
Creative Education, 2019, 10, 583-599 
http://www.scirp.org/journal/ce 

ISSN Online: 2151-4771 
ISSN Print: 2151-4755 

 

DOI: 10.4236/ce.2019.103042  Mar. 15, 2019 583 Creative Education 
 

 
 
 

Blended Learning Model: A Practical Approach 
for the Professional Development of University 
Students in Cameroon 

Kibinkiri Eric Len 

The Higher Teacher Training College, University of Yaoundé I, Yaounde, Cameroon 

 
 
 

Abstract 
The consistent increase in student population in university campuses without 
a corresponding infrastructural development and consequently limited pro-
fessional competences developed motivated the researcher to carry out this 
study. Related literature based on blended learning, distance education and 
professional development constituted the conceptual framework of the work. 
The Goal Theory and the Theory of Change were used to give meaning to the 
problem of study. Qualitative approach was applied to carry out the study. 
The target population consisted of graduates of the Distance Education pro-
gramme (2016/2017 graduation batch). The accessible population was made 
up of graduates of Yaounde Study Centre. Interviews were carried out with 
eight (8) cases that were selected using purposeful sampling technique. The 
data collected were analysed thematically following the objective of the study. 
Overall results of the study revealed that the blended learning model influ-
enced professional development of university students in Cameroon. The re-
sults have shown that students are more comfortable with face-to-face learn-
ing mode as compared to online learning mode and self-learning mode. 
Consequently, recommendations are made to universities to adopt this model 
in their training programmes.  
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1. Introduction 

Higher education in Cameroon is receiving growing attention and interest from 
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the government. The country is making tremendous efforts to improve the qual-
ity and quantity of higher education offered to its students. Since 1993, the gov-
ernment has increased the number of universities and institutions of higher 
learning across the country. These institutions are created to build human capi-
tal that can assist in the transformation of the country. Institutions that are al-
ready well established are undergoing transformations in order to meet the 
growing needs and expectations of the students and the society. It is worth not-
ing that between 1960 and 1993, government was able to provide full scholar-
ships for university students because of the need for human capital at the time. 
After the 90s, parents started paying fees for their children with the expectation 
that upon graduation from the university they were going to get white collar 
jobs. Unfortunately, this is not the case for many students who find it difficult to 
get jobs after graduation, notwithstanding the government assists students in 
different ways, for example provision of computers and award of excellent 
grants. These measures are laudable; however, they are insufficient. The cur-
riculum of our universities is still not well adaptable for the current trends in 
higher education. One of the solutions to the myriad problems encountered by 
students in the university can be a complete revision or change in the instruc-
tional paradigm. Thanks to recent developments in education like the introduc-
tion of information and communication technologies, new strategies and meth-
ods of content delivery and assessment that can meet the needs, aspirations of 
the youths can be tested. In this respect, the blended learning model has the po-
tential to transform higher education in Cameroon.  

Concerning the school going population, there is a high sensation among 
youths between the ages of 17 and 40 for university education. This group of 
learners needs to develop professional competences that can make them more 
useful to their communities. Access to basic education is financed to a large ex-
tent by the government. The successes registered at basic education in terms of 
access have partly contributed to a remarkable increase in school going popula-
tion at the other levels. Many are of the opinion that higher education can guar-
antee better jobs in future. Today, the greatest challenge facing higher education 
is how to accommodate and manage the large numbers of students in university 
campuses hungry for knowledge and help them develop professional compe-
tences. The unprecedented increase in numbers has led to a decline in the quali-
ty of teaching and learning. As a consequence, many graduates are finding it dif-
ficult to get jobs or create employment for themselves.  

2. Conceptual Framework 

Blended Learning Model 
Blended learning model in this study refers to the use of a combination of in-

structional delivery approaches such as face-to-face mode, online learning mode 
and self-directed learning mode in distance education. The model derives its 
meaning from the concept of eLearning. Naidu (2003: p. 8) defines e-Learning as 
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“the systematic use of networked information and communication technology in 
teaching and learning”. According to Noe (2002), blended learning means “the 
use of a combination of online learning, face-to-face instruction, and other me-
thods for distributing learning content and instruction”. Educational institutions 
across the world are positioned at different points on the road map between 
campus- or classroom-based learning and web-based learning (Perkinson, 2005; 
Rwagasana & Stucki, 2009). The evolution of eLearning depends to a great extent 
on access, subscription or ownership and use of information and communica-
tion infrastructure especially the Internet (World Bank, 2006). According to Noe 
(2002), many institutions across the world are moving to a hybrid approach be-
cause of the limitations of online learning related to insufficient bandwidth, 
learners’ preference for face-to-face contact with instructors and other learners. 
Figure 1 presents the path that many higher education institutions in both de-
veloped and developing countries are traversing towards cost-efficient web-based 
delivery.  

Face-to-face Learning Mode 
Face-to-face Learning refers to the teaching learning process in which stu-

dents are in the classroom on seat with the teacher. It is also called on-campus 
delivery mode. The teacher can bring Internet sites of relevance and interest into 
the classroom. Students can also access topics or course materials using multi-
media technologies, but do not replace traditional teaching methodologies.  

On-Line Learning Mode 
On-line learning mode or delivery is located at the more advanced end of the 

continuum, where students access either intranet-based or internet-based learn-
ing objects (distributed learning systems), downloading topics or course materi-
als and contacting tutors and each other entirely over the Web. Naidu (2003) 
pointed out that eLearning appears to be growing out: “from within educational 
institutions, which have offered open and distance learning programs either in a 
single, dual, or mixed mode”. 

Self-Learning Mode 
In this study the self-learning mode is synonymous to self-directed learning. 

According to Knowles (1975) cited in Guglielmino & Guglielmino (2004), 
self-directed learning refers to “a process in which the learner, with or without 
the help of others, identifies learning needs, defines learning goals, develops and 
implement a learning plan and evaluates the learning gained”. Latchem (2012) 
viewed that when learners engage on self-directed learning, they take responsi-
bility for their learning and are able to plan and organize this learning. The 
learners who are most likely to be successful in this process are those who have 
the highest levels of readiness for self-directed learning: a complex mixture of 
 

 
Figure 1. Continuum towards web-based learning. 
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knowledge, skills, attitudes and habits (Guglielmino & Guglielmino, 2004). Sa-
gna (2005: p. 51) holds that people learn effectively by pursuing realistic goals, 
which are also intrinsically motivating and that learning is greatly enhanced 
when it is anchored or situated in meaningful and authentic problem-solving 
contexts. 

3. Theoretical Framework 

Goal Theory 
Goal theory is relevant in curriculum design and can be applied to the blended 

learning model and professional development of university students in Camer-
oon. Locke (1968) found that individuals who set specific challenging goals per-
formed better than those who set general or vague, unchallenging goals. He 
demonstrated that employees are motivated by clear, well defined goals and 
feedback. According to Locke (1968), employees are less likely to be committed 
to a goal if they believe it is too difficult. The process of curriculum reengineer-
ing can be facilitated by providing the main stakeholders like the curriculum 
worker, teachers, students, parents, non-governmental organisations and entre-
preneurs with specific challenging goals and objectives. This process of goal set-
ting should be a collaborative and all-inclusive effort. The influence of goal set-
ting theory can be seen in the development of curriculum plans.  

Theory of Change 
Kurt Lewin’s Theory of Change explains organisational development. This 

theory is relevant and can be applied to blended learning model and professional 
development of students in higher education. Theory of Change is a methodol-
ogy for planning, participation and evaluation used to promote social change 
(Kritsonis, 2004-2005). It explains the process of change by outlining causal 
linkages in an initiative that is its short-term, intermediate and long-term out-
comes. The innovation of this theory as compared to goal setting theory lies in 
making the distinction between desired and actual outcomes and in requiring 
stakeholder to model their desired outcomes before they decide on forms of in-
tervention to achieve those outcomes. The theory is also a critical theory which 
requires diverse perspectives and participation in order to create solutions. An 
important component linked to this theory is change management. Noe (2002) 
defines change management as the process of ensuring that new interventions 
such as training practices are accepted and used by employees and managers. 
According to him, change management involves four steps: overcoming resis-
tance to change, managing the transition to the new practice, shaping political 
dynamics and using training to understand new tasks.  

Despite much effort put in to higher education by the government, a lot is still 
needed to be done in terms of the professional development of its graduates. The 
value of one’s education can only be judged by the contributions made to the so-
ciety during and after school. The study aims to answer the question “to what 
extent does the blended learning model influences the professional development 
of university students in Cameroon?” The researcher’s experience over the years 
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as a lecturer in the Higher Teacher Training College helped him to operational-
ize the variables of the study. Blended learning model in the study is defined by 
three main constructs (face-to-face learning mode, online learning mode and 
self-learning mode). 

4. Research Methodology 

This study was carried out in Cameroon specifically in Yaounde with distance 
education students of the University of Buea (Yaounde Study Centre). Came-
roon has eight state universities. University of Buea is one of them. This univer-
sity was created in 1993 as the first Anglo-Saxon University in Cameroon. It is 
located in Buea the capital of the South West Region of Cameroon. Today, the 
University of Buea offers distance education through its Faculty of Education. 
This programme officially started in 2008/2009 academic year. According to the 
programme coordinator Dr. Alemnge Fidelis, distance education in the Faculty 
of Education is aimed at upgrading the knowledge and skills of teachers of Nur-
sery and Primary schools to degree level (Alemnge, 2015). The programme of-
fers professional competences for students who want to become teachers as well 
as teachers of nursery and primary education to earn a Bachelor of Education 
degree in Nursery and primary education after four years. It is primarily print 
based and tutorials are delivered face-to-face in study centres in different regions 
of the country. This is reinforced by telephone tutorials in between the tutorial 
sessions. Tutorials are organized two times in a semester for a maximum of one 
week respectively. Assessment is based on continuous assessment in the form of 
two take home assignments which counts for thirty percent of the marks and an 
end of semester examination which covers the remaining seventy percent of the 
marks. The programme is sustained by fees paid by students. The first batch of 
students graduated in the 2011/2012 academic year. According to Alemnge 
(2015), Students who succeed to get admissions need to score at least 180 credits 
after eight (8) semesters in four years to qualify for graduation from the pro-
gramme.  

The target population consisted of graduates of the Distance Education pro-
gramme (2016/2017 graduation batch). The accessible population was made up 
of graduates of the Yaounde Study Centre. The choice of Yaounde Study Centre 
was because the researcher was the Centre manager and has been tutoring and 
coordinating the activities of the distance education students for more than five 
(5) years. Eight graduates were chosen for the study. Purposive sampling tech-
nique was used to select the cases studied.  

Table 1 shows that there are eight (8) cases studied. That is Case A, Case B, 
Case C, Case D, Case E, Case F, Case G and Case H. Table 1 also reveal that one 
of the participants was a teacher in a private school while the others were teach-
ers in a public or government schools. Three (3) participants were from the 
South West Region of Cameroon while five (5) respondents were from the North 
West Region of Cameroon. Of the eight participants, four (4) were females and  
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Table 1. Socio-demographic characteristics of the participants. 

Case Type of School Name of School Region Gender Experience Qualification 

Case A Private Queensway Bilingual school North West Male 22 years B.Ed. 

Case B Public Government Bilingual Primary School Nkolndongo Mbida South West Male 16 years B.Ed. 

Case C Public Ecole Primaire d’application Camp Bove II A North West Male 15 years B.Ed. 

Case D Public Government Primary School Essos II North West Female 18 years B.Ed. 

Case E Public G.B.P.S Essos group II South West Female 19 years B.Ed. 

Case F Public Government Bilingual Primary school mbai mboum North West Female 8 years B.Ed. 

Case G Public Government South West Male 9 years B.Ed. 

Case H Public Government Bilingual Primary School Figuil North West Female 10 years B.Ed. 

 
four (4) were males. As per professional qualification, they were all holders of 
the teacher’s grade one certificate (CAPIEMP) and Bachelor of Education (B.Ed.). 
Their teaching experiences ranged from 8 to 22 years. The method used for data 
collection was interview. A semi structured interview guide was carefully con-
structed following the main objective of the study to collect data. Interview per-
mitted the participants to express themselves freely to provide sufficient infor-
mation for the study. Each interview took about one hour. The interviews were 
carried out in December, 2017 at the Higher Teacher Training College in the re-
searcher’s office. This environment was considered appropriate for the collection 
of data. The data collection process began with a presentation of the project to 
the participants, its objectives and assurance of confidentiality of information to 
be provided. Information provided was recorded using a digital camera. Each 
interview was transcribed. Transcription was done by listening carefully to the 
recorded information in audio format and writing down every word that was 
used by the participants. This process was repeated several times to avoid leaving 
out some vital information. The transcribed interviews were typed in a tabular 
form, printed out and read as many times as possible to crosscheck if there was 
any useful information left out. Data was analysed using content analysis. The 
data collected was categorized according to the themes and sub-themes which 
defines the study.  

5. Presentation of Findings 

Face-to-Face Learning Mode (F-FLM) and Professional Development 
Case A: Concerning face-to-face learning mode, the participants interviewed 

were able to provide answers to all the questions that were asked in relation to 
this construct of blended learning. On his part, Case A stated that Social pres-
ence during Distance Education (DED) tutorials can be summarized in one sen-
tence as the affective dimension of the tutorials. Social presence during DED tu-
torials contributed to my professional development in that; it demystified the 
phobia of public speaking, it built my capacity to argue logically, it helped us in 
general to have psychological authority in class. Case A further stated that, Cog-
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nitive presence during DED tutorials is the level of thought or thinking that the 
tutorials helps one to develop. Cognitive presence opens up the mind to think in 
various directions, one can easily move from subjective thinking to objective 
thinking. Still on the question of face-to-face learning mode, Case A viewed that 
Teaching presence is when one attempts to put on the shoes of the learner and 
give the best he or she can to explain concepts. Teaching presence can influence 
professional growth in that one will always want to be innovative and move 
beyond existing norms to bring out the best”.  

Case B: According to Case B, Social presence during DED tutorials is interac-
tion between the learner and the instructor in a confined environment. When 
asked about its contribution to professional development, Case B responded that 
it has contributed to my professional development in terms of teaching style, 
dressing code, and above all a change of attitude from seeing learners as empty 
vessels to seeing learners as full of knowledge that just need to be awaken. On 
the aspect of cognitive presence during DED tutorials, Case B pointed out that 
this is the tendency to be able to grasp material presented as the instructor inte-
racts with the learner or gives lectures. The learner reflects on this, think how 
this can be put into practice, what the outcome could be. As for teaching pres-
ence during DED tutorials, Case B stated that it is the physical presence in class. 
During tutorials, the instructors are physically present and give room for ques-
tions, answers and personal experiences and opinion. There is no doubt that 
teaching presence facilitates learning during tutorials.  

Case C: According to Case C, social presence during tutorials refers to feeling 
of togetherness between students and students as well as instructors. The feeling 
of belonging during DED tutorials helped to develop my social interaction with 
friends thinking and public speaking. Cognitive presence is the thinking and 
reflection of students during tutorials. Cognitive presence or thinking during 
DED tutorials helped to open my mind to reflect and think critically, solve 
problems from simple to complex, developed in me spirit of hard work towards 
the teaching profession and the quest for more knowledge. Teaching presence 
refers to interactions between the learners and the tutor during tutorials. Teaching 
presence helped me to engage in many learning activities even without the pres-
ence of an instructor or teacher.  

Case D: According to Case D, social presence in class helped me to acquire 
more knowledge and to interact with friends and teachers. It contributed to my 
professional development in many ways. It helped me to have good grades in my 
exams. The course materials were being explained in detail, line after line to my 
understanding. This upgraded my teaching back in the classroom. As concerns 
cognitive presence during DED tutorials, this simply refers to the levels of acqui-
sition of new knowledge. The new knowledge I acquired has helped in my pro-
fessional development. I teach without stress. My class is child centred. I have 
learnt how to use my tenses. As for teaching presence during DED, the course 
outline was well structured and easy to understand. I have cultivated the habit of 
reading alone. The facilitators taught with teaching aids. This made our lessons 
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interesting. The units ended with questions which facilitated our learning process.  
Case E: Case E defined social presence during DED tutorials as the feeling of 

belonging in the class or group during tutorial session. Social presence during 
tutorials has helped to increase my level of interactions, scope of learning and 
thinking. Concerning cognitive presence during DED tutorials, Case E said that 
this refers to deep reflection and thinking processes during tutorials. It helped 
me to teach without fear and stress as I have mastered what teaching is all about. 
On the question of teaching presence during DED tutorials, Case E responded 
that it is the facilitation of learning during the session by the tutor. This helped 
me to be innovative and search for more knowledge. 

Case F: On her part, Case F defined social presence during DED tutorials as 
the ability to identify with the class or course, connect and interact with others 
as real people through the medium of communication being used in a way that 
promote learning during tutorials. When asked about its contribution to profes-
sional development, Case F responded that it contributed to my professional 
development in that, with the availability of tutorials, I learnt to collaborate with 
other classmates. On the aspect of Cognitive presence during DED tutorials, 
Case F answered that it is the extent to which learners are able to construct 
meaning through critical thinking during tutorials. Concerning teaching pres-
ence during DED tutorials Case F responded that it is the instructional relation-
ship tutors have with their students, where the instructor serves a fundamental 
leadership role in facilitating and managing the course. When asked about its 
contribution to professional development, the response was “I have learnt to 
prepare and deliver my lessons well so that my learners can become better 
learners today and, in the future”. 

Case G: On his part, Case G defined social presence during DED tutorials as 
communication between people in a given environment to foster personal and 
purposeful relationships. This helped me to develop a sense of belonging in dis-
tance education. On the question of cognitive presence during DED tutorials, 
Case G stated that this refers to critical thinking in the course of exchange 
through a medium or a foru, in order to be able to provide solutions to prob-
lems. He further explained that “critical thinking during distance learning rein-
forces the learner’s ability to analyze and construct meaning in order to solve 
problems posed in the classroom. On the aspect of teaching presence during 
DED tutorials, Case G viewed that this refers to instructional design and facilita-
tion of learning”. 

Case H: On her part, Case H pointed out that social presence during tutorials 
is more of a combination of factors that contribute to develop greater intimacy 
within a group. Thanks to social presence during DED tutorials, I learnt how to 
communicate well with learners. I am able to understand the needs of my learn-
ers, construct and maintain discipline in my class, and communicate with a lot 
of confidence and fluency. On the aspect of Cognitive presence during DED tu-
torials, Case H pointed out that this refers to the discussions that encourage stu-
dents to explore and apply key ideas and resources to situations from familiar 
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experiences. When asked about its contribution to professional development, 
Case H stated that she is now able to select learning activities that stimulate in-
tellectual curiosity about content and concepts. I am also able now to provide 
discussions that engages learners to critical thinking and analyse different pers-
pectives related to a given concept or problem of study. Concerning teaching 
presence during DED tutorials, Case H stated that it is the instructor’s ability to 
facilitate the mastery of content in class by providing appropriate directives and 
guidance during tutorials in order to facilitate learning. When asked about its 
contributions, Case H answered that I make sure I serve as a model that my 
learners can emulate during tutorials. I also make sure I prepare my lessons well 
ahead of time before the tutorials. 

Online Learning Mode (OLM) and Professional Development 
Concerning Online Learning Mode (OLM), the participants presented their 

views with respect to the different elements which defined this construct.  
Case A: According to Case A, online social presence means that the learner 

and the instructor are not close to each other but linked by the Internet. When 
asked about its contribution, the answer was that virtual or online presence has 
contributed positively to my professional development in distance education in 
that I now see beyond the immediate surroundings. Concerning virtual cognitive 
presence, Case A stated that it simply means that the learner and the instructor 
are not in the same facility but the learner perceives all what the instructor gives 
through the internet. When asked about its importance, Case A pointed out that 
virtual cognitive presence enlarges your scope of thought, makes you see what 
others see and more. On the aspect of online teaching presence, she responded 
that it simply refers to the use of the Internet in learning especially in teaching 
teachers. To him, virtual teaching presence changes your approach to learning 
and teaching as a result of its simplicity in terms of use. 

Case B: To Case B, Social presence in an online learning process is simply 
learning in which the learner and the instructor do not interact physically. To 
him, online social presence has actually done much as far as the feeling of be-
longing in the learning process is concerned. He further explained that modern 
technology has contributed to my professional development in the sense that it 
has developed my zeal of learning faster and less costly. Case B viewed cognitive 
presence in an online learning process as imagining or thinking about what you 
are receiving from distance education. When asked about its importance to pro-
fessional development, the response was that Virtual cognitive presence has in-
creased my listening ability as well as my thinking capabilities. On the aspect of 
online teaching presence, Case B stated that this refers to the process of receiving 
instruction from an instructor far from you. 

Case C: As for Case C, social presence in an online learning process refers to 
Social interactions between the learner and the instructor through information 
and communication technology for example Internet. When asked about its 
importance to professional development, the answer was that virtual social pres-
ence has helped me in distance education to be used to the Internet, to master 
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how to search for theories of teaching and learning online without the presence 
of the instructor. On the aspect of cognitive presence in an online learning 
process, Case C pointed out that this refers to the thinking and reflection of stu-
dents and teachers through the internet or other ICT media. When asked about 
its contribution to professional development, she responded that cognitively, 
virtual or online learning has helped to widen my scope of thoughts especially in 
the teaching domain. As concerned teaching presence in a virtual learning process, 
Case C viewed that this refers to the process of facilitating learning online 
through the use of media like teleconferencing. When asked about its impor-
tance, the response was that virtual teaching presence has changed my ap-
proaches to teaching such as methods, theories and strategies.  

Case D: Still on the construct of Online Learning Mode, Case D stated that 
Social presence in an online learning process refers to the interactions that occur 
online or when using the computer. When asked about its importance to profes-
sional development, the answer was that the use of computer assists in instruc-
tion and learning and therefore improves on professional development. On the 
aspect of cognitive presence in an online learning process, Case D pointed out 
that cognitive presence helps in the conception of new ideas and knowledge ac-
quisition He further explained that cognitive presence helps in many ways to 
achieve a wide range of educational goals, facilitates the learning of content and 
mastery of skills. It helps build learner interest in course materials. Concerning 
teaching presence in an online learning process, Case D pointed out that it is 
simply the process of facilitating learning with the internet. On the question 
about its importance, the answer was that virtual teaching presence helped me to 
acquire skills, concepts and knowledge on how to develop the learning content. 

Case E: On her part, Case E defined Social presence in an online learning 
process as the feeling of belonging through the internet. Concerning its contri-
bution to professional development, Case E responded that virtual social pres-
ence has motivated her to develop interest in using the Internet for research. On 
the aspect of cognitive presence in an online learning process, Case E viewed 
cognitive presence as reflection and thinking when using the internet. When 
asked about its importance to professional development, Case E responded that 
virtual online cognitive presence has helped her to build positive thinking to-
wards distance education. Concerning teaching presence in an online learning 
process, Case E stated that this refers to the facilitation of learning through the 
Internet. When asked about its contribution to professional development, she 
responded that virtual teaching presence has increased her knowledge on the 
methods of teaching in the classroom. 

Case F: According to Case F, social presence in an online learning process is 
the ability of participants in a community to project themselves socially and 
emotionally as real people through a medium of communication. It has helped 
me to know more about other students learning patterns and has given me the 
chance to interact with my instructors in my field. On the aspect of cognitive 
presence, Case F pointed out that cognitive presence in an online process refers 
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to the quality and quantity of critical thinking, collaborative problem solving, 
and construction of meaning occurring in student and student faculty interac-
tions through a medium of communication. When asked about its contribution 
to professional development, Case F responded that it has helped to improve on 
my thinking when faced with a thought provoking question or problem. Con-
cerning teaching presence in an online learning process, Case F viewed it as the 
design, facilitation and direction of cognitive and social processes for the pur-
pose of realizing personally meaningful and educationally worthwhile learning 
outcomes through a medium of communication. In this educational experience, 
teachers and learners have important complimentary responsibilities in the 
learning process. When asked about its importance to professional development, 
the response was that it has influenced my professional development in DED as 
it has improved my abilities to deliver lessons without major difficulties. 

Case G: Still on the Online Learning Mode, Case G stated that Social presence 
online has to do with communication between people using the Internet. He 
further explained that communication through an electronic medium lead to the 
establishment of personal and purposeful relationship, which develops the sense 
of belonging in distance education. This sense of belonging motivated and en-
couraged me. It also helped me to access learning resources like documentations 
that are difficult to find locally. These made studies more effective as it facilitated 
communication in classroom activities. Cognitive presence refers to critical 
thinking in the course of exchange through an electronic medium or forum 
thanks to Internet connection. This helped me to develop abilities in analyzing 
classroom activities and discussions. Teaching presence has to do with instruc-
tional design and organization, facilitation of discussions and giving direct in-
structions through a computer medium. I have been able to design instructions 
and facilitate organized discussions in my classes by using the direct instruction 
skills acquired through online learning. Today technologically designed instruc-
tions are being used in my classes through social media discussion forums. 
These skills have in return made my practical classroom instruction productive. 

Case H: Case H defines online social presence as learners’ abilities in a com-
munity to project themselves, socially and emotionally as real people through a 
medium of communication. It has contributed to my professional development 
in distance education in that, it provides me access to interact freely with my 
peers, colleagues and my lecturers to discuss and share ideas especially during 
project writing. Cognitive presence in virtual learning process refers to the ex-
tent to which learners are able to construct meaningful learning in a critical 
community of inquiry. It influenced my professional development in that when 
a problem is identified for inquiry, it is explored both individually and collec-
tively, through critical reflection and discourse. Learners construct meaning 
through shared ideas. They draw resolutions and conclusions in the new know-
ledge areas developed. Teaching presence in an online learning process refers to 
the process whereby the teacher plans and designs the course, and instructions 
facilitated through a medium of communication. Concerning professional de-
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velopment, Case H, pointed out that she has developed abilities to learn and 
construct knowledge with others in a virtual learning environment. Online fea-
tures helped me to set my learning goals, make sure I have feedback through as-
sessment and equally involve myself in teaching/learning activities.  

Self-Learning Mode (SLM) and Professional Development 
Case A: Case A defined Social presence in DED learning manuals as the ex-

tent to which the material or content of manuals have a direct impact on the in-
dividual and the society. DED learning manuals have contributed satisfactorily 
in professional development. They clarify the cloudy nature of some concepts. 
They have made one to feel a teacher even out of class. Concerning cognitive 
presence in DED learning manuals, Case A refers to it as the extent to which the 
material in the manuals meets the logical needs of the learners. He further ex-
plained that the manuals have greatly inspired a lot of thinking even after the 
course because he still consults the manuals when preparing lessons. Teaching 
presence in DED learning manuals refers to the extent to which the manuals as 
instructional materials meet the learning needs of the learner. The manuals have 
reinforced my capacity to teach without difficulties. 

Case B: According to Case B Individual social presence in DED learning ma-
nual simply means using manuals to study alone. Social presence in DED learn-
ing manual greatly contributed to my professional growth. It helped me to de-
velop skills to learn, follow up lectures even without the physical presence of the 
teacher. To Case B, Cognitive presence in DED learning manual means reflect-
ing on what you are studying. Cognitive presence in DED learning manuals im-
proved my professional development. After studying the manuals, I reflect on 
the materials I come across. Teaching presence in DED learning manual means 
using the manuals as if you are interacting with your instructor physically. The 
manuals seem to me like the instructor. I like to read it several times. 

Case C: To Case C Individual social presence in DED learning manuals refers 
to feeling of togetherness between the students through the use of learning ma-
nuals. My personal social presence with DED learning manuals has helped to 
widen my scope of reading, search for information and learning with these ma-
nuals. Cognitive presence in DED learning manuals means reflection and think-
ing processes when using DED manuals. Cognitive presence in DED learning 
manual has helped to increase my thinking processes as regard theories of 
learning. Teaching presence in DED learning manuals means facilitation of 
learning through the use of DED manuals. Teaching presence in DED manuals 
has increased the usage of these manuals as teaching learning materials.  

Case D: Case D viewed Social presence in DED learning manuals as the extent 
to which the learner interacts with the learning activities and the content of the 
manual. The social presence in DED learning manuals contributed to my profes-
sional development. Concerning how I used DED learning manual, I read each 
unit line after line. I make summaries and answer questions on each unit. I use 
to write exams without stress. Cognitive presence in DED learning manuals helped 
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in my professional development. My age and teaching experience for fourteen 
years helped me to read well and understand the content of the manuals. Con-
cerning teaching presence in DED learning manuals, I must say that the manuals 
were well explicit enough for easy understanding. The teaching presence in DED 
learning manuals influenced my professional development. The teachers were 
down to earth. They were explicit and always teach using teaching aids and ex-
amples. They taught us as individuals, in groups and this facilitated the teaching 
learning process. We need DED in masters.  

Case E: According to Case E, social presence in DED learning manuals refers 
to the feeling of belonging with DED learning materials. The social presence in 
DED learning manuals increased my reading habits or culture. Cognitive pres-
ence in DED learning manuals refer to reflection and thinking when using DED 
learning materials. The cognitive presence in DED learning manuals helped me 
to construct positive attitude toward learning. Teaching presence in DED learn-
ing manuals refers to the facilitation of learning when using DED learning mate-
rials. It increased my scope and knowledge of teaching methods.  

Case F: To Case F social presence in DED learning manuals refers to an indi-
vidual perception of herself based on experience and interactions with the out-
side world and learning manuals. The social presence in DED learning manuals 
contributed to my professional development in that, it served as a foundation for 
building confidence in my professional competences and learning experiences. It 
helped me to learn how to deliver instructions in class effectively. Cognitive 
presence in DED learning manuals refers to the learner’s ability to think critical-
ly, collaborate in problem solving and construct meaning with the aid of learn-
ing manuals. Thanks to DED learning manuals I developed the motivation to 
learn at my own pace. This has helped me to develop the ability to conceive and 
implement new ideas. The content in the manuals is very rich and well orga-
nized for learning at anytime and anywhere. Teaching presence in DED learning 
manuals consists of a teaching/learning procedure in which content, instruc-
tional technology, and pace of learning are based upon the abilities and interest 
of each learner in a context that make sense to them with the use of learning 
manuals. Since instructions are designed to meet the needs of the learner, my 
experience with DED manuals has helped me to understand my pupils needs by 
identifying their strength, skills, challenges, preferred learning styles and inter-
ests.  

Case G: According to Case G, social presence in DED learning manual refers 
to the way the learner relates or interacts with learning content and learning ac-
tivities in the manual. DED learning content has helped me to improve on my 
instructional effectiveness, social context in classroom, online communication 
and interactivity in course work. Cognitive presence in DED learning manuals 
refers to the extent to which a group of learners are able to construct meaning 
through sustained interaction with the learning content, suggested links and 
documentations. DED learning manuals are designed to support thinking. This 
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has essentially helped me to develop research and analytical skills. It has also 
helped me to develop critical thinking skills. Teaching presence in DED learning 
manual refers to designing, facilitating, and directing of cognitive and social 
processes for the purpose of realizing meaningful and worthwhile learning out-
come, through the learning of content, using links. I have been able to use DED 
learning manuals for instructional design and evaluation. 

Case H: Case H states that social presence in DED learning manual refers to a 
situation where an individual uses his/her manuals to come out with meaningful 
information. References can be made from the manuals where the individual can 
login to some programmes and interact with others, for example through twitter, 
WeChat, messenger in order to communicate and share learning ideas. The so-
cial presence in DED learning manuals contributed to my professional develop-
ment as I am now able to do a lot of research from references cited in the DED 
learning manuals and this goes a long way to enhance my professional develop-
ment. Cognitive presence in DED learning manual refers to the ability of learn-
ers to think critically, collaborate in problem solving and construct meaning 
with the aid of DED learning manuals. Through DED learning manuals, my 
thinking ability has been improved. Critical thinking helps me in problem solv-
ing and I equally construct meaning from related concepts and theories learned 
in DED learning manuals. Teaching presence in DED learning manual consist of 
the process whereby the instructor uses DED learning manuals during a teach-
ing/learning process. He gives directives and instructions based on what the 
manual demands (Table 2). 

6. Conclusion and Recommendations 

Overall, this study revealed that blended learning model influenced the profes-
sional development of university students in Cameroon. The results have shown 
that face-to-face learning mode, online learning mode and self-learning mode 
contribute to professional development of students at different rates. The find-
ings have also shown that students are more comfortable with face-to-face 
learning mode as compared to online learning mode and self-learning mode. 
The study offers new evidence as well that the blended learning model is real in 
the University of Buea and has the potential to respond to diverse needs of 
learners in higher education. It also has the potential to help students to learn 
better and develop their professional skills and competences. The model is out to 
promote work-study programmes which can help students to finance their stu-
dies and improve on their capacities at the job sites. With this model, students 
are able to connect theoretical studies with practical reality in the field. Based on 
the results of the study, the following recommendations are made to universities:  

1) Universities should adopt this model for professional development.  
2) The curriculum for higher education should be reengineered in order to 

accommodate this new approach of content delivery and assessment. That is a 
complete review of critical processes and redesign of those processes should be  
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Table 2. Summary presentation of the results. 

BLM Determinants Description Professional Development 

FFLM 

Social 
Presence 
during 

tutorials 

Affective dimension of tutorials. 
Interactions between the learner and the tutor  
in a confined environment. 
Interactions with friends and teachers. 
Feeling of belonging in class or group 
Ability to identify with the group or course, connect,  
express one’s feelings and emotions and interact  
with others as real people 
Communication that foster personal and purposeful relationships 
Measure of the feeling of community that the learner experiences. 
Combination of factors that leads to development  
of greater intimacy and immediacy. 

Improvements in public speaking, logical argument. 
Improvements in exam grades. 
Change in the perception of the learner as an  
empty vessel to someone with potentials. 
Improvements in teaching skills. 
Expansion of levels of interactions and scope  
of learning and thinking. 
Development of networking abilities. 
Open to continuous professional development  
opportunities. 

Cognitive  
presence  
during 

tutorials 

Levels of learner reflection and thinking in the lesson. 
Levels of acquisition of new knowledge. 
Deep reflection and thinking processes during tutorials. 
The extent to which learners are able to construct and confirm 
meaning through sustained critical and collaborative thinking. 
Critical thinking in the course of exchange of ideas in a group. 
Problem-solving that leads to exploration, construction,  
resolution and confirmation of understanding. 
Level of thought or thinking that the tutorial  
subjects the learner to. 

Development of abilities to teach with stress. 
Language development. 
Improvements in lesson presentation skills. 
Improvements in problem-solving skills, analytical 
skills, assessments and evaluation skills. 
Subjective thinking to objective thinking. 

Teaching 
presence 
during 

tutorials 

Physical presence in class. 
Question and answer activities in a normal class situation. 
Sharing of personal experiences and ideas in a physical classroom. 
Tutor use of real teaching aids. 
Facilitation of learning by a live teacher. 
Real instructional relations tutors have with learners. 
Tutors remain as models to the learners. 
Teachers design instructions, facilitates discussions  
and give direct instructions to the learners. 
Ability of the tutor to facilitate learning through guidance,  
direct instruction and assistance. 

Development of innovative skills. 
Facilitation of learning. 
Construction of research skills. 
Improvements in instructional skills. 
Development of models at the jobsites. 

OLM 
Online social 

presence 

The learner and the tutor are not on one site but linked  
by the Internet. 
Interactions between the learner and the instructor through ICTs. 
Feeling of belonging in the learning process through the Internet. 
Ability of learners in a learning community online to  
project themselves, socially and emotionally as real people. 
Communications online that foster interpersonal  
and purposeful relationships. 
Developing the sense of belonging in distance education. 

Ability of the learner to see beyond the immediate  
environment and present. 
Positive attitude towards learning online as it is faster 
and cost effective. 
Construction of independent research skills online. 
Development of interest in online research. 
Acquisition of knowledge about different learning  
patterns and styles. 
Construction of collaborative and cooperative skills. 

 
Online 

cognitive 
presence 

Use of ICTs to facilitate learning. 
Learner ability to understand the tutor’s instructions online 
Reflections and thinking when using the Internet for learning. 
Quality and quantity of critical thinking, collaborative  
problem-solving, and construction of meaning through  
personal and interpersonal interactions online. 
Critical thinking in the course of exchange  
through an electronic device. 
The extent to which learners are able to construct, confirm  
and sustained meaning in a critical community of inquiry. 

Development of creative and innovative skills. 
Widens the learner’s scope of knowledge and thinking. 
Improvements in communication and sharing skills. 
Improvements of professional competences. 
Achievements of educational goals objectives. 
Interest in learning course material. 
Interest in using the internet for research. 
Positive attitude towards distance education. 
Help learners to connect theory with practice. 
Promotion of thinking and internationalization of 
content, analytical skills, inquiry-based learning, 
problem-solving skills, assessments skills. 
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Continued 

 
Online 

teaching 
presence 

Use of Internet in learning. 
Process of facilitating learning online. 
Design, facilitation, direction of cognitive and social  
processes to realize meaningful learning outcomes  
through an electronic device. 
Process whereby the teacher plans instructions, prepares  
content and learning takes place through an electronic tool. 

Learner develops problem-solving abilities. 
Prioritize learning and the learner. 
Acquisition of skills, concepts and procedures  
for developing content. 
Improved planning and definition of learning goals. 

SLM 

Social 
presence 
in DED 
learning 
manual 

The extent to which the content meets the needs of the learner. 
Self-learning with study manual 
Feeling of togetherness when using the study manual. 
The extent to which the learner interacts with  
the learning activities and content. 
An individual’s perception of learning based on experience  
and interactions with the study manual 

Increase in research abilities and reading culture. 
Served as foundation for building confidence in  
professional competence and learning experiences. 
Improves instructional knowledge. 

Cognitive 
presence 
in DED 
learning 
manual 

The extent to which the content meets the cognitive  
needs of the learner. 
Reflections and thinking processes when using the study manual. 
Ability to think critically, collaborate in problem solving  
and construct meaning with the aid of the study manual. 

Increase in thinking abilities. 
Contribute to building a positive attitude  
towards learning and the profession. 

Teaching 
presence  
in DED 
learning 
manual 

The extent to which the manual meets the learning  
needs of the learner. 
Facilitation of learning when using the manual. 
Interactions with the content. 

Reinforcement of capacity to teach without difficulties. 
Increase scope of knowledge in teaching  
methods and techniques. 
Contributes to self-learning. 

 
made to make them more efficient and able to deliver higher quality (Noe, 
2002).  

3) Teachers should be trained on the didactics of blended learning model in 
order to do their job effectively.  

4) Teachers should be trained on the development of the curriculum for 
blended learning model. They should be trained on how to plan, design and de-
velop the curriculum, how to deliver contents and how to carry out assessments.  

5) Universities should move closer to the students and not the students com-
ing and overcrowding one single campus. For this reason, study centers should 
be created at different locations where students can have face-to-face interac-
tions with tutors and classmates. The study centers should be equipped with 
adequate and relevant infrastructure to manage the students. 
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