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Sport education is a curriculum and instructional model designed to offer authentic, educationally rich 
sport experiences for girls and boys in the context of school physical education (Siedentop, 1994; Sieden-
top, Hastie, & Van der Mars, 2004). The literature on sport education suggests that most of the studies 
examining its effectiveness are within middle or secondary schools and there are fewer studies on the 
perceptions or representations of the model by students in primary settings (Hastie, Ojeba, & Luquin, 
2011; Kinchin, 2006; Wallhead & O’Sullivan, 2005). This study presents findings related to primary stu-
dents’ representations and practices of sport education. More specifically, the purpose of this study was to 
explore and describe Greek-Cypriot students’ perceptions and experiences of a basketball season that fol-
lowed a sport education format. Twenty-two (22) year—6 students (11- to 12-year-old), 12 boys and 10 
girls, from a public primary school in Cyprus, participated in the sport education unit which lasted thir-
teen (13) lessons. Data were collected through interviews, questionnaires, observations, and documents 
(unit and lesson plans) and were later analysed inductively (Patton, 2001). Results suggested that students 
in this study were successfully affiliated within their teams and appropriate opportunities were created for 
autonomous and meaningful learning. In addition, findings revealed that during the lessons there was a 
joyful and positive atmosphere which enabled all members to work hard as a whole in order to achieve 
their goals. Based on our results we have drawn the following two conclusions: first, the model of sport 
education enhanced the level of participation and motivation of students towards physical education; se- 
cond, the participants in this study encountered meaningful learning experiences during the implementa-
tion of the sport education model. 
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Introduction 

During the last two decades researchers have underlined the 
importance of rethinking and reorganizing the way of deliver- 
ing instruction in physical education (Kulinna, 2008; Rink, 
2010; Rink & Hall, 2008). In recent years, scholars in sport 
pedagogy have begun to study programmes and models that 
may influence student learning and make these experiences 
more positive. Scholars have pointed out that instructional 
models are considered as more inclusive and suitable ap- 
proaches that can be used by physical education teachers in 
providing effective instruction to all students (Kulinna, 2008; 
Lund & Tannehill, 2010; Metzler, 2011). One pedagogical 
model that has drawn considerable attention from teachers and 
researchers is the sport education model (Hastie, 2012; Hastie, 
Ojeba, & Luquin, 2011; Kinchin, 2006; Wallhead & O’Sullivan, 
2005). 

Sport education is a curriculum and instructional model de- 
signed to offer authentic, educationally rich sport experiences 
for girls and boys within the context of school physical educa- 
tion. The primary aim of sport education is to help students to 
become competent, literate, and enthusiastic sports players 
(Siedentop, 1994; Siedentop, 2002; Siedentop, Hastie, & Van 
der Mars, 2004). The innovation of the model stems from the 
fact that the experiences which are offered, are well-rounded 
and authentic rather than the typical events in physical educa- 
tion; since students not only learn to play games, but also learn  

to coordinate and manage their sport experiences (Siedentop, 
1994; Siedentop et al., 2004). The sport education model com- 
bines some key instructional features that differentiate it from 
the traditional physical education model. Students work in the 
same group throughout the length of the season and are given 
responsibilities and different sport related roles such as player, 
referee, captain, statistician, coach, etc. (Siedentop, 1994; Sie- 
dentop et al., 2004). 

The model of sport education has become well-known all 
over the world and contributes to the renewal and improvement 
of knowledge in teaching physical education in a more mean- 
ingful way (Hastie, 2012; Hastie et al., 2011; Kinchin, 2006; 
Wallhead & O’Sullivan, 2005). Today there are several exam- 
ples of how the model has been implemented in English- 
speaking countries such as New Zealand (e.g., Grant, 1992), 
Australia (e.g., Alexander & Taggart, 1995), United States (e.g., 
Hastie, 1996; Mowling, Brock, & Hastie, 2006), United King- 
dom (e.g., MacPhail, Kinchin, & Kirk, 2003), and Ireland (e.g., 
Kinchin, MacPhail, & Ni Chroinin, 2009). As Sinelnikov & 
Hastie (2010) indicated more recently the model has been im- 
plemented in non-western contexts including Korea (e.g., Kim, 
Penney, Cho, & Choi, 2006) and Russia (e.g., Hastie & Sinel- 
nikov, 2006; Sinelnikov & Hastie, 2008, 2010). Findings from 
these international studies have reported positive results of the 
practical validity of the model. In New Zealand, for example, 
Grant (1992) reported that the implementation of the sport  
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education model in high schools was successful and meaningful 
for teachers and students. Australian sport education research 
has also found that the model was beneficial to all participants 
and reported improved motor and social outcomes for many 
lower-skilled students (Alexander & Luckman, 2001; Alexan- 
der & Taggart, 1995). 

Studies in the United States suggested similar results. Find- 
ings suggested that during sport education seasons students 
enjoyed taking administrative roles, showed a distinct prefer- 
ence for remaining in the same team for the entire season and 
they enjoyed their experiences in the sport education unit more 
than their regular physical education lessons (Hastie, 1998, 
2000; Hastie & Buchanan, 2000). Evidence suggests that the 
sport education model has also been employed successfully 
within British school physical education programmes. Results 
indicate that the sport education model has given pupils a more 
authentic and less abstracted learning experience; enabled stu- 
dents to have more time to play and practice for skill learning, 
and that the sport education model has the potential to produce 
an educationally and morally desirable conception of sport 
(Brunton, 2003; Kirk & Kinchin, 2003; MacPhail et al., 2003; 
Wallhead & Ntoumanis, 2004). More recently, the sport educa- 
tion model has also been implemented in Korea and Russia. 
Kim et al. (2006) indicated that the sport education model has 
been successfully applied in a Korean middle school. Partici- 
pants of the study pointed out that the model offered them 
unique opportunities to actively participate in class discussions 
and decision making situations. Hastie & Sinelnikov (2006) 
found that Russian students were actively engaged in motor 
tasks, demonstrated significant competence in the officiating 
and coaching roles associated with the season, developed sig- 
nificant team affiliation, and that they thoroughly enjoyed their 
participation in the season. 

The summary of research on sport education (see reviews by 
Hastie et al., 2011; Kinchin, 2006; Wallhead & O’Sullivan, 
2005) indicated that most of the studies examining its effec- 
tiveness are within middle or secondary schools. Today there is 
some evidence suggested that sport education can be achieved 
successfully by third, fourth, and fifth-grade students (Hastie, 
2012; MacPhail et al., 2003; MacPhail, Kirk, & Kinchin, 2004, 
2005; Mowling et al., 2006). Results from these studies sug- 
gested that the opportunity to become affiliated with a team was 
an attractive feature of the elementary students’ physical educa- 
tion experiences. Additionally, research indicated that the mo- 
del facilitates student learning and increases social skills such 
as student responsibility and cooperation (MacPhail et al., 2004; 
Mowling et al., 2006). While research on sport education in- 
cludes few examples at the elementary level, only a small 
number of these studies have been conducted in non Eng- 
lish-speaking countries in the European Union (Hastie et al., 
2011). In his recent book entitled “Sport Education: Interna- 
tional Perspectives” Hastie (2012) has included two studies 
from non English-speaking countries in the European Union 
one from Cyprus and one from Spain. Tsangaridou (2012) in- 
vestigated the experiences of a Year-4 students’ class (7 to 8 
year olds) within a developmentally appropriate Sport Educa- 
tion unit and found that the features of the sport education 
model seem to contribute to young students’ learning, enjoy- 
ment and participation in physical education. Similarly, Ojeba, 
Luquin, & Hastie (2012) found that with practice and experi- 
ence in the sport education model third-year Spanish “students 

were able to make decisions for themselves and even plan 
complex strategies” (p. 112). 

Given the potential of the sport education model to provide 
meaningful learning experiences to school students and having 
in mind the limited account of this model at the elementary 
level, especially in non English-speaking countries in the Eu- 
ropean Union; this study presents findings related to Year-6 
students’ (11- to 12-year-old) representations and practices of 
sport education in Cyprus. More specifically, the purpose of 
this study was to explore Greek-Cypriot students’ perceptions 
and experiences of a basketball season that followed a sport 
education format. This investigation was undertaken in order to 
extend our knowledge base on sport education. These results 
may serve to broaden our understanding of sport education and 
further on, to assist efforts to develop international pedagogical 
insights and perspectives. 

Methods 

Participants and Setting 

This study focused on describing elementary students’ per- 
ceptions and experiences of a basketball season that followed a 
sport education format. A qualitative research design was cho- 
sen in order to understand and provide details of phenomena 
that are difficult to convey with quantitative research designs 
(Patton, 2001). Participants in this study were a group of 22 
Year-6 students (11- to 12-year-old), 12 boys and 10 girls, from 
a public primary school in Cyprus and an elementary classroom 
student teacher. None of the students in this class had had any 
experience with the sport education model. Informed consent 
was obtained from all the students’ parents or guardians before 
the participants took part in the study. In addition, pseudonyms 
were used to protect the identity of the students throughout the 
study. The student teacher participated in the study voluntarily. 
He was assigned by his University to the specific school and 
class and he had the responsibility for teaching all subjects on 
the elementary core curriculum during the student teaching 
experience. The student teacher decided, with his mentor, to 
teach a basketball unit during his physical education lessons 
using the sport education model. The season was designed and 
taught by the student teacher and its duration was thirteen 40- 
minute lessons. The physical education facilities and equipment 
were adequate in the specific school. 

Lesson Content 

The students participated in a unit of basketball according to 
the key principles of the sport education model (Siedentop, 
1994; Siedentop et al., 2004). Consistent with the model the 
students were divided into teams that remained together 
throughout the duration of the season. The first and last lesson 
of the season were devoted to assessment. In the second lesson 
the teacher presented the model to the students and then he 
divided them into teams. In particular, four teams were created 
and six formal competitions were scheduled. The season cul- 
minated in play-off matches where the first team played against 
the third and the third against the second one. The winner of the 
play-offs was also the season winner. During the season, the 
students also participated in administrative roles as officials, 
captains, scorekeepers and trainers. The complete outline of the 
basketball season is presented in Table 1. 
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Table 1. 
Sport education season plan. 

Lesson Content Teacher responsibility Student responsibility 

1 Diagnostic assessment 
Class leader/Assist students with  
the stations. 

Complete all the exercises in the stations and fill  
the sheet according to their performance. 

2 
Introduction to S. E. &  
creating teams 

Class leader/Present teams according  
to the data that was collected. Explain  
the roles. 

In teams they built their teams’ id (Select: colour,  
name, country, stadium, supporters’ name, date, etc.). 

3 - 5 

Triple threat:  
Pass-Shoot-Lay-up. 
1st, 2nd and 3rd formal  
competitions 

Class leader/Provide a range of activities 
for warm-up. 
Further observation 
referee adviser. 
Oversight the overall organizations. 
Provide feedback. 

All the students: Learn the skills and tactics. 
Team roles. 
Trainers: Lead the team in warm-up. 
Scorekeepers: Fill the match sheet. 
Officials: They point out the contraventions. 

6 
All star game 
Revision lessons 3 - 5. 

Facilitator/Advises the officials,  
the organizers and the trainers. 

All the students: Learn the skills and tactics. 
Team roles. 
Organizers: Class leaders. 
Trainers: Lead the team in warm-up. 
Scorekeepers: Fill the match sheet. 
Officials: They point out the contraventions. 

7 
Man to man defense 4th 

Formal Competition 
Present the new defensive tactic.  
Asking for man to man defense. 

The same roles as in lessons in 3 - 5, but different  
students take over different roles. 

8 
Zone Defense/5th Formal  
Competition 

Present the new defensive tactic.  
Asking for zone defense. 

The same roles as in lessons in 3 - 5, but different  
students take over different roles. 

9 
Revision of zone and man  
to man defense. 
6th formal competition 

Facilitator/Advises the officials,  
the organizers and the trainers. 

Every team had to decide how they will defense. 
Team roles: Same as before. 

10, 11 Play-offs 
Programme manager: Oversee the overall 
organization of competition, assess  
students on their skill, and officiating. 

Perform playing, team and duty roles. 

12 Awards ceremony 
Master of ceremony: 
Design and make the awards,  
conduct the awards ceremony. 

Participants. 

13 Formative assessment 
Class leader/Assist students  
with the stations. 

Complete all the exercises in the stations and fill  
the sheet according to their performance. 

 
Data Collection 

Data collection involved completing interviews (group and 
individual), questionnaires, observations, and documents. The 
interviews’ main goal was to look into the children’s percep- 
tions regarding the implementation of the sport education 
model. The group interviews took place at the end of the season 
with representative students from the four groups and its dura- 
tion was approximately 20 minutes. The individual interview, 
with all students, also took place at the end of the season, and 
lasted about 10 minutes. All interviews were audio-taped and 
transcribed for later analysis. 

Two different questionnaires were also filled out by the stu- 
dents. The first questionnaire was given to the students before 
the implementation of the sport education season. They were 
called to answer questions relative to what they imagined/ex- 
pected they would gain through this specific unit of instruction. 
The second questionnaire was filled out after the implementa- 
tion of the sport education season and students were called to 
express their feelings about different aspects of the model (i.e., 
their new roles, their duties, etc.). Students were asked if they 
had learned the rules, if they had developed their abilities, if 
they had collaborated with each other and how satisfied they 
were with their efforts. 

Observational data were collected by a non participant ob- 

server. Field notes were kept for all lessons on events and activi- 
ties relevant to the purpose of the study. Finally, documents such 
as unit plan and lesson plans were collected for later analysis. 
Since the study was conducted in non-English-speaking country, 
the researchers translated the data into English before the data 
analysis. A professional translator assisted in the translation pro- 
cess of each quote appearing in the results section. 

Data Analysis and Trustworthiness 

Data from all sources—interview transcripts, questionnaires, 
observational field notes, and documents—were analysed in- 
ductively (Patton, 2001). More specifically, all the data sources 
were analysed individually and then compared across data 
sources. Through multiple and careful examination of the data, 
the key links, properties, themes, and patterns in the data were 
identified in order to locate common categories. 

Based on this process, the data were organised and sorted 
into major thematic clusters. 

To ensure the soundness of the data collection and analysis, 
three strategies were employed (Patton, 2001). First, triangular- 
tion was used to ensure that the findings were accurate. During 
the data triangulation a piece of evidence was compared and 
cross checked with other kinds of evidence (i.e., comparing 
interview evidence with field note evidence). More specifically, 
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data were triangulated across sources by comparing data from 
interviews, observations, and documents. Second, negative case 
analysis, the process of scrutinizing disconfirming instances in 
the data, was used to refine or revise tentative themes and hy- 
pothesized relationships (Patton, 2001). The search for dis- 
crepant cases servers as a cross-check on data analysis and 
prevents the matching of emerging themes and evidence that 
support only favourite interpretations. To minimize these ef- 
fects, a careful search was made for discrepant cases. Third, a 
peer-debriefer was used to share developing interpretations and 
to challenge the researchers to support interpretations with data. 

Results and Discussion 

The students’ views and experiences of a basketball season 
that followed a sport education format are organized and pre- 
sented as a set of five major themes: (1) a parallel learning: skill 
and tactical development; (2) team affiliation; (3) experiencing 
diverse roles; (4) personal and social growth; and (5) a positive 
learning atmosphere. 

A Parallel Learning: Skill and Tactical Development 

Based on the data it seems that the participants perceived that 
sport education provided them opportunities that can increase 
their participation level as well as their skill and tactical devel- 
opment. Marios, for instance, said to the interviewer: “Being a 
member of my team and playing ‘real’ basketball with points 
and referee made me want to improve myself game by game”. 
According to the field notes, questionnaire and interview data 
all students had equal opportunities for participation during the 
lessons. “Lower skilled students and girls seemed to have equal 
opportunities for improvement. None of them was marginalized. 
All members of the teams interacted positively with each other 
and seemed to enjoy their participation in the game situations’ 
(field notes). Evelyn’s interview segment illustrates the stu- 
dents’ views: 

Usually, in the physical education lessons, most of the 
girls do not want to participate in the activities. We used 
to stay in the classroom. Now we want to play because we 
can see that game by game we become better players and 
we help our team. 

Stelios reported that during previous lessons they had indi- 
vidual activities and nobody helped each other. Another student, 
Costas, declared that if he played for the progress of his team, 
he improved his skills as well. Although these students wanted 
to win the title of the basketball championship, their valuable 
effort and their equal and active participation during the game- 
play according to fair-play was also important. 

Sport education offers the opportunity to the teacher to culti- 
vate motor skills and tactical sophistication at the same time. 
The following field notes were recorded while the teacher was 
trying to emphasize to the students the significance of the 
“changing direction” strategy during team games situations. 

Students practiced “the changing direction” task. They 
were moving around the general space and when the 
teacher clapped they changed direction. After a few min- 
utes students were asked to find a partner and practice the 
same task with their partner. One student was the offender 
and the other the defender; after few trials they switch 

roles. Students seemed to enjoy and to understand the 
importance of the specific strategy (field notes). 

Based on our data it seems that the participants were able to 
develop not only their skills but also their tactical knowledge and 
understanding of the game of basketball. It also seemed that sport 
education provided the participants with opportunities to develop 
their game-play competency. The participants managed to exe- 
cute strategies appropriate to the complexity of each game. The 
field notes suggested that students were very interested in tactics. 
This advanced their self-improvement and as a result their team 
progress. Students through this sport education basketball unit, 
came in touch with offensive strategies such as the triple threat 
(pass, lay-up, shoot) and with defensive ones, such as, man to 
man and zone defense. During the course of the unit students 
were taught the advantages and disadvantages of each tactic. Data 
from this study suggested that the students were able to critically 
select specific tactics which seemed to be suitable for the specific 
situations. The following interview extract demonstrates the logic 
behind the selection of a specific tactical approach: 

Today I’ll be the coach of my team so, I thought that we 
can play zone defense in order to keep Wildcats away 
from the basket, because as we noticed in their previous 
match, they are not good shooters and they mostly prefer 
the lay-ups. 

The following observation segment highlights that the stu- 
dents had many opportunities to practice tactical strategies dur- 
ing the specific unit of instruction. 

The students joined their teams and started playing modi- 
fied games. They used several offensive and defensive 
strategies during the lesson. All students were actively 
involved and they seemed to communicate nicely with 
each other during the game situations (field notes). 

Findings of this study also indicated that students started to 
understand the value of tactics and identify them in game situa- 
tions. Despina said that when she was watching basketball on 
television, she could not imagine that players had certain 
choices. Through this offensive strategy (triple threat) students 
could understand at a lower level how a professional player 
thinks. Similarly, Danai reported that ‘every time that I had the 
ball, I was trying to choose the best solution for me and my 
teammates’. Through regular competition, participants under- 
stood the strategies, improved their personal abilities, their 
decision-making and their team performance. It seems that the 
nature of the model provided opportunities to students for mo- 
tor skill and tactical development. 

Team Affiliation 

Siedentop (1994) proposed that during a sport education 
season students are divided into teams and these teams kept the 
same structure and the same members for the entire season. In 
creating the teams, the teacher in this study took into considera- 
tion the participants’ skills (1st lesson: diagnostic) and their 
friendships. Gias said: “I am very happy because I will play 
with the same classmates for all the championship. This is good 
because each time, we will not lose time to create teams as 
before”. David concluded on what Gias had said: “We used to 
waste time trying to find new teams but now we will be ready 
to play”. Students were involved in the team development tasks 
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(2nd lesson). They created their teams choosing a logo, colour, 
name, home-town, country, stadium name, supporters’ name 
and foundation date. Four mixed-sex teams were created and 
each team had its unique identity (colour, name, hometown, 
stadium name, nickname of their fans etc.), which was an added 
motivation for the students. 

The participants enjoyed the creation of teams because they 
had never done anything similar before. Adrea, for example, 
indicated “I love my team, our logo, our colour everything, 
everything! I am so excited! Me and my team-members are 
waiting for the opening of the season. We are ready to win”. 
Analyzing Adrea’s words we have to draw attention to the fact 
that she immediately felt part of her team and this is what we 
call “team membership”. All students, in this study, whether 
expert or novice, boys or girls, wanted to participate and each 
student wanted to feel that he/she was an active member of a 
team which worked hard towards common goals. 

Students, through their teams, built a unique social system 
among the members of each team and among the other teams. 
The literature confirms that the sport education model relies 
heavily on cooperative learning strategies (Alexander & Luck- 
man, 2001; Siedentop et al., 2004). During this unit of instruc- 
tion, a framework was also implemented in which students had 
the opportunity to cooperate, appreciate, respect and help each 
other. Furthermore, students were committed to themselves and 
the rest of their teammates by signing contracts. Through these 
social systems, students developed their communication skills, 
they made plans as a team, and they took reasoned decisions as 
a team. Observational data suggested that the participants of 
this study were affiliated well with their teams and proper op- 
portunities were created for their autonomous and meaningful 
learning. The following field notes provide an illustration of 
how students interacted during the instructional times. 

The students formed their teams and started practice. 
They were working in pairs. One of them was practicing 
and the other was giving him/her skill feedback and posi- 
tive reinforcement, such as, “Costa turn your body to the 
side”, “keep going”, “good job”, etc. Students were work- 
ing very cooperatively and autonomously in their teams. 
The teacher was moving around and actively supervising 
the students (field notes). 

Experiencing Diverse Roles 

In sport education, students learn diverse roles that help them 
better understand all the elements and the factors that contribute 
to a successful sport experience (Siedentop, 1994; Siedentop et 
al., 2004). In the traditional approach of school physical educa- 
tion students are only players. Sport education participants are 
more likely to play multiple positions and take over several 
roles (refereeing, keeping score, trainer, captain, coach). Through 
this variety students see the sport from a much broader perspec- 
tive (Kinchin, 2006; Lund & Tannehill, 2010; Metzler, 2011; 
Siedentop et al., 2004). During the season, every participant 
knew in each fixture which role he/she would take on. This 
policy contributed to the students’ equal participation. The out- 
line of the participants’ positions and roles undertaken is pre- 
sented in Table 2. 

All teams also had the same number of boys and girls. Fur- 
thermore, a trading procedure took place shortly after the teams 
were announced. Each team had the right to change only one 
player from its current roster. Only two teams changed one  

Table 2. 
Participants’ positions and roles. 

Lesson 3 4 5 6 7 8 9 10 11 12

Member 1st P P P R S T P P P R

Member 2nd P P R S T P P P R S

Member 3rd P R S T P P P R S T

Member 4th R S T P P P R S T P

Member 5th S T P P P R S T P P

Member 6th T P P P R S T P P P

Note: P: Player; T: Trainer; R: Referee; S: Scorekeeper. 

 
member each. Two girls decided to change their positions. This 
change was approved by the rest of their classmates. According 
to the field notes, this trading procedure offered students the 
chance to make long-term plans for their team and decide how 
each member could contribute to the team’s progress. Data 
collected through questionnaires demonstrated that students 
acknowledge all the roles that were offered to them. Ninety- 
four percent (94%) declared that they wanted to be players. 
Eighty-two percent (82%) was impressed by the role of umpire, 
while eighty-three percent (83%) indicated that they enjoyed 
being scorekeepers. Seventy-seven percent (77%) preferred the 
roles of coach and captain of the team. 

Findings of the study indicated that the participants liked 
their experiences of taking several roles during the specific unit 
of instruction. Going through this process students indicated 
that they were more able to make connections and transfer their 
knowledge to real sport situations. The following interview 
extract highlights the importance of taking different roles dur- 
ing physical education lessons. 

I never took into consideration the referees. Now, as I can 
see, their decisions are very important. When I was wat- 
ching basketball I did not use to pay attention to them be- 
cause nobody had ever tried to explain to me how impor- 
tant they are. 

Another advantage of diverse roles is that each role consti- 
tutes a motivation. These roles offer a special opportunity to the 
participants because small-sized teams need everyone’s contri- 
bution for success. Each role that is offered is autonomic and 
students are responsible for their duties, so everybody has to 
work hard for his/her improvement and his/her team progress. 
As Christos noted “through the roles each student must try to 
help his/her classmates, so everybody must work hard”. Ac- 
cording to the data all students were active participants and 
made valuable contributions to their teams. Evidence from the 
field notes, indicated that the students tried hard in undertaking 
different roles for their team and personal success. “Students 
performed properly to their assigned roles and gave their best 
effort in helping their teams” (field notes). In addition, during 
the season, heightened attention and motivation levels were 
identified for most students. Analyzing the field notes, it was 
noticeable that students who, in the past, would not enjoy 
physical activities were more engaged through the adoption of 
specialized roles as part of a team. Carina explained how the 
diverse roles motivated her to enjoy her participation in physi- 
cal education. She explained, 

I never wanted to participate in physical education activi- 
ties. I am not good at all. But through the way that we 
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played there were some roles that I love. I want to be an 
umpire or a scorekeeper. I hope to play all the other sports 
such as football and handball in this way. It was very in- 
teresting. 

Personal and Social Growth 

The social opportunities and social development within sport 
education teams is commonly cited in a positive manner and 
this has been most evident from the peer teaching and coopera- 
tive learning features of the model (Wallhead & O’Sullivan, 
2005). Being part of a team, students developed a strong sense 
of belonging, which increased the level of interaction and co- 
operation between them (Kinchin, 2006). This model develops 
qualities such as leadership, teamwork, peer support and active 
pursuit of socially responsible and equitable participation and, 
as a result, students reach their social objectives (Kinchin, 2006; 
Wallhead & O’Sullivan, 2005). 

Finding from this study suggested that the model offered the 
opportunity to students to bond closely. Participants made new 
friends. Herika, for example, said: “I started to hang out with 
my teammates during the breaks. I did not know all of them 
very well. Through the team, I made new friends. I like it”. In 
addition, it seemed that the structure of the model gave the 
opportunity to students that had argued before to get along. 
Based on the data of this project two students who did not get 
on well had to cooperate for their team’s progress. These two 
persons played together and they over-came all their previous 
problems. Dimitris noted: 

When I first heard the teams’ members I felt a bit strange. 
I did not have a good relationship with one of my team-
mates. But through our team we did it. We became friends 
again for our team’s progress! We apologized to each 
other and now we are best friends again. We come to 
school together as in the past, talking about our plans for 
the next fixtures. 

In facilitating students’ levels of positive social behavior, the 
two points system for a winning game, one point for a non- 
winning game and three points to the team which was playing 
according to the fair-play rules were used in the study. In talk- 
ing about fair-play, descriptions of good relations among the 
team-members and among the teams were discussed with the 
students. In addition, students have to respect each other and 
the referee’s decisions. Results indicate that this point system 
made participants react in a positive way in consideration of the 
team’s progress. During the first three lessons, the teams did 
not manage to win these three fair-play points. After this short 
period, participants worked hard and took reasoned decisions 
for their own good. After the mid season, all the teams won 
these three points in every game. Florentzo, for example, de- 
clared “I am really excited when my team gets these three 
points regarding the fair-play. I do not care if we lose or win. 
What is important is to try hard, do our best”. Resolving Flor- 
entzo’s emotions we have realized, what Siedentop (1994) 
wishes for this model. Sport education students do not play 
only to win, they also play to participate actively and gain au- 
thentic and educationally rich sport experiences. 

A Positive Learning Atmosphere 

The sport education key features - seasons, affiliation, formal 
competition, culminating event, record keeping and festivity- 

created an appropriate and a motivational atmosphere for learn- 
ing. Based on our data the atmosphere during the sport educa- 
tion lessons was positive and students seemed to be actively 
involved in their tasks. Statements such as the following domi- 
nated the observational data. “The teacher created a positive 
climate in the lesson”. “Students seemed really motivated”. “Stu- 
dents were actively engaged in their teams” (field notes). The 
following observation example also highlights some aspects of 
the learning environment during the specific unit of instruction: 

Students were practicing a drill in their teams. They really 
seemed excited about the drill. Two students were chal- 
lenging each other. The teacher was moving around the 
teams, giving feedback, reinforcement, and teaching cues 
to students. The interaction between the teacher and the 
students as well as the interaction among the students was 
very positive (field notes). 

The following observation segment is another example of the 
joyful, positive, and supportive atmosphere which occurred 
during the specific unit of instruction. This positive environ- 
ment seemed to help all members to work hard as a whole to 
achieve their goals. 

Students seemed to appreciate their teammates’ efforts. 
During the lesson, the higher skilled participants did not 
dominate the activities and the possession of the ball dur- 
ing the modified game situations. All members are of 
equal worth in their team and all these students take on 
important roles and duties during the lesson (field notes). 

During the interviews, the participants explained that a posi- 
tive social climate appropriate for learning was created in their 
class through the sport education. Students commented that the 
structure of the model provided them with new experiences. 
Sophie reported that: “It was one of the first times that my first 
goal was to try hard, to work hard and to help my teammates 
and the other teams to succeed”. When Sophie was asked why 
she felt this way she commented on her special feelings for this 
basketball unit. In addition, Demetris said that during these 
weeks, he felt that physical education was more interesting and 
better organized than before. He underlined, that he came to 
school every morning looking forward to seeing his friends and 
to discuss the championship and their teams. Based on our data 
it seems that this model created a positive atmosphere during 
these physical education lessons. During this sport education 
basketball unit, two special-festive competitions also took place. 
First, in the middle of the season, an all-star game lasting 80 
minutes and the culminating event that had the play-offs format. 
It is also important to underline that every fixture of the sport 
education unit permitted all students to participate. Based on 
our data the participants seemed to have enjoyed their effort 
and this festive spirit helped them to cooperate and share re- 
sponsibility for the league duties. These features created a posi- 
tive climate in which the participants could play basketball well 
and appreciated its rules, rituals and traditions. Results from 
this study confirm the suggestion that the festive nature of sport 
allows all students to participate, enjoy fully and promote the 
highest standards of positive good behavior (Kinchin et al., 
2009; Siedentop, 2002). 

Summary and Conclusion 

The purpose of this article was to explore elementary Greek- 
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Cypriot students’ views and experiences of a basketball season 
that followed a sport education format. This study makes a 
contribution to the literature of sport education due to the fact 
that it is one of the few studies that have been conducted at the 
elementary level in a non-native English-speaking country in 
the European Union. Findings from this study provide some 
pedagogical insights and extend our knowledge of this innova-
tive model with young students. Our research has shown that 
the participants perceived that sport education provided them 
opportunities that can increase their participation level during 
the specific unit of instruction. Results suggested that students 
in this study affiliated well with their teams and appropriate 
opportunities were created for their autonomous and meaning-
ful learning. Findings of this project have also indicated that the 
model offered the opportunity to students to form close bonds. 
Being part of a team, students developed a strong sense of be- 
longing, which increased the level of interaction and coopera- 
tion between them (Kinchin, 2006). Participants in this study 
seemed to enjoy the affiliation of team membership and the 
chance to contribute to the team’s success. These findings are 
in agreement with findings from other studies indicating that 
sport education offers students the opportunity to learn from a 
variety of perspectives (Hastie et al., 2011; Kinchin, 2006; 
MacPhail et al., 2003; Mowling et al., 2006; Wallhead & 
O’Sullivan, 2005). 

Findings of the study also indicated that the participants en- 
joyed their experiences of taking several roles during the spe- 
cific unit of instruction. Going through this process students 
indicated that they were more able to make connections and 
transfer their knowledge to real sport situations. These findings 
supported findings from other studies indicating that partici- 
pants who experienced the sport education model, learned di- 
verse roles that seemed to contribute to a successful sport ex- 
perience (Kinchin, 2006; Kinchin et al., 2009; Wallhead & 
O’Sullivan, 2005). Our findings also indicated that during the 
lessons there was a joyful and positive atmosphere which 
helped all members to work hard as a group to achieve their 
goals. Results from this study confirm the findings from previ- 
ous research indicating that the nature of sport education allows 
all students to participate, enjoy fully and promote the highest 
standards of positive good behavior (Hastie et al., 2011; Hastie 
& Sinelnikov, 2006; Kinchin et al., 2009; MacPhail et al., 2004; 
Mowling et al., 2006). 

Based on our results we have drawn the following two con- 
clusions: first, the model of sport education enhanced the level 
of participation and motivation of students towards physical 
education; second, the participants in this study encountered 
meaningful learning experiences during the implementation of 
the sport education model. The results of this study add to the 
sport education literature by indicating that the model of sport 
education can be an alternative vehicle to traditional pedagogy. 
The findings can also extend our knowledge and understanding 
of the implementation of the model with elementary school 
students in different contexts and cultures. Finally, the findings 
may serve to further facilitate efforts to develop programs 
which are contextually appropriate while accounting for young 
students’ needs and interests. As previously pointed out, re- 
search on sport education includes some examples of sport 
education developed with elementary school students, but only 
a small number of these studies have been conducted in non 
English-speaking (Hastie et al., 2011). As Hastie and Sinel- 
nikov (2006) noted “we have little knowledge of how the model 

might be interpreted and responded to by students in countries 
with a non-western sport culture” (p. 132). Kim et al. (2006) 
also pointed out that “it is notable that to a great extent SE lit- 
erature has to date reflected physical education literature more 
broadly in being dominated by western voices and research 
within English-speaking countries. Language has invariably 
proved a barrier and limitation to potentially very informative 
cross-cultural pedagogical debate” (p. 362). Studying the im- 
plementation of the sport education model in a plethora of con- 
texts we might be better able to decide whether students in 
sport education programs have gaining quality and positive 
educational experiences. 

This study represents an effort to provide an account of ele- 
mentary school Cypriot students’ experiences during the im- 
plementation of a sport education unit. Quality teaching and 
examples of good programs are of high interest to the interna- 
tional educational community (Hardman, 2001, 2008; Kulinna, 
2008; Lund & Tannehill, 2010). Hardman (2008), for example, 
pointed out that there are very few representations of good 
practice in schools in European Union countries and he argued 
that it is important to explore and report such examples. Given 
the exploratory nature of this study further studies should be 
conducted in other non-native English speaking countries in 
order to facilitate an awareness of the possibilities and promises 
of this model. In addition, as has been suggested in the litera- 
ture, having a better understanding of the experiences and 
views of students concerning sport education, as part of school 
physical education, potentially could inform the delivery of 
quality curricula (MacPhail et al., 2004). On the basis of the 
findings presented in this study, we suggest that there is great 
value in providing meaningful learning experiences to our stu- 
dents. Accordingly, we agree with Siedentop’s et al. (2004) 
statement and we hope that those students who experience posi- 
tive learning experiences in school physical education curricula 
programmes “would prefer to continue to participate actively, 
because they have come to value the experiences and enjoy- 
ment derived from participation” (Siedentop et al., 2004: p. 8). 

REFERENCES 

Alexander, K., & Luckman, J. (2001). Australian teachers’ perceptions 
and uses of the sport education curriculum model. European Physi- 
cal Education Review, 7, 243-267. doi:10.1177/1356336X010073002 

Alexander, K., & Taggart, A. (1995). Sport education in physical edu- 
cation (SEPEP). Belconnen: Australian Sport Commission. 

Βrunton, J. A. (2003). Changing hierarchies of power in physical edu- 
cation using sport education. European Physical Education Review, 
9, 267-284. 

Grant, B. C. (1992). Integrating sport into the physical education cur- 
riculum in New Zealand secondary schools. Quest, 44, 304-316. 
doi:10.1080/00336297.1992.10484057 

Hardman, K. (2001). Comparative physical education and sport. Inter- 
national Journal of Physical Education, 3, 96-103. 

Hardman, K. (2008). Physical education in Europe. In G. Klein, & K. 
Hardman (Eds.), Physical education and sport education in the Eu- 
ropean Union (pp. 3-14). Paris: Editions Revue EP.S. 

Hastie, P. (1996). Student role involvement during a unit of sport edu- 
cation. Journal of Teaching in Physical Education, 16, 88-103. 

Hastie, P. (1998). Applied benefits of the sport education model. Jour-
nal of Physical Education, Recreation and Dance, 69, 24-26.  

Hastie, P. (2000). An ecological analysis of a sport education season. 
Journal of Teaching in Physical Education, 19, 355-373. 

Hastie, P. (2012). The nature and purpose of sport education as an 
educational experience. In P. Hastie (Ed.), Sport education: Interna- 

Copyright © 2013 SciRes. 34 

http://dx.doi.org/10.1177/1356336X010073002
http://dx.doi.org/10.1080/00336297.1992.10484057


N. TSANGARIDOU, C. LEFTERATOS 

Copyright © 2013 SciRes. 35 

tional perspectives (pp. 1-12). New York: Routledge Publications. 
Hastie, P., & Buchanan, M. (2000). Teaching responsibility through 

sport education: Prospects of a coalition. Research Quarterly for Ex- 
ercise and Sport, 71, 25-35. 

Hastie, P., & Sinelnikov, O. (2006). Russian students’ participation in 
and perceptions of a season of sport education. European Physical 
Education Review, 12, 131-150. doi:10.1177/1356336X06065166 

Hastie, P., Ojeda, D., & Luquin, A. (2011). A review of research on 
sport education: 2004 to the present. Physical Education and Sport 
Pedagogy, 16, 103-132. doi:10.1080/17408989.2010.535202 

Kirk, D., & Kinchin, G. (2003). Situated learning in physical education. 
Journal of Teaching in Physical Education, 17, 376-387. 

Kim, J., Penney, D., Cho, M., & Choi, H. (2006). Not business as usual: 
Sport education pedagogy in practice. European Physical Education 
Review, 12, 361-379. doi:10.1177/1356336X06071469 

Kinchin, G. (2006). Sport education: A view of the research. In D. Kirk, 
D. Macdonal, & M. O’Sullivan (Eds.), The handbook of physical 
education (pp. 596-609). London: Sage Publications. 

Kinchin, G., Macphail, A., & Ni Chroinin, D. (2009). Pupils’ and tea- 
chers’ perceptions of a culminating festival within a sport education 
season in Irish primary schools. Physical Education and Sport 
Pedagogy, 14, 391-406. doi:10.1080/17408980802584982 

Kulinna, P. (2008). Models of curriculum and pedagogy in elementary 
school physical education. The Elementary School Journal, 108, 219- 
227. doi:10.1086/529104 

Lund, J., & Tannehill, D. (2010). Standards-based physical education 
curriculum development. Burlington, MA: Jones and Bartlett. 

MacPhail, A., Kirk, D., & Kinchin, G. (2005). Sport education in key 
stage 2 games. In D. Penney, G. Clarke, M. Quill, & G., Kinchin 
(Eds.), Sport education in physical education: Research based prac- 
tice (pp. 122-138). London: Routledge. 

MacPhail, A., Kirk, D., & Kinchin, G. (2004). Sport Education: Promo- 
ting team affiliation through physical education. Journal of Teaching 
in Physical Education, 23, 106-122. 

MacPhail, A., Kinchin, G., & Kirk, D. (2003). Students’ conceptions of 
sport and sport Education. European Physical Education Review, 9, 
285-299. doi:10.1177/1356336X030093006 

Metzler, M. (2011). Instructional models for physical education (3rd 
ed.). Boston, MA: Allyn and Bacon. 

Mowling, C., Brock, S., & Hastie, P. (2006). Fourth grade students’ 
drawing interpretations of a sport education soccer unit. Journal of 
Physical Education, 25, 9-35. 

Ojeda, D., Luquin, A., & Hastie, P. (2012). A Spanish teacher’s expe- 
rience with sport education: A narrative account. In P. Hastie (Ed.), 
Sport education: International perspectives (pp. 105-115). New York: 
Routledge Publications. 

Patton, M. Q. (2001). Qualitative research and evaluation and methods 
(3rd ed.). Beverly Hills, CA: Sage. 

Rink, J. (2010). Teaching physical education for learning (6th ed.). 
New York: McGraw-Hill. 

Rink, J., & Hall, T. (2008). Research on effective teaching in elemen- 
tary school physical education. The Elementary School Journal, 108, 
207-218. doi:10.1086/529103 

Siedentop, D. (2002). Sport education: A retrospective. Journal of 
Teaching in Physical Education, 21, 409-418. 

Siedentop, D. (1994). Sport education: Quality PE through positive 
sport experiences. Champaign, IL: Human Kinetics. 

Siedentop, D., Hastie, P., & van der Mars, H. (2004). Complete guide to 
sport education. Champaign, IL: Human Kinetics. 

Sinelnikov, O., & Hastie, P. (2008). Teaching sport education to Rus- 
sian students: An ecological analysis. European Physical Education 
Review, 14, 203-222. doi:10.1177/1356336X08090706 

Sinelnikov, O., & Hastie, P. (2010). A motivational analysis of a season 
of sport education. Physical Education and Sport Pedagogy, 15, 
55-69. doi:10.1080/17408980902729362 

Tsangaridou, N. (2012). Sport education in the elementary school: A 
report from Cyprus. In P. Hastie (Ed.), Sport education: Internatio- 
nal perspectives (pp. 75-91). New York: Routledge Publications. 

Wallhead, T., & Ntoumanis, N. (2004). Effects of a sport education 
intervention on students’ motivational responses in physical educa- 
tion. Journal of Teaching in Physical Education, 23, 4-18. 

Wallhead, T., & O’Sullivan, M. (2005). Sport education: Physical edu- 
cation for the new millennium? Physical Education and Sport Pe- 
dagogy, 10, 181-210. doi:10.1080/17408980500105098 

 

http://dx.doi.org/10.1177/1356336X06065166
http://dx.doi.org/10.1080/17408989.2010.535202
http://dx.doi.org/10.1177/1356336X06071469
http://dx.doi.org/10.1080/17408980802584982
http://dx.doi.org/10.1086/529104
http://dx.doi.org/10.1177/1356336X030093006
http://dx.doi.org/10.1086/529103
http://dx.doi.org/10.1177/1356336X08090706
http://dx.doi.org/10.1080/17408980902729362
http://dx.doi.org/10.1080/17408980500105098

