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Abstract 
Mobile phones are viewed as significant aids to English language learning. 
Numerous studies have been conducted in different contexts on mobile as-
sisted language learning (MALL) that indicate the benefits of mobile devices 
for English language learning. Nevertheless, few studies on MALL had been 
conducted on among vocational college students in Malaysia. Therefore, this 
study was aimed to investigate the perception on the usage of MALL in Eng-
lish as a Second Language (ESL) among private vocational college students. 
Data were collected from a survey questionnaire adapted from Technology 
Acceptance Model (TAM). The results show the respondents have positive 
perception on the usage of MALL. Majority of the respondents showed overall 
agreement on both constructs perceived usefulness (PU) and perceived ease of 
use (PEoU) of MALL. They believed the usage of MALL will enhance the 
teaching and learning process. This evidence of acceptance has implication for 
educators and curriculum designers to exploit the mobile phone for auto-
nomous and interactive ESL learning beyond the classroom context. It is 
hoped that MALL will be used as one of the teaching aids that could assist 
educators to teach English as a Second Language (ESL) more effectively. 
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1. Introduction 

Among the portable technological tools, mobile phones are the most commonly 
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used devices for learning (Pęcherzewska & Knots, 2007). This statement made 
based on the findings derived from their study on analysis of mobile learning 
projects funded by the European Union from 2001 to 2007. It was found that 
mobile phones have become popular among users, and frequently used more 
than any other devices. 

The preference of mobile phones in educational setting is due to its mobility 
and accessibility as being mentioned by Tayebinik & Puteh (2012). According to 
Kukulska-Hulme & Shield (2008), mobile learning is a type of learning that takes 
place with the help of mobile devices. They defined the term “mobile learning” 
as being available “anywhere, anytime”. Therefore, the key term, “mobile learn-
ing”, is defined as the learning tools that constantly available anywhere and at 
any time.  

The application of Mobile Assisted Language Learning (MALL) currently in-
creases with the use of a handheld mobile device especially in the Malaysian 
context. In 2008, the Malaysian Communication and Multimedia Commission 
(MCMC) has conducted a survey. The findings indicate that the main users of 
mobile phone were those between 20 to 49 years (Hussin et al., 2012), and the 
number is rising, along with improved ease of access to and sharing of informa-
tion. In addition, it is a portable technological device which is always switched 
on and a useful mini-computer that fit in a student’s pocket (Prensky, 2005). 

Many studies have been conducted in different contexts on the applications of 
mobile phones in L2 teaching and learning. Most findings highlight the positive 
results of mobile devices for language learning environments (Stockwell, 2008; 
Steel, 2012). One of the positive results is the learning process is more interactive 
(Shield & Kukulska, 2008). They claimed that mobile learning is recognized as 
an interactive type of technology-based learning. By interacting and collaborat-
ing via the mobile device, the learners are actively involved in interesting and 
useful learning activities.  

Most of the studies in Malaysia were carried out at tertiary level. However, li-
mited studies have been conducted on the use of Mobile Assisted Language 
Learning (MALL) in vocational colleges. Therefore, this study was aimed is to 
investigate the perception on the usage of Mobile Assisted Language Learning 
(MALL) in English as a Second Language (ESL) learning among private voca-
tional college students in Selangor. Thus, the following research questions driv-
ing this study are as follow: 1) What are the vocational college students’ percep-
tion on the perceived usefulness (PU) of mobile assisted language learning 
(MALL)? 2) What are the vocational college students’ perceptions on the per-
ceived ease of use (PEoU) of mobile assisted language learning (MALL)? 

It is hoped that the findings of this study could provide some insights to the 
linguists and educators on the information on language planning and policy re-
lated to MALL. Moreover, by having better understanding on the usage of 
MALL, students would have increased opportunities for learning English outside 
the formal setting. It will also provide teachers with some knowledge on stu-
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dents’ needs and preferences in which this will help to promote better learning 
process. Lastly, the study also becomes a useful launching platform for further 
studies in the area of the use of technology or devices in education field. 

2. Literature Review 
2.1. The Technology Acceptance Model (TAM) 

This model introduced by Davis (1986, 1989) that was derived from the Theory 
of Reasoned Action (TRA) (Fishbein & Ajzen, 1975). According to Davis, it of-
fers a powerful explanation for user acceptance and usage behaviour of informa-
tion technology. The TAM was designed to aid in the prediction of technology 
acceptance based on the constructs of perceived usefulness, perceived ease of 
use, attitudes, and behavioural intention. 
 

 
 

Based on TAM model, an individual’s behavioural intention to adopt a system 
is determined by two beliefs, perceived usefulness and perceived ease of use. Da-
vis (1989: p. 320), further defined perceived usefulness as “the degree to which 
an individual believes that using a particular system would enhance his or her 
productivity” while perceived ease of use is defined as “the degree an individual 
believes that using a particular system would be free of effort”. According to 
both definitions, perceived ease of use has a direct effect on both perceived use-
fulness and technology usage (Davis, 1989; Adams et al., 1992).  

Davis (1986) stated that the user would put less effort with a tool which is easy 
to use, thus they will be able to spare efforts to accomplish other tasks. Perceived 
ease of use could help improving one’s performance. In this study, perceived 
usefulness and perceived ease of use were used to analyze students’ perceptions 
on the usage of MALL in English as a Second Language Learning (ESL). 

2.2. Past Studies Adopting TAM Model 

Chen & Jang (2013) in their study aimed to investigate user acceptance of tech-
nology in an informal environment. In this study, they distributed tablets to 
university students studying EFL. The participants were instructed to keep a 
record on their usage of these tablets for language study. Then, they also need to 
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complete a survey based on the TAM adapted version of questionnaire. The re-
sults showed that students believed tablets as to be easy to use, effective and that 
they were satisfied with the device for informal language study.  

Many studies indicate that MALL brings many advantages on both parties—
the educators and users. The portability of mobile device gives more flexibility to 
learner to carry out collaborative activities inside classroom. Zhu, Guo, & Hu 
(2012) claimed that when using mobile phones, the seating of the students does 
not have to be arranged in a fixed manner, as it does when interacting with a 
computer. Learners could move, interact, and participate actively in classroom 
activities while carrying their mobile devices.  

Zhu et al. (2012) further stated that the usage of MALL accelerate teaching 
and learning process. It is time consuming for the students when copying down 
lecture notes on the whiteboard. The usage of mobile phone reduces the time for 
copying notes whereby students could just take the photos of the notes written 
by their teacher using mobile’s camera. They were very glad as it eased their note 
taking.  

However, there are also disadvantages on the usage of MALL depending on 
the objective/s of the lesson. Beatty (2013) mentioned that the usage of MALL 
would not help the students to practice their copying and writing skills however 
MALL could be the easiest and economical way for the students to get informa-
tion by taking the photos only.  

Furthermore, Itayem (2014) in his study examined students’ behavioral inten-
tions towards using the iPad in their language learning courses through utilizing 
the Technology Acceptance Model of Davis (1989). There were 25 undergra-
duate student participants completed an iPad-usage questionnaire to measure 
their perceived usefulness (PU), perceived ease of use (PEOU), attitude towards 
usage (ATU), and behavioral intention to use the iPad (BIU) in their integrated 
language learning courses (reading, writing, listening, and speaking). The results 
showed students’ perceived usefulness and perceived ease of use of the iPad po-
sitively predicted the students’ attitude towards using the iPad and their beha-
vioral intention to use it in their language classes and other contexts. 

2.3. Mobile Assisted Language Learning (MALL) 

Besides that, Kukulska-Hulme & Shield (2007) comprehensively reviewed 
MALL-related research, emphasizing on speaking and listening skills. Their re-
search was on the types of mobile devices namely mobile phones, tablet PCs, and 
MP3 players. It was found that MALL differs from computer-assisted language 
learning in term of its personal use, portable devices which allow the new ways a 
leaning, easy access and interaction across different contexts of use. MALL is 
focused more on learner centered learning compared than traditional learning 
process.  

Moreover, Levy & Kennedy (2005) cited a study by Dias (2002) conducted a 
survey to investigate whether students practice English using their cell phones, if 
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they trained to do so. The findings of the survey found that 57.9% of female stu-
dents responded positively and 47.4% of male students replied in a favorable 
way. Thus in general, it proved that mobile-assisted language learning have 
gained a wide acceptance as studies result a positive attitude among students and 
teacher.  

On the other hand, even though mobile devices have been proven to be suc-
cessful for educational purposes, their deployment demands from researcher to 
investigate students attitudes, whether they “can, will, and want to use them for 
education” (Pollara, 2011: p. 28). Pollara (2011) proposed that there are different 
opinions on mobile devices. Some consider them as personal tool, others perce-
ive them as helping students to cheat on exams, but others acknowledge their 
pedagogical affordances as a valuable tool for delivering lesson in learning con-
text. 

In addition, Lawrence (2015) conducted a study to examine learner recep-
tiveness towards using smartphones to enhance EFL learning at a Korean uni-
versity in various manners and contexts, exploring predictors of learner attitude 
towards mobile devices. 159 L2 learners of college English program participated 
in this study. The results indicated that half of the participants demonstrated po-
sitivity towards integration, while others were ambivalent, with only a small 
proportion actively against integration. 

Thus, this study was conducted to identify vocational college students’ per-
ception on the usage of MALL. By knowing students’ perception it will help 
teachers to employ new and advanced teaching tools in learning process regard-
less of the setting either in the classroom or outside. 

3. Research Methodology 
3.1. Research Setting and Respondents 

This study adopted quantitative approach. The purpose of this study was to in-
vestigate perception on the usage of Mobile Assisted Language Learning (MALL) 
in English as a Second Language (ESL) learning among vocational college stu-
dents. 100 students of KRU Academy vocational college were involved. The res-
pondents took Diploma in Technology of Visual Effects and Diploma in Tech-
nology of 2D Animation. The main criterion for the sampling is that the partici-
pants must have almost same level of English proficiency. Thus, the selection is 
based on their English final examination grade.  

In this study, convenience sampling was used to obtain the respondents. La-
vrakas (2008) explained that it is a type of non-probability sampling in which 
people are sampled simply because they are “convenient” sources of data for re-
searchers. All the respondents involved were due to their willingness to be res-
pondents of this study. 

3.2. Research Instruments 

A survey questionnaire employed in this study was adapted from Davis (1993) in 
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his study “User acceptance of information technology: system characteristics, 
user perceptions and behavioral impacts.” The questionnaire contains 26 items 
and was divided into three sections.  

Section A consists of 6 items which seek information on students’ back-
ground. The background information questionnaire aimed to understand the 
respondents’ demographic information. Next, Section B contains 10 items to 
draw out information regarding perceived usefulness (PU) about mobile assisted 
learning. Lastly, Section C contains ten items aimed at extracting students’ per-
ceived ease of use (PEoU) about mobile assisted learning.  

The questionnaire was designed using 6 Likert scale for Section B and Section 
C. Both sections indicated 6 “strongly agree”, 5 “agree”, 4 “slightly agree”, 3 
“slightly disagree”, 2 “disagree”, and 1 “strongly disagree”. Before the question-
naire was employed in this study, a pilot study was carried out to ensure the va-
lidity and the reliability of the instrument. 

3.3. Data Collection and Analysis  

In order to collect data, the questionnaire was distributed to the respondents. 
The researcher gave detailed explanation about the questionnaire. Next, the res-
pondents were given one hour to answer the questionnaire. The researcher was 
around to assist the respondents while they were answering the questionnaire. 

All the quantitative data collected from the questionnaire was analyzed by 
SPSS 20 descriptive statistics. The data were presented in percentage and fre-
quency form. Next, data from Section A and Section B were initially analyzed 
and converted to mean scores in order to obtain perception on the usage of 
(MALL) in English as a Second Language (ESL) learning among vocational col-
lege students. Finally, the responses in the questionnaires were examined and 
computed by SPSS descriptive analysis. 

4. Findings  
4.1. Demographic Background of Respondents  

The demographic background of the respondents such as course of study and 
grade for English final examination are important independent variables in this 
study. The demographic backgrounds of the respondents were discussed in de-
tailed below. 

Table 1 demonstrates the distribution of respondents by their course of study. 
In this study, majority of the respondents (55%) were taking Diploma of Tech-
nology in 2D Animation. In addition, (45%) of them were taking Diploma of 
Technology in Visual Effects. 

Table 2 indicates the distribution of respondents by English final examination 
grade. The data revealed that (78%) of the respondents obtained A− to A for 
their English subject. Besides that, there were (20%) of the respondents who ob-
tained B− to B+. Only a minority of the respondents (2.0%) obtained C− to C+ 
for their English subject. Clearly, the respondents who were involved in this  
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Table 1. Frequency distribution of respondents’ course of study. 

Variables Frequency Percent 

Course 

VFX 45 45.0 

2D 55 55.0 

Total 100 100.0 

 
Table 2. Frequency distribution of respondents’ English final examination grade. 

Variables Frequency Percent 

English 
Grade 

A− to A 78 78.0 

B− to B+ 20 20.0 

C− to C+ 2 2.0 

Total 100 100.0 

 
study possess good English proficiency level. 

4.2. Perceived Usefulness (PU) 

In this study, the respondents’ perceptions on the perceived usefulness (PU) of 
mobile assisted language learning (MALL) for 10 items were analyzed. Their 
perceptions on (PU) were obtained using five point Likert-scale with 1 “strongly 
disagree”, 2 “disagree”, 3 “slightly disagree”, 4 “slightly agree”, 5 “agree”, and 6 
“strongly agree”. 

Table 3 shows frequency distribution of perceived usefulness (PU) items. 
Firstly for Item 1, majority of the respondents (45%) agreed that using MALL 
improves the quality of task. However, for only (1%) slightly disagreed that “us-
ing MALL improves the quality of task”. Moreover, a high proportion of res-
pondent (60%) responded for Item 2 that they agreed “using MALL gives greater 
control over task” and only one student was slightly disagreed that “using MALL 
gives greater control over task”. 

On the other hand, other response for Item 3 shows that (47%) agreed “MALL 
enables them to accomplish task quickly”. Additionally, for Item 4, (42%) res-
pondents’ slightly agreed that “MALL supports critical aspects of their task”. 

Besides that, for item 5 (43%) of the respondents agreed that the using MALL 
increases their productivity’ and for Item 6 (47%) of them shared the same point 
of view that using MALL improves their task performances. 

In addition for Item 7, the majority (48%) agreed that “MALL allows them to 
accomplish more tasks” as well as for Item 8 “enhances their effectiveness on the 
task completion”. Furthermore, for Item 9 (43%) agreed that the using MALL in 
language made them easier to complete their task. Overall, for Item 10 half of the 
respondents (50%) strongly agreed that MALL is useful in their task. 

Table 4 displays the mean scores for each aspect of the perceived usefulness 
(PU). It showed that the respondents perceived using mobile phones as useful 
for learning English, particularly when they do their task or assignment. The 
highest mean score (M = 5.29) was generally they find MALL useful in their task.  
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Table 3. Frequency distribution of perceived usefulness (PU). 

 Items STD D SD SA A STA Total 

1. 
Using MALL improves the  

quality of task I do 
0% 
(0) 

0 
(0) 

1% 
(1) 

19% 
(19) 

45% 
(45) 

35% 
(35) 

100% 
(100) 

2. 
Using MALL gives me  

greater control over my task 
0% 
(0) 

0% 
(0) 

1% 
(1) 

24% 
(24) 

60% 
(60) 

15% 
(15) 

100% 
(100) 

3. 
MALL enables me to  

accomplish task more quickly 
0% 
(0) 

0% 
(0) 

1% 
(1) 

14% 
(14) 

47% 
(47) 

38% 
(38) 

100% 
(100) 

4. 
MALL supports critical  

aspects of my task 
0% 
(0) 

0% 
(0) 

3% 
(3) 

42% 
(42) 

38% 
(38) 

17% 
(17) 

100% 
(100) 

5. Using MALL increases my productivity 
1% 
(1) 

0% 
(0) 

5% 
(5) 

31% 
(31) 

43% 
(43) 

20% 
(20) 

100% 
(100) 

6. 
Using MALL improves  
my task performance 

0% 
(0) 

0% 
(0) 

4% 
(4) 

24% 
(24) 

47% 
(47) 

25% 
(25) 

100% 
(100) 

7. 
Using MALL allow me to  

accomplish more task than  
would otherwise be possible 

0% 
(0) 

0% 
(0) 

4% 
(4) 

25% 
(25) 

48% 
(48) 

23% 
(23) 

100% 
(100) 

8. 
Using MALL enhances my  

effectiveness on the task completion 
0% 
(0) 

0% 
(0) 

4% 
(4) 

29% 
(29) 

48% 
(48) 

19% 
(19) 

100% 
(100) 

9 
Using MALL makes it  
easier to do my task 

0% 
(0) 

0% 
(0) 

2% 
(2) 

18% 
(18) 

43% 
(43) 

37% 
(37) 

100% 
(100) 

10. Overall, I find MALL useful in my task 
0% 
(0) 

0% 
(0) 

4% 
(4) 

13% 
(13) 

33% 
(33) 

50% 
(33) 

100% 
(100) 

Note: STD: Strongly Disagree; D: Disagree; SD: Slightly Disagree; SA: Slightly Agree; A: Agree; STA: 
Strongly Agree. 

 
Table 4. Descriptive statistical analysis of perceived usefulness (PU). 

 Mean Std. Deviation N 

Using MALL improves the quality of task I do 5.14 0.75 100 

Using MALL gives me greater control over my task 4.89 0.65 100 

MALL enables me to accomplish task more quickly 5.22 0.72 100 

MALL supports critical aspects of my task 4.69 0.78 100 

Using MALL increases my productivity 4.75 0.90 100 

Using MALL improves my task performance 4.93 0.81 100 

Using MALL allow me to accomplish more task 
than would otherwise be possible 

4.90 0.79 100 

Using MALL enhances my effectiveness  
on the tasks completion 

4.82 0.78 100 

Using MALL makes it easier to do my task 5.15 0.78 100 

Overall, I find MALL useful in my tasks 5.29 0.84 100 

 
Next, the second highest score was (M = 5.22) which stated MALL enables them 
to accomplish task more quickly. 

Additionally, the respondents were strongly agreed with the other two items 
with mean scores (M = 5.15) and (M = 5.14). They believed that using MALL 
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makes it easier to do task as well as improves the quality of task they do. Mean-
while, the respondents reported that they were slightly agreed with the other 
items on perceived usefulness. The mean score (M = 4.93) which stated using 
MALL improves task performance, followed by accomplishing more tasks than 
otherwise would be possible (M = 4.90), and gives greater control over their 
tasks (M = 4.89). Besides that, almost similar results were derived for the fol-
lowing three items. The mean score (M = 4.82) for enhancing their effectiveness 
on the task completion, (M = 4.75) for increasing their productivity and finally 
for supporting critical aspects of their task (M = 4.69). 

Based on the findings, it was clearly shown that the respondents have a posi-
tive perception on the usefulness of MALL for them. They agreed that the “inte-
gration of MALL brings a lot of benefits for them while doing their tasks”.  

4.3. Perceived Ease of Use (PEoU) 

For this section, the respondents’ perceptions on the perceived ease of use use-
fulness (PEoU) of mobile assisted language learning (MALL) for 10 items were 
analyzed. Their perceptions on (PEoU) were obtained using five point Li-
kert-scale with 1 “strongly disagree”, 2 “disagree”, 3 “slightly disagree”, 4 
“slightly agree”, 5 “agree”, and 6 “strongly agree”. 

The statements for items number 12, 14, 16, 18 and 20 were positive while 
items number 11, 13, 15, 17 and 19 were negative. 

Table 5 demonstrates the frequency distribution of perceived ease of use 
(PEoU) which shows different frequency of each item. Firstly, it is clear from the 
table that there is an overall disagreement with Item 11. Most of the, respon-
dents disagreed (37%) and strongly disagreed (24%) that MALL is cumbersome 
to use. However, (11%) of the respondents slightly agreed and (1%) agreed with 
the statement about MALL is cumbersome to use. As for the results of Item 12, a 
large number of respondents (49%) agreed that learning to operate MALL is easy 
for them. On the other hand, the rest (3%) of the respondents slightly disagreed 
with this item.  

Concerning Item 13, (34%) of the respondents disagreed that interacting via 
the MALL is often frustrating. A slightly significant number of respondents who 
stated they slightly agreed (13%) or agree (3%) with this statement. Furthermore, 
for Item 14, a high proportion of the respondents (43%) agreed that it is easy to 
get MALL do what they want it to do. Only (9%) of them slightly disagreed with 
this statement. 

The respondents’ report show mixed responses on the Item 15 on either 
“MALL is rigid or inflexible to interact with”. (33%) of the respondents disa-
greed and (24%) slightly disagreed with this statement. By contrast, (19%) 
slightly agreed and (11%) agreed that MALL is hard to handle. Other than that, 
for Item 16, (48%) of the respondents agreed that they easily remember how to 
perform the task using MALL. However, (17%) of the respondents chose slightly 
disagree. 
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Table 5. Frequency distribution of perceived ease of use (PEoU). 

 Items STD D SD SA A STA Total 

11. 
I find the MALL  

cumbersome to use 
24% 
(24) 

37% 
(37) 

27% 
(27) 

11% 
(11) 

1% 
(1) 

0% 
(0) 

100% 
(100) 

12. 
Learning to operate the 

MALL is easy for me 
0% 
(0) 

0% 
(0) 

3% 
(3) 

20% 
(20) 

49% 
(49) 

28% 
(28) 

100% 
(100) 

13. 
Interacting via the 

MALL is often  
frustrating 

23% 
(23) 

34% 
(34) 

27% 
(27) 

13% 
(13) 

3% 
(3) 

0% 
(0) 

100% 
(100) 

14. 
I find it is easy to get 

the MALL to do what I 
want it to do 

0% 
(0) 

0% 
(0) 

9% 
(9) 

28% 
(28) 

43% 
(43) 

20% 
(20) 

100% 
(100) 

15. 
MALL is rigid and 

inflexible to  
interact with 

10% 
(10) 

33% 
(33) 

24% 
(24) 

19% 
(19) 

11% 
(11) 

3% 
(3) 

100% 
(100) 

16. 

It is easy for me to 
remember how to  
perform my task  
using the MALL 

0% 
(0) 

0% 
(0) 

17% 
(17) 

27% 
(27) 

48% 
(48) 

18% 
(18) 

100% 
(100) 

17. 
Interacting via the 

MALL requires a lot  
of mental effort 

7% 
(7) 

42% 
(42) 

32% 
(32) 

14% 
(14) 

4% 
(4) 

1% 
(1) 

100% 
(100) 

18. 
My interaction via the 

MALL is clear and 
understandable 

0% 
(0) 

0% 
(0) 

9% 
(9) 

29% 
(29) 

45% 
(45) 

17% 
(17) 

100% 
(100) 

19. 
I find it takes a lot of 

effort to become skillful 
at using MALL 

10% 
(10) 

24% 
(24) 

33% 
(33) 

19% 
(19) 

14% 
(14) 

0% 
(0) 

100% 
(100) 

20. 
Overall, I find the 

MALL is easy to use 
0% 
(0) 

0% 
(0) 

4% 
(4) 

16% 
(16) 

33% 
(33) 

47% 
(47) 

100% 
(100) 

Note. STD: Strongly Disagree; D: Disagree; SD: Slightly Disagree; SA: Slightly Agree; A: Agree; STA: 
Strongly Agree. 

 
Moreover, for Item 17 a high percentage (42%) disagreed that interacting with 

MALL requires a lot of mental efforts. Likewise, (32%) slightly disagreed (7%) 
while strongly disagreed with this statement. On the other side, (14%) of the 
respondents were “slightly agree”. In addition, the findings for Item 18 show 
that most of the respondents (45%) agreed that their interaction via MALL is 
clear and understandable yet a significant number (9%) indicate that they were 
slightly disagreed. 

As far Item 19 is concerned, (33%) chose slightly disagree that it takes a lot of 
effort to become skillful at using MALL. Similarly, (24%) disagreed with this 
statement. However, the rest (19%) of them slightly agreed. Finally, for Item 20 
(47%) of the respondents strongly agreed that in overall they find MALL is easy 
to use. Then, the other (33%) respondents also show their agreement on this 
statement. 
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As can be seen from Table 6, the results show the mean scores for each aspect 
of this construct, perceived ease of use (PEoU). In general, the possible assump-
tion that could be derived based on different scores of mean was two types of 
statement for each item. Some items have positive statement whereas the rest of 
the statements have negative statements.  

The highest mean score obtained was (M = 5.23) which the respondents stated 
that they agreed that in overall MALL is easy to use. Similarly, the respondents 
choose to agree with the statement that learning to operate MALL is easy for 
them, (M = 5.02).  

Besides that, the respondents show agreement with the other three items. The 
mean score for the item, it is easy for them to remember how to perform their 
task using MALL (M = 4.77), followed by the item that stated they find it is easy 
for MALL to do what they want it to do (M = 4.74) and lastly they claimed their 
interaction via MALL is clear and understandable (M = 4.70).  

In addition, the respondents’ response either they find it takes a lot of effort to 
become skillful at using MALL was at the medium level with (M = 3.03). They 
chose that they were slightly disagreed with this statement. It means that they are 
not sure how hard it is to become skillful at using MALL.  

On the other hand, there were low levels of mean scores for the other four 
items. All these items are negative statement about MALL. Firstly, for the item 
that MALL is rigid and inflexible to interact with (M = 2.97) which means quite 
some number of respondents disagreed with this statement. Secondly, the res-
pondents reported on “interacting via MALL requires lots of mental efforts with 
(M = 2.69)”. Almost similar result was obtained with slightly significant number 
of respondents disagreed. Likewise, the same result for “interacting via the  
 
Table 6. Descriptive statistical analysis of Perceived Ease of Use (PEoU). 

 Mean Std. Deviation N 

I find the MALL cumbersome to use 2.28 0.99 100 

Learning to operate the MALL is easy for me 5.02 0.78 100 

Interacting via the MALL is often frustrating 2.39 1.07 100 

I find it is easy to get MALL to do  
what I want it to do 

4.74 0.88 100 

MALL is rigid and inflexible to interact with 2.97 1.28 100 

It is easy for me to remember how to  
perform my task using the MALL 

4.77 0.83 100 

Interacting via the MALL requires  
a lot of mental effort 

2.69 1.00 100 

My interaction via the MALL 
is clear and understandable 

4.70 0.86 100 

I find it takes a lot of effort to  
become skillful at using MALL 

3.03 1.17 100 

Overall, I find the MALL is easy to use 5.23 0.86 100 
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MALL is often frustrating” (M = 2.39) followed by they “find MALL is cumber-
some to use (M = 2.28)”. Thus, the conclusion that could be derived is that re-
gardless of difficulty to use MALL the respondents do not share the same opi-
nion regarding this aspect. 

4.4. Discussion 

The findings of this study reveal that most of the respondents had positive per-
ceptions toward the usage of mobile assisted language learning (MALL) in re-
gard to both constructs perceived usefulness (PU) and perceived ease of use 
(PEoU). Likewise, they show a general agreement on the potential of MALL as a 
convincing approach for English as Second Language English (ESL). These re-
sults are also parallel with Itayem’s (2014) findings that the students’ perceived 
usefulness and perceived ease of use are significant when establishing the stu-
dents’ attitude towards the iPad.  

Besides that, based on the findings it can be concluded that the respondents 
have positive perceptions on the usefulness of MALL for them. Majority of the 
respondents stated that they agreed with all the statement items of perceived 
usefulness with the highest percentage for each item. Therefore, the findings ex-
plain that the respondents believed using MALL brings a lot of benefits for them 
while doing their task. More than that, Lawrence (2015) in his study had similar 
result with this study; almost half of student participants demonstrated a positive 
perception towards the integration of smartphones for language learning. There-
fore, the positive perception of these students provides a positive environment 
for the integration of MALL among educators for delivering English programs at 
colleges in Korea. 

At the meantime, the findings for perceived ease of use items on the ques-
tionnaire also showed that the respondents have positive perceptions on the 
usage of MALL regardless either the statements were positive or negative. How-
ever, a small number of respondents showed their disagreement on certain 
items. This variety of responses given by the respondents could be because of 
different level of skills in using MALL. According to Koole (2009), the learners’ 
skill and their prior knowledge and experience with mobile devices for learning 
affected their perception towards the usage of MALL.  

The most important finding in this study is was in overall a high proportion of 
the respondents strongly agreed with the statement about the easiness in using 
MALL. This is an indication of the positive perception of the role of MALL in 
enhancing learners’ English. In addition, Traxler (2009) stated that mobile de-
vices or smart phones are the promising devices future of language learning 
since these devices are changing the language learning process become more 
genuine, personalized as well as situated. Moreover, Kukulska-Hulme (2013) 
proposed that the new century call for greater learner autonomy with the flexible 
use of new learning tool like mobile phone has changed the traditional way of all 
language skills will be learned in future. Thus, it is recommended the usage of 

https://doi.org/10.4236/ce.2018.91008


W. U. A. W. Azli et al. 
 

 

DOI: 10.4236/ce.2018.91008 96 Creative Education 
 

MALL as new teaching aids in classroom.  

5. Conclusion 

It could be concluded that the results of this study show that the respondents 
which are the English learners as a second language strongly believed the role of 
MALL in enhancing the teaching and learning process. The integration of MALL 
in language classroom gave the opportunity for the learners to access various 
useful materials, try different activities in English, as well as to communicate and 
interact with their friends and lecturers using English.  

There are some implications of this study. The integration of MALL helps 
teachers and students to have more conducive learning environment and com-
plement the traditional style of teaching. There are plenty applications in mobile 
phone that could make learning process much more interesting and easily attract 
students’ attention as well as having better understanding on the lesson. 

Besides that, the other implication of positive perceptions among respondents 
of vocational college for curriculum designers and teachers is the need for re-
thinking and redesigning the learning materials to integrate mobile language 
learning opportunities for students to explore. The usage of MALL will allow 
students to take part in learning activities regardless of time and place. There-
fore, the suggestion should be taken in consideration by the teachers or educa-
tors for further action in order to make learning process become easier and in-
teresting.  

Moreover, (Surina & Kamaruzaman, 2009) stated that teacher should consider 
the usage of mobile phones in improving their teaching as the conventional me-
thod is no longer effective for younger generation whom being exposed with 
gadget since they were small. The mobile phone is an appropriate tool that al-
lows communication and interaction between teachers and students happens 
outside of the classroom. It enables teachers and students to discuss about lesson 
without face to face learning process.  

On the other side, there are some limitations of this study. It was a small scale 
study that represents only 100 students of a vocational college in Selangor. 
Therefore, it is suggested that a bigger sample should be included for future 
study in order for the results to be generalized to bigger population. 
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