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Abstract 
This paper discusses the high school teachers’ needs of training in the framework of the National 
English Program in Basic Education (NEPBE). This study aimed to evaluate perceptions of English 
teachers, in order to describe the social context—culture in the framework of the implementation 
of the programme. The methodology used was a non-experimental study of transverse type and 
evaluative character. The sample consisted of 35 professors who carried out the pilot study of the 
NEPBE in secondary general in the State of Mexico. The instruments used were a questionnaire 
and an evaluation scale of Likert-type whose application was done in December 2012. Among the 
main conclusions obtained, it was found that teachers need to identify the subject curriculum 
standards, they need to own an educational update in the creation of conducive learning envi-
ronments for English language teaching, and also it was perceived with difficulties in students 
learning of English as a second language due to the lack of materials and infrastructure. 

 
Keywords 
Teacher Training, Secondary Education, English Language, Curriculum 

 
 

1. Introduction 
Nowadays the international context, contemporary trends and international policies, prospective to allow out 
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foreign languages teaching at an early age, which are issued or endorsed by important agencies, such as 
UNESCO (2003) and the OECD (2008), have encouraged that a large number of countries are promoted the in-
corporation of English teaching with a properly articulated programs in order to assist in the continuous learning 
of the language (Ramírez, Pamplón, & Cota, 2012: p. 1). Then, Ramírez et al. (2012) cite to Tocalli-Beller (2007) 
and Vera (2008) to emphasize that specifically, in Latin America this motion gained higher force at the end of 
the 90’s in countries like Argentina, Chile and Colombia. 

In this way, this research focused on secondary school level in order to examine the conditions which teachers 
develop English teaching within the framework of the National English Program of Basic Education NEPBE 
and thus, review the needs of high school teachers training in the implementation of the mentioned program. 
Nevertheless, it was also very important to identify the theoretical foundation, regulations and the evaluation of 
the programme, as well as a social and cultural context description so as to know teachers’ perceptions, signifi-
cant factors in its development and the objectives accomplishment. 

Other similar investigations have focused on the problematic of English Language Teaching as a Foreign 
Language (ELTFL) in different levels of Mexican public basic education and teachers needs of training, current 
studies refers to the main problems related to English teaching in primary schools of Mexico are multiple and 
complex: first, the national programs (knowledge, acceptance levels, consistency between discourse and practice, 
coverage, financing, status, location of the program, and monitoring); the plans of studies (existence, assigned 
hours, status, publishers roles); professors (characteristics, training and working conditions); teaching practices 
and methodologies of teaching and assessment, and educational resources (Ramírez et al., 2012: p. 10). 

According to Perez (1990: p. 8) teachers demand more training in the role tutor and especially at primary and 
secondary levels; Acquisition of strategies and teaching performance techniques: observation, interviews, work ha-
bits; In learning to design, develop educational projects and schedules contextualized and well-coordinated; Learn-
ing to handle well at the right time and new technologies applied to teaching and learning; Acquisition of class-
room research strategies; Learning new research topics and management of qualitative and quantitative methods. 

Also Vera (2008: p. 15) asserts that new paradigms in education require better prepared English teachers to 
take on the great challenges imposed by the current educational processes and globalization trends. Today, 
teachers are required to be able to take major decisions before the diagnosis, design, implementation and evalua-
tion of the curriculum of English Learner and respond to a greater range of skills. 

2. Background of English Teaching Programs in Mexico 
This brief analysis begins with the 1982 English teaching program, it is considered that before the implementa-
tion of this curriculum there was not a defined program, with its own objectives, approach and methodology. Its 
main objective was the formal knowledge of the language, also established that students should be able to read 
literature into the studied language (target language), then, written language was considered superior to the spo-
ken one. In order to achieve this objective, students should learn and memorize grammar rules and vocabulary in 
the target language, in order to translate literary texts. 

So then, English study programme emerged inside the framework of the National Agreement for Basic Edu-
cation Modernization of (NABEM or ANMEB by its Spanish acronym) in 1993 which was supported on the ba-
sis of the Communicative approach (Communicative Language Teaching), which it had as a main objective de-
velop the communicative competence, this element understood as the ability to know “what, who and how to say 
it in an appropriate manner, in any given situation,” it moved the attention of formal knowledge of the language 
to participation in communicative situations, consequently communication was its primary purpose (SEP, 2007). 

In this sense, communicative-functional approach of second language (L2) and foreign language (LE) teach-
ing starts to be implemented in 1971 by the Council of Europe in order to promote University students mobility 
in those countries. The Public Education Secretariat (PES or SEP by its Spanish acronym) (2006) mentions to 
Wilkins (1976) who distinguished synthetic approaches (in which the students’ synthesize linguistic aspects 
listed in programs or textbooks) and analytical approaches (in which students discuss functionality of the pre-
sented input). 

The synthetic approach involves segmented teaching and separate the elements of a foreign language (gram-
mar, phonology and functions) and it considered that second acquisition is a process of gradual accumulation of 
those parts that are integrated at the time of using to communicate. The analytical approach organizes the as-
pects of language teaching taking into account the purposes for which students are learning such language and 
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communicative situations in which they will use it (SEP, 2007). 
So, communicative-functional approach aimed at foreign language teaching as communication and did not for 

communication, it separated formal aspects learning of language as system and it focused only on their func-
tional usage examples. Both approaches emphasizes on knowledge and skills that students should acquire as a 
result of the teaching and learning processes. 

Then, at the beginning of the 80 s, around the world and especially in Europe emerged programs oriented to 
the process (process-oriented syllabi); According to Nunan (1988), this type of program emphasizes learning ex- 
periences that facilitate the acquisition of a language. Task-based approach is an option that allows the teacher to 
implement a process-oriented program. 

The approach based on tasks within the framework of the communicative approach uses a program oriented to 
the process to overcome the problems that product-oriented programs elicited to teaching of second languages 
and foreign languages, especially in exolingual contexts (where the students do not have the possibility of being 
in direct contact with the language learning). 

Then, in 2006 emerged a new English program teaching, this comprehensive change was called “Reforma 
Integral a la Educación Secundaria” (RIES) its approach was taken from the communicative task-based ap-
proach which is implemented through projects (“Project-Work”). These projects are developed from a proble-
matic situation in order to be solved by the students guided by the teacher and considering the particular charac-
teristics of each group, it had as a main purpose that students participated in social practices of the language and 
develop their own communication anywhere. 

In this order of ideas, on the framework of regulations that establishes the third constitutional article, The Na-
tional Development Plan 2007-2012 and the objectives set out in the Sectorial Programme of Education 2007- 
2012 SPE, (PROSEDU by its Spanish Acronym), resulted in a comprehensive reform in 2009 called “Reforma 
Integral a la Educación Básica” (RIEB) in which was presented a new general curriculum. 

The SEP recognized the need to incorporate English subject to that new curriculum, for this purpose and in 
order to implement various actions that enable possible the articulation of English teaching, launched the Na-
tional English Program in Basic Education (NEPBE), which is derived the curriculum for three levels of basic 
education, such program has been molded from the alignment and the approval from national and international 
standards (SEP, 2009). In this way the program is instituted as a new paradigm into Mexican English Teaching. 

Consequently for NEPBE, the main purpose of the teaching of English in basic education is that students ob-
tain the knowledge required to participate in language social practices in oral and written language, with native 
and non-native speakers of English this means by specific competences (SEP, 2009). 

This program is divided into four stages or cycles, each one with its own purpose, it is shown in Figure 1. 
The particular purpose of the teaching of English in cycle 4 of basic education (1st, 2˚ and 3˚ of secondary) is 

that students consolidate their dominance of English in basic communicative situations and develop own specif-
ic skill in varied communicative situations in which students, in general, can produce oral and written texts, on 
various topics, this within the framework of the implementation of the programme (SEP, 2009). 

In this regard, the main characteristics of the curriculum for the learning of English in Mexico are presented in 
Table 1. 

Consequently, information presented shows that English programs have changed and therefore the needs of 
English teachers training also, because English teachers have to develop their teaching task against a new para-
digm, or new model, they were ready to work with other kind or programs, said this, according to Ramírez (2012) 
perspective, the problems associated with these programs changes, include those related to the knowledge of the 
program, the attitudes and levels of acceptance, the levels of consistency between discourse and practices, cov-
erage, financing, infrastructure, bonding with school principals as well as the follow-up programs; situations that 
open a review of needs created for teachers from such challenges. 

3. Methodology 
This is a non-experimental, descriptive and evaluative research because it focuses to observe situations and 
phenomena as given in their own contexts, later to analyze in order to identify English teachers perceptions 
about NERPBE in order to issue the corresponding value judgments. 

In addition, the type of research was cross-sectional, because data were collected in a single moment in time 
(December 2012) and its main purpose was to describe the variables with their interrelations in a specific time 
(Hernández, Fernández, & Baptista, 2010). 
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Pre-scholar     1˚,2˚,3˚       4˚,5˚,6˚     7˚,8˚,9˚ 

Primary        Secondary 

Figure 1. National English program cycles of learn-
ing. Source: Own elaboration based on programs of 
study (SEP, 2007).                             

 
Table 1. Historical evolution of the English language programs in Mexico.                                          

Program of studies Methodological approach Specific purpose 

Study Program of English Teaching of,  
1982, SEP. 

Grammar-translation  
Method 

Student is able to read literature in the target language  
because the literary language is considered superior to the  
spoken. To achieve this goal, students must know and  
memorize grammar rules and vocabulary in the target  
language, in order to translate literary texts. 

Study Program of English Teaching,  
1993. SEP-ANMEB 

Communicative Language  
Teaching 

It aims to develop the communicative competence,  
understood as the capacity of knowing “what, who and how  
to say it in an appropriate way, in any given situation,” shifts  
the attention of formal knowledge of the language to  
participation in communicative situations i.e.,  
communication is its primary purpose. 

English Teaching as a Foraing Language  
program from RIES 2006, SEP. 

Content-based, Task-based  
Approaches 

Students participate in social practices of the language and  
develop communication in any field. 

NEPBE, 2011. SEP (2011) 
Learning through projects  
(Content-based, Task-based  
Approaches) 

The purpose English Teaching in cycle 4 of basic education  
(1st, 2˚ and 3˚ of secondary) is students consolidate their  
dominance of English in basic communication situations  
and develop specific competences, of practical social  
language, into various communicative situations in which  
they understand and produce, in general, oral and written  
texts about many topics. 

Note: Source: Own elaboration based on programs of study (SEP, 2007). 

3.1. Instrument 
The applied instrument was a questionnaire, which was consisted of the following dimensions based on the 
NEPBE elements: (1) General data; (2) regulatory framework; (3) purposes; (4) basis and teaching approach; 6) 
curriculum standards; (7) the learning organization; (8) assessment; 9) teaching materials; 10) teaching guidelines; 
(11) English teaching features. 

It was used a Likertrating scale which corresponds to a method of summed ratings, this method has the 
advantage that does not use judges and involves the development of a large number of statements, which are 
applied to a representative sample of the universe of study (Rosado, 2003: p. 174), especifically the opinions of 
teachers within the framework of the implementation of the NEPBE. 

3.2. Sample and Context 
The study sample was not random or directed type, for this reserch 35 teachers, from the general secondary 
schoolar zone S-096 in the State of Mexico, participated in the aplication of such instrument. It should be noted 
that this kind of sample, the choice of the elements, do not dependent of probabillity, it depends of the own 
researcher causes (Hernández et al., 2010). 

4. Results 
In this way, there are some important results that give place to the analysis of training needs of secondary-level 
English teachers. 

Cycle 1 Cycle 4Cycle 3Cycle 2

NEPBE
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It was found that Teachers Pupiliage who participated in the study round 85% and they have an undergraduate 
studies, 3% a kind of specialty and 12% have postgraduate studies in this case a master degree. In addition, the age 
ranges round 22 to 24 years and the rest of the sample round 25 to 54 years old, these ranges indicate that there is 
a relatively young staff which works with the NEPBE. 

Meanwhile, 66% of participants affirmed they have a very well opinion about the program, other 25% claims to 
have a bad opinion of the NEPBE and only 3 teachers 9% say to have a regular view of the program, this indicates 
that most of teachers have a good perception of the program. 

60% of teachers perceived that the scope of the general purpose are spacious and well-planted, while 26% of 
teachers affirmed that they are little broad and only 14% said that they are limited, which implies that only a 
minority of the respondents perceived that the scope of the general purpose is limited. Another important result 
was 60% of teachers said that contents of teaching and achievements organization develops comprehension, 
specifically the oral and written expression while the other 40% felt in general that the program does not develop 
these skills. 

It was founded that 63% of the teachers say that organization of the contents of teaching and achievements 
develop relevant attitudes to language and communication and they are possible with the program, while in gen-
eral the other 37% expressed that it is not possible to carry out to implement these attitudes. 

In relation to the assessment, 46% said that such item is a central element of NEPBE, while 37% of teachers 
indicated that it is a somewhat important element, finally only 17% of the surveyed teachers felt that evaluation is 
not a central element of the curriculum. 

In the field of materials used as teaching resources, the results indicated that 60% of the surveyed teachers often 
used physicists materials (cardboards, Visual cards), while 25% used virtual materials (web pages, online exer-
cises) and just 5% of teachers claimed for other kind of hearing materials (tracks, songs and chats). 

The using of Information Communication Technologies (ICT) as an English teaching resource 37% of surveyed 
teachers said that they are actually necessary for teaching sessions in English, while 25% considered that they are 
not necessary, however the 38% perceived that ICT are sometimes necessary for the teaching of English sessions. 
Another interesting result is the perception of teachers on the essential features that must have an English teacher, 
it was found that 34% of teachers established that the most important essential knowledge is the domain of con-
tents, followed by a 29% who considered that teaching is more important, and with a lower percentage 23%, felt 
that the teacher should have one or more certification of English language and English language teaching and as a 
feature with less range 11% claimed for knowledge of adolescents. 

While, on second part, and attached on the scale of evaluation described in the methodology, it was founded that 
49% of teachers were agreed completely, and they considered appropriate the regulatory framework of the pro-
gramme; the 3% is agreed, 17% and 6% was found in disagreement, because they considered inappropriate the 
normative framework of this programme, 26% of teachers were in a neutral position. 

In the expected levels of achievement by cycle and degree and feasibility based on the characteristics of the 
infrastructure of schools, it was found that 54.3% of teachers are in an attitude of indifference; 11.4% were found 
totally agree, in counterpart to 8.571% who were totally disagree. 

It was observed that 41% of teachers agreed and 17% strongly agreed with the feasibility of the proposed goals 
established for the purpose of English teaching in Cycle 4, corresponding to secondary; this based on the cha-
racteristics of students and school infrastructure where they worked , while 6% and 14% were Totally disagreed 
and disagreed respectively, 42% of secondary teachers, agreed, and 14% strongly agreed that it is possible to 
implement guidelines or interaction modes, in addition to production or interpretation of oral and written texts in 
the classroom under the PNIEB. 

In addition to this, 31% felt totally agree and 29% thought, that it is possible that social learning environments 
laid out in the program contribute to preserving the social functions of specific skills with language and the pos-
sibility that the student assigned to them a personal sense and actively participate in acts of reading, writing and 
oral exchanges; 26% reported against adopting a neutral position on this question , and finally a 6% and 9% 
perceived disagree and strongly disagree respectively. 

5. Conclusion 
All main conclusions obtained in this research are featured as follows: 

Thus, from results presented is analyzed that teaching staff has a significant profile of specialization in the field 
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of language, however graduate teachers stances it is still low, so it is necessary for teachers to adopt a vertical 
professionalization language teaching. 

Meanwhile teachers should know the Organization of the contents of teaching and achievements to develop 
comprehension, specifically the oral and written expression, also found that teachers should know the Organi- 
zation of the teaching contents which are oriented to develop relevant attitudes towards the language and com- 
munication within the framework of the implementation of the programme in the classroom, directly with the stu- 
dents. 

In relation to the assessment, teachers should know the regulations, as well as the establishment of criteria and 
indicators to carry out rigorous evaluation as it is contemplates it the English curricula. 

In the field of materials as resources for education, the results indicated that the majority of teachers still used 
physicists materials (cardboards, Visual cards), while a minority uses virtual materials (web pages, online ex- 
ercises) and only a small part used materials (tracks, songs) hearing and listenings (conversations), which in- 
dicates that teachers need to use and learn about suitable materials for the development of specific competencies 
required program, also teachers need to have a serious technological infrastructure at each school in order to use 
ICT as a resource for English teaching. 

The perception of teachers on their own essential characteristics is that an English teacher must have was es-
tablished that is the domain of contents, followed by the didactics, thus certifications extended by evaluation or-
ganizations of language and as a characteristic with less range the knowledge of adolescents. 

Finally, the NEPBE, is an excellent decision in the field of curriculum change, however on the evaluated per-
ceptions it was found that the program is faulty in its operation, the purposes and the teaching curriculum stan-
dards are good, nevertheless at this time are considered difficult to achieve, because exists difficulty in the creation 
of learning environments for English teaching and learning as a second language due to the lack of materials. 

These results lead to say that English teacher training needs must be oriented to the domain of the contents of 
the language, the certification of language teachers, in the domain of pedagogy and forms of education, also they 
must have a real knowledge of adolescents, so it is necessary that the teachers possess a pedagogical update in the 
creation of English language learning and teaching environments. 

6. Discussion 
Being consistent with these findings, it is necessary to orient the conclusions reached in this paper at new forms 
of work by educational actors (Government, Principals, School Managers, Teachers, students, parents), and tak-
ing a look into these results it could be profitable to say that there are several advantages that NEPBE offers to 
Mexican English language students, this new syllabus create a real learning environment in contrast to 2006 
English language teaching program, NEPBE develops communicative strategic competences and it represents a 
real educational policy of English teaching made by the federal administration, nevertheless if education 
authorities wants to make more efficient such program, government must pay attention (as an emergent and 
urgent task) on formation teachers demands exposed in this paper. The attention to English teachers 
particularities, and also all their individual process of knowledge construction and their teaching competences 
will guarantee better english language sessions into each classroom and therefore better prepared students, they 
will be opened to knowledge of other cultures. 

Of course, it is necesary that government equip English classrooms of basic education in other words it must 
be improved all infrastructure in each school, with these actions arepromoted the digital inclusion and access to 
students’ knowledge and also those with special needs. Finally, these virtual environments will constitute a huge 
corpora to attend english teaching and learning educational backwardness. 

7. Further Studies 
It is suggested to continue this exploratory study using a longitudinal study, much more detailed about students, 
managers and family partners English learning on the framework of NEPBE. 
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