information relating to the requirements of the 
reform to the UAC. The point of views collected are different. In reality, the University, 
for a better application of the principles of the LMD system must be able to fulfil among 
others “basic conditions: develop research centres properly equipped; develop enough 
classroom; recruit enough teachers; build partnerships with other universities and com-
panies; to establish an internet connection for students” has explained a teacher. 

Still in the same logic, an administrative authority, more explicitly established the re-
lationship between the requirements of the reform with the various actors of academia. 

Thus, he first distinguishes the requirements pertaining to teachers such as: “lead 
educational projects by generalizing the teamwork of teachers-researchers and re-
searchers, provide the methodology of the academic work, use of ICT (digital libraries, 
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E-Learning, MOOC), assess to value taking into account the progress of learner and not 
to punish the learner”. Then, according to the same teacher, this same reform stipule 
that “The student becomes an active learner; it is no longer passive as in the old system, 
the learner’s personal work is vital and valued, the teacher does not hold only the 
knowledge “and an” active and ongoing participation in documentary research and 
scientific investigation (research in digital library, additional courses …)”. Finally, it 
presents the requirements relating to the institution that is the University. For him, it 
must have efficient software, adapted staff, a suitable environment (TIC, WIFI …), 
track the progress of each learner, and have enough infrastructure (amphi and oth-
ers …) And recruit enough teachers. Based on this fact, most people approached spoke 
in reality about the difficulties of UAC in the effective implementation of the LMD sys-
tem. This is to address the same logic shows that an administrative authority indicate 
“the conditions that fail to achieve a correct LMD: a stable energy, a correct internet 
network, each student with a laptop computer, with a possibility of connection perma-
nent. a sufficient number of teachers”. It is therefore clear that, not only the infrastruc-
ture problem arises with acuity but also those related to human resources including 
teachers is also very noticeable. Despite these realities the University of Abomey-Calavi 
facing, we should also note the rigidity of the partnership with the private sector com-
panies as required by the reform. Here, a professional actor confirms this situation by 
stating that “[…] This partnership remains a problem. It’s because of interest that col-
laboration between business and University, Making it difficult” Concretely, the actors 
academia of University of Abomey-Calavi confirmed that the university suffers from 
lack of infrastructure as well as human, material and logistical for effective implemen-
tation of the LMD reform. 

9. Conclusions 

The new current context marked by globalization and globalization requires franco-
phone African countries to align with international standards. Thus in the context of 
higher education, West African countries including Benin Republic gathered in the 
REESAO have adopted in recent years the LMD system in sight of to respond to the 
requirements for the internationalization of diplomas, the mobility of students and the 
professionalization of University training.  

Therefore based on fundamental principles, they are still far from mastered and ap-
plied by the different actors of the University. In other words, the implementation of 
the principles of mobility, legibility of diplomas and capitalization of acquired remains 
rigid because the priority is not given opportunities to promote maximum student suc-
cess. In sum, to succeed the implementation of the LMD reform, it is urgent to adapt its 
principles and conditions to endogenous realities given that “[…]” the LMD is not 
ready-to-wear because there is not a universal model. At each so its LMD! 
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