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Abstract
The objective of the paper is to examine reflections of parents and community members with a
community based intervention for girls aged 12 - 19 years in the slums of Nairobi. The intervention involved mentoring in life skills and after school support for girls; and, parental counselling
on supporting girls’ education. This paper is motivated by the need to identify from the perspective of parents and community members, what has changed in regard to the education and social
lives of the girls, both at school and within the households as a result of one-year exposure to an
intervention. Data were collected using in-depth interviews and focus group discussions (FGDs)
during the qualitative midterm survey conducted in Korogocho and Viwandani slums, in Nairobi,
Kenya. Results show that parents and community gatekeepers’ generally have a positive experience with the outcome of the intervention one year after the onset of the intervention. In conclusion, the knowledge gained by the beneficiaries is gradually leading to an empowerment process
within the urban informal settlements, as both girls and their parents become advocates of the
program.
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1. Introduction
“A 90-year-old woman is going to school to learn skills that she never had the opportunity to acquire when she
was younger” quotes one of the local dailies in Kenya. This except sums up the importance with which education is held by a one-time girl who is currently ninety years old and did not have an opportunity to go to school.
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The plight of this 90 years old reinforces the fact that access to school for all children remains an important
milestone that countries like Kenya have to continue to strive for. Particularly for girls, access to school remains
critical [1]. According to these authors, in many low income countries access to basic education is far from being realized. However, Kenya has made great strides in its quest to provide education for a vast majority of
children. For instance, free primary education program increased in enrolment from 8.8 M (4.5 male; 4.3 female)
in 2011 to 10.1 million (5.1 million and 5 million, male and female, respectively) in 2013 [2]. However, education of girls remains critical, and scholars continue to agree that there is an immense benefit that accrues to girls
and their respective countries when they get an education. These benefits include small family size, delaying
marriage, improved child health and economic benefits to a woman, her family, and community [3]. However,
in addition, new thinking on education also posits that education alone is not enough to achieve “empowerment”,
and that girls need critical thinking skills as well as changes in their enabling environment [4].
Despite the documentation of the benefits that accrue to girls as a result of their education, evidence shows
that participation rates are much lower at secondary levels, even as many more of these girls complete primary
education [5]. In particular, the low participation rate is evidenced among girls and disadvantaged groups, including those living in the informal settlements in Kenya [6]. Research evidence does suggest that in Kenya,
many disadvantaged poor girls are not making a transition to secondary schools and are therefore missing out on
the opportunities that secondary education offers [6] [7]. With increased access into the primary schools, it was
important to begin to focus on transition to secondary school as the next schooling stage for girls. Therefore,
ensuring that girls complete grade 8 and join secondary school becomes very critical [8]. The issues of primary
school completion and transition becomes critical because recent research evidence by APHRC shows that 47%
of pupils in the urban informal settlements attend informal private schools for the poor that are poorly equipped,
and about 60% of teachers are not trained [9]. Despite the fact that the government of Kenya has achieved a
primary school gross enrolment rate of above 100% in primary schools mainly due to the presence of a Free
Primary Education program [10], transition to secondary education is lower (58.6%) among pupils in slums
compared to those in non-slums (87.5%) [11].
Progress is being made, but girls and women continue to be disadvantaged and particularly girls who live in
marginalized areas. Disadvantaged adolescent girls are excluded from participating in mainstream education and
programs targeting the youth. Moreover, when girls are marginalized, they are often illiterate, are prone to early
marriage and early childbearing, and are in some instances living away from their parents in marginalized rural
or urban slums [12]. In particular, girls who attend school in the slums undergo challenges that inhibit their ability to make a transition to secondary school [13]. Therefore, primary schooling and subsequent transition to
secondary school for girls in the urban informal settlements remain a challenge that needs further investigation.
It was against this background that this study sought to establish parental and community members’ perceptions
regarding what has changed since the onset of the education intervention initiated for girls in the slums of Nairobi. This paper sought to answer the following question: What has changed? Parents and community members’
perceptions on an education intervention for girls in the slums of Nairobi.

1.1. Context of the Study
This study was nested in the Nairobi Urban Health Demographic System (NUHDSS), which has been operating
since 2002. The NUHDSS is a longitudinal platform in two slums in Nairobi—Korogocho and Viwandani—
managed by the African Population and Health Research Center (APHRC). These two slum areas are densely
populated (63,318 and 52,583 inhabitants per square km, respectively), and are characterized by poor housing,
lack of basic infrastructure, violence, insecurity, high unemployment rates, and poor health indicators [14]-[16].
Korogocho is an informal settlement in Ruaraka Sub-County, occupying an area of 0.9 km2 within Kasarani Division, and approximately 11 km from Nairobi’s central business district. Viwandani is an informal settlement in
Makadara Sub-County, occupying 5.7 km2 in the industrial part of Nairobi, about 7 km from the city center.

1.2. The Intervention
The study deployed a multi-pronged education intervention approach: 1) after-school support and mentoring for
girls, 2) a subsidized primary to secondary school transition; and 3) a parental guidance and counselling.
After-school homework support and mentoring: The aim of this component of the intervention was to increase
the opportunity to learn for girls and therefore enhance their transition to secondary school. This component did
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this in two ways: First, is to increase the instructional time among poor performing children by providing girls
with space within the community, and mentors to oversee their homework; and second, to provide the opportunity for at risk children to get support through community-based positive role models. Girls came into these
centers and had the opportunity to undertake their homework in English and Math. Support with homework was
also reinforced with mentoring in life skills, which entailed girls being taken through a curriculum of skills that
inculcated in them the necessary skills to be able to survive puberty. After-school support and life skills mentoring were provided to girls aged 12 to 19 years and enrolled in grades six, seven and eight. Girls were exposed to
after-school support with homework in numeracy and literacy for two hours once a week while they were exposed to mentoring for one hour once a month, after the initial six weeks where they were exposed to one hour
of mentoring every two weeks.
Primary-to-secondary transition subsidy: Subsidizing the cost of secondary school first entry is a sub-component of the intervention that rewards those girls who were recruited in the program, consistently participated,
and attained at least 250 out of 500 marks in Kenya Certificate of Primary Education (KCPE) done at the end of
grade 8 - end of primary school cycle.
Parental and community intervention: This component of the intervention targets parents of girls aged 12 - 19
years in informal settings in order to provide support for education and schooling of girls who are at risk of not
completing primary or secondary, or not making a transition to secondary school. The intervention is expected
to impact on the lives of these parents positively, thereby empowering them to be able to positively impact on
the lives of their daughters. This was through guiding and counselling parents on the kind of social, schooling
and educational support they can provide to girls. This included but was not limited to providing and obtaining
information on minimizing the amount of time that girls spent on household chores. This aimed at ensuring that
parents support girls with homework, release the girls to attend the after-school support with homework sessions,
cooperate with the volunteers and mentors to help the girls. Besides, they will cooperate with the teachers to
track the girls’ performance in school, and encourage the parents to attend sensitization sessions with girls. The
counselors use the counseling guides to carry out the guidance and counselling sessions with parents. The parental guidance and counselling sessions are held once every quarter.

2. Methodology
2.1. Study Population
The midterm evaluation involved tracking girls who were already in the program, and recruited during baseline
conducted in June 2013. Recruitment during the baseline included all households with girls aged between 12 and
19 years and in grades six, seven and eight in Korogocho and Viwandani within the NUHDSS. A list with 1271
girls who had been recruited at baseline was updated during midterm data collection. The design of the pilot
project is quasi-experimental, focusing on 2 treatments and 1 comparison group in each of the urban informal
settlements. The two treatment and one the comparison group were randomly assigned to these enumeration
areas. Treatment group 1 was exposed to afterschool support with homework and community-based intervention; while treatment group 2 is exposed to afterschool support with homework only; the comparison group
receives no intervention. During midterm, 1181 (93%) girls had their schooling history information updated in
order to establish the schooling status of all girls who had been enrolled in the program. Those whose information was not updated had either migrated out of the study sites or their households could not be traced. Data was
collected using focus group discussions (FGDs) and in-depth interviews (IDIs). Parents of the girls in the program were mobilized to participate in the focus group discussions. In-depth interviews were conducted with the
elders and community leaders. Six FGDs were conducted with parents (2 in Treatment 1 (T1), 2 in Treatment 2
(T2) and 2 in Control (C), In addition, FGDs, six in-depth interviews were conducted with community leaders
and village elders. Moreover, there were 65 parents who participated in the FGDs and 6 community leaders.
Data collected were narratives from the in-depth interviews and FGDs. For this paper, the narratives come from
a follow-up of the same parents who had been parents whose narratives had been collected at baseline.

2.2. Selection of Parents and Community Leaders
A list of parents in the three treatment zones (T1, T2 and C) were generated in each site, categorized by gender
and a random selection of 18 parents was made from each category to constitute either a male or a female only
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FGD in each site. The random selection was to ensure representation across gender and site. The expected categories of FGDs were three male and three female. However, at the time of data collection, male parents opted to
send their spouses to represent them. As a result there were three mixed gender FGDs in Viwandani and three
female only FGDs in Korogocho. We recognized that the mixed gender are limited due to the social-cultural
dynamics and power relations that come into play during discussions between men and women. We controlled
for these differences by giving ample time to each participant, and each sex to speak about the issues around
keeping girls in schools. In this way, we tried to minimize the bias that could have been introduced by both men
and women being participants in the same FGD Therefore, the moderators explored both the female and the
male participants’ perceptions in regard to their daughters’ education. In regard to the selection of community
leaders, chiefs and the village elders in both Korogocho and Viwandani were included into the study. It was important to get the perceptions of chiefs and village elders because of their strategic importance as the community
gatekeepers in both Korogocho and Viwandani.

2.3. Data Collection
Data collection approval was through the Institutional Review Board at Kenya Medical Research Institute
(KEMRI). The main method for data collection was the use of focus group discussions and IDIs. FGDs were
conducted by a trained moderator and an assistant moderator between 22nd May and 1st June. During training the
FIs actively participated in order to understand the questions, and how to ask the questions once they were in the
field. In so doing, both the research team and the FIs were able to reflect on the questions in the protocols. Role
plays were also conducted during training to simulate the research process, giving the FIs a chance to be able to
reflect on the possible outcomes during the actual fieldwork. The FGD and IDIs were conducted in specific sites
already identified within the respective communities. The FGDs lasted a minimum of one to one and a half
hours, while the IDIs lasted on average 45 minutes. All interviews were tape recorded for later transcription and
analysis. The discussions began with a short conversation to establish rapport, and to have a formal introduction
by all the participants, as well as the moderator and assistant moderator. The moderator led the discussion based
on a series of questions in the protocol FGD (see Table 1), and the in-depth interview guide (see Table 2) which
were designed to investigate parental and community members’ perceptions of what may have changed since the
onset of the intervention. The distribution of the FGD participants is shown in Table 3.

2.4. Analytical Strategy
We used NVivo software to facilitate storage and manipulation of the data. Analysis of the qualitative data involved generation of codes both inductively and deductively. The deductive coding was largely based on the research questions guiding the midterm study, while inductive coding involved relevant concepts that emerged
“bottom up from the data”. These codes were mainly generated after listening to voice records and also reading
Table 1. Focus discussion guide.
Focus group discussion guide
1) To investigate parental understanding of their role and that of the community towards the education of their daughters.
2) To understand the challenges that affect girls’ education in the two urban informal settlements where an education intervention is
being implemented.
1) Give an account of your daughter(s) school attendance to date.

2) What in your view has encouraged you to keep your
daughter in school?
a) What issues have you been found to be a challenge if any?
b) How have you attempted to solve the challenges?

3) In your opinion, what do you think is the role of this community
in keeping the girls in school?
a) In your opinion what do you expect the community to do
differently in order to improve education for your
daughters’ in this community?

4) What has been your role in your daughters’ schooling so far
a) In what other ways do you think you can be of help to
your daughter’s schooling?

5) In what ways has your daughter benefitted from other interventions
in this community, if any?

6) What is your expectation of your daughter being that she is
involved in this program?

7) What changes have you been able to observe in the past one year?
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Table 2. The in-depth interview guide questions.

In-depth interview protocol
1) To investigate the community gatekeepers understanding of their role and that of the community towards the education of girls.
2) To understand the challenges that affect girls’ education in the two urban informal settlements where an education intervention is
being implemented.
1) What is your role as a village elder in this community?

2) What is your general understanding of children’s education in
this community?

3) In your opinion, what do you think is your role as [village
elder; chief] in keeping girls in school?
a) What are you doing now and what do you hope to do
differently?

4) In your opinion, what is the role of this community in keeping
the girls in school?
a) In your opinion, what do you expect the community to do
differently in order to improve education of girls in this
community?

5) What are some of the challenges that affect girls in this
community from attending and completing school?
a) How have you as a community tackled some of these
challenges?

6) In what ways have girls in this community benefitted from other
interventions, if any?

7) In the last 12 months, what are some of the changes that were
noticed on girls’ education in this community?

Table 3. The distribution of FGDs by site.
Study site

Intervention type
Treatment 1

12

Korogocho

Treatment 2

11

Viwandani

Number

Control

08

Treatment 1

15

Treatment 2

12

Control

07

the first set of transcripts. We generated codes from the research question: What has changed? Parents and
community members’ perceptions with an education intervention for girls in the slums of Nairobi. A review of
the transcripts enabled us to identify the relevant codes that would emerge from the chunks of data, looking either for phrases that occurred frequently as affecting the education of girls, and the thinking of the parents and
community members in the slum context—either Korogocho and Viwandani—while having an eye for unique
occurrences within the data (Miles & Huberman, 1994). The first reading of transcripts was to familiarize with
the responses and to gain insights and clues as to what was contained in the data and thereby enrich the inductive codes. In reading the transcripts, we were looking out for the issues and concepts that characterized the dynamics of how parents and community members’ perceptions show that the intervention is taking root in the urban informal settlements. In the subsequent readings, we were looking for the ideas, phrases, concepts, and
words that were most pronounced in the data; for example, outcomes of the intervention, performance, communication, motivation, and concerted effort. In so doing, the initial codes were those that had occurred severally in
the data, thereby we were able to pick these categories that were saturated in the data. Subsequently, the initial
codes allowed us to tentatively group the data, make descriptions, and extract quotes from the data chunks to
support the emerging categories, based on the patterns and interpretations given to a code or sets of codes.

3. Results
This section highlights parental and community reflections with the education intervention one year after the
program was rolled out in two informal urban settlements in Nairobi, Kenya. Reflections were narrated in FGDs
and IDIs with parents of girls in grades 7 and 8, and community gatekeepers in both Korogocho and Viwandani.
In this section, we highlight community gatekeepers’ and parents reflections on the outcomes of the intervention.
The main thematic areas highlighted in this section of the challenges affecting girls’ education include: improvement in the general performance of girls; improved communication; increased knowledge on numeracy and lite-
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racy motivation and positive attitude; trickling effects of life-skills; and concerted effort in support of girls.

3.1. Outcomes of the Intervention
The community gatekeepers in this study were the chiefs of both Korogocho and Viwandani and their respective
elders, who assist them in running the day to day activities in the two sites. A chief is the senior most government administrative officer in-charge of a geographical area called “Location” that is sub divided into several
sub-locations or villages headed by an Assistant Chief. Chiefs represent the Central government in all development activities, including education, taking place in their area of jurisdiction. To discharge their duties, they are
supported by elders who are nominated by the village members in the new system of devolved government. The
parental perceptions are from parents of girls in classes 7, and 8 who are part of the study sample in 2014. The
main purpose of this subsection is to document the immediate impacts of the education intervention from the
narratives of parents and community members, one year after the onset of the intervention. This is being done
from the reflections of the parents whose daughters are in the program, and from interviews with the chiefs and
village elders.

3.2. Improvement in the General Performance of Girls
One of the intended outcomes of this intervention was to improve the performance of girls in literacy and numeracy. The underlying assumption was that girls who come from poor backgrounds such as Korogocho and
Viwandani lose out on the opportunity to learn as a result of inadequate time to study in school, and inadequate
parental support at home. Lack of parental support was, in part, due to parents’ unavailability to help with
homework and girls’ higher burden of domestic work as compared to their male peers. Inadequate time spent on
school work rendered girls unable to perform well in their studies. The reflections of the community gatekeepers
give a ray of hope in the two communities of Korogocho and Viwandani. For instance, the community gatekeepers explain that girls are beginning to improve generally in their schoolwork. The community gatekeepers
perceive improvement in terms of the scores of children in Math and English. The improvement is a result of
parents beginning to give girls time to read, do their homework, and listen to their daughters more. As a result of
all this, girls in the program are becoming more confident and are able to compete favorably with boys. The
chief from Koch explains:
... I would say that girls are no longer weak like people used to assume. They have shown through their
performance... Parents never used to give the girls time to revise and read but now the parents are actually
listening to girls... I have seen girls do very well and even compete with the boys... Now we are seeing girls
getting 380 and the boys do not even get that. Girls have realized they are capable of doing well just like
the boys...
Parents in Viwandani were of the opinion that the afterschool support sessions have gone a long way to improve girls’ ability to improve in school. Some parents shared the dramatic improvement of their daughters from
almost being at the bottom of the class to being top of their classes. A female parent from Viwandani while expressing the views of fellow parents said this:
Since the beginning of the Saturday tuition1, I have seen a lot of improvement with my child... Lydia who is
in class seven in the past was number 30 but this term she was number 3 and I am so grateful, even the way
that she used to speak is not the way she does right now. Even her behavior is okay since she started that
tuition.
The community gatekeepers also lauded the network of the volunteers in the community who have been
brought together as a result of the partnership... who have intensified the after-school support sessions in pursuit
of excellence in Mathematics and English. In the views of the community gatekeepers, and particularly the
chiefs, the mode of the after-school support is unique. The chief of Korogocho had this to say:
Girls do their homework and are assisted in English and mathematics during the weekends... We have
mentorship and after-school coaching which helps the girls to do their homework and also to develop a lik1

Parents referred to the afterschool support as tuition because this is the way they understand any additional support to children. However,
the afterschool support sessions are not tuition they are sessions in which girls are provided with space and supported to do their homework.
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ing to the subjects... like mathematics and English. These are subjects that girls did not like before... In this
community, we have community teachers who are volunteering to teach them during weekends, holidays
and after-school to encourage them to have that need of passing the exams. So, we have done it differently
by coaching them in the evening or weekends...
In Viwandani, the chief underscored their focus on continued partnership with the parents as government representatives. They have internalized their role which is to constantly sensitize the parents, community members
so that they can work closely with other government departments to ensure that girls attend school. In so doing,
the community can begin to chip away at some of the challenges that plague girls’ education. This is what the
Viwandani chief said, “... what we are supposed to do is to keep on encouraging them (meaning parents and
community members) to deal closely with the other departments...”
Parents in Viwandani also underscored the importance of the after-school support sessions, which they said
had inculcated into the girls a sense of commitment and hard work. Girls would go for their studies in school
and thereafter, proceed to attend the afternoon sessions. Girls became occupied with the after-school support
sessions and there was hardly time to loiter around in the community. A parent in Viwandani who was
representing Treatment site had this to say:
... I see that they have been helped... there are those who are in the schools for tuition now and they will
leave at 1pm, in the afternoon they should not be loitering... but because of that tuition (meaning after-school support with homework) they are occupied. So, I see that they have been helped by being committed...
One year after the onset of the intervention, community leaders report that parents are counselling fellow
parents in the community and motivating them to take their daughters to school. This is one very important
pointer, towards sustainability and scale up of the program. For instance, in a scale up project, the parents who
had undergone the counselling sessions, and internalized, can be the facilitators of the parental sensitization
component. This is what the chief of Koch had this to say:
... They (meaning parents) also have their own meetings either in groups at the village level to discuss parents who are in one way or the other unable to take girls to school or those who do not want to take girls to
school. So, they warn them, encourage them and tell them what the policy of the government is...
Parents while reinforcing the observations made by the community gate keepers, explained that they have
come to realize that their responsibility entails making sure that girls improve in their studies, by making constant follow-up with their daughters and the teachers. Making constant follow-ups with teachers was to ensure
that the teachers are teaching, and girls are attending classes and learning. During the baseline, parents had emphasized on girls’ school attendance, timely home return from school, and completion of their school work.
Whereas the follow-up was evident in Korogocho at baseline, the emphasis on following up with teachers to
ensure that they were teaching, and girls were learning was evident in both treatment enumeration areas of Korogocho and Viwandani a year after the start of the intervention. This is what a parent attending a female FGD in
Korogocho in a treatment zone said:
Follow up your child to know, what the teacher taught, the homework the teacher gave her... then sit to do
homework. Check what the teacher is teaching your child, and if you don’t understand anything, go to the
school and see the teacher and sit and talk and agree...
Likewise the parents in the treatment zone in Viwandani recognized the general improvement of girls in the
exams done at school level, in addition to being aware of the happenings within their surroundings. The female
parent in an FGD explained, if she sees anything bad “... she comes and tells me. So, I see that these teachers
are teaching them very well. And even in exams, last term she did very well. She got good marks and was in a
good position.”
Moreover, parents in Viwandani noted some improvements in mathematics and literacy as a result of the after-school support with homework. The parents in Viwandani explained that girls are constantly improving in
mathematics and reading. This is the excerpt from a female parent attending an FGD representing parents in
treatment 1 zone in Viwandani explaining the progress in math and reading:
... Math was stressing her, but now when she comes home from school, she does her math well and, I do
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not even see her asking the one who is in secondary school. She picks her books and does it on her own... I
can see that the child is doing well; she used to have reading problems. If you told her to read a sentence
she would have difficulties but now she has improved and can read.

3.3. Improved Communication
At the baseline, parents and community elders were of the opinion that schools could not do it alone in respect
of girls’ education. Schools needed the support of the other stakeholders—parents and community members. At
baseline parents, as members of the community proposed a collaborative model involving schools, teachers,
girls, and the communities around the schools. Both parents and community stakeholders thought that a communication model—“community-communication-knowledge”—would be ideal in forging collective responsibility towards girls’ education. The key message from the parents pointed to the importance of communication
among each of the stakeholders who are engaged with girls’ education. Parental narratives at midterm underscored the importance of communication between parents and their daughters in the household. The importance
lies in improving the flow of information between parents and their daughters, thereby enhancing girls’ school
performance. It would also seem that parent to girl communication in the household completes the communication model described by parents at baseline. The importance of communication was a common-thread throughout the discussions with parents in both treatment zones of Korogocho and Viwandani.
Moreover, improvement in communication was noted several months after the start of the intervention in the
process of the monitoring. At midterm, parents, particularly in the Treatment 1, who receive both the afterschool support and the parental counseling component, described a process that has enabled them to feel empowered, and to effectively communicate with their daughters. In addition, parents, have been able to openly talk
to their daughters, and avoid being harsh to their daughters, a phenomenon that was pushing their daughters
farther away from the parents. The consequence of the harshness was that girls were continually missing out on
the critical parental warmth and support. This is a representation of what parents as members of the Korogocho
community thought in regard to the role that communication has played in making them effective parents,
enabling them to play a critical role in the lives of their daughters in respect to their schooling. A parent attending an FGD in Treatment 1 in Korogocho had this to say:
... Used to be very harsh and all the time I used to quarrel them... Having been taught here, I discovered that
I was going wrong. So, when she goes to school her school marks... used to be low, but nowadays it has
improved and she is continuing to do well and she is reading [emphasis added]... and I am taught not to
make noise, because this girl may be having something that is disturbing her, and I don’t know what is disturbing her... Here she is called and talked to and she listens. So, I have seen that it has helped us a lot on
how to motivate them in their studies, now she is studying and doing her homework [emphasis added].
As a result of the open communication channels, girls have become more open with information to their parents and can easily hold candid conversations without hiding any information from their parents. A parent attending an FGD from Treatment 1 in Viwandani explained:
... Nowadays they don’t hide... when she comes she will not hide but tell you, mama it was this and that...
Based on how they are taught there, they are taught well on the Saturday... They are taught good things on
how they are able to stay and live and to learn.
From the parental narratives, the challenges of slum life have reinforced their belief in the community social
capital that they expressed at baseline, in order to sustain the dream for their daughters educational opportunities.
Parental guidance and counselling has enhanced parental belief in the potential of their daughters, and has demonstrated that open communication between girls and their parents is critical towards building an academically
supportive relationship. Moreover, the parental meetings has enabled them to believe that their daughters can be
able to outlive the poverty in the slums, if only each and everyone one of the parents supports the girls in any little way. Parental narratives show that open communication was extended to between parents living within the
same community, so as to monitor, mentor and guide girls in the absence of their own parents and guardians. A
parent attending an FGD from Treatment 1 in Korogocho said:
... then agree with these parents... when your child is within range of the other parents, and if your child is
moving in the wrong direction, she will be called, and made to sit down and be talked to like their own
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child... So, if anything happens to one of the children, and if she cannot tell the parents, your child will
come and tell you... You will go to the parent... sit down... with your daughter and talk to her or you give
the children the morale to work hard. So, when one wants to do something bad, the others will warn the
other, and tell her that you know your mum will know...
The community leaders on their part expressed confidence and satisfaction with the outcome of the parental
component of the intervention. They explained that parents have taken it upon themselves to counsel and encourage other parents in order to sustain some of the key messages that they learn at the sessions, particularly on
the need to take their daughters to school. The chief of Korogocho explained it in this way.
They also have their own meetings either in groups at the village level to discuss parents who are in one
way or the other unable to take the girls to school, or those who do not want to take the girls to school. So,
they warn them, encourage them, and tell them what the policy of the government is...

3.4. Motivation of Girls
Increased knowledge, motivation and initial indications of change in behaviour among both girls and parents
was also observed by parents who were, and whose daughters were exposed to the intervention. Parents appreciated the knowledge that girls had acquired from interacting with mentors in the after-school homework support
sessions. They were of the opinion that girls had learned skills that they did not previously know. Moreover, aspects of the skills learned had encouraged girls to think differently, was motivating them in their school work,
and to do things differently in the households. A female parents in Korogocho and in a treatment zone 2 had this
to say:
... R4: I am grateful because when she came here, she has been taught a lot of things that she didn’t know
about... R4: And now she knows and this will help her. But, if they had left them alone she wouldn’t know
anything. So, I am thankful for the start of the project, it is educating our children, it motivates them, and
makes them think.

3.5. Onset of Behavior Change among Girls
In addition, parents identified specific ways in which tendencies in change of behaviour among girls was occurring as a result of this intervention. This is included and not limited to changes in the company of peers that their
daughters kept; girls stopped loitering within the community; those girls who were formerly not obedient to their
parents were now more obedient. Therefore, parents registered a great deal of satisfaction with the changes that
were being exhibited by their daughters. A parent in attending a FGD in a treatment site in Viwandani explained:
... She has changed the bad company that she had, and she is no longer with them... She has moved to the
good company. So, if she is changed like this, even in her studies, she will do well... R3: This tuition helps
because the child has no time to loiter, when she leaves tuition she comes to the house to do her homework
and she no longer has time for loitering and that has helped a lot... R4: Even mine has changed, in the past,
at times, you would send her and she would refuse to go but now she does work well, remembers her
homework, and all is well and she is doing very well...
In addition, parents in Viwandani, explained that their daughters had shown a lot of changes in terms of their
behavior. They perceived that their daughters’ behavior was different as compared to what they had been observing in the previous months. This was attributed to learning received at the after-school support centers. A
Parent who was part of an FGD in Viwandani in Treatment 1 explained this initial indications of positive change
in behavior in this way:
I have seen that they are changed... based on the education, and how they are progressing, it is not bad.
There is a difference in the past months. Even my own child, I see that she has changed; she is not the same
she as she used to be...
However, this change of behavior was not evident in the control, in terms of the behavior that had been exhibited by parents in the way they perceived their role in their daughters’ education to be. Most of the parents still
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viewed their role as that only limited to paying school fees. This still was the main narrative coming from the
parents in the control sites. A female parent in the control sites in Viwa explained:
... let us say that you are unable to pay your child’s school fees... So, if she sees she is sent home once, then
twice that will be a problem to her. And you know when she is sent home, and stays a while, and by the
time she goes back to school the rest have moved on in studies... She is left behind. She will start saying
that she has become big and doesn’t want to go to school because she is left behind with by her classmates...
Moreover, these parents in the control zone where there was no intervention, thought that the best way in
which girls could learn and internalize the importance of education, is through using extended relatives in the
family. It was the belief of parents that relatives could impart some knowledge which they may never had the
time to, or that they could not easily talk about. A female parent attending a mixed FGD in the control zone in
Viwandani explained it in this way:
... The problems that I encounter concerning my daughter; I’d really love for her to stay in school... when
she closes school, I advise her to go visit her uncles, those who learnt and are living nice lives. So, that
when she leaves there, she comes changed and knows that if she reads and completes school she will have
her own car on the road...

3.6. Acquisition of Knowledge
Parents in the treatment zone appreciated the knowledge that they had acquired from interacting with the counselors during the counseling sessions. They felt that they had learnt skills that had enabled them to acquire
knowledge on various aspects of parenting, and they were empowered as parents to tackle issues affecting their
daughters. Moreover, the skills they learnt had enabled the parents to think differently, and motivating them to
offer guidance to their daughters so that the girls can feel encouraged to continue with their schooling. This was
explained well by parents who had undergone both parental counseling and whose daughters had also attended
the after-school support sessions. This is what a parent attending an FGD in Korogocho intimated:
... on my part, I can say this of Miss Korogocho... they have helped a lot... It has taught me on how to stay
and talk to girls [emphasis added] whereas previously I did not know. I was very harsh, but since I started
coming here, I have learned how to talk to my daughter and she has also known which good words to use.
When I was growing up, I didn’t know anything... our parents never sat us down and talked to us [emphasis added]. But, I want to praise this project, it has helped my child who is a girl... Parents have been counseled and learned ways of dealing with their daughters [emphasis added]. I thank Miss Korogocho as they
have taught me how to stay with a girl child... I have known based on the studies that I have got from here
at Miss Korogocho [emphasis added].

3.7. Positive Attitude the Beneficiaries
In addition, parents in Korogocho underscored the positive attitude that counseling sessions has instilled in most
of them. As a result of the positive attitude, and what they have learnt the parents have begun to advocate for the
learning to be extended to other parents within and beyond Korogocho community. The excitement of what
parents have learned is motivating them to want to share this information with other parents. This is how the
parents described what should happen, as a result of what they have learnt, which has transformed their attitude
to being one that is positive towards their daughters’ education. This is what a parent in an FGD in the treatment
site in Korogocho said:
... And they should teach more parents... We who are here, and have been taught, if you meet another parent who has not been taught yet and is going in a direction that is not understood, be a teacher to her, explain to her and if she does not hear you, later she will sit down and think I was told this by this parent but I
did not listen; instead of leaving her as she destroys her home and you sit laughing and badmouthing her,
you haven’t helped her in any way.
But this motivation to transform behavior was also to be extended to the girls in both sites. Parents in Korogocho also expressed the need to use what they had learned in the counseling sessions to help trigger change in
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behavior among girls. With the same excitement that they had learned skills in the counseling sessions, parents
felt motivated to share this information with their daughters, and daughters of other parents in the same community. This is how a parent echoing the thoughts of other parents described what they should do with the information that they received to trigger change among girls in the community:
... Sit with her and explain it to her, and solve the issue that she has. If it is a neighbor’s child, sit with her
and talk to her. Also, call her parent and talk to her. Instruct her on the path that she can use to make this
child talk. Because you were freely given, you should do the same and give out freely, instead of sitting and
not helping out your neighbor, and you sit and laugh at her as her house burns...
The community leaders also appreciated and underscored the positive attitude that was an outcome of the
counselling sessions. They observed that as a result of the positive attitude, parents had seen the need to counsel
other parents, in order to motivate and encourage them to take their daughters to school. The chief of Korogocho
explained it in this way:
They also have their own meetings either in groups at the village level to discuss parents who are in one
way or the other unable to take the girls in school or those who do not want to take the girls to school so
they warn them, they encourage them and tell them what the policy of the government is...
The thoughts of the community leaders in Koch can be paralleled with the idea that in Viwa the community
leaders emphasize on the putting pressure on the parents and other relatives of the girl so that they can be kept in
school. We presuppose that if parents in the two communities continue being motivated to encourage other parents to respond to the call of keeping girls in schools, and their leaders pile up the pressure the outcome would
be double efforts at keeping girls in school. The chief in Viwandani explains, “... we put more pressure to the
parents plus the relatives plus friends who are staying with these young ones, these girls to put more pressure to
them so that to at least keep on at least sensitizing them on the advantages of educating the girl child...”
Parental narratives also showed that the outcomes of the intervention in the first year and particularly, among
girls who made a transition to secondary school was a great motivator to the current cohort of girls in the intervention. Motivation as an outcome of the intervention was explicitly expressed by parents attending FGDs in
Korogocho. In their opinion, the success exhibited by the two organizations—Miss Korogocho and the African
Population and Health Research Center (APHRC)—of ensuring that girls who attained 250 marks and above
were able to join secondary school. In their view this has been a great motivator to other girls who were still in
the program. Parents were optimistic that the current cohort of girls would perform even better. A parent explained:
... I didn’t know that my child could join secondary school, because, I didn’t have money... But when they
called us in the meeting and gave me money... my child is in school and is now studying. I have never seen
any other project other than this one by Miss Korogocho, where I got help. ... In this project they came and
took our children... and the promises that they made... So, when Miss Korogocho promised them, if they
get 250 and above marks... they kept their promise... So, it motivates this current class eight to do much
better. Because the other class was doing it just as a trial, but once they got it, the ones that are following
them will want to do even much better...

3.8. Trickling Effect of the Life-Skills and the Counselling within the Community
Parents and community leaders’ narratives also highlighted the intervention was beginning to trickle to the
households and other community members. The trickling effect can be attributed to the positive attitudes that
both girls and their parents adopted after attending both after-school support and counselling sessions, particularly for those parents who are part of the counselling sessions. Girls transferred the skills that they had learned
in the life skills sessions to their siblings in the households. A parent attending an FGD in Viwandani had this to
say: “... the way she is taught is the same way I see her teaching the younger one. She tells her we have been
taught like this and we are supposed to stay like this...”
The parents also contributed to the trickling effect of the intervention to other parents within the community.
Driven by the excitement of what they had learned during the counseling sessions, parents were eager to share
with other parents, ways to motivate their daughters, in order to keep them in school. One of the parents attending an FGD in a treatment zone in Korogocho said:
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... And they should teach more parents... We who are here, and have been taught, if you meet another parent who has not been taught yet and is going in a direction that is not understood, be a teacher to her, explain to her and if she does not hear you, later she will sit down and think I was told this by this parent but I
did not listen...
The community leaders in Korogocho attested to the strides that have been made in Korogocho in terms of
some parents holding meetings and taking time to explain to other parents the importance of this education intervention, and thereby motivating other parents to take their daughters’ to school. The community leaders also
were in agreement that it is important that parents meet to discuss ways of ensuring that girls attend school. One
of the chiefs in Koch said, “... they also have their own meetings either in groups at the village level to discuss
parents who are in one way or the other unable to take the girls in school or those who do not want to take the
girls to school so they warn them, they encourage them and tell them what the policy of the government is...”

3.9. Concerted Effort in Support of Girls’ Education by All the Stakeholders
The theme concerted effort in support of girls’ education has come out very strongly one year after the onset of
the intervention espoused by the community leaders, particularly in Korogocho. At the baseline, parents had
pointed out the need for unity of purpose and collaboration in ensuring that girls attend, and continue with
school. Consequently they had proposed a multipronged approach—with parents, the community, and teachers
forging a close working relationship with their children—if success was to be attained in terms of access to
school for girls. One year later the community leaders led by the chief as the gatekeepers of the Korogocho
community point out the existence of a concerted effort that goes beyond the existence of Miss Korogocho and
APHRC that is keeping a sustained effort to ensure that girls are getting the education they deserve. This is the
way in which the chief of Korogocho explained the phenomenon of the concerted effort:
... So, I would like to congratulate APHRC, Miss Korogocho, Ujamaa who is giving loans, the teachers, the
community leaders, and also the national administration for becoming actors to ensure that the girls are getting education like any other child...
The parents’ narratives also echoed similar sentiments of the community gatekeepers by calling for concerted
effort among parents. That parents should be able role model to one another, teach those parents who are yet to
internalize the importance of their daughters education. Parents intimated that it is only with parents forming a
closely knit group that they can be useful to one another and in turn help their daughters to navigate the challenges of schooling.
Be a role model and show other parents in the right way... And they should teach more parents... We who
are here, and have been taught, if you meet another parent who has not been taught yet and is going in a direction that is not understood, be a teacher to her... If it is a neighbor’s child sit with her and talk to her.
Also, call her parent and talk to her, instructing them on the path that he/she can use to make this child talk.
Because, you were freely given (referring to the counseling sessions), you should do the same and give out
freely...
The narratives of parents and community leaders also pointed to the need for developing partnership by all the
key stakeholders, whether public or private. At the baseline, parents had called for partnerships with the community of parents around the school, nongovernmental organizations, and the government. This was as a result
of the prevalent of other problems affecting the education of girls outside the households. The community leaders acknowledge the presence of several actors that have become interested in education of girls. If well managed, this partnership can motivate girls to go beyond primary school.

4. Discussion
This paper sought to highlight the perceptions of parents and community members on the additive changes that
they are observing among girls and in their respective communities as a result of the intervention. In so doing,
the paper sought to answer the following question: What has changed? Parents and community members’ perceptions with an education intervention for girls in the slums of Nairobi. The key findings from the paper show
that from the community leaders’ perspective and parents, there was a general improvement in girls’ math and
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literacy one year after the onset of the intervention. In particular, parents note an improvement in math as a result of the after-school support. This corroborates the quantitative results that further shows that the 18.9 percentage difference in math performance between T1 and C groups, in favor of T1, was significant at 10% level
while that between T2 and C groups was 20.2, in favor of T2, was significant at 5% level. The quantitative findings show that the interventions were clearly helpful in accelerating student mathematics achievement; and more
so the component that involves life skills, mentoring and after-school homework support [17].
Moreover, the findings showed that the after-school support sessions have inculcated into the girls a sense of
commitment and hard work. Parents gained knowledge about the schooling of girls, and developed a positive attitude towards their daughters. The commitment of girls and the knowledge gained by parents reinvigorated girls
effort in school, and ensured that parents were able to pay enough attention to their daughters [17]. This finding
particularly coming from parents and the community leaders in the urban informal settlements, shows that in the
informal settlements girls’ access and commitment to stay in school remains critical [1]. If girls stay on track in
school, Kenya inches closer to access to basic education, which at the moment is far from being realized [1].
Moreover, the narratives of the parents show that there was improved communication among the parents and
their daughters. Improvement in communication was an outcome of the parental interaction with the counselors
during the counselling sessions. Consequently, parents, have been able to effectively talk to their daughters, and
avoid being harsh, a phenomenon that was pushing their daughters farther away from them. Open communication has been extended between parents living within the same community, so as to monitor, mentor and guide
girls in the absence of their own parents and guardians. Open communication has been noted in the process of
monitoring, as parents interact with the program across the two sites. This finding reinforces the finding of similar studies that the existence of parent child communication is important in delivering information not only on
education but on sexual health of their children [18]. The study reinforces the notion that when parents communicate openly and clearly [18], crucial messages about education and health may be passed on efficiently. This
finding still raises questions in regard to the quality, frequency and timing of this communication between the
parents and their daughters. Moreover, effective channels of communication remains one of the greatest lessons
learnt in the program, as exhibited by this study. Earlier research had shown the importance of communication
in health related interventions. This study shows that education programs can also benefit from rigorous programs that seek to instill parental commitment to education of their children. This commitment has been realized
through the encouragement of open communication among the parents and their daughters.
Most importantly, this finding raises fundamental implications for interventions that seek to improve the education of young people, in general and adolescent girls in particular. That it is important to include the families
and parents in programs that wish to improve girls’ education. This finding also reinforces the importance for
starting programs that will constantly seek to support parents to stay involved in their daughters’ lives for the
improvement of their education and health status. Such programs should then teach young people and their parents to communicate effectively [18] [19].
The findings show that as a result of parental counselling, parents developed a positive attitude towards their
daughters and towards girls’ education. As a result, parents have taken it upon themselves to counsel and encourage other parents in order to sustain some of the key messages that they learn at the sessions, particularly on
the need to take their daughters to school. The positive attitude, and parents wanting to be advocates, is a vital
element of sustainability of the project outcomes beyond the duration of the project. Moreover, the skills and
knowledge acquired on various aspects of parenting has empowered them to deal with issues affecting their
daughters. In this way this intervention has succeeded in creating a participative and interactive learning environment. The content of the materials used during the mentoring and the parental counselling sessions focused
on topics relevant to both girls and their parents. This intervention has led to a gradual learning process and
thereby a process of empowerment. This is particularly true for parents who may only have primary education
and are participating in a self-improving educational activity for the first time in their lives. According to [20],
these findings suggest that the very basic of literacy can become useful, meaningful and functional and be transferred to other domains of life and across the communities involved. Moreover, and of most importance, there
was an observed trickling effect of the tenets of counseling among parents into the community and the effects of
life-skills into the households. On the part of the girls, they transferred the skills that they had learned in the life
skills sessions to their siblings in the households. On the part of the parents, they acted as motivators to fellow
parents to take their daughters to school. The narratives underscored the existence of a concerted effort among
the stakeholders in order to sustain the efforts of ensuring girls get the education they deserve.
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5. Conclusion
In conclusion, a year down the line, there are positive perceptions on midterm outcomes of the intervention. The
findings show that the knowledge gained by the beneficiaries is gradually leading to an empowerment process
within the urban informal settlements, as both girls and their parents become advocates of the program.
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