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Abstract 
Universality in literature means that a piece of literary work is able to reflect 
universal emotions and evoke responses from men of every face. The essay 
believes that Emily Brontë’s “Remembrance” is such a poem that achieves 
universality. It attempts to summarize three universal elements contained in 
the poem: the universal experience of grief at the death of the beloved, the 
universal question of “still remember or have forgotten” and the universal 
truth of living in struggles. These three aspects together reflect the universal 
emotional progress of a person in the face of long-term deep loss—grief, 
doubt, fears, guilt, and struggle between the restraint of sadness and indul-
gence in the wish of death. All these emotions can be seen as universal ways 
of how one remembers the dead. Besides, with Brontë’s skillful application of 
poetic devices, it is not difficult for us to sympathize with the emotions ex-
pressed in the poem. In a word, Brontë is believed to have made “Remem-
brance” a poem of universality. 
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1. Introduction 

Best-known as the author of Wuthering Heights, Emily Jane Brontë (1818-1848) 
actually started out as a poet and wrote more than 200 poems in her life. Al-
though her poems are not as popular as her classic novel, her poetic genius is 
widely recognized. Notably, one of her famous poems, “Remembrance”, also 
called “Cold in the earth”, was highly regarded by F. R. Leavis as “the finest 
poem in the nineteenth-century part of The Oxford Book of English Verse” 
(Leavis, 1936: p. 6). However, Leavis did not further illustrate the “fineness” of 
the poem after he gave such high praise. In one of the few stylistic analyses of 
Brontë’s poetry, C. Day Lewis particularly recognized the “extremely powerful” 
effect of the rhythm in “Remembrance” (Lewis, 1957: p. 91). Regrettably, he did 
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not relate such rhythmic effect to the emotions in context nor discuss its func-
tions further. A systematic analysis of Brontë’s “Remembrance” was not con-
ducted until Janet Gezari published the essay “Fathoming ‘Remembrance’: Emily 
Brontë in Context” in 1999. Inspiringly, Gezari took into consideration the ho-
listic emotional state of Brontë’s contemporaries and read Brontë’s poem “in the 
context of her century’s fears of both remembering and forgetting the dead” 
(Gezari, 1999: p. 981). Different from Gerazi’s perspective, the essay tries to fo-
cus on the universal and time-transcending value of the emotions expressed in 
the poem and to see whether the poem was up to the criterion of universality 
that William J. Long once proposed for testing good literature: 

“The first of these is universality, that is, the appeal to the widest human 
interests and the simplest human emotions… good literature knows no na-
tionality, nor any bounds save those of humanity. It is occupied chiefly with 
elementary passions and emotions—love and hate, joy and sorrow, fear and 
faith—which are an essential part of our human nature; and the more it re-
flects these emotions, the more surely it awakens a response in men of every 
face.” (Long, 1909: p. 5) 

From Long’s perspective, universality is of uppermost significance in litera-
ture. Good literature should deal with the universal subject matter and convey 
the simplest human emotions so that it can evoke responses among different 
readers. The essay is going to reveal the universal significance of Brontë’s “Re-
membrance” from the following aspects: the universal experience of grief at the 
death of the beloved, the universal question of “still remember or have forgot-
ten” and the universal truth of living in struggles and pain in the face of 
long-term deep loss.  

2. Universal Experience: Grief at the Loss of Beloved  

First of all, as an elegy itself, the poem deals with the universal subject matter of 
love, death, loss and grief. Grief at the loss of the beloved is undoubtedly a uni-
versal experience for all human beings and one of the simplest and deepest hu-
man emotions. However, it does not mean that universality requires simply 
bringing up the universal subject matter; not all the elegies concerning grief, loss 
and death necessarily have the universal power. To gain universality, it also 
matters whether such grief in the poem is able to evoke a response in different 
people. The essay believes that there should be at least two aspects worth consi-
dering – one is the identity of speaker; the other is to what extent the grief is ge-
nuinely expressed in the poem and approximates the grief in real life. First, in 
Brontë’s original manuscript, the title was found to be “R. Alcona to J. Brenzai-
da”. R. Alcona is the heroine of the imaginary world created by the Brontë sisters 
named Gondal; and J. Brenzaida, a king, is Rosina’s husband who was killed in a 
civil war. Besides, the original manuscript also referred to “Angora’s shore” 
(“Angora” is one of the imaginary kingdoms in Gondal) instead of “northern 
shore” at the end of line 5 in the poem. However, when Brontë was preparing for 
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the publication of the poem, she deliberately removed all the references to Gon-
dal and retitled the poem “Remembrance”. Such revision can be seen as an im-
plication of Brontë’s intention to endow her poem with a universal quality. The 
obscurity of the speaker’s identity makes it easier for different readers to project 
themselves as the speaker, which thus increases the emotional appeal of the 
poem. 

Secondly, the grief expressed in the poem should be genuine and deep enough 
to help arouse resonance in different readers, which requires some techniques 
and skills on the part of the poet. To achieve the effect, Brontë makes use of 
many poetic devices in the poem. One important device Brontë applies is repeti-
tion, which mainly takes two different forms in the poem—one is anaphora and 
the other epizeuxis. Anaphora appears in many places in “Remembrance”. Typ-
ical examples are in stanza 5:  

No later light has lightened up my heaven, 
No second morn has ever shone for me; 
All my life’s bliss from thy dear life was given, 
All my life’s bliss is in the grave with thee.  
The above anaphora, the repetition of “No…No” and “All my life’s bliss…All 

my life’s bliss” at the beginning of the sentences, emphasizes what the speaker 
has lost together with the death of the beloved—the light, the happiness, and all 
that was joyful in life. By means of anaphora, Brontë stresses how overwhelming 
the grief is to the speaker; it even changes the way that the speaker sees the world 
and lives his/her life. Besides anaphora, epizeuxis is also applied to help express 
the speaker’s grief: “Far, far removed,” the speaker says in line 2, describing how 
far away the speaker feels from his/her beloved and how far away the beloved is 
actually now from the speaker—death separates them; and the tomb of the be-
loved is also distant from the speaker. Through the poetic device of repetition, 
Brontë makes us feel the speaker’s grief and despair much more intensely. 

Furthermore, on the level of sound and rhythm, Brontë also pays much atten-
tion to creating an atmosphere of solemnity and grief like that of a funeral. C. 
Day Lewis particularly shows his appreciation for the poem’s rhythm: 

“The effect of this rhythm I find extremely powerful, extremely appropriate. 
It is a dragging effect, as of feet moving in a funeral march; an andante 
maestoso: it is the slowest rhythm I know in English poetry, and the most 
sombre.” (Lewis, 1957: p. 91)  

It can be seen from the above that Lewis speaks highly of the slow rhythm of 
the poem, which contributes to a special “dragging effect” and the funeral kind 
of somberness. Take the first stanza as an example to see how the effect is 
achieved:  

Cold in the earth and the deep snow piled above thee, 
Far, far removed, cold in the dreary grave! 
Have I forgot, my only Love, to love thee, 
Severed at last by Time’s all-severing wave?  
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Firstly, it is worth noticing that there are many monosyllabic words (i.e., 
“cold”, “earth” and “deep” etc.) instead of multisyllables used in this stanza, 
which thus slows down the pace at which the poem can be read in a large sense. 
Second, as for the meter, special attention can be paid to the trochee followed by 
an iamb at the beginning of line 1 and 4 (“Cold in|the earth”; “Severed|at last”). 
This actually renders an unusual syllable pattern of “Dum-da-da-Dum” and a 
sense of power and solemnity. Third, it is obvious that the lines are all 
end-stopped, and there are lots of caesuras, either marked by a comma or a dash, 
used within the lines. Such arrangement of pauses creates a steady, slow and 
patterned sense of pacing, just like that of a funeral march.  

Besides the rhythm, the rhyme scheme of the poem also helps much to convey 
the speaker’s grief. The poem generally has a fixed, regular rhyme scheme pat-
tern of “ABAB” in each stanza. Such regular pattern of sounds gives “a sense of 
stability and continuity to the poem”, and it also, to some extent, reflects “the 
poem’s theme of constant, enduring love over the passage of time” (Little, 2019: 
p. 17). Particularly, it seems that through rhyming, some line-ending words are 
connected together not only on the level of sound but also on the level of mean-
ing. For example, in stanza 3, “spring” rhymes with “suffering”, which seems to 
indicate that the speaker still suffers much from the loss of his/her beloved even 
in the hopeful season of spring. Likewise, in stanza 6, “destroy” rhymes with 
“joy”, which implies that the speaker’s joy has been destroyed and there will 
not be happiness for him/her anymore. The rhyming of “pain” with “again” in 
stanza 8 indicates that, for the speaker, life without the beloved is like repeat-
ing pain. Furthermore, Brontë also deliberately pairs the speaker “I” with 
his/her beloved through the way of rhyming. For example, “thee” rhymes with 
“me” in stanza 4; “me” rhymes with “thee” again in stanza 5; and in stanza 7, 
“thine” with “mine”. Such arrangement of rhyming, to some extent, shows the 
speaker’s strong wish to be together with his/her beloved again. In a word, the 
regularity of the rhyme scheme in “Remembrance” and some particularly 
rhymed line-ending words help better convey the speaker’s grief on both the lev-
el of sound and meaning.  

In short, Brontë’s “Remembrance” presents the universal emotional expe-
rience of grief at the loss of the beloved. As an elegy, it naturally deals with the 
universal subject matter of death, loss and grief; but to achieve universality, it 
also matters whether the universal emotion, the grief, expressed in the poem can 
evoke the response from the part of readers or listeners. To achieve such effect, 
Brontë deliberately makes the identity of the speaker unknown to readers, par-
ticularly applies the device of repetition in the poem to intensify the emotion, 
uses an extremely slow and steady rhythm to make the poem sound like that of 
the funeral, and adopts a regular and specially-designed rhyme scheme to show 
the speaker’s grief. All of these techniques help intensify the expression of the 
speaker’s grief at the death of his/her beloved and thus increase the emotional 
appeal of the poem to the readers or listeners.  
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3. Universal Question: Still Remember or Have Forgotten 

Besides the universal grief at the loss of beloved, it is worth noticing that fifteen 
years of separation by Death is a long time. If the poem only and simply deals 
with the emotion of grief, it may lose some genuineness of human beings’ real 
emotional experience. For one who has lost his/her beloved for a long period of 
time, there should be something more than grief. In “Remembrance”, Brontë is 
well aware of the impact of Time and other factors on a person; and more than 
once the speaker poses the question of “still remember or have forgotten” to 
himself/herself in the poem.  

For example, in the first stanza, the speaker asks, “Have I forgot, my only 
Love, to love thee,/Severed at last by Time’s all-severing wave?” The speaker’s act 
of questioning does show the speaker’s fear of Time’s power of wiping out 
memories and severing people apart. “All-severing” indicates that all people will 
be eventually separated by Time’s wave, which also embodies Brontë’s philo-
sophical concern about the relationship between Time and human beings as well 
as her poetic tendency to write for the whole human race. Given the impact of 
Time, the speaker questions whether he/she has forgotten to “love” his/her “only 
Love”. Yet, the repetition (specifically, polyptoton) in the question suggests that 
the question is “circular”—the speaker has not forgotten to “love” his/her “Love” 
since the speaker is now calling him/her “my only Love” (Little, 2019: p. 12). Be-
sides, in the second stanza, the speaker continues to ask if his/her “thoughts no 
longer hover” by his/her beloved’s grave. The question is also a rhetorical one: 
the later description of the details of the landscape surrounding the grave 
(“heath and fern-leaves cover…”) does show that the speaker’s thoughts do 
“hover” there and that he/she has not forgotten, but still remember his/her be-
loved. It is clear that the two above-mentioned rhetorical questions both present 
the speaker’s faithfulness and constancy to his/her “Love”. To some extent, the 
act of questioning itself can be seen as a way of remembrance of the dead. Fur-
thermore, in stanza five, the speaker expressed his/her guilty about occasionally 
forgetting the beloved and made an apology: 

Sweet Love of youth, forgive me, if I forget thee, 
While the world’s tide is bearing me along; 
Other desires and other hopes beset me, 
Hopes which obscure but cannot do thee wrong! 
In this stanza, the speaker points out several things that may cause him/her to 

forget the beloved sometimes—the influence of the world, the passage of time, 
other desires and hopes. Like all human beings, the speaker is unavoidably in-
fluenced by the world, overwhelmed by time’s power and driven by secular de-
sires and hopes. All these factors in reality are likely to distract him/her from 
thinking about his/her beloved. However, despite the occasional distractions, the 
speaker, deep in the heart, still remembers and loves the person he/she loved fif-
teen years ago as the poem suggests. Here, Brontë seems to imply that remem-
brance and love do not mean every-minute body-and-soul kind of thinking, 
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which is unrealistic for someone who has lost his/her beloved for a long time 
and still tried to live the life.  

All the emotions mentioned above—the doubt about whether he/she still re-
members the departed beloved, the fear of Time’s erasing power, and the guilt 
about forgetting the beloved occasionally—can actually be seen as ways of how 
one remembers the dead besides grief. The process of questioning whether one 
still remembers is itself a way of remembrance. Through the question, the poem 
exquisitely reveals the universal yet rarely-mentioned emotions of a person in 
the face of long-term deep loss. 

4. Universal Truth: Living in Struggles and Pain  

Besides the emotion of grief, the question of whether the speaker still remembers 
or not, the poem also presents a cruel yet universal truth for those who have lost 
their beloved: living in ongoing struggles and conflicts between “sense and sen-
sibility”, between self-reminding of cherishing life and indulgence in the wish of 
quick death. On one hand, the speaker knows that life needs to be continued and 
cherished (“Then did I learn how existence could be cherished, strengthened…”) 
and that he/she is supposed to restrain the intense grief (“…check the tears of 
useless passion–/Weaned my young soul from yearning after thine; /Sternly de-
nied…/dare not indulge in memory…”); on the other hand, the speaker some-
times simply cannot hold himself/herself back and only wants to join the be-
loved in the tomb (“All my life’s bliss is in the grave with thee. /… burning wish 
to hasten/ down to that tomb already more than mine”). Such struggle still exists 
in the speaker’s life even though it has been fifteen years since the death of the 
beloved.  

To help express such emotional struggle more intensely, the poet also delibe-
rately applies some poetic devices in the poem. First is the use of enjambment. 
As mentioned before, most of the lines are end-stopped, which helps produce a 
steady, even, and slow rhythm in the poem. Such rhythm not only creates an 
atmosphere of somber funeral, but also suggests the speaker’s restraint of sad-
ness. In contrast to the prevalence of end-stopped lines, the places where en-
jambment occurs naturally stand out and cause a different effect. Take stanza 7 
as an example: 

Then did I check the tears of useless passion— 
Weaned my young soul from yearning after thine; 
Sternly denied its burning wish to hasten 
Down to that tomb already more than mine. 
Among the end-stopped lines, the enjambment between the third line and the 

fourth creates a special tension and urgency in the poem and as well indicates 
the speaker’s emotional crisis – the speaker cannot hold back his/her grief any-
more and only wishes to hasten to the tomb and stay with the beloved. Such un-
usual enjambment seems to indicate “the [speaker’s] longing to overcome the 
gaps—of the line endings, which also suggest the gaps of space and time —to be 
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with her [/his] beloved” (Little, 2019: p. 11). In addition, special attention should 
also be paid to the use of various punctuations at the end of each line in the 
stanza: first is a dash, second a semi-colon, then no punctuation (enjambment), 
last is a full stop. As for the function of punctuations in poems, Alan Helms 
holds that “far from operating as a peripheral part of a poet’s work”, punctuation 
“is central to our understanding of poetic meaning” (Helms, 1980: p. 177). 
Punctuations are not likely to be used randomly by a poet and there should be 
some special design and meaning underlying the special use of punctuations. 
Back to the punctuations in the above stanza, the decreasing time of pauses be-
tween the first three lines indicates an increasingly strong wish for death; and the 
full stop at the end of the fourth line can be seen as a kind of control and re-
straint again—the speaker is holding back the grief so as to continue the life. 
Through the use of enjambment and various punctuations, the speaker’s inner 
struggle and conflict is outstandingly expressed in the stanza. 

Besides, unlike other elegies that are accustomed to conveying hope and posi-
tivity in the end, Brontë expresses the idea that “finality and composure in the 
face of deep and irretrievable loss are unattainable” (Gezari, 1999: p. 968). With 
the deep loss of the beloved, life may hardly find its real bliss again; existence 
could only be “fed without the aid of joy”. This may sound too passive and pes-
simistic; yet this is what most likely happens to those who have experienced such 
loss. There is no real composure and easy let-go in the face of deep loss – living 
in ongoing struggles and pain is the universal truth.  

5. Conclusion 

In conclusion, the essay has mainly summarized three elements that render 
Emily Brontë’s poem “Remembrance” universal: the universal experience of 
grief at the loss of the beloved, the universal question of “still remember or have 
forgotten” and the universal truth of living in ongoing struggles. These three as-
pects are not separate, irrelevant parts but together reflect universal emotional 
progress of a person in the face of long-term deep loss. First is the intense and 
simple grief caused by the death of the beloved; then follows the doubt, fear and 
guilt about forgetting the beloved occasionally owing to the impact of time; and 
the last is the struggle between a hastening wish of death and a restraint of sad-
ness, which, compared with the simple grief at the beginning, contains more 
thoughts about life and death. In other words, the three aspects can be seen as 
three universal ways of how one remembers the dead—by grieving tears, by 
doubt, fear and guilt, and by the struggle between hope and despair. Whatever 
form it takes contains love and remembrance of the departed beloved. No matter 
whom we are, or what cultures we live in, we, as human beings, are no strangers 
to these emotions. With Brontë’s skillful application of poetic devices in the 
poem, it is not difficult for us to sympathize with what Brontë tried to express in 
“Remembrance” either. In a word, Brontë has successfully made “Remem-
brance” a poem of universality. 
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Abstract 
This research aims to make a parallel and determine the symmetry between 
the main male characters of the Shakespearian play “The tragedy of Hamlet, 
Prince of Denmark”. For this purpose, each important character is analysed 
in-depth with the use of the primary text and other critical views. The ap-
proach used in this paper was based on the primary source, by the employ-
ment of quotes and lines, verses and how they manage to be interpreted re-
garding the portrayal of the cast. There are a variety of ways in which quotes 
like “A little more than kin and less than kind” might be emphasized, and 
through the stylistic art of interpretation, the reader as well as the critic can 
bring new senses and meanings to a certain something. There are also the re-
ligious and philosophical aspects of the characters that are exploited in the 
paper and analysed through metaphorical and figurative language. Applying a 
developed conceptual framework combined with the opinion of other critics 
of Shakespeare leads to the multiple interpretations and variables of this play. 
Not only is it full of symbols and presents an aspect of universality unlike any 
Shakespearean tragedy, but it also introduces the reader to a combination of 
Baroque Disenchantment and typical Elizabethan drama. The emphasis of the 
paper is on the specific characteristics of each character in relation to the 
general frame and in relation to the other characters. The aim of the paper is 
to dissipate the blurred lines between appearance and essence and to focus on 
the in-depth analysis of the characters, who create the symmetry and paral-
lelism which widens the Shakespearean universe of knowledge and literary 
creation. “Hamlet”, as a literary piece, is Shakespeare’s most complex tragedy. 
The rationale for choosing it is to highlight the universality of the play, to 
make the reader sympathise and look at their own reflection and think about 
the instances where their actions overlapped or coincided with the charac-
ters’. Tragedy, like any other literary genre, was born out of real-life situa-
tions, and readers should be aware that fiction can surpass the page and turn 
into reality. 
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1. Introduction 

Audiences do not get to read lists of dramatis personae, and the editions in 
quarto and folio of Shakespeare’s work did not contain them. Thus, Elizabethan 
readers and theatregoers of any time discover the name of characters one by one, 
as they are pronounced in the play. Modern readers, however, might be struck 
from the very beginning by a list of characters containing Germanic names like 
Gertrude, Rosencrantz and Guildenstern, and such Latin, Greek, and Romance 
names as Horatio, Ophelia and Claudius, which do not fit in the frame of refer-
ence of a play set in Denmark. By diversifying the names of Hamlet’s dramatis 
personae, Shakespeare makes the play universal: it can happen anywhere, at any 
time and to anyone. This inversion of textual hierarchy of the characters is elo-
quent for one of the main principles of Shakespearean tragedy, as Adrian Papa-
hagi notes, “The old generation destroys the young one, winter confiscates 
summer, at Denmark’s court there will be neither weddings nor births, only fu-
nerals” (Papahagi, 2021). Hamlet even says the following to Ophelia in the nun-
nery scene “we will have no more marriages” (III.1, 146).  

2. Incipient Urgency and Tragic Elements 
2.1. The Relevance of Tragic Atmosphere  

The setting from Act 1 scene 1 is very relevant for the atmosphere of the tragedy, 
as there is a state of confusion and darkness engulfing the characters, like a thick 
fog in a winter’s morning “Tis bitter cold/ And I am sick at heart” (I.1, 7-8). The 
disorientation is appropriate and typical for the shadowy, somber characters, 
each of them corrupted in a certain manner, to a certain extent. The numerous 
references to sickness and illnesses further suggest the plague of demoralization 
that has infected Denmark following the murder of King Hamlet. 

2.2. Concepts of Conflict, Continuity and Composition 

The moment that triggers the conflict of the play is the first interaction between 
the ghost of King Hamlet and the Prince. The former King and the Prince of 
Denmark share the same name. The name is a legacy lent down from father to 
son, an honour that young Hamlet has to restore by taking revenge in the name 
of the late monarch, which means killing Claudius, his murderous uncle. Hamlet 
is now in a very complicated position, as he does not know whether his “father’s 
spirit” (I.5, 9) speaks the truth or is just a projection of “devilish mocking” (Pa-
pahagi, 2021). Hamlet realizes that interacting with a ghost is a sin, but he wants 
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to believe the ghost, because he thinks that Claudius’s marriage to his mother is 
unnatural, “a little more than kin, but less than kind” (I.2, 9). In the following 
acts, readers may distinguish groups of parallel and complementary characters, 
reflecting each other. The first group is Claudius, the late King Hamlet, the late 
King Fortinbras and Polonius. They are part of the old generation of sinners, 
who have poisoned both the country and the young generation.  

3. In-Depth Analysis of the Main Characters  
(the Old Generation) 

3.1. King Claudius 

Claudius’s name comes from Latin, it is derivative of the verb “Claudio”, mean-
ing “to limp”, which is significantly linked to the way he gained power. Usually, 
in Elizabethan drama, physical handicaps were associated with spiritual unbal-
ance (Papahagi, 2021). For instance, in the scene of the prayer, Claudius con-
fesses that his ambition of becoming king of Denmark and Gertrude’s husband 
was greater than the love and respect for his brother “[…] what form of 
prayer/Can serve my turn? ‘Forgive me my foul murder?’/That cannot be, since I 
am still possessed/Of those effects for which I did the murder:/My crown, mine 
own ambition and the Queen.” (III.3, 51-55). His very name suggests that 
something is wrong with him spiritually, as he has his brother’s blood on his 
hands. After committing fratricide and becoming King of Denmark, he goes on 
to marry his late brother’s wife and Queen of Denmark, Gertrude, an action 
which in the Elizabethan age was considered incestuous. This chain of maneuv-
ers and corrupt operations indicate the further contagion, the moral plague of 
Denmark as a whole. 

3.2. King Hamlet 

Hamlet, the late King of Denmark, materializes into a ghostly apparition, unable 
to rest in peace because he left this world perversely and now is trapped in Pur-
gatory. His soul is neither fully on Earth, nor completely in Heaven or Hell 
(there are theories which suggest that King Hamlet is in Purgatory; the concept 
of Purgatory (Papahagi, 2021) does not exist in the Anglican Church, but it does 
in the Catholic Church, which leads many scholars to believe that either Shakes-
peare or one of his parents were Catholics in hiding). “I am thy father’s spirit,/ 
Doomed for a certain term to walk the night,/And for the day confined to fast in 
fires/Till the foul crimes done in my days of nature/Are burnt and purged away.” 
(I.5, 9-13). He comes to Elsinore to discuss solely with his son, and when they 
meet, he tries to convince Hamlet Jr. to kill Claudius “Let not the royal bed of 
Denmark be/A couch for luxury and damned incest” (I.5, 83-84). This infamous 
deed, at a larger scale, infects Denmark as well, for Prince Hamlet, as heir to the 
throne will go on and plan the murder of the King, thus starting a cycle of re-
venge that will end in the deplorable death of everyone, more or less guilty, and 
will result in Fortinbras becoming king of Denmark. 
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3.3. Old Fortinbras 

Old Fortinbras was the former King of Norway and the father of young Fortin-
bras. Even though the characters come from Norway, their name is not Norwe-
gian. It comes from French, and the form of the expression would be “fort en 
bras”, which would be translated into “strength in arms”, which is relevant for 
their military power. Although the king is not present in the play, it is known 
that King Hamlet had killed him in a duel long before the events of the tragedy, 
hence setting up another rationale for revenge before even young Hamlet was 
born. Therefore, the theme of revenge is current long before the start of the play, 
the course of retribution having been already started somehow, in another dis-
tant fictional past, and now the characters, especially the protagonist, have on 
their shoulders a “burden” (Dover, 1959) of the former generation, leading them 
to their impending doom. 

3.4. Polonius 

Polonius is, according to Victor Gollancz (Dover, 1959), an illustration “de op-
timo senatore”, “the best counsellor”. His original name in the first quarto, also 
considered the “bad” quarto, was Corambis, which comes from Latin. It is a de-
rivative from “crambo” and means “reheated cabbage”. In vulgar Latin, as an 
idiomatic expression, this means “boring old man” (Papahagi, 2021). Another 
significance of the name might come from the combination between “cor” and 
“ambis”, which means “heart” and “both” in Latin, suggesting that he was loyal 
to both Kings, Hamlet Sr. and Claudius. He, alongside Claudius and Gertrude, 
manipulated Rosencrantz, Guildenstern and Ophelia to spy on Hamlet when 
they feel he is up to something: “And I beseech you instantly to visit/My too 
much changed son.” (II.2, 36-37). Polonius opposes the marriage between Ham-
let and his daughter, Ophelia, and he tries to control her, like a puppeteer does 
with a doll “At such a time I’ll loose my daughter to him./Be you and I behind an 
arras then;” (II.2, 161-162), anointing himself as another member of the old 
generation who tries to dismantle the youth. Even before his death, his last role 
is that of an “undercover agent”, the usurper of secrecy and of youth’s intimacy 
“My lord, he’s going to his mother’s closet./Behind the arras I’ll convey my-
self/To hear the process.” (III.3, 27-29). 

3.5. Partial Conclusions and Remarks 

The tragedy’s narrative would not have developed if the four old men had not 
made some cruel decisions. They say words and do actions that poison the 
beauty around them and work their infectious and degrading way in two plans: 
exterior (such as Hamlet Sr. killing Fortinbras Sr. or the scenes of the espionage) 
and interior (the words that the characters utter, the repetitions of words re-
garding sickness, illness, which further demonstrate the putridness and deteri-
oration of their innermost selves), at a smaller scale, and, at a larger scale, of the 
Kingdom of Denmark itself. 

https://doi.org/10.4236/als.2022.104025


C. Vasilescu 
 

 

DOI: 10.4236/als.2022.104025 325 Advances in Literary Study 
 

4. Short Mention of Dover Wilson’s “Burden” 

The burden of Prince Hamlet, according to Dover, is to choose between his 
birth-right as future king and to let life continue its natural course, which im-
plies that, as heir apparent to the throne, he has to assure that his family blood-
line continues to rule in Denmark. On the other hand, as a dutiful son, he has to 
pay respect to his father and to reestablish a sense of justice, to take vengeance 
by killing his uncle and becoming himself a murderer, decentralizing the balance 
of the Universe, and, also, the state of Denmark. “It is instructive to glance at the 
history of the matter in Shakespearian criticism. Dr Johnson and most other 
eighteenth-century commentators, living before the days of modern democracy 
and constitutional monarchy, shared the Elizabethan standpoint and always 
spoke of Hamlet as robbed of his rightful inheritance” (Dover, 1959). 

5. In-Depth Analysis of the Main Characters  
(Young Generation) 

The younger generation consists of a group of male characters who can be con-
sidered parallels to one another, and they are Hamlet Jr., Fortinbras Jr., Horatio 
and Laertes, all contributing to further unravel the tragic line of actions through 
the continuation of the revenge cycle, sparked by their fathers. 

5.1. Hamlet 

Hamlet is a philosopher, a cerebral and highly insightful character, whose wis-
dom and capacity for making rational choices are being turned upside-down by 
the will of his father to murder Claudius in order to get vengeance. It can be said 
that for Hamlet Sr. to transcend from the Purgatory and to ascend, or descend, 
into one of the other spiritual universes of Christian belief, Hamlet Jr. needs to 
lose himself, to surrender his soul’s purity and to commit the capital sin, which, 
might mean trapping himself into Purgatory and possibly taking his father’s 
place. For one Hamlet to be at peace, the other one has to engulf in chaos. He 
becomes untrustworthy and secretive, full of anxiousness and starts depriving 
himself of the beauty in life. Thus, Hamlet’s soul dies before his body, as he is 
more and more immersed in his obnoxious conspiracy, which, instead of bring-
ing justice and clearing away the clouds of poison set by Claudius’s fratricide, 
further darkens the state of Denmark. As one critic wrote, Hamlet is bewildered 
“by the gap between the material world and the ideal world and by the impo-
tence of moral rationality” (Yang, 2009), and so, when an impossible choice 
must be made, he hesitates, he tries to evaluate his options, but this 
over-inspecting of his and everyone else’s behavior and plans lead to his is in-
ternal frustration and, inevitably, madness, fact which he later admits in the fifth 
act, before his duel with Laertes “Was’t Hamlet wronged Laertes? Never Ham-
let./ If Hamlet from himself be ta’en away,/And when he’s not himself does 
wrong Laertes,/Then Hamlet does it not; Hamlet denies it./Who does it then? 
His madness.” (V.2, 218-222). Hamlet’s despair and uncertainty is conveniently 
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detected in his soliloquies “To be or not to be: that is the question:/Whether ‘tis 
nobler in the mind to suffer/The slings and arrows of outrageous fortune,/Or to 
take arms against a sea of troubles,/And, by opposing, end them.” (III.1, 56-60). 
Throughout the play, and especially after his return from England in Act IV, 
Hamlet’s character slightly changes visions, perceptions and behaviour. Maybe 
the explanation is that he became closer to his inner self “no longer afflicted by 
mourning and melancholia, by murderous jealousy and incessant rage” (Hui, 
2013). He is a procrastinator: he nudges aside his tasks and enters this vicious 
circle of thought—attempt at action—anxiety—crisis, losing himself on the way 
and in-between the lines of his existential self-questioning, or as W. H. Auden 
puts it: “He lacks a basic sense of a reason for existence at all. […] Consequently 
he must define his existence in terms of others, e.g., I am the man whose mother 
married his uncle who murdered his father” (Auden, 2002). 

5.2. Laertes 

Laertes is a courtier. He leads a gallant life in Paris, as he requested permission 
from Claudius to leave for France in the first act of the play: “My thoughts and 
wishes bend again towards France,/ And bow them to your gracious leave and 
pardon.” (I.2, 55-56). His name comes from Ancient Greek and, as his legendary 
namesake, Ulysses’s father, he is vigorous and apt for fighting whenever neces-
sary. According to “The Odyssey” (Homer, 2018), Laertes was a figure in Greek 
mythology, and in Homer’s Odyssey, and he is the father of Odysseus. After his 
son's departure to fight in the Trojan War and the death of his wife, Anticlea, he 
falls into depression. When his son comes back from war, they go to Odysseus’s 
home to confront the families of the dead suitors. He is gifted agility, strength, 
and endurance by the goddess Athena, in order to fight. He comes to duel Ham-
let after the prince kills Polonius, but after the show-down of death in the last act 
of the tragedy, he politely absolves Hamlet and forgives him for his mistakes, 
and he himself apologises for poisoning his sword. In “articulo mortis” (Papaha-
gi, 2021), he says that Claudius “is justly served: It is a poison tempered by him-
self./Exchange forgiveness with me, noble Hamlet: Mine and my father’s death 
come not upon thee, /Nor thine on me./[He dies.]” (V.2, 320-325).  

5.3. Fortinbras 

Fortinbras Jr. is the Prince of Norway. He invades Denmark to avenge his father, 
who had been killed by Hamlet Sr. before the play started. He is the ‘Hamlet re-
versed’, who prefers to recur to action rather than thought, and he arrives at the 
most opportune moment, in the final scene of the tragedy, to claim the Kingdom 
of the Danes. He serves as the military counterpart of Hamlet, and, even though 
he does not appear in the play before the very end, “a mere hologram” (Papaha-
gi, 2021) [trad. n.], he is mentioned from the beginning and associated with a 
distant threat by Claudius in his monologue; “We have here writ/To Norway, 
uncle of young Fortinbras /Who, impotent and bed-rid, scarcely hears/Of this 
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his nephew’s purpose to suppress/His further gait herein, […]” (I.2, 27-31). In 
the final scene, when he arrives after the carnage at Elsinore Castle, he says: “Let 
us haste to hear it,/And call the noblest to the audience./For me, with sorrow I 
embrace my fortune.” (V.2, 379-381), which suggests his conquering nature, but, 
simultaneously, his need for vengeance. He is another parallel to Hamlet, as he 
managed to complete the journey of revenge in his father’s name, or, as Adrian 
Papahagi says: “Providence attributes to Fortinbras the throne that birth-right 
had destined for Hamlet” (Papahagi, 2021). He is “[…] The chosen one who, 
between a victory and a funeral, will be crowned king” (Papahagi, 2021). 

5.4. Horatio 

Horatio is the skeptical and contemplative counterpart of Hamlet, the “punctum 
indiferens”, as none of his actions influences the other characters negatively. 
“Horatius” means “timekeeper” in Latin, which is relevant for the character, as 
he is amongst the only ones who manage to survive at the end of the play. He is a 
mirror for Hamlet, in the sense that both of started out pure in the play, but, 
Horatio’s decision to stay away from trouble and not to interfere saves him from 
a tragic end. Horatio’s last interaction with Hamlet is suggestive for the manner 
in which he manages to dissipate the tragic atmosphere and to utter words of 
beauty that would accompany Hamlet to his never-ending sleep “Now cracks a 
noble heart. Good night, sweet prince,/And flights of angles sing thee to thy 
rest.” (V.2, 352-353). Horatio is a connoisseur of human behaviour, as he helps 
Hamlet interpret Claudius’s facial expressions during the play organized by 
Hamlet in the third act, to elucidate the mystery of the murder: “I did very well 
note him” (III.2, 281). Frank Kermode affirms that “Horatio […] is a somewhat 
chameleonic figure—a stranger or habitué of the court as the need arises” (Ker-
mode, 1973), because whenever there is a pivotal moment in the tragedy, Hora-
tio is there, a “sapiens fortis”, who manages to add bits and pieces of his judg-
ment for the help of the other characters, as, for instance, in Act I, scene I, when 
the Ghost is first seen: “Question it, Horatio” (I.1, 46).  

5.5. Partial Conclusions and Remarks 

Hamlet tries to be all of these: a scholar like Horatio, a gallant courtier like 
Laertes, and a warrior like Fortinbras, but, ultimately he fails. He was a soldier 
only by title, courtier by upbringing and scholar by nature, but he should not 
have interfered with behind-the-scenes corruption of the state. If he had re-
mained just a “prospector videns”, like Horatio, he and the many victims of his 
plot would have survived. 

6. Final Conclusions and Remarks 

By figure of thought and deep philosophical maneuvers, Shakespeare creates in 
his tragedy the illusion of similitude, which, in comparison to his other works, is 
highlighted by the symmetry of the characters, which complete one another per-
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fectly. By individualizing the scopes of character development and construction, 
it can be regarded as a reversed bildungsroman, as the characters do not choose 
the path of evolution, but involution. Hamlet’s list of dramatis personae is like a 
mirror. Through his symmetrical cast of young and old male characters, Sha-
kespeare manages to take us through the looking glass. 
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Abstract 
What we can expect for fiction from the Union Press in this period 1924-1928 
under study was my primary concern when I carried out my research of fic-
tion from the Union Press from 1917 to 1923. Contrary to my expectation, 
new political developments that took place in Chinese Mainland coupled with 
economic decline in Malaya affected the production of Singapore Chinese fic-
tion writing; language change in the Sinophonic world plus the pressures 
from local newspaper competitors aggravated the sharp situation. In referring 
to tales of ghosts and foxes, surprisingly in this period under study, Liaozhai 
and Pu Songling were vividly associated. The Liaozhai imitation carried on 
with some innovations in scope, especially the fresh appearance of the plot of 
the black fox and its fur. Other rare demons such as morning glory and ba-
nana demons are included. It appears that the intention in publishing these 
stories changed from asserting belief to drawing attention to these parapsy-
chological phenomena. As they are mythological and religious in nature, it 
legitimatizes the author of this paper to discuss them separately. Since the 
linguistic styles of wenyan and baihua by that time were getting closer, the 
emergence of more baihua stories signalled that a new scenario was about to 
emerge although lagging slightly behind. The wenyan fiction is more tradi-
tional or historical, while baihua stories are more contemporary with modern 
writing techniques. With Lin Qinnan’s translations of Western fiction into 
wenyan, the gap between wenyan and baihua fictional writings is somewhat 
narrowed. So it is logical to consider both forms together for discussion. The 
majority of stories are about love and marriage, including cross-racial mar-
riages (although these are limited in number). Tragedies often occurred as 
new women clashed with traditional ethical thinking. War fiction which 
condemned the cruelty of fighting and disclosed human nature is touching as 
well. The editors shared their efforts in organizing the stories so that en-
hancement of meanings could be achieved. This is reflected in the affiliated 
information published here and there with an intention to explain, e.g., mar-
tial skills stories reflected the need for self-defence in all walks of life in the 
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then chaotic China and overseas Chinese communities. The Union Press 
somehow carried on its innovative spirit in this period. Its innovation ex-
tended to some advertisements, which are significant in terms of art and 
theme. The classification of genre and sub-genre was meticulously rigid all 
along; after the disruption of the North Expedition, most classifications were 
abolished and some of the congtan or small talk columns were opened up to 
include foreign matters, as a result blurring certain distinctions.  
 

Keywords 
Union Press, Liaozhai Imitation, Black Fox and Its Fur Coat, Flower Nymphs: 
Banana and Morning Glory, Demons of Paintings: Sparrow and Horse, New 
Women: Freedom, Love and Marriage, Civil War Tragedies, Advertisement 
as a Fictional Form, Initial Tendency of Blurring Distinctions between 
Sub-Genres, Some Features of Early Singapore Chinese Newspapers 

 

1. Introduction 

The local newspapers had baihua (colloquial) articles or fiction in their supple-
ments even before 1911, but were comparatively limited in number. After 1919, 
a great number of newspaper supplements/magazines in Chinese Mainland in 
the same period adopted baihua as a medium of expression. But for local news-
papers in Singapore, especially in the case of the Union Press, in terms of the 
language use, baihua takes up around 30% of its supplement while wenyan (clas-
sical/literary) takes up 70% throughout this period under investigation. It 
shocked the author of this paper that the Union Press in the middle of 1928 car-
ried forward its rival contemporary, the Sin Kuo Min Jit Poh’s supplement “The 
Wasteland Island”, a full page of baihua articles and fiction. No reasons were 
given. It looks like it pre-warned its readers of changes ahead but after that, no 

 

 

1The two carry forward supplements of the “Wasteland Island” are dated 26/7/28 and 8/8/28 in 
Union Press. My latest readings have discovered that in Hong Kong in August 1928, a baihua pure 
literature magazine entitled Companion or Banlv appeared. Traditionally Singapore and Malaya 
Chinese newspapers looked to Hong Kong since the colony was also under British rule. It was said 
that Hong Kong’s culture was based on Guangdong’s culture, and was the melting pot of Eastern 
and Western Cultures, but the impact of the 1911 Revolution on it was not huge. The publication of 
Companion or Banlv marked the beginning of Hong Kong new literature (Ding, 2013, p. 396). 1928 
is generally regarded as the beginning of Revolutionary Literature by Hong Kong’s Literary Society. 
To what extent it influenced Singapore newspapers has yet to be explored. Parallel checking of 
Mainland publications of similar period is important. Zhu summarises the three introductions to 
the fiction volumes of Chinese New Literature 1917-1927 without saying anything about war fic-
tion. Mao Dun did complain that the scope of early fiction writing was limited and fiction in this 
period did not fully reflect the reality. The absence of war fiction in the anthology was thus appar-
ently answered, but when I re-read Mao Dun’s Introduction, I discovered there were five pieces of 
fiction by Wang Sidian, three on native towns while the last two were war fiction. One of them is 
included in the Series (Zhao, Vol. 3, p. 12 and 284-293); the piece entitled “A Bullet” is not available 
to me. This somehow shows that civil war fiction did appear although it was disproportionately re-
flected in the Series. 1928 is regarded as the beginning of Revolutionary Literature by the first Se-
quel to Modern Chinese Literature Series: 1918-1927 (See Chang Junshi’s introduction to A Sequel 
to Chinese Modern Literature Series: 1928-1937, Vol II, 1968, Literary Research Society). Many 
other literary historians share the same view.  
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changes especially in language usage took place.1 In fact, the oldest Chinese 
newspaper in Singapore, the Lat Pau, though believed to be rather conservative, 
keeps a 46% to 54% ratio, somewhat closer to a balanced proportion in its lan-
guage usage in its supplement at the beginning of 1928.2 But my random check 
of the first two days at the end of December 1928 of Lat Pau, the proportion of 
baihua in its supplement shoots up to even 75% against 25% in wenyan lan-
guage. This random check somehow shows the language trend for the Lat Pau.3 

One of the Union Press contemporaries, the Sin Kuo Min Jit Poh (the Na-
nyang Siang Pau is not available to me during the Covid pandemic period), 
looks like it advocates and favors the use of baihua ever since its inception in 
1919. The first extant issue in 1919 has an editorial in baihua, but when I look at 
its other news reports, most of them were in wenyan, a fashionable literary style 
initiated by Liang Qichao in the 1900s. I must say if you take away the particles 
in the wenyan news reports, whether in the Union Press or its contemporaries, 
the baihua and wenyan styles are similar. So I think the issue of wenyan and 
baihua is less significant in Singapore Chinese newspapers during the transition-
al period.4  

Another matter needing clarification is their different stances. The Sin Kuo 
Min Jit Poh in Singapore follows strictly KMT’s policies, which is why the Union 
Press accused it of being a KMT Party mouthpiece when there was a great debate 
sparked by the publishing of an article in the Union Press. In the “Notification” 
column in the Sin Kuo Min Jit Poh, the paper states it focuses on “Real Estate 
and Education” while the Union Press in its similar column states its stance is 
“above politics” (chaoran) and “as long as reports/articles” are not offending or 
ideology than on the treatment of wenyan or baihua usage.  

The Union Press at first was the Qing royalists’ newspaper. At the time in the 
Republican period, it changed and adopted this “sur-political” stance (close to 
neutrality is my intuitive impression of it) and could occasionally clash with the 
Republican orthodox views). 

1924 and 1925 were productive years for fiction in the Union Press in this pe-
riod of study. 1926 shows severe disruptions of China’s Northern Expedition 
(civil war), which lasted for two and a half years. Until the Union Press resumed 
its normal functioning after about a year and a half, fiction was overlooked, and 
classification of the fiction or articles practically stopped. In 1928 right to the 
end of the period, we begin to see the fiction genre appearing but without 
sub-division. No reasons were given. Could it be due to financial problems as the 
economy of the colony in general was in decline?  

The other contemporary of the Union Press is the Nanyang Siang Pau, estab-
lished in late 1923, re-organized in 1924, and owned by Tan Kah Kee (1874-1961), 
whose rubber industry and subsidiaries flourished although the colony’s econo-
my (Malaya’s) at the time was declining.5 The Sin Chew Jit Poh, owned by Aw 

 

 

2The Lat Pau published in 1881, but the extant copy starts from 1887.  
3This is a rough average of statistics for the first few days in the beginning of 1928. 
4The Republican Government issued orders in 1920 that the baihua be used in schools.  
5See Tai, 2018: pp. 199-202, 237-273. 
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Boon Haw (1882-1954), is beyond the scope of this investigation. Aw was suc-
cessful in his medical business. It should be noted that Aw Boon Haw advertised 
regularly for his medical products in the Union Press. 

The writing techniques of wenyan and baihua fiction were also closer by this 
time because translated Western fiction by Lin Qinnan (1852-1924)6 was widely 
available in this transitional period. I must say the modernity of fiction in the 
Union Press cannot be expected as very avant-garde to the extent of betraying 
the Aristotelian mimesis.7 But it is indeed fresh and innovative. Themes of fic-
tion are comparable to Mainland Chinese fiction: they are of serious types, no 
eroticism, no radical or chauvinistic sentiments ever appeared,8 but instead, a 
kind of multi-racial and harmonious sentiment begins to emerge. Some of the 
fiction writers were from China (some few of them are established), and some 
are Chinese sojourners in South East Asian countries, especially from various states 
of Malaya.9 Evidence shows that some of them are Union Press staff and readers.  

In this paper, apart from those listed as fiction in the Union Press, the author 
of this paper includes some of biji logically defined by Liu, Z.10 and others such 
as advertisements as fiction as well. In fact, some of the local news can be distill-
ed into fiction. The journalistic nature of fiction and its fluidity in morphology 
facilitate creativity in the writing approach. So far the author of this paper hasn’t 
made any attempt to make distillation.  

2. Liaozhai Imitation Style 
2.1. Demonic Foxes, Their Types, Elements and Characteristics 

The major outcome of this research is the appreciation and recognition of the 

 

 

6Lin was the first major translator of Western literature into Chinese, with the collaboration of a 
couple of friends who were proficient in foreign languages; by the way, I have to add the Western 
works translated were not always masterpieces in the West. Dr. Reinsch in his book entitled Intel-
lectual and Political Currents in the East (1911, Boston, New York: Houghton Mifflin Co.), criticized 
the Chinese situation by comparing the translated titles with those of the Japanese. I support his 
judgment as most of the Japanese translated materials such as the French authors Flaubert and 
Maupassant and the Russian writers Dostoyevsky as well as Gorki, etc., by today’s standard are still 
regarded as canonical (Zhao, 1935, pp. 352-353). 
7See Cunliffe, 1987: pp. 356-357. 
8See Qian, 2008: pp. 38-59. 
9Guo Huifen quoted Qiu Shuyuan’s Preface to his own book entitled Talks at the 500 Stones Cave, 
where Qiu recorded the Chinese emigrant writers as the core among local writers (Guo, 2015: p. 89.) 
This is especially so during the later periods in the 1930s (Guo, 2015: p. 89). Some anonymous pieces 
of this period under study could be writers in China whose works were carried forward under spe-
cial arrangements. Similar study by Li Kui reveals that out of out of the 128 pieces of the fiction in 
the Lat Pao (Lat Pau) for the period under his study, 35 pieces or 27% were carried forward from 
Mainland China’s Chinese newspapers (Li’s MA dissertation“A Preliminary Exploration of Singa-
pore Lat Pao Newspaper’s Chinese Fiction 1887-1919”, p. 31, quoted by Guo (2015: p. 89). I have 
similar experiences when I did a study of the fiction in the Chong Shing Press (Zhongxing Ribao) 
where it appeared there were mutual agreements for exchanging pieces between the newspapers.  
10I follow the definition of biji fiction (Liu, 2009). Liu has a comprehensive study of the develop-
mental concept of biji fiction in modern China, which includes strange stories and monstrous tales 
and anecdotes about human beings, and must be very short as well as in classical language (See Liu, 
Z. (2009, Sept. 1) “Identifying the Genres of Biji Fiction and the Research Done on Them” 
http://guoxuewang.com, which is adopted by the author of this paper as a criterion for his analysis. 
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extensive influences of Liaozhai Zhiyi. The author also has discovered that both 
editors’ and authors’ interest in foxes and ghosts changed gradually from ap-
preciation to drawing attention to their psychical and parapsychological pheno-
mena.11 The author of this paper intends to treat the Liaozhai genre as a separate 
entity, not mixing with the themes and artistry of other stories under discussion.  

The appearances of Fox stories are scattered across the period. The imitation 
of Liaozhai took place even before this period under study, and initially the 
writer of this paper passed lightly over these. But the Liaozhai generic stories in 
this period are somewhat unusual and surprisingly appeared right until the end 
of the period under study. Some stories are imitations of Liaozhai with a little 
twist in the plot, but quite a substantial portion are innovative either by adding 
new elements to the stories or by expanding their scope.  

“Wang Mengmei” by Xueqin dated 12/5/1925 depicts the romance of a fox 
with a human being. Because of their sincerity and true love, when the male 
protagonist knows that his lover is a vixen, he is neither afraid nor unhappy. 
Their romance ended when the vixen knew would she only become a concubine 
because the protagonist was married (a pioneer women’s liberation view ap-
peared in Pu Songling’s stories).12 

Black foxes13 appeared in this period in at least two cases. In the first instance 
a black fox demon was mentioned in preface to the writings of a high ranking 
monk who was very well versed in the Three Teachings. He recalled that when 
he was secluded in Zhongnan Mountain (in Shaanxi), he wanted to live in a 
cave, where most travelling monks would opt to live. This place was always be-
ing haunted by foxes. As the monk was highly respected, when he wanted to 
move in, the black fox turned up, revealing its true appearance before disap-
pearing. It looked like it wanted to say farewell to the venerable monk. The fol-
lowing piece is on a black fox. It appeared in a biji note where a black vixen 
romance was portrayed. That black fox helped the Great Yu regulate floods in 
ancient times. She spent 600 years in cultivation and had acquired the ability of 
shape shifting. She transformed herself into a lady and befriended two brothers 
down the hill. When these two brothers discovered that she was a vixen, they 
tried to capture her by grabbing her fur coat. Without her fur, she could not es-
cape. Here we can see how the fur was so important to a fox. Other foxes who 
would cultivate themselves to become immortal, treasured their pearls very 
much. This is probably my first time seeing pearls being substituted for furs, for 
a vixen. Thus we can see some development of fox stories. New elements were 

 

 

11The author of this paper is aware that some of the Liaozhai imitations were attacked by Zhixi (Luo 
Jialun) for their bad influences as early as 1918 (Zhao, 1935: Vol. II pp. 351-352). But interests on 
reading and research on Liaozhai are lingering on (Hu, 2020). Foxtreal Legend is extensive and 
original work with a rather different perspective and is good for further reading on this subject. 
12See Gu, 1988, On Strange Stories from Liaozhai Studio or Liaozhai Zhiyi and Its Author Pu Son-
gling, p. 259-271. 
13Pu Songling looks like he is not particular about colour of foxes. But in fact most of the foxes in 
Liaozhai, judging by their characteristics and power are black, which tallies with the research results 
of Li Jianguo (Li, 2002: pp. 6-30, 42-52, 160-255 and 312-314). 
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added where the fox breathed out a lotus flower.14 Vixens all along in Chinese 
culture are permissive and sexually indulgent. But in a certain story, this was not 
the case. The story dated 17/12/25 in the Union Press is one of the examples. Is it 
the case that the romantic characteristics of foxes henceforth have changed? I 
guess it would require the support of a skillful great master to turn this trend 
and the time has not yet come. In Youlong Guanzhu’s story of a vixen dated 
20/2/25, the author expounded the vixen’s characteristic stealing skills. A certain 
man by the surname of Lin was once able to learn the skills of stealing from a 
vixen. He acquired the techniques but his mentality was too greedy. He suc-
ceeded in stealing some goods a couple of times. During his last attempt, he hurt 
his foot and when he returned home, he vomited blood and died soon after. The 
appreciation for this old story had turned into a moral.  

2.2. Foxes Haunting 

Traditionally foxes are cunning and mischievous, be they Chinese foxes or 
Western foxes as exemplified by Reynard the Fox (Anonymous, 1100).15 There is 
a record of fox haunting by (Jiaqing (Wu Xianzi), 1924). He was an important 
editor with the Union Press whose surname was Wu, popularly known as Wu 
Xianzi.16 This piece is dated 5/8/24 briefly records three occasions when fox 
haunting took place. The first case took place at Yixing in the Taihu lake area 
where a recluse saw a demonic-like thing appearing, but in actual fact, it was a 
mountain elf. The second one took place at Changzhou, a city at the middle of 
Shanghai and Nanjing, where a 30-year-old candle manufacturer was haunted by 
a vixen. The final story recorded a fox, apparently male, who haunted a woman. 
Evidently fox hauntings were common in the Jiangsu Province. This piece is also 
very important to prove that the Union Press editors participated in the Union 
Press’s fictional creativities. Wu Xianzi was the second editor identified, while 
the other two were Jizhe (real name unknown), who had obviously one piece of 
fiction written in this period, and Liang Xiangfan.17  

2.3. Demonic Floral Nymphs, Painting Demons et al. 

As for flowers nymphs, more varieties were added such as pomegranates (Ano-
nymous, 1925). No author is indicated for this piece dated 29/8/25. This is the 
first instance of extension. In the story, when Scholar Cheng Ken realized it was 

 

 

14This piece dated 19/22/25 by Yi Ming, the Union Press. 
15See Avery, 2020. 
16The NUS Library keeps three of Wu’s books, namely Zhongguo Minzu Zhuyi or Chinese Democ-
racy, (1957, Hong Kong: Freedom Press), and other titles such as Kongzi (Confucius) and Guoxue 
Gailun or an Outline of Chinese Studies. The details of the latter two titles are not provided. 
17Guo Huifen’s list (Guo, 1999) does not include these two authors. But her list could provide some 
clues for tracing the identities of those anonymous writers, and for counter-checking with published 
catalogues for writers of this period under investigation. The author of this paper has yet to find 
time to do this challenging checking task. Liang was very active in the Union Press even before this 
period. He wrote editorials more often but occasionally a few pieces of fiction. By the end of this pe-
riod under study, he was on sick leave, but I believe he was still in power directing the Union Press 
during this period. 
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a demon, he used peach wood to nail the tree, a method commonly adopted to 
pacify demons and ghosts in ancient China.  

“Morning Glory” dated 12/7/26 depicts a flower nymph. Although flower 
nymph haunting was not new, this work expanded the content and varieties of 
this genre.  

Some flower nymphs are elevated to the status of Goddess. For instance, a 
piece entitled “Flower Goddess” dated 23/10/24 depicted scholar Wang of North 
Shaanxi, who liked horticulture very much. One day, he encountered a young 
lady accompanied by her brother. He introduced himself and said that his sister 
had a predestination relation with him. Later they flew the secluded place. Wang 
at first thought they must be poisonous foxes. After the encounter, when Wang 
sat for the imperial exams, his essay was highly evaluated by the examiner, and 
Wang suddenly realized it was the efforts of the Flower Goddess.  

The addition of banana demons to the genre surprised me as China was not a 
typical origin of banana production. I have been monitoring for demonic stories 
for a number of years, yet I just came across one such piece. This is the second 
one I came across after so many years. Like the Indian cultures where tales on 
banana were plentiful, South East Asian countries once influenced by Indian 
culture,18 and I won’t be surprised to find South East Asian banana demonic sto-
ries equally fascinating.  

2.4. Other Demons 

There were other demons such as “Eight Steeds” where a horse ran out from a 
painting to help its owner to tide over his financial difficulties, and “Sparrows” 
where the sparrows in a painting flew out of the painting to chase off a thief. 
Chinese parasol tree and plume tree were occasionally appeared in the fictional 
writings of this period under study.  

2.5. Ghosts 

The Union Press had less fiction on ghosts, but it did publish some of this genre. 
Wu Xianzi in his Notes (Jiaqing, pen-name of Wu Xianzi) dated 4/12/24 said 

that east of Tianning temple in Beijing, there was an old battle field haunted by 
many ghosts. Having no other alternatives, many travelling monks who had dif-
ficulties in finding lodgings opted to live there and carried on their meditation. 
One day when they practiced meditation, they saw a ghost. Skeptically these 

 

 

18Banana is sacred in Hinduism. For instance, Kadali Plant, a variety of banana mainly grown for 
temple offerings, is considered auspicious by the Hindus, particularly by the followers of Vishnu and 
Shiva, as the plant is believed to be the incarnation of Parvati, the wife of Shiva and Lakshmi, the 
wife of Vishnu. The Kadali plants, and particularly its leaves are considered sacred for purposes of 
religious ceremonies and entire plants are placed at the entrance of houses for marriage… to sym-
bolize fertility and plenty… The plant deity is called Navapatrika, who is worshipped as Lakshmi 
and is also placed in front of a Bilva tree and worshipped for invocation of Durga, sometimes also 
associated with the Sun God. Durga or Lakshmi is worshipped mainly by women for the gift of a 
child’s prosperous life and a husband. (See earthstoriez.com/India-banana). For story Banana God-
dess, see KidsGen.com: the Banana Goddess; for Southeast Asian stories such as Banana Tree Spirit 
of Thailand, see Nang Tani, thailandinsider.com. 
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monks made an investigation. To their surprise they found out that the ghost 
was just a broomstick. Wu Xianzi sighed over this incident that monstrosity was 
just a psychological fact. 

An anecdote dated 6/1/25 tells of a worker by the name of Zhang Erhu who 
was not a ghost believer especially when he was in a state of semi-drunkenness 
and was bold enough under the power of alcohol. But when he was soberer, he 
was actually very scared. Apparently after an incident of coming across a ghost, 
thenceforth he did not dare to commit or take up any duties for others. This 
man’s attitude towards ghosts was actually not ambivalent.  

All these reports drew readers’ interest to spooky phenomena. In one such fic-
titious story entitled “A Ghostly Villa” dated 18/9/25, at the end of the story the 
author said this might provide good research material for parapsychologists.  

In the “Notes of Wushizhai” dated 28/3/25, the author said when one was 
suspicious, invisible ghosts would appear. This was to try to explain the psy-
chology towards ghostly phenomena.  

Despite of all these clarifications, ghostly news was intermittently reported. 
There was a news scrap dated 18/4/25 concerning ghost news in Shanghai.  

A story on a ghost claiming for military costume was published on the Union 
Press on 22/2/28 and a court retrial of Platoon Leader Na’s ghost was carried out 
and was reported on 6/3/28.  

3. Themes (Apart from Those Fox and Ghost Stories) 

In this section I have blurred the distinction between literary fiction and modern 
fiction when I see some similarities and fewer differences between the two types. 
This accidently coincides with Liu Yong’s and Liu and Li’s methodology as they 
advocate for a holistic view in their study of fiction, and oppose the confronta-
tional or antagonistic duality of wenyan and baihua and want to study the rela-
tionship between the two styles,19 as I mentioned in a note earlier on. Apparently 
this view is influenced by Foucault and the school of structuralism. This could 
spark off a new direction for writing a new history of Singapore and Malayan 
Chinese literature,20 and I won’t be surprised to see that in the near future. I have 
heard a new local project for writing 100 years of Chinese literature, and this is 
encouraging. 

3.1. Martial Skills 

Many pieces were on martial art. One might be tempted to treat these pieces 
lightly if one is not interested in or knowledgeable about martial art. China’s se-
curity in those days was extremely poor especially in Guangdong province. This 
was repeatedly revealed in the Union Press. Thus self-defense was needed to 
protect one’s own safety and property. These stories were on various related 

 

 

19Liu, 2013: pp. 324-329, 367-373; Liu & Li, 2015: pp. 1-10. 
20As time passes, understanding of the history Singapore-Malayan Chinese literature has become 
deeper and wider as new perspectives are added, from realism to include modernity, from moderni-
ty to cover post-colonialism, and structuralism. This represent a natural progress. 
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subjects ranging from sheer skillful martial art to learning attitudes and to vari-
ous types of people, male or female, practicing the art, and/or martial art and 
morality. If one knows this historical background, one would not pass over these 
stories lightly. The author of this paper is apologetic as he is no kongfu learner 
nor can appreciate and properly evaluate the cleverness of the practicer.  

Some of these stories are as follows. For instance, a martial article dated 
13/5/25 first had an archaeological study of various schools of martial art, which 
shows the Union Press’s efforts in providing its readers with background know-
ledge. Another piece in biji form entitled “Drum Dance Girls”, dated 5/6/25, 
recorded northern martial art groups typically the Shaolin school. 

Many pieces were classified as “Martial Art Short Pieces” not as biji or con-
gtan. This vividly shows the authors’ and editors’ casual intention on the distinc-
tion between the biji and congtan with short fiction. The author of this paper 
blurs this distinction to include some biji and congtan as fiction as well.  

There are pieces denoting dark examples of martial art practitioners, for in-
stance a piece dated 1/5/25 portraying a renowned practitioner in the Suzhou 
area who was an alcohol addict and was violent and sexually indulgent. This in-
dividual ended his life in complicated poisoning.  

Some pieces were classified as “Ji Duanpian” (extremely short piece) such as 
the one dated 16/10/24. These were scattered over the supplements.  

3.2. Freedom, Love and Marriage 

These themes take up a high percentage of all fiction in the Union Press. Many 
of the woman themes were less on gentleness/femininity or on avant-garde 
women’s liberation. Women’s status was raised constitutionally in the early Re-
publican era, and massive works on women were published in response to the 
trend but probably over generalized to prove that women were not a weaker 
gender in terms of martial art. Many women were praised for their traditional 
virtues. The stories tried to explore what was true love. One or two pieces even 
allowed polygamy where love was sincere and genuine.  

Many works of fiction portrayed the conflicts especially between new women 
professionals in the case of trainee teachers confronted with hierarchical forces, 
but often they were too weak and fragile and usually ended up in tragic suicide. 
These were severe social phenomena at that time.  

A few pieces reflected the ignorance of naïve “new women” who misunders-
tood the concept of freedom and as a result they were fallen. These stories were 
used as warnings to young females.  

One or two pieces uniquely portrayed interracial marriages with a series of se-
rious conflicts. These could be regarded as good reads in their own right.  

3.3. War Fiction21 

This group includes also wars in classical times and those of the late imperial 
China. A few pieces portraying the contemporary civil war were good pieces. 
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There was no ideological or partisan bias but simply depiction of the cruelty of 
war. The conscience of human beings was finally revealed. 

A piece entitled “Charging: An Episode of a Civil War” dated 3/12/24 was 
written by Jin Mingsheng. The story tells of a father being killed by his son in 
battle. Apparently the father and the son were from different camps. The killing 
took place when both sides engaged in fierce fighting and a young man killed his 
opponent—but when he heard a familiar voice calling his name he discovered 
that the man was his father.  

There was one piece where a couple was separated by a civil war and the wife 
became a nurse caring for wounded soldiers. Coincidently one day she came across 
a wounded soldier, who was none other than her husband. Coincidental happiness 
and reunion took place in those dark and saddened days healing the doomed lives.  

Relationships torn by war could be another sub-theme. A piece entitled “A 
Wounded Soldier Who Rejected Medical Treatment” dated 23/3/25 was written 
by He Tianyan. The story depicted the civil war which caused great destruction 
and ruined many houses. The wounded soldier was a young man whose armpit 
was pierced by bullets and physically he was in much pain and distress. He re-
fused to be treated and begged to end his life by gunshot. After his death, they 
searched his pocket and found a torn letter vaguely revealing it was sent from 
Yangzhou It looks like his parents expected him to bring home his military pay 
and provisions and get married to a girl who didn’t want his gifts and dowry. 
They could live happily together apparently his parents’ dreams were broken by 
his wounds and his penniless situation. In such an awkward condition life to 
him was meaningless. The doctors deciphered that those could be the reasons 
why he refused treatment and ended his life.  

4. The Artistry of Other Stories Apart from Foxes and Ghosts 
4.1. Perspectives 

The artistry of fiction in the Union Press of this period carried forward what was 

 

 

21According to the study conducted by Zhu (Zhu, 2009: pp. 63-73), it looks like there was no war fic-
tion in the Modern Chinese Literature Series: 1917-1927. From the three introductions she summa-
rises, I can see why civil war fiction was absent in the anthology due to its limited scope. Zhu sum-
marises the three introductions to the fiction volumes without saying anything about war fiction. 
Actually Mao Dun did complain that the scope of early fiction writing was limited and fiction in this 
period did not fully reflect the reality. The absence of war fiction in the anthology was thus appar-
ently answered, but when I re-read Mao Dun’s Introduction, I discovered there were five pieces of 
fiction by Wang Sidian, three on native towns while the last two were war fiction. One of them is in-
cluded in the Series (Zhao, Vol. 3, p. 12 and 284-293); the piece entitled “A Bullet” is not available to 
me. This somehow shows that civil war fiction did appear although it was disproportionately re-
flected in the Series. Hence the Union Press coupled with other local newspaper supplements were 
not alone to condemn civil wars. Singapore anthologists, who model upon the format of Modern 
Chinese Literature Series: 1917-1927, do mention war fiction (Fang, 1970: Vol. 2, pp. 1-8) The in-
troduction by FangXiu concludes that the fiction of this period is basically realistic in creative mode. 
Initially some fiction was particularly focused on structure. In the second phase (1924-1927, war fic-
tion was mentioned and has reached a certain high level of maturity. Fang Xiu’s periodization of fic-
tion in the Malayan Chinese New Literature Series, Vol. 3, tallies with what I have observed. (Fang, 
1970); Li Tinghui’s anthology does not cover this early period. (Li et al., 1971) 
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generally being practiced by modern fiction writers. First person was used but 
very few writers adopted this viewpoint except one or two stories. In the piece 
entitled “The Poor She”, the protagonist recalled 15 years ago when they were 
young. She lost her dignity and was shy to see her childhood friends.  

Adopting the first-person view makes the facts appear more real and fresh for 
the readers. But a third-person omniscient, all-knowing and all-capable narrator 
was adopted for most of the stories.  

4.2. Plots 

Linear development was the norm for both the literary and the colloquial stories. 
Flashbacks were hardly used. Conversation was applied to move the plot for-
ward. Sentimental expressions and portrayal of scenery were seen both in lite-
rary and colloquial stories. However, the latter appears to have been used more 
often. Open-ended conclusions are rare in literary stories. This approach is more 
often used in modern short stories. For instance, in “On the Freedoms of Fe-
males” dated 1 /8/24, the work ends abruptly.  

Again medias res is adopted combined with psychological portrayals, makes 
the stories look like a piece of prose. Yes, they are a true early form of fiction and 
as the morphology of fiction is fluid, who knows what fiction will look like a 
century later.  

4.3. Advertisements22 

One significant feature of artistry of the stories under this period of investigation 
is the application of advertisements, although this was randomly used and was 
not within the consciousness of all fiction writers.  

There was a piece of advertisement inserted for Yongantang’s Hexigrams 
Elixir of Tiger Balm Company that condemned fake medicines and was classified 
in the genre of “documentation of facts”. The same advertisement appeared 
consecutively for a few days. This example was followed by another medical 
company and though this particular practice did not survive for long, the spirit 
lingered on. In my previous examination for ICAS11, we saw rules and regula-
tions being used as a form of fiction. 

A divorce announcement was inserted in the advertisement column dated 
23/11/27 in the “Shisheng” Supplement affiliated to the Union Press. LS told LD 
her marriage to him was miserable and it was like living in hell. She had decided 
to leave him and was going for further studies to acquire new knowledge so as to 
live independently—a way of achieving male-female equality. LS’s reply also ap-
peared in the advertisement column. Both advertisements combined together 
can form unexpectedly, an epistolary fiction. The unintentional written forms 

 

 

22In the section “The Art of Advertisements and Its Effect and the Translation of Foreign Children’s 
Literature”, the volume touched extensively on advertisement and book launches, though the exam-
ple given were slightly later than these few in the Union Press. Liu and Li state that famous writers 
like Lu Xun and Ba Jin had made use of advertisements for book promotion. (Li and Li and Wan, 
2017: A Chronological History of Chinese Modern Literature. Culture and Art) 
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could be recognized for that aim. Advertisements for book promotion began to 
be very popular in 1928 in China and I wonder whether these advertise-
ments—fiction pieces—took inspiration from Chinese Mainland advertisements. 
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Abstract 
The report examines a realist study on woman-woman relationship and ex-
plores that womanhood is more than sisterhood. In the Third World context, 
woman-woman relationship is based on irrational jealousy and sentiment. 
The true picture of Third World Bangladeshi women is that they are the em-
bodiments of male psyche. Here women are dominated by both males and 
females. In reality, women are women’s great spy as mother against daughter, 
mother-in-law against daughter-in-law, sister-in-law against sister-in-law as 
appeared in the two charming short stories “Radha Will Not Cook Today” and 
“Saleha’s Desire” by Purabi Basu (1949-), Bangla Academy award-winning 
feminist writer. Her rebel heroines Radha and Saleha challenged patriarchy 
by creating their self-reconstructed images; exercising free will and denying 
stereotypical set-roles. In the first story, Radha is an uneducated subaltern 
woman who denounces patriarchy by keeping herself aloof from one day’s 
cooking. Saleha, in the second story, she is another poor subaltern who chal-
lenges patriarchy by cutting her lover’s penis. In Bangladeshi patriarchal cul-
ture, a woman should be voiceless; mild in nature; and chief-co-ordinator in 
the house. If they go against these, they are questioned and criticized by other 
women belonging to the same patriarchal culture. Here Basu’s two protagon-
ists’ new identities are re-colonized by the internalized notions of the elder 
female family members. Radha is entrapped by her mother-in-law and Saleha 
by her own mother. This paper investigates that in Bangladeshi culture, 
women lack women’s support and they are the mouthpieces of male chauvin-
ism due to their internalized notions of age-bound patriarchal hegemony. 
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Woman-Woman Relationship and Third World Feminism 

 

1. Introduction 

In the Third World context, a female subjugates another female and engages in a 
conflict of othering the other. This present paper wants to report that in Bangla-
deshi patriarchal society, women are dominated by both males and females. 
Womanhood in Bangladeshi societies is never free from an unending crisis of 
women against women. The article explores crisis in woman-woman relation-
ship and Bangladeshi women’s jealousy in the light of Purabi Basu’s two 
sound-pleasant short stories, “Radha Will Not Cook Today” (Basu, 2007) and 
“Saleha’s Desire” (Basu, 2004) in the context of Third World patriarchal culture. 
Basu has her own ways of dealing with the cultural entrapment of the guardians 
of patriarchy. They are the followers of the age-old beliefs because they have 
been already internalized by the thoughts of patriarchal hierarchy. Bangladesh 
lies in the Eastern part of the glove and once it had colonial experience as it was 
the part of Indian Sub-continent. So Basu’s heroines can be analyzed from the 
perspectives of the Third World women. In post-colonial theory, the term “sub-
altern” describes the lower social classes and the “Other” social groups displaced 
to the margins of society in an imperial colony. A subaltern is a native woman 
without human agency, as defined by her social status. They are the unedu-
cated-unemployed women of low social standing.  

In Third World patriarchy, due to the stereotypical belief of society, there is 
the practice of “othering the other” that draws the limited margins for women. 
Sometimes the subalterns are “doubly marginalized other” referring to the cate-
gories of the marginalized among other marginalized categories. Double margi-
nalized or colonized means when a person is victimized by both the external as 
well as the internal agencies. “Other” means when a person is treated as an out-
sider. Similarly, there are some women who are the objects of victimization by 
men as well as women too. It is a common tendency of Third World woman folk 
to belittle “other” women who cannot match up to the social expectations. The 
category of “other” women includes widow, divorcee, spinster, co-wife, second 
wife, scandalized, and childless. This category of women is relegated to a humi-
liating position of subservience and dependence. These categories of women are 
the outcastes in patriarchal society facing existential problems and belonging to 
the limited margins. In a patriarchal set-up, they are also described as the 
“doubly marginalized” as well as “other”.  

The South Asian women from different societies or cultures share the com-
mon attitude of jealousy that women are women’s worst conspirators. Wom-
en-women relation lacks a rational bond rather it is based on emotional strain of 
jealousy. The subaltern women in these stories try their best to liberate them-
selves from hegemonic culture and show resistance in their own ways but are 
marginalized by elder female family members and, therefore, they suffer between 
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family responsibility and individuality. The text, “Radha Will Not Cook Today” 
(Basu, 2007) tells the story of a subaltern Bangladeshi woman, Radha. She is the 
protagonist of this story who belongs to a lower class Hindu patriarchal family. 
Her breadwinner husband Ayan, four-year-old son Sadhan, aged mother-in-law 
and school-going sister-in-law are her family members. Radha is represented 
with her typical four-fold status-sequences as wife, mother, daughter-in-law, and 
sister-in-law. The whole family is dependent on her chief coordination. Like all 
marginalized women, she works from dawn to dusk. She is an ideal home-maker 
who rises in the crow-morning, then arranges meals for all, takes care of her 
school-going sister-in-law, mother-in-law and goes to bed at late night. But one 
day she decides not to rise earlier and stay in bed like the male counterparts of 
the family. She wants to retire from cooking for at least one day. Like Henrik Is-
ben’s Nora Helmer in A Doll’s House (Isben, 1879), she suddenly takes control 
of herself and exercises her free will. Surprising all, she is still on her bed as 
quoted from Purabi Basu: “It is time for Radha’s husband, Ayan, to go to mar-
ket. It is time for Radha’s sister-in-law to go to school. Radha’s mother-in-law 
has completed her morning devotions and is awaiting her first meal of the day. 
But Radha is still in bed. Radha will not cook today” (Basu, 2007: p. 3).  

In the second story “Saleha’s Desire” (Basu, 2007), Purabi Basu beautifully 
weaves the story of Saleha, a young Bangladeshi girl who lives in a small and 
quiet village of Tarapasha standing alongside the bank of the river Padma. She is 
the protagonist of this story who is represented here as a subaltern post-colonial 
woman. She has a sexual relationship with Sobhan, a young man from her village 
who lives in city. Sometimes he pays visits to Saleha and develops an adulterous 
love relationship and continues it for three years. Both of them enjoyed their se-
cret love-game. But in his last two visits, he annoyed Saleha with his forceful act 
of seducing her. Because in those days she disliked it and did not feel to do that. 
Now it is one of the two last days when Saleha takes the role of a murderous ac-
tion that she cuts the symbol of Sobhan’s male logo. She discovers that her 
sex-relation is a matter of power, not love. As “rape” is the violation of a wom-
an’s chastity and beauty, similarly, cutting off a man’s “penis” will be the viola-
tion of his power and dignity. There arranged a local courtyard to investigate 
Saleha’s criminal activity. All villagers come but nobody finds faults with Sob-
han’s scandalized visits rather they directly shame on Saleha. Her mother is 
found to curse her and seems to blame God why He does not give her death. But 
the story ends with Saleha’s “desire to live on”. 

The Third World’s stereotypical belief and bias make their struggle for liberty 
more difficult. They are again colonized by both family and society. The Ban-
gladeshi writers like Begum Rokeya (1880-1932), Selina Hossain (1947-), Purabi 
Basu (1949-) and so on have presented the female experiences from Third World 
perspectives. In order to shed light on woman-woman relationship with varied 
miseries encountered by Bangladeshi women, it is imperative to examine their 
real conditions from the Third World perspective. This research will investigate 
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that women are women’s great enemies and explore that women are colonized 
by both men and women in Bangladeshi patriarchal culture. 

2. Discussion  

The Third World Women inherit the notions of inferiority from their mothers. 
Such internalized inheritance of inferiority is criticized by Clara Nubile: “… 
women do not have clear choices in their life but the chains inherited by their 
mothers” (Nubile, 2003: p. 33). Such internalized thoughts are reflected in the 
female characters of these stories. Internalized notion that is passed from women 
to women is another important obstacle in Third World patriarchal families. It is 
the woman herself, who often ill-treats other woman. “Sisterhood” means 
women must develop a utopian friendship and assert their bonding with one 
another. In such a world of injustice and exploitation the only hope for a woman 
is the help from another woman. But it is the one of the main problems that 
woman cannot understand woman. There is the communication gap on wom-
an-woman relation. The mother-daughter; mother-in-law-daughter-in-law; and 
sister-in-law-sister-in-law (brother’s wife and brother’s sister) relationships lead 
to the continuous dilemmas. Belonging to the same gender, they are supposed to 
be united in a bond of understanding besides love and trust. But in reality, bit-
terness, resentment, dislike and envy are the dominant feelings in their relation-
ship. Such conflict strains woman-woman relationship.  

In Bangladeshi patriarchal tradition, the prerequisites of married life are with 
the role play of an ideal housewife, early riser, excellent cook, dutiful daugh-
ter-in-law, obedient wife, and sacrificing mother imposed by patriarchal culture. 
Women in Third World location never break away these roles as their males are 
the breadwinners. A Bangladeshi poor housewife is an unpaid proletariat and is 
often found working all the time and even till night. Household works create ob-
stacles to the way of female identity. Simone de Beauvoir has pointed out the 
general attitude of the housekeeping wives: 

“The cook’s moment of triumph arrives when she puts a successful dish on 
the table: husband and children receive it with warm approval, not only in 
words, but by consuming it gleefully… The validity of the cook’s work is to 
be found only in the mouths of those around her table; she needs their ap-
probation, demands that they appreciate her dishes and call for second 
helpings; she is upset if they are not hungry” (Beauvoir, 1949: p. 474). 

Bangladeshi women image in this story is associated with domestic harmony 
and household peace. There is the division between woman’s and man’s work. In 
Bangladeshi societies the lion’s share of work is on the shoulder of women. As 
Judith Treas comments: “Determining who cooks and who cleans in a household 
may feel like a personal decision couples make… cultural and societal characte-
ristics have a major influence on how duties get divided up in homes around the 
globe” (Treas, 2011: p. 1). 
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In the first story, Radha’s mother-in-law is a traditionalist-old woman whose 
ideology is confined to patriarchy. She is the voice of male chauvinism. Because 
she is a typical Bangladeshi woman who cannot think out of the narrow gend-
er-biased roles of the patriarchal society. Here Radha’s mother-in-law teaches 
her how to be meek and mild and trains her how to live and adjust in-law’s 
house, how to obey or worship her husband. In a word, Radha is expected to be 
a “True woman”. To quote Simone de Beauvoir: “Whereas woman’s indepen-
dent success are in contradiction with her feminity, since the ‘true woman’ is 
required to make herself object, to be the other” (Beauvoir, 1949: p. 291). 

That is why, when Radha exercises a sense of power and liberty she is en-
countered with a series of questions and criticisms by her mother-in-law. Her 
mother-in-law started to ask will her son go to the working place hungry or her 
daughter to the school with an empty stomach or will they all starve that day etc. 
Radha’s silence and pensive mood to her mother-in-law urges her sister-in-law 
to say, “It is time for me to go to school” (Basu, 2007: p. 3). Radha is expected to 
be weak and voiceless and perform all the household duties. But she still remains 
silent and indifferent. She does not respond and then goes to the pond with a 
pitcher. Her angry mother-in-law is fire with her language and outbursts loudly: 
“I’m asking you, where did you learn to be so high and mighty? What is the 
matter?” (Basu, 2007). To quote Purabi Basu: “Her angry husband shatters the 
empty rice pot and leaves for the market hungry. Her sister-in-law steals in gen-
tle steps to a neighbour’s house. Her son Sadhan comes slowly to the pond and 
stands beside Radha. But Radha will not cook” (Basu, 2007: p. 4). It is the cus-
tom in Third World Bangladeshi society that women should be controlled by 
both males and elder female family members which create a lot of problems in 
female freedom and female identity. It is common in Bangladeshi culture that 
when a man does not cope with the silence or argument of his wife he takes the 
way of violence or physical torture as Radha’s husband “shakes” her shoulder 
and “shatters” the rice-pot. Similarly, when a mother-in-law cannot tame her 
daughter-in-law she curses her as Radha’s mother-in-law does the same. It is 
sister-in-law who always takes the sides of her brother and mother blindly. Rad-
ha’s sister-in-law is too found to step towards next-door and probably she will 
degrade Radha to the neighbours. To quote Simone de Beauvoir: “Woman is not 
allowed to do something positive in her work and in consequence win recogni-
tion as a complete person. However respected she may be, she is subordinate, 
secondary, parasitic” (Beauvoir, 1949: p. 475).  

In the Third World context, the stereotypical social structure of a Bangladeshi 
family is that the girls are expected to obey her in-laws without any question. 
This mother-in-law and daughter-in-law relation is the comic quarrel around 
the glove. In most cases, mothers-in-law consider their daughters-in-law as 
competitors. In the same way, daughters-in-law do not regard their moth-
ers-in-law with love and respect or consider them as older and wiser. In fact 
conspiracy, jealousy, rivalry, negligence strain woman-woman relationship. 
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Mothers-in-law show the attitude of the dominating tendency of the female rep-
resentatives. In disguise, mother-in-law and sister-in-law are the voice of pa-
triarchy. In the Bangladeshi societies, a mother-in-law is reluctant to do domes-
tic works when a new bride comes in the family. Similarly, she does not want to 
urge her daughters to do household chores. She is in an argument that her 
daughters will serve in-laws house in future. As new bride comes she should 
serve all because this is her own family. That is why she should be the upholder 
of her family tranquility. Mothers-in-law seem to be over-protective to the role 
and status of her son and daughter. If her son helps his wife in household works 
he is too criticized bitterly. But if her son-in-law helps her daughter she will def-
initely appreciate it. If she has daughters she is found to take the sides of her 
daughters either rationally or irrationally. From the part of a daughter-in-law it 
is too observed that she never appreciates or loves her mother-in-law as she does 
with her own mother. Usually a subaltern mother-in-law is not solvent and she 
also feels financial insecurity with the arrival of her new daughter-in-law. So she 
never wants to retire from her exercise of control and power though she wants to 
retire from household works. For post-colonial subalterns such woman-woman 
relation is based on biased emotion or sentiment rather than on ideology and 
friendship. In this regard it is worth to quote from Naipaul: “Mothers–in-law 
were required to discipline the child brides of their sons, to train the unbroken 
and childish girls in their duties as child bearers, and household workers, to 
teach them to the almost philosophical idea of the toil and tears of the real 
world” (Naipaul, 1991: pp. 178-179). In Third World societies, mothers-in-law 
and sisters-in-law are always found to complain against daughters-in-law and 
brother’s wife. A mother-in-law is found complaining against her and often ac-
cuses her for any sort of negligence of family duties as seen in “Radha Will Not 
Cook Today” (Basu, 2007). 

Here it is clear to note that due to internalized notions of patriarchy women 
envy women. In Bangladeshi society, house works cause obstacles in the path of 
independent wish and freedom. From her childhood, a girl is taught that she is 
born to marry, procreate and serve other mutely. She is brought up with the idea 
that is “Woman is Earth” that is why she has to be docile, humble and loyal as 
she is going to leave her parental house in order to serve her in-laws’ house. The 
obsession with pre-requirement of married life is one of the factors that causes 
obstacle for getting women resist and free. Being the voice of patriarchy the tra-
ditionalist mothers work as social intuitions who shape her to fit in these roles 
voluntarily as echoed by poet, Kamala Das (1934-2009) in “An Introduction”: 

“Dress in sarees, be girl. 
Be wife, they said. Be embroiderer, be cook. 
Be a quarreler with servants. Fit in”. (Das, 1965) 

In this story, Radha’s mother and mother-in-law are the bearers of patriarchal 
values who teach her. Radha’s sister-in-law will get the same teachings from her 
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up bringers and will face the same conflict with her would be mother-in-law or 
sister-in-law. Similarly, Radha will do the same with her son’s wife in future. 

In Third World location, women are the pleasing making devices. Their body 
has been commodified, colonized and determined by males. There is a parallel 
between the colonizers’ conquer over land and males’ conquer over female body. 
As Indian scholar Ania Loomba notes, “Female bodies symbolize the conquered 
land” (Lomba, 1998: p. 129). In the second story, Saleha-Sobhan relationship is a 
matter of exercising a power-structure rather than of love or passion. In their 
heterosexual relationship, Saleha’s identity is reduced to body and sex. Her body 
is colonized by Sobhan as her body is his own. One day Saleha takes control of 
her own body and does a violent work. She resists Sobhan’s forces and cuts his 
male logo which is the symbol of power. Saleha strongly resists Sobhan’s attempt 
to rape her by doing a dare-devil activity like Fulmati, the heroine of the Bangla 
Drama Sangshaptak (Kaiser, 1965) by Shahidullah Kaiser. In this play, Fulmati 
cuts an ear of a male counterpart, Ramajan at the time of his attempt to seduce 
her. 

As the patriarchal society is always eager to seek faults from girls, everybody 
in the village criticizes Saleha’s witch-like activity but nobody else seems to hate 
Sobhan’s forces to rape her. Rather he is sympathized by all. Besides, there is as 
usual conflict between mother-daughter relationship in this story. Saleha’s 
mother is found to wail and curse her daughter always. But Sobhan’s father 
seems to support his son. Because he is the son, an asset-like gold ring. If a gold 
ring is deformed or de-structured it never becomes weightless or priceless. Still it 
is precious. 

The subalterns are always expected to be voiceless and powerless. They should 
have coyness, fear. As Clara Nubile precisely observes, women are “doomed to 
carry” an emotional heritage of fear, servility, and the attempted invisibility of 
their mothers as well as an inherited anemia which is “the social burden and 
cultural humiliation of generations” (Nubile, 2003: p. 30). But Saleha in this sto-
ry tries to liberate herself from the stereotypical image. She is found to call spade 
a spade when she talks to Imam, the city judge who comes to investigate this 
matter: 

Imam: Did you know that what you were doing was a sin? That you’d have to 
go to hell? Aren’t you afraid of hell and damnation? 

Saleha: Since I’ll have to go to hell, what’s the point in feeling afraid? (Basu, 
2004: p. 53) 

In Bangladeshi context, shame is the crown for a woman. She cannot express 
her frankness and desire regarding love or sex. When she violets these typical 
roles, she is branded as scandalized. In this story, Saleha’s openness is the wea-
pon of her resistance like Radha’s indifference in the first story. So when Imam 
inquires the actual reason of her criminal activity she speaks frankly. She con-
fesses all the things that she did with Sobhan. She confesses that in their sexual 
relationship she enjoyed most of the time except the last two days. At those days 
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Sobhan forced her. Her straightforwardness surprises all. Because Saleha belongs 
to a conventional society where women are not allowed to choose a sex partner 
or have a pre-marital sexual relationship or express a sexual desire. But Saleha 
chose Sobhan and enjoyed her life as his beloved. She also confesses it in front of 
the villagers in the courtyard: “My life would be taking care of the cows and calf, 
cooking, boiling, and other physical labour. And then to be kicked around by my 
mother all the time. Sobhan bhai liked me. He never scolded me. Whenever he 
came I liked it very much. Sobhan Bhai had given me a lot of pleausers” (Basu, 
2004: p. 53). In Third World societies, girls are victimized at the hand of domes-
tic violence which is too reflected to the aforementioned statements.  

Hearing these, all women of the community were stunned, ashamed and 
started to make sarcastic comments on Saleha. Her mother “kept on knocking 
her head on the floor”. Saleha is not out of the never ending conflict of woman 
against woman. She is the matter of a saucy episode among the females. Saleha’s 
mother is found to curse her daughter continuously and blames Allah why Sale-
ha is still alive and why Allah still exixts: “Now you have smeared choon kali on 
our family heritage. People are laughing at us. Such insult that you had to endure 
in front of the people of seven villages and yet you couldn’t die, you burntfaced 
one! Why didn’t you have poison or why didn’t? You just hang yourself with a 
rope?” (Basu, 2004: p. 58). In this story, Saleha’s mother and other village wom-
en are the embodiments of male psyche. Both Saleha and Sonhan are equally re-
sponsible for their scandals. But her mother is not blaming or cursing Sobhan. 
In this story, there is no unity in Saleha’s relationship with her mother or other 
womenfolk from the village community. Here a girl is found to be the object of 
domestic violence at the hand of her mother and a matter of comic topic to the 
other village women. For her scandals, she is other among other. Saleha’s is 
re-colonized by the female characters both in family and society.  

3. Research Outcome  

Previous articles on Basu only explored female resistance, rebel women, weapon 
of the weak etc. against patriarchy. But this research sheds light on wom-
an-woman relationships in the context of Third World patriarchy. It explores 
that women are women’s great enemies and reports on why women are against 
women and how women are governed by the internalized school of patriarchal 
hegemony. It equally explores that idealist or rational application of sisterhood is 
absent in Bangladeshi patriarchy and women against women is also a social hur-
dle to the way of female identity, individuality and liberty. The present paper al-
so reports that women are dominated by both men and women in Bangladeshi 
patriarchal families.  

4. Conclusion 

As a Third World feminist, Purabi Basu seems to find out the crisis that Third 
World Bangladeshi women experience. Both Radha and Saleha represent the 
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image of the resistant subalterns who desire to have their own space in the or-
thodox patriarchal culture. They fight for freedom and raise their voice against 
the male dominated society. They have tried to be best to break the silence of 
suffering, tried to move out of the caged existence and asserted their individual 
selves but once again they are re-colonized by male-psyche of traditionalist fe-
males. They have tried to be themselves and yet they cannot break up the tradi-
tionalist ties. In Bangladeshi patriarchal society, women are dominated by both 
men and women and women are women’s conspirators. 
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Abstract 
Eudora Welty is an American short-story writer and novelist whose work is 
mainly focused with great precision on the regional manners of people inha-
biting a small Mississippi town. “Powerhouse” is one of the most debatable 
short stories, which appears in her first collection—A Curtain of Green. In 
this story, Welty subtly presents her criticism of racism and segregation by 
means of masterly narrative techniques: focalization and narration. In addi-
tion, she reveals the failure of human’s mutual understanding. 
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1. Introduction 

One of the most debatable of Eudora Welty’s short stories is “Powerhouse,” 
which appears in her first collection—A Curtain of Green. In this story, Power-
house is a marvelous and fanatic African American jazzman. One night when 
they are on tour, Powerhouse improvises a tale about his wife Gypsy’s commit-
ting suicide. During the intermission, Powerhouse and his bandsmen go into a 
shabby Negro bar to have a beer where the Negroes are extremely entertained by 
Powerhouse’s improvisation. Later he goes back to the white dance to continue 
the performance. Through delicate and subtle narration, Welty expresses her 
understanding of the plight of African Americans in the segregated South. In 
addition, she reveals the failure of human’s mutual understanding. 

Eudora Welty claims to have written “Powerhouse” overnight after attending 
a concert and dance in Jackson where Fats Waller plays. Thomas Wright “Fats” 
Waller (May 21, 1904-December 15, 1943) is an American jazz pianist, organist, 
composer, singer, and comedic entertainer, whose innovations to the Harlem 
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stride style laid the groundwork for modern jazz piano. Welty intends to write a 
story about musical improvisation which is “a daring attempt” for an unqualified 
writer like her: 

“I tried to write my idea of the life of the traveling artist and performer—not 
Fats Waller himself, but any artist—in the alien world, and tried to put it in the 
words and plot suggested by the music I’d been listening to” (Prenshaw, 1984: p. 
85). 

Some critics criticize Welty’s failure to address concerns of gender and race in 
her fiction while others see her as deeply engaged in the issues of her time pe-
riod. In “Powerhouse,” Welty subtly presents her criticism of racism and segre-
gation by means of masterly narrative techniques: focalization and narration. 

2. Selective Omniscient Perspective of the White Audience 

In this story, the focalization of the narrator is constantly changing with the 
progression of the plot. According to Routledge, Encyclopedia of Narrative 
Theory, as one mode of focalization, selective omniscience is third-person narra-
tion with one character as focalizer (Herman, 2005: p. 584). At the opening of 
the story, the narrator, a member of the white audience, is selected by Welty to 
give a full account of Powerhouse’s characteristic and performance. She de-
scribes the point of view as “floating around somewhere in the concert hall—it 
belongs to the ‘we’ of the audience” (Ford, 2014: p. 32), as is indicated in the 
story, “he looks down so benevolently upon all our faces and whispers the lyrics 
to us” (Welty, 1980: p. 132). At the very beginning, “we” convey the excitement 
about the concert: “Powerhouse is playing! He’s here on tour from the city--” 
(Welty, 1980: p. 131).  

More importantly, the reader is invited to engage in the performance: “you 
can’t tell what he is,” “you know people on a stage—” (Welty, 1980: p. 131). As 
Rimmon-Kenan defines, the narratee is the agent which is at the very least im-
plicitly addressed by the narrator (Rimmon-Kenan, 2002: p. 92). From the be-
ginning of the story, the narrator is addressing the narratee. The progression to 
second person intensifies the emotional taste of the story and narrows the dis-
tance between the narrator and the reader since the reader is inclined to take 
part in the action. Thus, the narrator presupposes “you know how he 
sounds—you’ve heard him on records” (Welty, 1980: p. 131). Narrative theorist 
Monika Fludernik illuminate, “whereas the typical story-telling mode allows the 
reader to sit back and enjoy a narrative of another’s tribulations, hence institut-
ing a basic existential and differential gap between the story and its reception, 
second-person texts (even if only initially) breach this convention of distance, 
seemingly involving the real reader within the textual world” (Ford, 2014: p. 33).  

This may be a pleasant engagement for the reader who pretends that he or she 
is at a jazz concert, but by and by it becomes obvious that as the “you” in the 
story, the reader is not only part of the white audience, but also is involved in the 
racist observation: 
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“There’s no one in the world like him. You can’t tell what he is. ‘Negro man’? 
—he looks more Asiatic, monkey, Jewish, Babylonian, Peruvian, fanatic, devil. 
He has pale gray eyes, heavy lids, maybe horny like a lizard’s, but big glowing 
eyes when they’re open. He has African feet of the greatest size, stomping, both 
together, on each side of the pedals. He’s not coal black—beverage co-
lored—looks like a preacher when his mouth is shut, but then it opens—vast and 
obscene. 

And his mouth is going every minute: like a monkey’s when it looks for 
something… 

Is it possible that he could be this! When you have him there performing for 
you, that’s what you feel. You know people on a stage—and people of a darker 
race—so likely to be marvelous, frightening.” (Welty, 1980: p. 131) 

From the narrator’s descriptions, the reader can sense a kind of racist judg-
ment which is not too conspicuous but is real since the author depicts Power-
house’s color in crystal detail. Thus, the white audience clearly sees Powerhouse 
as both a racial inferior and a savior. Notwithstanding the comparison to a lizard 
and a monkey, he also seems “marvelous”. He sends the white audience into 
“oblivion,” and they long to know the secret he holds. To the self-conscious, re-
pressed, conventional white audience, Powerhouse seems to promise release. 
Therefore, the reader may draw a conclusion that Powerhouse is an accom-
plished Negro musician but with obscene and hideous appearances. As the nar-
ration, here is from the white audience whose perception and evaluation towards 
the black are not true, the narrator seems to be unreliable. Readers who do not 
find this a thinkable thought are then caught between what James Phelan calls 
the “observer” and “addressee” roles. Phelan explains that “the fuller the charac-
terization of the ‘you’, the more aware actual readers will be of their differences 
from that ‘you’, and thus, the more fully they will move into the observer role” 
(Ford, quoted in (Phelan, 1994: p. 33)). The use of the second-person, however, 
can lead to enough ambiguity for the boundaries between roles to be blurred, so 
that it is not easy to say who “you” are.  

Shortly after the publication of “Powerhouse,” Welty read it at the Bread Loaf 
Writers Conference that summer, but the audience’s reaction was uninterested. 
Perhaps the participants mistakenly identified Welty with the story’s white au-
dience. Or perhaps they sensed that Welty was rejecting a stereotype cherished 
by white liberals. To some extent, the composing of “Powerhouse” is a way of 
rejecting the stereotype of the African Americans. 

3. An Omniscient Viewpoint of the Events 

After the opening sections of the story, the narration shifts beyond the white au-
dience member narrator to an omniscient viewpoint of the events. The narrator 
vividly and specifically depicts the other band players—Valentine, Little Brother 
and Scoot. Late at night, the band begins to play the one waltz of the evening, a 
request, and during this sad song, Powerhouse suddenly declares to the other 
members of the band that he has received a telegram that reads that his wife, 
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Gypsy, has died. While playing, the other band members ask Powerhouse about 
her death, and Powerhouse begins to weave a story of receiving the telegram 
with such convincing detail, relating such pain and despair, that the reader be-
comes caught up in the imaginative reality of it and begins to wonder if, in fact, 
Powerhouse’s wife has died. 

The vivid improvisation of Gypsy’s committing suicide shows Powerhouse’s 
creative power of imagination. This is conceived very much in the spirit of the 
blues, for Welty seems to have a sympathetic and sensitive understanding of the 
important body of African Americans. Her imagination is highly relevant to the 
welling, primitive poetry encountered in the blues performance. Ralph Ellison 
defines the blues form as symbolic action. 

The blues is an impulse to keep the painful details and episodes of a brutal 
experience alive in one’s aching consciousness, to finger its jagged grain, and to 
transcend it, not by the consolation of philosophy, but by squeezing from it a 
near-tragic, near-comic lyricism (Appel, 1965: p. 221). 

In “Powerhouse’s Blues”, Appel argues that “Powerhouse is a jazzman who 
conquers the agony of life through a blues-oriented toughness of spirit” and 
“Powerhouse’ is a blues—an extended lament expressed in the short story form” 
(Appel, 1965: p. 221). In one interview, Welty talks about the intention of creat-
ing this short story: “Of course, what I was trying to do was to express something 
about the music in the story. I wanted to express what I thought of as improvisa-
tion, which I was watching them do, by making him improvise this crazy story, 
which I just made up as I went. Nothing like that, of course, happened” 
(Prenshaw, 1984: p. 328).  

4. The Perspective of a Camera Eye 

After playing for the white audience at the white dance, Powerhouse and his 
musicians take a break and wander into the black section of the town to get a 
drink. The point of view shifts from omniscience to a camera eye. The sur-
roundings, the musicians, people nearby and the waitress are scanned by the 
author. Walking on the street, they are followed by “a hundred dark, ragged, si-
lent, delighted Negroes” from “under the eaves of the hall” (Welty, 1980: p. 135). 
The setting contributes to the strength of the theme, for the fact that Powerhouse 
is a black musician playing in the segregated South, a place where black people 
cannot even come into the hall and dance to his music, gives added pain and 
despair to the already bleak circumstances of the human condition. 

When Powerhouse walks into the ironically-named World Café, the place is 
dull and lifeless: “it is a waiting, silent, limp room” (Welty, 1980: p. 136). The 
nickelodeon is “burned-out-looking” and “a worn-out peacock feather hanging 
by a thread to an old, thin, pink, exposed light bulb” (Welty, 1980: p. 136). These 
details are described at full length by the narrator’s careful observation. Power-
house brings vitality to this dull room when he tells the story of receiving a tele-
gram the night before informing him that his wife Gypsy had committed suicide, 
As Powerhouse improvises the details, he repeats the violent and disgusting 
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parts, narrating Gypsy’s actual jump out of the window three times, vividly being 
portrayed. He depicts her brains and insides on the sidewalks four times. The 
second time Powerhouse uses this image, “brains and insides everywhere, Lord, 
Lord,” we are told, “all that watching Negroes stir in their delight” (Welty 137). 
The third time he comments that, “her insides and brains all scattered around,” 
the audience members signal their gratification, “a sigh fills the room” (Welty 
138). Powerhouse creates the character of Uranus Knockwood to find Gypsy’s 
body on the sidewalk. When Powerhouse imagines Knockwood walking round 
in her insides, “they all burst into halloos of laughter” (Welty, 1980: p. 138). Po-
werhouse describes Knockwood as the man who take their wives when they have 
gone. The response to this disturbing picture of the con man is “everybody in 
the room moans with pleasure” (Welty, 1980: p. 138). Powerhouse and the au-
dience in the room are in turn focalized. As Powerhouse performs his story of 
Gypsy again, the reader has the chance to see him as a character other than the 
“fanatic, devil”; he is funny, clever and powerful. At this moment, the narrator’s 
view becomes more closely aligned to the World Café audience. Early in the 
scene the narrator portrays the ridiculous figure of a “little boy in a straw som-
brero which has been coated with aluminum paint all over,” (Welty, 1980: p. 
137) but later the narrator notes, “the little boy in the fine silver hat opens a pa-
per and divides a jelly roll among his followers” (Welty, 1980: p. 138). In Ford’s 
critical essay “‘Serious Daring’ in Eudora Welty’s ‘Powerhouse’ and ‘Where is 
the Voice Coming From?’” he articulates that “when we place the audience’s 
reaction of stirring, sighing, bursting, and moaning, next to the highly suggestive 
name of ‘Uranus Knockwood’ and the plot of Knockwood entering Gypsy’s in-
sides and stealing wives, the pleasure the audience expresses is a kind of sexual 
release” (Ford, 2014: p. 28).  

In creating the story of Gypsy, Powerhouse employs a blues strategy of mak-
ing the evil thing present—whether it is death or loss or adultery—to diminish 
its power. Examining “Powerhouse” as an instance of the blues, Alfred Appel 
argues, “Gypsy symbolizes all the painful and brutal experience kept alive in 
Powerhouse’s aching consciousness” (Welty, 1980: p. 227). He further claims 
that “Gypsy’s ‘suicide’ is perhaps an enactment of Powerhouse’s own death-wish, 
projected and released through the activated fantasy” (Welty, 1980: p. 228). Ap-
pel’s interpretation of the character Gypsy is valid, we should pay more attention 
to Powerhouse’s obsession with the story of Gypsy’s suicide. Ford thinks that it 
is feminine object that bears the harm of the violence and the fictionally femi-
nine Gypsy instead of a “real” masculine Powerhouse has the insides and brains 
on the sidewalk. He also believes that the audience is thus able to enjoy the way 
Powerhouse takes the classic narrative of male subject and female object and 
brings it to life with all its glory and sexual trappings (Ford, 2014: p. 29).  

5. The Third-Person Limited Viewpoint of Powerhouse 

With the progression of the plot, the omniscient viewpoint shifts to the 
third-person limited viewpoint, that is Powerhouse’s point of view. The drum-
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mer, Scoot, who certainly does not apprehend the improvisation, asks Power-
house, “But ain’t you going back there to call up Gypsy long distance, the way 
you did last night in that other place? I seen a telephone… Just to see if she there 
at home?” Free indirect thought is employed here to present Powerhouse’s feel-
ings: “that is one crazy drummer that’s going to get his neck broken someday” 
(Welty, 1980: p. 140). By following the shifting of the narrator’s point of view, 
the reader is pulled closer to Powerhouse, and towards the end of the story, the 
initial racist point of view is challenged.  

From the very first sentence of the story, present tense is employed. Several 
investigators, such as Sutherland, Sandmann and Ruelle, have pursued the pos-
sibility of a connection to musical recitation, given that most genres in which 
tense switching occurs are known to have been recited or chanted, presumably 
with some musical accompaniment (Fleischman, 1990: p. 80). Since Powerhouse 
is jazz improviser, Welty uses present tense to depict the vivid artistic power of 
imagination. 

In “Powerhouse,” a sense of alienation is experienced on several levels. Ford 
points out that the creation of the name Knockwood is intended to stand for all 
of the white jazzmen who have used Black jazz material for their own gain, 
coming after the Black jazz creators and following their musical trail (Ford, 
2014: p. 29). At the end of the story, “a look of hopeful desire” appears on Po-
werhouse’s face, and then, “a vast, impersonal and yet furious grimace transfi-
gures his wet face” (Welty, 1980: pp. 140-141). A genius of jazz as Powerhouse is, 
he could not be appreciated by the white audience, and he could not even be 
understood by his own ethnicity. Thus, Powerhouse is left as a “gypsy” who 
must travel to small towns and play for unappreciative audiences. Powerhouse 
travels so much in fact that he has forgotten where he is. As he demands his 
nickels back from the nickelodeon, he asks what the name of this place is. The 
answer sums up his problems: “white dance, week night, raining, Alligator, Mis-
sissippi, long ways from home” (Welty, 1980: p. 136). The story of Gypsy allows 
Powerhouse to find an image fitting the grief, so he can at least imaginatively 
gain power over it. When the waitress says, “it must be the real truth,” Power-
house responds, “No, babe, it ain’t the truth… Truth is something worse. I ain’t 
said what, yet. It’s something hasn’t come to me, but ain’t saying it won’t” (Wel-
ty, 1980: p. 139). Powerhouse’s dreamy smiling has left much ambiguity for the 
readers. 
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Abstract 
The United Nations recognize and celebrate diversity and promote the rights 
and welfare of Autism spectrum disorder (ASD) people. Ratifying the Con-
vention on the Rights of Persons with Disabilities (UNCRPD) in 2008 reaf-
firmed the fundamental principle of universal human rights. UNCRPD pro-
vides an effective tool to promote an inclusive and caring local and global so-
ciety and ensure that the autism community leads full and meaningful lives. 
Besides, the UN Sustainable Development Goal 4 Quality Education aims to 
enable upward socioeconomic mobility and poverty eradication through 
education for all. Since there is increasing interest in international opportuni-
ties and the promotion of scholarship as the world shrinks and creates new 
challenges and opportunities, this study aims to engage in the conversation 
related to the education of people with autism locally and globally. ASD is a 
neurological condition, but communication, social, and functional challenges 
are primarily due to an impoverished environment in all realms of life. This 
paper advances ways ASD learners can benefit from media literacy education 
(MLE). It shares how MLE can lead to new, alternative, and inclusive teach-
ing practices that empower ASD learners. 
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1. Introduction 

About 15 percent of the global population has a disability (World Health Or-
ganization & World Bank, 2011), which consists of about one percent (75 mil-
lion) of people with autism spectrum disorder (ASD) (Centers for Disease Con-
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trol and Prevention, n.d.). The United Nations (UN) has been at the forefront of 
recognizing and celebrating diversity and promoting the rights and well-being of 
disabled people since its founding. The adoption of the UN Convention on the 
Rights of Persons with Disabilities (UNCRPD) in 2006 and its ratification by 
over 180 countries in 2008 reaffirmed the fundamental principle of universal 
human rights. The purpose of UNCRPD “is to promote, protect and ensure the 
full and equal enjoyment of all human rights and fundamental freedoms by all 
persons with disabilities, and to promote respect for their inherent dignity.” 
(https://www.un.org/en/observances/autism-day/background) UNCRPD seeks 
to promote inclusion and full participation of all disabled people in all spheres of 
life equally with nondisabled people. Thus, UNCRPD provides an effective tool 
to promote an inclusive and caring society for all and ensure that the autism 
community leads full and meaningful lives. The United Nations dedicated April 
2 the World Autism Awareness Day (United Nations, n.d.a). This day provides a 
platform for the people with autism and the disability community and their 
allies to raise awareness of the rights of people with ASD. The goal is to advocate 
for respect for the inherent dignity of people with autism, individual autonomy, 
and the ability to make choices. Advocates create awareness about equity, equal-
ity, and non-discrimination and engage in actions to dismantle myths, and 
combat stereotypes, prejudices, and harmful labeling and practices.  

Interest in autism contributes to the flow of information about ASD individu-
als worldwide. Media, a critical and powerful societal instrument, influences the 
understanding of autism (Friesem, 2017). In all its forms, mainstream, digital, 
commercial, social, and political, media are the greatest influencers of opinions, 
feelings, thoughts, and behaviors; they inform and shape our culture, customs, 
and beliefs (Haller, 2010). Hence, ASD students must gain media literacy skills 
to produce and consume messages without poisoning their minds. Since the in-
troduction of the industrial and digital economies, media has played a vital role 
in shaping how the public perceives disabled people. However, the perception of 
disabled people has been incorrect for the past two centuries (Haller, 2010). As a 
result, many portrayals of ASD people are untrue and thus perpetuate miscon-
ceptions of autism and deficit culture. Efforts to improve the well-being of ASD 
individuals have focused on providing health and education-related services 
(Manning-Courtney et al., 2013; Ravindran & Myers, 2012) and the develop-
ment and dissemination of appropriate information about autism through me-
dia (McHue, 2018; Ressa, 2021).  

Improved digital infrastructure coupled with ASD people’s communication at 
a socio-spatial distance has seen increased autistic community engagement with 
the media and, therefore, development of autistic culture as a counter to the 
neuro-normative culture that frames them as differently deficient (Davidson, 
2008; Sinclair, 2005). Besides, previous studies on media literacy education 
(MLE) have focused on using media to teach disabled students either to partici-
pate in media education or to engage in media to improve the well-being and 
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academic performance of ASD learners (Dalton, 2017; Siegel, 2017). However, 
few studies (Pandya et al., 2016; Wadley & Schutt, 2013) have focused on how 
educators currently teach about autism and how media can be accessible to em-
power ASD learners in the school and community. As there is little effort by 
educators to use media to engage ASD students, MLE can benefit neurotypical 
and neurodiverse students and educators and the public to understand ways of 
developing innovative instructional practices to support the educational and 
functional needs of ASD children (Friesem, 2017a). Furthermore, whereas many 
recent studies have focused on autism awareness and the representation of aut-
ism in the media, there is little information on how educators teach about aut-
ism.  

This study offers a comprehensive review of the relationship between autism 
and the media from a global and multidisciplinary worldview to build upon ex-
isting studies. This paper examines media literacy approaches to understand 
how educators teach about autism in rapidly changing technological means of 
communication. So, the paper aims to reveal the place of MLE in teaching ASD 
learners. The goal is to emphasize the significance of MLE in shaping the neuro-
diverse-neurotypical relationships in this crucial era of digital pluralism. Despite 
the pervasive existence of disability in the media (Bogdan et al., 2012) and the 
potential of media literacy to contribute to the empowerment of disabled stu-
dents, few studies have focused on MLE for ASD learners. Consequently, ASD 
individuals remain on society’s periphery because of the deficit culture. So, the 
objective of this study is to discuss how the best practices of MLE can enable the 
development of new, alternative, and more inclusive teaching practices to em-
power individuals with autism. 

2. Media, Content, and User  

The effectiveness of teaching and learning using media depends on the type of 
media, the content, and the user, which I will discuss in-depth next (Friesem, 
2017b; NAMLE, 2007).  

2.1. The Media and Media Literacy Education 

Media mean all kinds of channels for transmitting messages, which vary due to 
technological revolution (Green, Green, & Smooth, 2018; Haller, 2010). Differ-
ent forms of media include mass media (e.g., television programs), print media 
(e.g., blogs, magazines, books, and posters), visual media (e.g., films, graffiti, 
iPosters, statues, and graffiti), audio media (e.g., radio programs), and social 
media (YouTube, Facebook, Twitter, and TikTok). These media share the uni-
versal purpose of enabling communication. Media are powerful and play an es-
sential role in society (Haller, 2010), and in schools, they have gained momen-
tum as a teaching and empowering tool for disabled learners. As such more dis-
abled persons are becoming literates.  

Literacy is the ability to encode and decode symbols and synthesize and ana-
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lyze messages. Media literacy is the ability to access, analyze, evaluate, create, 
and act using all forms of communication: that is, the ability to convert and in-
terpret the symbols transmitted via media in order to synthesize, analyze, and 
produce mediated messages (National Association for Media Literacy Education 
[NAMLE], 2007). Media education is the study of media, including practical ex-
periences with media production and consumption. MLE is the educational field 
dedicated to teaching the skills associated with media literacy. MLE involves 
analysis, production, or both (Friesem, 2017b). Media literacy analysis requires 
analysis, reflection, and communication of the interpretations of things 
represented in the media. In contrast, media production is the ability to crea-
tively compose one’s own messages to reflect the understanding of a phenome-
non.  

Different forms of media-related literacy exist. For instance, digital literacy is 
the set of skills required to use digital media, such as knowing how to access the 
internet, how to send an email, what a meme is, and the ability to protect oneself 
from online harm. In contrast, news literacy is the set of skills needed to navigate 
news media precisely, such as knowing how news is gathered and disseminated 
and the impact of such information on society. Media literacy builds upon the 
foundation of traditional literacy and offers new forms of reading and writing 
and analyzing and comprehending information, and in the process, empowers 
people to be critical thinkers and makers and broadcasters of messages, effective 
communicators, and active citizens (Green, Green, & Smooth, 2018; Haller, 
2010; Siegel, 2017). 

2.2. The Content and Becoming Literate, Visible, and  
Agent of Change 

In the 19th and 20th centuries, disabled people were expected to be invisible and 
voiceless. However, new media has made them proactive and visible. Thus, inte-
grating disability in MLE should involve NAMLE’s (2007) core principles to al-
low disabled people to have a counter-cultural voice (Friesem, 2017b). Today 
media also offer disabled people more opportunities to become literate and en-
gage in radical opposition to the dominant knowledge of disability, unlike twen-
ty years ago when media contributed to misconceptions of disabled people un-
checked. Becoming literate is vital for ASD individuals as it is for neurotypicals. 
Effective literacy instruction for ASD learners should focus on creating 
self-awareness, improving comprehension, reading, vocabulary, fluency, and art 
skills, and helping them acquire repertoires that will enhance their meaningful 
functional involvement in their environment (McIntyre et al., 2017). Reading 
skills should emphasize helping ASD learners read books, articles, pamphlets, 
signs, and symbols, whereas writing skills should focus on assisting them in de-
veloping abilities related to handwriting on books and pads and computer typing 
using a keyboard. Communication skills should focus on helping ASD learners 
develop functional communication techniques revolving around encoding and 
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decoding information. That is, developing skills in listening, comprehension, 
deciphering ideas, dealing with practicalities and realities, engaging in critical 
thinking, and deriving pleasure in literacy experiences.  

Applying NAMLE core principles (NAMLE, 2007) ensures that media literacy 
is inclusive and liberates the masses, especially disabled people predisposed to 
prejudices perpetuated by the media (McHue, 2018). The first core principle to 
guide educators’ teaching about disability include requiring active inquiry and 
critical thinking: that is, it proposes that media producers and consumers be in-
quirers, critical, and add critical questions about the representations and power 
relations of disabilities. The second principal mandate is expanding literacy to all 
media so learners can access them. Exploring how different media platforms 
provide access to different abilities and disabilities can promote better literacy 
skills. The third principle relates to skill-based learning, which means that edu-
cators should target, build, and reinforce or enhance learners’ skills. The fourth 
principle calls on educators to enable learners to reflect on their abilities to chart 
their trajectory and involvement in civic education. According to these prin-
ciples, MLE develops informed, reflective, and engaged citizens, which is essen-
tial for a democratic society. By reflecting on one’s abilities and disability re-
garding others, educators and the autism community can learn to be more in-
formed and responsible citizens. The fifth principle recognizes that media are 
cultural agents of socialization. Hence, MLE should help media producers and 
consumers become aware that media is a part of culture and functions as agents 
of socialization. To deconstruct cultural texts and demystify their values and 
roles as socialization agents, educators should provide texts that represent di-
verse disability voices and bear the responsibility of representing the various 
types of disability. The sixth principle states that people construct their own 
meaning. That is, people use their skills, beliefs, and experiences to construct 
their own meanings from media messages. It is vital that examining one’s own 
bias toward disabilities while understanding and appreciating other perspectives 
on disability can promote a better understanding of diversity and appreciation of 
one’s own values. 

3. Users and Their Roles and Responsibilities 

Disabled people are heterogeneous and include those with autism. Approx-
imately 75 million people globally have autism, and about 3 million Americans 
have autism (United Nations, n.d.b). Based on 2016 data, the Center for Disease 
Control reported that approximately 1 in 54 children in the U.S. was diagnosed 
with ASD (2020). Including autism in MLE to challenge ableism requires know-
ledge of the qualities of people with ASD (Sinclair, 2005). Before looking into the 
ASD learner roles, understanding their traits can help contextualize their learn-
ing styles and needs. Educators and the public’s knowledge of ASD qualities help 
them understand their strengths and challenges and provides directions for in-
stituting educational interventions. 
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3.1. Qualities of ASD Population 

People with ASD exhibit different characteristics. ASD self-advocates consider 
autism an umbrella of human qualities exhibited by neurodiverse individuals, 
and it is an identity rather than a health condition that requires medical inter-
vention (Sinclair, 2005). In the medical realm, autism is a neurological condition 
that affects brain functioning and therefore impacts individuals’ lives in different 
ways and at different levels (Manning-Courtney et al., 2013; Omar & Bidin, 
2015). Due to challenges, individuals with ASD may experience difficulties with 
communication, relation-building, and association with people, activities, and 
events, and therefore their interactions in regular environments. Hence, they 
represent a diverse quality of life (Guan & Li, 2017; Sinclair, 2005). Students with 
ASD may also experience difficulties due to limited academic skills (Omar & Bi-
din, 2015). These challenges become a barrier in the classroom, where learning 
involves interactions with peers, teachers, and staff.  

Manning-Courtney et al. (2013) and Ravindran and Myers (2012) mention 
that many ASD individuals experience difficulties discerning social cues, com-
municating, and behaving based on context. In terms of communication diffi-
culties, some are nonverbal. Others struggle with facial expressions or maintain-
ing eye contact, and limited vocabulary. Besides, others display differences in 
oral language, repetitive speech patterns, and difficulties with the practicality of 
conversations, which reveal atypical use of gestures and great body postures. 
Some ASD individuals experience difficulties in establishing relationships, exhi-
bit limited social interactions, or engage in unyielding interaction with others 
when it comes to social interaction. Some ASD students become disinterested, 
uninterested, or disinclined in interacting with others. This happens when they 
perceive to be misunderstood by neurotypicals that find ASD persons rudimen-
tary or sophisticated in their thoughts and communication skills.  

Additionally, ASD individuals may exhibit other unusual behaviors; for ex-
ample, preoccupation with just one idea, person, or object, which leads to a pat-
tern, routine, or stereotypic and repetitive motor features (e.g., walking on tip-
toes or rocking and spinning objects). They can also become captivated by mov-
ing objects (e.g., a wall clock), or they can prefer the same or similar settings. 
When it comes to learning, depending on their low or high cognitive abilities, 
ASD learners experience challenges in dealing with information due to the diffi-
culties above and because of communication and language disorders and the in-
ability to express abstract concepts. Some struggle with the formulation of con-
cepts, ideas, and abstract thinking or with the formulation of ideas that can be 
shared with others in a caring manner. Others struggle with decision-making, 
planning, organizing, and problem solving functionalities. Individuals with aut-
ism exhibit various strengths and weaknesses, so they experience social, physical, 
health, and educational difficulties differently (Ravindran & Myers, 2012). 
Therefore, it is vital to help children with ASD function in structured (e.g., the 
school and workplace) and unstructured environments (e.g., community, party, 

https://doi.org/10.4236/als.2022.104029


T. Ressa 
 

 

DOI: 10.4236/als.2022.104029 363 Advances in Literary Study 
 

or stadium). 

3.2. The Roles of ASD Learners 

There are many benefits of MLE, which is important for ASD students’ involve-
ment in autism awareness. MLE benefits students, educators, and the public 
(Accardo & Finnegan, 2019; Cook et al., 2012; Friesem, 2017b). It builds stu-
dents’ abilities by providing opportunities to use media technology and informa-
tion competently, constructively, and productively. It expands students’ compe-
tencies in critical thinking (Pinkleton et al., 2012), production, and analysis (Fi-
sherkeller, 2011). Learners competent in media literacy capably discern and 
consume information in the films without becoming swayed by and addicted to 
fallacies and fake news (Sprafkin et al., 1990). They also improve language com-
petency in reading and comprehension and self-efficacy in learners (Khowaja & 
Salim, 2013; Knight & Sartini, 2015). ASD students also experience enhanced so-
cial interactions and language skills and involvement of ASD learners in the in-
dividualized education plan (IEP) process (Pandya et al., 2016). These strengthen 
their social and emotional well-being and contribute to their self-awareness, 
self-management, self-rediscovery, self-identity, and self-advocacy (NAMLE, 
2007; Wadley & Schutt, 2013). MLE also improves classroom attention and par-
ticipation (Dezuanni & Gattenhof, 2015; Omar & Bidin, 2015), creates civic 
awareness and involvement, and encourages identity building and community 
development (Sinclair, 2005). Besides, MLE leads to innovative practices that in-
crease the constructive involvement of disabled students and nondisabled people 
in the school and community and allow ownership of the information, increas-
ing self-esteem (Friesem, 2017a). Accordingly, involving ASD students in media 
production (e.g., video production) and analysis (e.g., critiquing of films) leads 
to better academic, social, physical, and emotional outcomes (Friesem, 2017b). 

Use of Multimedia by ASD Learners 
Multimedia are critical in training ASD students to acquire educational and 
functional skills. Effective learning using multimedia depends on individual ASD 
learners’ qualities, including intelligence quotient and knowledge of their com-
munity culture, language, and atmosphere (Clark & Mayer, 2011; Coffindaffer, 
2010; Eitel & Scheiter, 2014; Omar & Bidin, 2015). Learners with ASD should be 
aware of the processes in their communities and how societal structures and 
neurotypical beliefs, commitments, capabilities, and actions affect their 
well-being. Educators must help ASD people evaluate institutions and govern-
ments rather than be passive citizens, assess their relations with nondisabled 
people, and take responsibility for engaging in ministries that shape appropriate 
educational missions (Schwarz, 2007). Educators can achieve these goals by un-
derstanding ASD characteristics.  

Many ASD learners experience communication difficulties due to impairment 
or delayed language acquisition, negatively affecting their interactions, relations, 
learning, and quality of life (Sinclair, 2005). Language acquisition and use are 
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intertwined with each other. Language use depends on one’s ability to encode 
and decode information and then share that information (i.e., communication). 
The communication process involves reading, speaking, and pronunciation abil-
ities. Multimedia with graphics and texts creates opportunities for ASD learners 
to develop verbal and nonverbal communication skills that are necessary for 
them to participate in learning and the community.  

Media are powerful opinion shapers and behavior influencers (Haller, 2010). 
So ASD students should be competent in identifying facts from fallacies and use 
the information meaningfully to challenge normalcy to empower the ASD 
community. This requires constant access to media and interactions with in-
structors and peers. Participation in media production and consumption en-
hances media literacy skills (Cubbage, 2017; NAMLE, 2007). When students 
have media literacy skills, they can gauge the values, beliefs, philosophies, and 
ideas that influence media production and the consumption of broadcasted in-
formation (Cubbage, 2017; NAMLE, 2007). Therefore, adopting innovative ap-
proaches to teaching is critical for all students, especially for those with disabili-
ties who always benefit from lessons developed based on NAMLE, universal de-
sign of learning (UDL), direct instruction (DI), socio-emotional learning (SEL), 
and culturally relevant pedagogy (CRP) principles (Dalton, 2017). The key to 
using multimedia in the classroom should be boosting learning opportunities by 
using relevant materials that encourage ASD learners’ engagement with learning 
activities and ownership of their schooling and enable transferring information 
into practice in different settings and contexts (NAMLE, 2007). 

3.3. The Role of Educators 

Teachers’ roles and responsibilities should involve facilitating meaningful learn-
ing that empowers ASD students. Educators can transform individuals and 
reform institutions to serve disabled people better using NAMLE’s core prin-
ciples. This can be realized when educators apply “NAMLE core principles to 
advance inclusion as a liberating practice” (Friesem, 2017a: p. 6). In this global 
disability rights movement era, being cognizant of varied cultures can limit bar-
riers caused by discrepant expectations (Davidson, 2008; Sinclair, 2005). Cog-
nizance of disability culture can help teachers tailor media tools and information 
to ASD learners’ needs and abilities. It allows them to construct their meaning of 
the world without being restricted by educators’ biases (Friesem, 2017b). This 
also enables their involvement in social and civic matters. This way, they can 
become active citizens who address their personal and societal problems (Sin-
clair, 2005). Integrating NAMLE competencies, UDL principles (i.e., multiple 
means of engagement, representation, and expression) (Dalton, 2017), DI, and 
SEL (Jones & Doolittle, 2017), and CRP (Ladson-Billings, 1995) concepts in les-
sons are essential in teaching students media literacy skills they can use to chal-
lenge harmful norms and myths about autism (Dalton, 2017; Wadley & Schutt, 
2013). Some educators use critical media literacy practices as an inclusive prac-
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tice in addressing disability (Green, Green, & Smooth, 2018; Siegel, 2017).  
Each ASD child is unique, so physical spaces, learning materials, and devices 

should be set up to ensure that ASD students benefit optimally from learning ac-
tivities and events (Cubbage, 2017; Dalton, 2017; Friesem, 2017a). In addition, 
support, technology, and learning materials should be tailored to their learning 
needs (Leach, 2017; Mims et al., 2012). Educators can also enhance ASD stu-
dents’ academic and functional skills by teaching appropriately targeted skills 
and content (Friesem et al., 2017). For example, educators may focus on media 
analysis, production, or both when teaching media literacy (Friesem, 2017b). In 
this regard, educators empower ASD people by creating media opportunities to 
access, analyze, evaluate, create, and act on media devices and messages to 
transform themselves and others and reform institutional practices and norms 
(Davidson, 2008).  

Efficiency in teaching occurs when teachers use suitable media (e.g., comput-
ers, television, books, magazines, maps, and the internet) to facilitate and convey 
age-appropriate information in an organized manner that promotes critical 
thinking even on controversial and objectionable subjects. It also occurs when 
teachers and learners are competent in encoding and decoding information and 
understanding rules, regulations, and policies governing media use (e.g., copy-
right laws). Furthermore, effective teaching depends on teachers’ pedagogical 
competencies with computers.  

Educators must be competent in language content, pedagogical practices, and 
computer literacy to help ASD learners use oral language, especially regarding 
the proper pronunciation of words, grammar, and accurate vocal sound mod-
ulation. Appropriate and efficient language arts instruction for ASD requires 
dedicated and skillful teachers. Teaching ASD learners how to encode and de-
code information is critical in both their vocabulary development and their abil-
ity to comprehend messages and make meaning of them. ASD language acquisi-
tion and use depend on teachers’ pedagogical competencies. For instance, al-
though technology is a good teaching strategy, it may not naturally help with 
language acquisition or development, especially when computers generically 
pronounce words. However, educators aware of the different functionalities of 
computers can ensure that the information available to ASD students does not 
confuse them.  

Depending on the lesson and students’ readiness, media can be introduced 
before learning the concept, after a short overview of the lesson but before 
learning the concept, after learning the concept, or before and after learning the 
concept (Mateer et al., n.d.). When using media in a classroom, educators need 
to start small (e.g., start with familiar music or movie), provide clear links be-
tween the media and lesson to help students connect the information, con-
sciously choose the media, where appropriate use subtitles for all audio and vis-
uals materials, learn to select and operate educational and assistive technologies 
to meet the learning style (i.e., needs, interests, or preferences) of diverse learn-
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ers; in addition, they should evaluate the lesson, assess students’ learning, and 
maintain integrity and fair use of media resources to role model appropriate be-
haviors (Mateer et al., n.d.). 

Educators can enhance ASD students’ learning by combining different strate-
gies (e.g., UDL, SEL) to support social and emotional skills and critical thinking 
skills through class activities such as simulated job interviews, analysis of presi-
dential debates, writing letters to legislatures or educational leaders, or develop-
ing a video campaign on the rights of ASD people that can be posted on You-
Tube for public consumption (Festa, 2017; Leach, 2017; Probst, 2017; Siegel, 
2017). 

Multiple teaching strategies that adopt direct instruction, technology, and 
multimedia can support ASD learners’ acquisition of different functional, social, 
physical, communication, and academic skills necessary for participation in 
school and community. Helping students with ASD learn to read social cues is 
important, and multimedia can help educators personalize learning materials to 
teach and enhance appropriate behaviors. Technological tools with enhanced 
features are proper for teaching different skills to ASD learners. ASD learners 
can be taught to respond to varying emotions by integrating multimedia graph-
ics with text about people’s feelings, such as smiley-type icons of sad, happy, and 
crying faces.  

Besides, computer-based intervention can be used to support children with 
ASD acquire different functional, social, physical, and academic skills, such as 
reading, comprehension, and writing skills, in more appropriate nontraditional 
learning environments because traditional learning settings and teaching styles 
may be stressful and distractive to ASD students who are sensitive to specific en-
vironments due to noise, colors, light, or odors. Visuals and texts enhance 
people’s memory. Graphics and texts in colored form and on computer screens 
with appropriate layouts can help ASD students learn better and acquire com-
prehension and reading skills. With MLE, educators can educate ASD students 
about varied subjects, including civic education via multimodal means, such as 
graphic novels, and engage them in identifying, understanding, and addressing 
social issues. With graphic novels on various topics, educators can create varied 
opportunities for ASD and neurotypical students to learn different skills, in-
cluding engaging in rhetorical analysis, asking questions, evaluating information 
(audio or visuals), and manipulating technology. 

Computer-based programs with different capabilities, such as fonts, colors, 
audio, and graphics, can support ASD learners gain skills whose absence would 
otherwise limit their relations and functionality in the school and broader com-
munity. Individuals with ASD respond well to certain colors that stimulate their 
memories. For example, green, blue, and dark yellow positively affect their 
memories and motivate them. Learners, especially ASD students, are affected by 
visual design shapes and colors. Educators should choose multimedia that 
enables multiple features to design programs that allow educators to create ma-
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terials with strong and positive effects on ASD students. 

3.4. The Role of the Public  

The public is a critical player in the autism awareness and empowerment of ASD 
people. Increased global representation of ASD in media requires MLE for the 
people. Different media techniques that glue the audience to them include expli-
cit and implicit fallacies (Ressa, 2021). Since misconceptions can be challenging 
for viewers to discern, consumers of media information should be aware of me-
dia biases, especially about disability information, as in the case of films with 
ASD individuals or characters (Ressa, 2021). Critical literacy ensures the public 
can sieve every information into fact and propaganda. MLE equips the public 
with the skills to discern media content, identify and differentiate, and sort out 
myths from truths (Ressa, 2021). It allows consumers to counter the dominant 
knowledge of autism common in the mainstream and social media. The masses 
are disabused through counter-discourse and counter-cultural practices and 
make people allies of people with ASD. Collaborations help dismantle hegemon-
ic normative practices, promote inclusive education, and build communities in 
schools and globally that value neurodiversity. Through education, people with 
ASD are empowered, making it possible for nations to achieve UN Vision 2030 
(United Nations, n.d.c). 

4. Conclusion 

MLE benefits society; however, the disability community, including ASD people, 
is less targeted. As a result, they are deprived of opportunities that would other-
wise revolutionize their lives in school and community. Since learners with ASD 
exhibit multifaceted challenges, MLE provides educators with appropriate means 
of teaching them academic and functional skills for the school and community. 
Addressing personal and environmental difficulties requires an all-inclusive ap-
proach where educators create multifaceted learning settings that allow commu-
nity interaction sensitive to ASD individuals’ social, physical, language, emo-
tional and educational needs and reciprocal to nondisabled peers and adults.  

Educators should promote the inclusion of ASD students in their classes and 
emphasize the complete integration of MLE competencies in their lessons to 
enhance learners’ critical thinking. Teachers with limited competency in any 
area, such as literacy education approaches, will likely struggle with instruction. 
This predisposes ASD learners to more literacy problems that would impede 
their education progress, especially when the early learning window is not ap-
propriately used to nurture necessary educational and functional repertoires. 
Therefore, MLE should be implemented early to prepare ASD learners for life. 
MLE involves reading comprehension, writing, and dealing with graphics and 
visuals in different media forms with different technologies. Hence, it is essential 
to design different information guided by UDL Principles, NAMLE Competen-
cies, SEL, DI, and CRP. These are the best approach to enable teaching and 
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learning that fit the needs and learning styles of different ASD learners in and 
outside of school. 
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Abstract 
The article considers different manifestations of time found throughout the 
novel of Marcel Proust In Search of Lost Time, which is not only the subjective 
time of Narrator’s personal memory, but the time that aims to objectify and 
manifest itself through different images and characters, and to finally turn into 
time of the work of art, that is, to become a monument that contains and dis-
perses temporality in all its varieties. The paper emphasizes the fact that time in 
Proust is always correlated with its expression in multiple spaces, objects and 
characters, and that is what actually makes his poetics original. 
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1. Introduction 

For almost a century, Marcel Proust’s novel has provoked philosophical debates 
that tried to explain it according to one of the already known conceptions of 
Time: from French phenomenology to German idealism, from Bergson and 
Schopenhauer as contemporaries of Proust to Hegel and Husserl (Henry, 1981, 
2000), and more recently Merleau-Ponty (Merleau-Ponty, 1945, 1961, 1964; Si-
mon, 2000). Although in his writing Proust is reminiscent of a phenomenologist 
trying to institute the primordial contact with the world and with the other, his 
Time is quite different from that of philosophers, because it is primarily fictiona-
lized. Hence we can consider Proust’s conception of the body that remembers, as 
opposed to the mind, which sets the past and the present according to the prin-
ciple of metaphor or metamorphosis, that is, as a combination of two opposing 
points in time and as a transition of one matter into another. The whole work is 
conceived according to that complex structure of metamorphic overlap and 
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transition from one state to another, hence there are several times in Proust: 
Time understood not only as a memory, but as a complex phenomenon dis-
sected and objectified in all its manifestations. Time becomes a principle of free 
associations that do not refer only to the Narrator’s subjective time. 

We can consider an example. The childhood in Combray knows many rituals, 
and going to Saturday Mass is one of them. The Church of Saint-Hilaire is a fas-
cination for the child, because it defies the ravages of time, and yet incorporates 
the time into its worn and smooth stone blocks and medieval tapestries. The 
church, which through its architecture and art, is “hiding the rugged barbarities 
of the eleventh century in the thickness of its walls” (Proust, 2015d: p. 83)1, un-
ites the elements of time with those of space. 

This is how the Narrator describes the church with admiration during the 
Sunday Mass: “as into a fairy-haunted valley, where the rustic sees with amaze-
ment in a rock, a tree, a pond, the tangible traces of the little people’s superna-
tural passage—all this made of the church for me something entirely different 
from the rest of the town: an edifice occupying, so to speak, a four-dimensional 
space—the name of the fourth being Time—extending through the centuries its 
ancient nave, which, bay after bay, chapel after chapel, seemed to stretch across 
and conquer not merely a few yards of soil, but each successive epoch from 
which it emerged triumphant” (Proust, 2015d: p. 83). This is, in fact, the first 
moment in the book when Proust openly unites the elements of time with space, 
space itself possessing the fourth dimension—the Time, that is, fixing its tran-
sience through images. 

At the end of the novel, in the Time Regained, all the characters we follow 
through its pages should become the subject of the future book, and which as 
“monsters” or “giants” immersed in the years of various epochs, currently occu-
py limited space, but whose space in terms of time is extended without measure 
because it opens simultaneously different times (Proust, 2015f: p. 279). Proust’s 
characters reflect the same ideal of the cathedral to unite time with space, that is, 
the present with the past, and do not concern only the personal past of the Nar-
rator. Thus the principle of exteriorization is quite important in the novel, be-
cause the subjective time takes a form that is objectified outside the character, as 
the novel represents a metamorphosis of the writer. 

Proust’s claim that the novel should be a cathedral is well known, so the ques-
tion is, what kind of “time-space” is Proust searching for in the novel, and what 
does the title In Search of Lost Time mean? Between the time of the dream when 
the dreamer forgets about himself for a moment, the time of the ancestors which 
is unconsciously rooted in body movements and gestures, the time of history 
through rulers and churches, which stands authoritatively in front of the charac-
ters, the time of love that dissects and fragments the character, the time of the 

 

 

1While writing this article, I was primarily reading the French edition of Proust by Gallimard. Af-
terwards, I found the English equivalents of the selected citations in the online English edition, and 
those are the citations that are integrated here. Also, the references are being used only in the ab-
breviations of the titles of Proust’s books. 
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present as a contingency of the flow of ideas, the atmospheric time or weather as 
a sensually embraced space, the time of the development of the character that 
anticipates the action, the grammatical and the narrative time, … this “little time 
in the pure state” (Proust, 2015f) which is theoretically mentioned on the end, is 
just an aesthetic phenomenon, which would be reductive to say that defines the 
Proust’s novel because in the text we can talk about several types of time and 
their objectification in space, and not just about one conception of time, as sug-
gested by the title—In Search of Lost Time. Finally, Proust’s novel itself does not 
openly raise the question of time, as much as it depicts the state of the self which 
extends through time and space and branches its possibilities through it, recom-
poses, loses and recreates, interrupts and replaces itself. It is not just a psycho-
logical interiority, but an embodied time, filled with sensory experiences and 
bodily predispositions. All the previously mentioned times should be decom-
posed in order to understand this “pure time” as a unifying time that contains all 
its temporal manifestations. 

2. Materialization of Time and History in Proust Characters 

The Proust characters contain history and thus incarnate, here and now, Time in 
its duration and existence. Time seems to be looking for bodies to nest in, so the 
bodies of the characters become palimpsests through which the layered mean-
ings of the past and of the ancestors can be read, or media through which the 
mentalities of archaic times are transmitted. 

At the very beginning of the novel, back in Combray, the child’s admiration 
for French history comes to the fore: the Narrator’s phantasmagoria speaks of 
the glorious past that makes Duchess de Guermantes a descendant of Geneviève 
de Brabant, “in short, invariably wrapped in the mystery of the Merovingian age” 
(Proust, 2015d: p. 242). During the Mass, the child’s admiring gaze starts from 
the worn, perforated or smoothed stones on the church porch and is conti-
nuously added to the two wall tapestries. Exactly one of the tapestries 
representing the “Coronation of Esther” (Proust, 2015d: p. 242) is painted after 
the character of lady de Guermantes and introduces in the novel the moment of 
identification of female characters with painted portraits, as Odette will later be 
equated with Zephora from Botticelli’s painting or Albertine with the paintings 
of Elster.  

On the other hand, regardless of the rank she occupies, the family cook and 
servant in their household in Combay, Françoise, emanates history in her own 
way. She instinctively knows the protocols that can be applied to even the most 
refined society, although she has never left her closed circle of domestic helpers. 
This leads the Narrator to conclude that some old French past exists in Françoise 
and is unconsciously transmitted independently of her will. It is no coincidence 
that her name, Françoise, suggests the French descent. But Françoise, in addition 
to being a representative of the ordinary French people, is also of Jewish descent 
in the previous versions of the novel. This opens up another topic in the novel. 
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The past of the Jewish characters, including Françoise, always connects holiness 
with the grotesque and even the trivial, which we will witness later. Proust does 
not fail to compare her rigid code with that of the Jewish laws, which require 
blind obedience, although they are not always consistent with each other in the 
prohibitions, according to him, and in what is allowed and what should not be 
done. In the present case, which concerns the child’s request that the mother in-
terrupt her conversation with their guest Swann, Françoise applies that code 
which requires respect “not only for the family (as for the dead, for the clergy, or 
for royalty), but also for the stranger within our gates” (Proust, 2015d: p. 38); 
and Proust spares no time to name that “sacred character” of the dinner a “ce-
remonial”, which seems to express, through Françoise’s mentality, the prohibi-
tions that have their roots far beyond the Old Testament. The suffering of the 
child on the night he was deprived of his mother’s kiss because of the guest 
Swann is compared to the sacrifice of Isaac by Abraham, which again emphasiz-
es the Jewish predisposition of Marcel himself. 

Considering Proust’s Jewish ancestry, references to the Old Testament are 
numerous in this quasi-autobiographical novel. However, they are never affir-
matively expressed in a religious sense, but are used to ironize Judaism or to ex-
press a reserved attitude towards one’s behavior. However, this connection of 
the characters with the collective past also makes Proust an existentialist who 
raises the question of the possibility for the artist to overcome the linearity of his 
destiny and to go beyond the time of the ancestors. 

Namely, throughout the novel, all the characters who are bearers of Judaism 
are represented in their civilizational regress, tics, slips, absence of finesse. An 
exception is Swann, who is the guest at the beginning of the novel while the child 
longs for his good night kiss, and who through his devotion to art manages to 
gain sophistication and enter the high circles of French society. But that only 
happens at the beginning of the novel. Later, the love for Odette, “a woman of 
the worst type, almost a prostitute, whom, to do him justice, he never attempted 
to introduce to us” (Proust, 2015d: p. 26), and later the fanatical defense of the 
Jewish soldier Dreyfus, no matter how justified that position was, will cause 
Swann to gradually regress, losing his social advantage. Contributing to this is 
also the refusal to engage in serious work of art, at the expense of which he 
dwells on the formal data of works of art, becoming their collector and entering 
idolatry through the identification of a loved one with a portrait of Michelangelo 
(Rivers, 1983). Blindness from political and love passions will help Swann to re-
turn to everything he once had overcome. Swann “having come to the premature 
term of his life, like a weary animal that is goaded on, he cried out against these 
persecutions and was returning to the spiritual fold of his fathers” (Proust, 2015c: 
p. 367). 

In fact, Swann turns from a rival into an idol for the child and that’s why he is 
an allegory of the Narrator’s artistic position: “As for Swann, in order to try to 
resemble him, I spent all my time at table pulling my nose and rubbing my eyes. 

https://doi.org/10.4236/als.2022.104030


E. Gjorgjievska 
 

 

DOI: 10.4236/als.2022.104030 376 Advances in Literary Study 
 

My father would exclaim: ‘The child’s an idiot, he’ll make himself quite hideous.’ 
More than anything else I should have liked to be as bald as Swann. He seemed 
to be so extraordinary” (Proust, 2015d: pp. 563-564). That’s why Swann’s illness, 
and later his death, marks his lost battle with art: “There are certain Israelites, 
superior people for all that and refined men of the world, in whom there are 
main in reserve and in the wings, ready to enter at a given moment in their lives, 
as in a play, a bounder and a prophet. Swann had arrived at the age of the 
prophet. Certainly, with his face from which, by the action of his disease, whole 
segments had vanished, as when a block of ice melts and slabs of it fall off bodily, 
he had greatly altered” (Proust, 2015b: pp. 61-62). Swann’s face becomes a book 
from which the history of his distant ancestors can be read. It is the emphasis on 
disease as a genetic predisposition that puts Swann within what Proust calls 
“race” (“race de Guermantes”, “race des tantes”, “race des Juifs”,…). However, 
the authentic goal of the artist is to transcend the given affiliations and to rise to 
the individuality, so even though he acknowledges the past, he should not melt 
into it (Sartre, 1954). 

With Bloch, Marcel’s childhood friend, the story is different. At the beginning 
he is characterized by social maladaptation, with outbursts of pathos, which is 
complemented by his knowledge of ancient authors through which he tries to 
add intellectual value and transcend his origin—because the art in this novel is a 
kind of means of refinement—and to change his identity. Bloch is portrayed in 
the group of his family who unculturedly shouts and threatens across the beach 
and ironizes its own destiny (Recanati, 1979). That rudeness of Bloch is still ac-
companied by his strong desire to become part of high society and that effort 
will pay off in the end, because we will see a new Bloch who in all his movements 
and speech has acquired sophistication that seems to be given to him from birth.  

Contrary to such descriptions of the Jews, the Guermantes carry the gene of 
the “race” in their every movement (Carnevali, 2006). The encounter at the res-
taurant in Paris with Saint-Loup, where the Narrator is tangled in the spinning 
door and testifies to his lack of access to the modern world, is in contrast to 
Saint-Loup jumping over the chairs in the restaurant when he has to bring the 
Narrator’s coat to protect him from the cold. Saint-Loup wants to bridge the gap 
between the two classes and two histories, personal and collective, by bringing 
privileges to the Narrator in a restaurant where everything is arranged according 
to social divisions. The Narrator sees Saint-Loup movements as a reflection of 
his ancestors, inheriting his natural gallantry from his past generations. The bo-
dies of Bloch or Saint-Loup are also a kind of palimpsest on which layers of time 
and history of their ancestors are inscribed.  

After all these indications it can be concluded that the Narrator treats the past 
of the ancestors as something that deeply determines the present and is carried 
objectively through the unconscious body language, but which is still not only a 
result of personal predispositions, but also of a way of life, of training, of discip-
line, mainly passed down from generation to generation, but also achieved with 
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effort and investment within the present. However, against that determination of 
social skill, there is an in-depth approach to art, which in turn goes beyond the 
advantages of the aristocracy and speaks of a new aristocracy of the spirit which 
is pure art uncontaminated with social predispositions. Remnants of the past 
may be subject to cultural reorganization. According to Proust, time determines 
man, but that determination can be initially socially overcame, and later artisti-
cally overcame, as a third stage of change (Green, 1949). 

That is the story of the two main characters of the Jews in the novel, while the 
Narrator should try to overcome Bloch’s stage, a gaffer with whom the Narrator 
is initially identified, then to resemble Swan as a positive example of such over-
coming, and finally to avoid Swann’s mistakes and to achieve an authentic ap-
proach to art. Prophecy, though mentioned in an ironic way, still remains a feat 
for the artist, that is, Swann, who could have been Moses (as the companion of 
Zipporah with whom he identifies Odette), but preferred idolatry to the elo-
quence of the sublime message. 

3. Atmospheric Sensations in Function of Space and Time 

Among the many other versions of time that Proust suggests, atmospheric sensa-
tions are also amenable to the sublimation of “space-time”. Similar atmospheric 
sensations transmit the Narrator from one time to another, and from one space 
to another. Weather conditions and circumstances create a special emotion in 
the Narrator and arouse his sensitivity, but also carry a binding character 
throughout the work, creating associations on several levels (Richard, 1974). 
Namely, the fog will appear in several scattered places in the book, but it will al-
ways evoke some previous experience: the morning in Doncières when the fog 
prevents the recognition of the region, then the fog that envelops the restaurant 
in Paris where the Narrator has to dine with Saint-Loup and which will succes-
sively remind him not only of Doncières, but also of Combray and Rivebelle:  

“But between one and another of the memories that had now come to me in 
turn of Combray, of Doncières and of Rivebelle, I was conscious at the moment 
of more than a distance in time, of the distance that there would be between two 
separate universes the material elements in which were not the same” (Proust, 
2015c: p. 257). 

The Narrator’s sensitivity to atmospheric change is an unavoidable theme in 
the novel, but it also precedes it, given Proust’s early writings. Even in “Filial 
Feelings of a Parricide” the specificity of the weather conditions is given as a 
precondition for the occurrence of nervous excesses. At the very beginning of 
the Narrator’s love affair with Gilberte after his relocation to Paris, winter proves 
to be a barrier to their encounters, and the coldness—a frost and distance be-
tween them. That coldness, which is the opposite of fluidity and favors fragmen-
tation, will forever remain a mark of the perception of the beloved in all future 
adventures, starting from the fragmentation of his self in relation to Gilberte, 
and especially in the scene with the decomposition of Albertine’s face.  
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Enjoying the weather and its changes is accentuated in the moments of wak-
ing up in the morning, when the new day brings a new climate. In The Captive 
Proust places those moments as sensory experiences that take him away from 
the writer’s work, but paradoxically, many years later, those very moments will 
become the basis for the phenomenological research in his book. Back in Don-
cières (Proust, 2015c), the foggy morning is preceded by experimentation with 
auditory perceptions, when the closed curtains block his gaze and enhance other 
sensory perceptions. The Narrator is in the room of his friend Saint-Loup and is 
waiting for him to return from a meeting with a captain from his garrison. The 
room is so quiet that only the ticking sound of Saint-Loup’s clock echoes 
through it. Until he fixates it with his gaze, the sound floats on all sides around 
him and it is not possible to specify where it comes from. It is the sense of sight, 
not the hearing, that stops the sound of the clock in one place. 

That fact speaks to the association that awakens this fog, which obscures 
things from their full picture, and which allows the free mixing of properties and 
the breaking down of strict boundaries between them. As with sound, the fixa-
tion of phenomena with other things appears as a secondary operation, and not 
as an essential feature. Just as in Doncières, in a time of fog, the symbolic boun-
daries between the Narrator’s class rank and that of Saint-Loup are blurred, so 
the fog in front of a Parisian restaurant leads visitors to nebula, loss of way, and 
confusion of visitors’ belonging to a particular hall, because originally the Jews 
were separated from the aristocrats. Hence, the fog is not only an atmospheric 
phenomenon, but also a symbolic phenomenon that speaks of overcoming dif-
ferences, i.e. the absence of distinction between things. As the Narrator puts it, 
differences and affiliations are secondarily imposed, as is sound fixation after vi-
sion intervention.  

The metaphor of fog will manifest itself in other “water shades” throughout 
the novel, to also suggest social mobility over time despite space barriers. In its 
vagueness, water is a common metaphor for Proust, which serves to explain the 
overflow from one state to another, but also to archetypically allude to the sub-
conscious (Miguet-Ollagnier, 1982). 

Initially, that state of uncertainty and gradual manifestation in vaporization, 
reminiscent of fog, Proust used as a metaphor in painting the social space of the 
theater. The ritual of the church as a repetitive ceremony that we mentioned at 
the beginning when we talked about Combray, later in the novel will be replaced 
by the ritual of the theater, which becomes the new space of social grouping.  

The key scene is that of the opera, which in that period can be a micro-image 
of the society of the divided classes. Space becomes symbolic: the division of 
spectators into lodges and orchestra shows the insurmountable boundary of 
space and the impossible passage from one class to another. While in the illumi-
nated orchestra are the vulgar observers (including the Narrator), members of 
the bourgeoisie, who use this opportunity to observe the people present in the 
theater, naming and pointing to them, identifying them, while adding to them 
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the need to be seen—at the height of the lodges and almost completely with-
drawn into the darkness at the bottom of their seats, occasionally portraying 
themselves as “goddesses coming out of the water”, sit the aristocrats who com-
municate with each other with dexterity and naturalness. The two worlds are se-
parated from each other, clearly outlining the oppositions up-down, light-dark, 
curiosity-indifference, creating a scene of luxurious baroque:  

“The white deities who inhabited those sombre abodes had flown for shelter 
against their shadowy walls and remained invisible. Gradually, however, as the 
performance went on, their vaguely human forms detached themselves, one by 
one, from the shades of night which they patterned, and, raising themselves to-
wards the light, allowed their semi-nude bodies to emerge, and rose, and stopped 
at the limit of their course, at the luminous, shaded surface on which their bril-
liant faces appeared behind the gaily breaking foam of the feather fans they un-
furled and lightly waved, beneath their hyacinthine locks begemmed with pearls, 
which the flow of the tide seemed to have caught and drawn with it; this side of 
them, began the orchestra stalls, abode of mortals for ever separated from the 
transparent, shadowy realm to which, at points here and there, served as boun-
daries, on its brimming surface, the limpid, mirroring eyes of the water-nymphs.” 
(Proust, 2015c: p. 31) 

The feathers and white pearls, the context of the goddesses coming out of the 
water, represent the spectators in their gradual appearance from the dark back-
ground like swans that appear in the distance on the water surface. The white-
ness of the Duchess is like the whiteness of a misty morning. They are for the 
Narrator an experience that is elusive in its essence despite the strict boundary 
that symbolizes the monocle of the spectators. Contrary to rational distinctions, 
there are preconceived notions that equate all things.  

Many years later, another metaphoric object that contain water will appear, 
the fountain of Hubert Robert, which is a sensation during one of the visits of 
the Narrator at the Faubourg Saint-Germain. The fountain, which at first glance 
looks like a united and compact whole, when better deepened reveals its disinte-
gration into tiny drops that are in constant and alternating progression and de-
cline, which for Proust is a picture of the instability of the social identity of each 
of its characters, or the one that is currently at the top of the fountain in a short 
time flows back to its bottom: 

“In a clearing surrounded by fine trees several of which were as old as itself, 
set in a place apart, one could see it in the distance, slender, immobile, stiffened, 
allowing the breeze to stir only the lighter fall of its pale and quivering plume (…) 
Seen close at hand, drops without strength fell back from the column of water 
crossing on their way their climbing sisters and, at times, torn, caught in an eddy 
of the night air, disturbed by this ceaseless flow, floated awhile before being 
drowned in the basin. They teased with their hesitations, with their passage in 
the opposite direction, and blurred with their soft vapour the vertical tension of 
that stem, bearing aloft an oblong cloud composed of a thousand tiny drops, but 
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apparently painted in an unchanging, golden brown which rose, unbreakable, con-
stant, urgent, swift, to mingle with the clouds in the sky.” (Proust, 2015b: p. 41) 

Bidou-Zahariassen joins the same interpretation of the fountain as a symbol 
of the mobility of the social space, saying: “a metaphor of the society represented 
through a large basin set in motion by a jet of water. Some are carried upwards 
but can also fall before others climb in their turn” (Bidou-Zahariassen, 1997: p. 
78). From the fixation of the aquarium and the barrier of glass in front of which 
lurks the threat of the hungry masses, to the fountain that returns the same wa-
ter, there is a continuous change and declassification, forcing to climb to the top 
those who were at the bottom at the beginning. Hence, one can perceive the 
Proust conception of time as a time that goes forward, but carries with it and re-
peats the past. It is persistence, but at the same time—a change. 

4. The Time of the Dream and the Narrative Time in the  
Space of the “Second Apartment” 

On the other side of the opera’s lights, the indefinite spheres of the dream extend. 
And the dream is tied to the dark room and the bed which becomes the chrono-
tope of life and death, of birth and of the attenuation of consciousness. And only 
in the dream do the differences and demarcations completely disappear. “For a 
long time I would go to bed early” (Proust, 2015d: p. 1), the first sentence of the 
overture of the novel and especially the adverb “long time” puts Time in the cen-
ter of the reader’s attention, and at the same time creates the first division be-
tween the character who once had the experience and the Narrator who much 
later tries to create a story about that same experience. But, between them, the 
third instance will be inserted, that of the dreamer, through whose memory the 
story of Combray will actually be created, and later the whole novel. The initial 
triple arrangement of the narrative levels, as Marcel Miller (Muller, 1965, 1979) 
calls them, on the one hand complicates the structure of the novel and creates a 
Narrator who, although not omniscient, except in Swann in Love, still writes the 
story that the character lives and for which even at the end of the novel he de-
cides to be the subject of his future writings. The very experience of the dream 
for the character creates a constant search, loss and finding of himself, which 
speaks much more generally about the simple understanding of the subject, 
which in fact can be followed by all further analyzes of the novel. The multiplica-
tion of the self of the narrative subject leads to the free disposal of time, and thus 
to the perception of one’s own self through fragments that allow mutual re-
placement and arbitrary combination: “When a man is asleep, he has in a circle 
round him the chain of the hours, the sequence of the years, the order of the 
heavenly bodies. Instinctively he consults them when he awakes, and in an in-
stant reads off his own position on the earth’s surface and the time that has 
elapsed during his slumbers; but this ordered procession is apt to grow confused, 
and to break its ranks” (Proust, 2015d: p. 4). The deepest spheres of human exis-
tence, which are reduced exclusively to the sensations of the body, but where the 
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representation or image is absent, show the human in its ultimate ambivalence, 
but at the same time possessing all potentials for the realization of his existence 
in the rational stabilization of ideas. Temporal, spatial, sexual, social, historical 
or religious identifications are even a consequence of one Being that is common 
to all human. Scripture is a kind of rationalization of the deepest passions and 
affections that permeate both the rational phase of its existence and which can 
stabilize the image of oneself and of the other only through the memory that 
comes to help to give place to things. In line with Ricœur’s theoretical proposi-
tion (Ricœur, 1990), a rationalized sign that operates through memory is needed 
to create a coherent picture of what the self is: “I had only the most rudimentary 
sense of existence, such as may lurk and flicker in the depths of an animal’s con-
sciousness; I was more destitute than the cave-dweller; but then the memory—
not yet of the place in which I was, but of various other places where I had lived 
and might now very possibly be—would come like a rope let down from heaven 
to draw me up out of the abyss of not-being” (Proust, 2015d: p. 4).  

In Sodom and Gomorrah, the Narrator will return to the experience of the 
dream, but this time the scene is set in the heart of the revelation of the darkest 
passions and the viciousness. The return from Raspelière where the gatherings 
take place is almost always accompanied by the Narrator sinking into a deep 
sleep. Deep sleep is described as sinking into a deep dark apartment, a kind of 
space without time, in which only indeterminate sounds are recognized, in 
which one lives, but which is at a primitive stage. The time of the deepest dream 
is in fact the moment when that time turns into a space, into a second apartment, 
i.e. into a fixed, immutable matter in which the subject melts, who has no 
awareness of himself, and thus no awareness of time and its leakage. It has al-
ready been established that in some segments like these, Proust is close to the 
idea of Schopenhauer’s Being, and that his deepest expression, as with the philo-
sopher, can be expressed through the abstraction of music (Kristeva, 1994). The 
Being is identified with the will, which is not a personal and reasonable motiva-
tion, but an essential energy carried by the subject. From this experience of the 
dream the Narrator draws that energy which later becomes the energy of the 
writing. The novel begins with the awakening from the dream, and the second 
overture is with the transposition in the room where the goodnight kiss is miss-
ing. In the second apartment, the Narrator will compare his writing activity with 
that of the owl’s blindness (“like an owl sees a little bit clearly only in the sha-
dows”, Proust, 2015f). 

5. Identification and Metamorphosis of the Characters 

The dark room becomes a space of creation and is tied to the kiss, the relation to 
the mother and the ability to write. But the ritual of falling asleep in the dark 
room at night also contains a kaleidoscope showing images from history, where 
Gallo instructs Geneviève. The phenomenon of sacrifice incarnated by Gene-
viève will continue as identification in the further course of the novel. The be-
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ginning of the novel, which tells the story of a childhood spent in Combray and 
which gives the key scene with the madeleine dipped in a cup of tea, evokes 
twice the references to a neglected child, a helpless victim or a sacrifice. For ex-
ample, when the mother reads François le Champi to the Narrator at bedtime, 
she skips the tickling scenes of incest suggested by the book. In fact, George 
Sand’s book is about an abandoned child raised by Madeleine who took pity on 
him, but in later years the child returns and falls in love with her, alluding to a 
quasi-incestuous relationship between the surrogate mother and the son found. 
In a second example, the father forbids a goodnight kiss, which is compared to 
the Bible’s Abraham who’s to sacrifice his son Isaac. In the later part of the novel, 
the Narrator is the one who has fantasies about Duchesse de Guermantes and 
wishes her to be a helpless girl to whom he would confide his love. But even with 
Albertine, his idea comes true, because Albertine is a child without parents as-
signed to be raised by her aunt. Few years later, the Narrator will place her in his 
apartment, buy her dresses, correct her vocabulary, in one word, will start treat-
ing her as a child and work on her education and progress.  

In Albertine Gone, the Narrator conducts a kind of police search when, after 
Albertine’s death, he tries to find out about her offenses. At that moment he rea-
lizes that he lacks a Narrator who will tell her story and if Albertine is the cha-
racter who bears the blame in this novel, unlike the psychological-detective no-
vels that this quest resembles, here we never hear her confession. The abandoned 
child who is first Marcel and then Albertine, never manages to tell his/her story, 
because Marcel needs to take his mother’s place in order to be able to stand up 
in front of his work as in front of his own child. Actually, in one of his interviews 
Proust compares the writing of a book with the birth of a child. 

In The Captive (Proust, 2015e), Françoise interrupts between Albertine and 
Marcel, as well as she did initially between the child and the mother (Coudert, 
2014). Also, the letter that she refuses to take to his mother repeats the scene 
with the message from Albertinе that Françoise does not want to pass to Marcel. 
Albertinе is Marcel’s alterity, she is the woman who emerges from the thigh at 
the very beginning of the novel, like Eve who is born of Adam, and through her 
sin, represents Marcel’s wrongdoing towards his mother and the worries he 
causes her. That concern for Albertinе is in fact the duality that the Narrator has 
to overcome in order to start writing. Hence, in fact, arises the complete distance 
from the problems in the work, unlike the strategy of other novels where the 
characters speak and suffer. Albertinе’s death (Proust, 2015a) is both a transcen-
dence of herself and her role of helplessness in sin, and thus the beginning of the 
writing for the Narrator.  

6. Conclusion 

From all these times and all intertextualities, whether they refer to the history of 
literature or the history of societies, or to the fusion of the personal with the col-
lective, it is certain that Proust brings a new experience of plasticity (Malabou, 
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2005) of time and space in world literature. 
From one point of view, Proust unconsciously approached the new reflections 

on Time that physics at the time found through the work of Albert Einstein. 
Proust was aware that he made a new distortion of time and that he probably 
achieved in the novel what the physicist knows in his science, although he can 
neither understand nor explain his theory. In December 1921, Proust addressed 
a letter to Duc de Guiche, saying: “No matter how many people write to me that 
I derive from him or he from me, I do not understand a single word of his theo-
ries, not knowing algebra. And I doubt for my part that he has read my novels. 
We seem to have an analogous way of distorting time. But I can’t figure it out 
myself…”. (Grunspan, 2017) 

On the other hand, despite all the philosophical and scientific implications 
that were present in the era when Proust created, his work evokes equally the 
Christian thought, although not without considering its modification. Apart 
from the numerous references to Christianity, through which the novelist’s vo-
cation is understood as a kind of prophecy, as opposed to the numerous refer-
ences that are intertextual retrieval of biblical stories with inevitable recoding 
and even blasphemy (Mingelgrun, 1978). That is the metamorphic transition 
from one form to another. For the writer, it will have a figurative meaning in the 
attempt through sensations, perceptions and emotions to achieve the transfer of 
the whole body and soul in the narrative text, to restructure all the dimensions of 
life, more precisely the subject’s relationship with the world through the pages of 
the novel.  

Although we can conclude that “a little time in the pure state” (Proust, 2015f) 
was not the only goal of the author, we can not refuse that he sees Art as a state 
of realized identification between the artist and the Being. That assertion testifies 
that at a time when ideas related to German idealism were circulating on the 
scientific scene in France, a new stream of thinkers was emerging who believed 
that creativity should sublimate the unconscious, which is at odds with the ten-
dency to create argumentative and purely intellectual prose. The works of Frie-
drich Nietzsche and Arthur Schopenhauer were translated, and Proust was try-
ing to capture their subversive message. The works of the Russian writers, espe-
cially Dostoevsky and Tolstoy, from which the writer takes the themes of parri-
cide, guilt, sin, and suicide, follow the indomitable contents of deep psychology. 
Proust therefore aspires to a redefinition of the relationship between the artist 
and the Being, situated between the structure of things and the series of coinci-
dences that include these objects in the matrix of life flow, between past and fu-
ture, truth and lie, life and death, reality and the imaginary (Descombes, 1987). 
That is why many authors will talk about the incarnation of Proust’s ideas, and 
not about their bare existence behind the appearance of things. Hence, the novel 
reveals the essential characteristic of Proust’s understanding of reality and the 
Being as dynamism, change and revision, and the connection of two opposing 
states, the possession of multiple identities at the same time (Henry, 2000). 
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According to that vision, the qualities of space and time become complemen-
tary entities, as Proust explains it himself at the very end of the novel: “I would 
therein describe men, if need be, as monsters occupying a place in Time infinite-
ly more important than the restricted one reserved for them in space, a place, on 
the contrary, prolonged immeasurably since, simultaneously touching widely se-
parated years and the distant periods they have lived through” (Proust, 2015f: p. 
279). In fact, the place in time is more important than the concrete space, and 
vice versa, the places are immeasurably prolonged because of their affiliation to 
different times. And the work of art will become for Proust the ideal monument 
to reconnect the years and the places. 
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Abstract 
Nietzsche used the words “Übermensch” and “Übermenschen” in his book 
“Also sprach Zarathustra: Ein Buch für Alle und Keinen.” Several translations 
of these words have been put forward in the more than a century since this 
book’s first publication in the 1880s. This paper will examine German and 
“Also sprach Zarathustra,” also referred to as “Thus Spoke Zarathustra” later 
on, and argue that “Beyond-Human” is the best translation of Übermensch. 
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1. Introduction1,2,3,4 

In 1896, Alexander Tille translated Übermensch as “Beyond-Man.” Various 
translations such as Overhuman and Overman have followed in the more than 
100 years since (Nietzsche, 2018). This paper will argue that “Beyond-Human” is 
the best translation of Übermensch. 

2. The Meaning of “Über” 

Über has several translations in English. They include “above,” “beyond,” 

 

 

1A free and fully searchable copy of “Thus Spoke Zarathustra” is available at the Project Gutenberg 
website at https://www.gutenberg.org/files/7205/7205-h/7205-h.htm. 
2A downloadable pdf of an 1893 copy in German of “Thus Spoke Zarathustra” is available at the In-
ternet Archive at 
https://ia800301.us.archive.org/10/items/NietzscheAlsoSprachZarathustra1893/Nietzsche_Also_spr
ach_Zarathustra_1893.pdf. Alternate file formats can be found at the Internet Archive at 
https://archive.org/details/NietzscheAlsoSprachZarathustra1893/mode/2up. 
3“The Portable Nietzsche,” a translated compilation of Nietzsche’s (1988) works, is available for 
download for free and in other file formats at The internet Archive at 
https://archive.org/details/ThePortableNietzscheWalterKaufmann 
4The author left out Clancy Martin’s translation of “Thus Spoke Zarathustra” because Martin didn't 
translate the word in focus. 
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“over,” “about,” and “more than.” “Over” is applied for sentences such as “Die 
Hürdenläuferin springt über die Hürden wie eine Gazelle,” which one website 
essentially translates as “The hurdler jumps over the hurdles like a gazelle” 
(WordReference.com5). “More than,” meanwhile, can be applied for sentences 
such as “Wie lange hat das Spiel gedauert? Etwas über zwei Stunden” (Deutsch: 
Na klar! (Hereafter “DNK”) (5th ed.), 2008: p. 218). In “Run Lola Run!,” in re-
sponse to the main character’s father asking her that she had a boyfriend after 
she told him that she had a boyfriend, she replied “Über einem Jahr!” (Twyker, 
1998, between the 21:00 and 21:08 marks). As for “about,” translating “über” as 
such fits sentences such as “Berichten Sie über eines der folgenden Themen” 
(DNK, 2008: p. 381). Two online translation tools translate this sentence as “re-
port on one of the following topics” (Deepl.com6; Google Translate7). Another 
translation, however, is “report about one of the following topics.” An “above” 
translation of über fits sentences such as “sie wohnt über uns” and “über uns 
nichts als blauer Himmel” which one website translates as “she lives above us” 
and “nothing above us but blue sky, respectively (WordReference.com8). As for 
translating über as “beyond,” this translation fits sentences such as “über meine 
Kräfte,” which one website translates as “beyond my strength” (Wordrefe-
rence.com9). 

3. The Significance of “Weiter” 

“Weit” in High German means “far” (DNK, 2008: A-54) and “weiter” in High 
German means “further.” In High German, however, it is sometimes used in the 
way that native English speakers would use “more” or “additional” (same at p. 
345), as shown by the previous citation. It comes from a German textbook that 
when speaking about the actress Franke Potente gave some examples of movies 
that she has been in and when about to mention a few more, it said “weitere 
Filme”. 

4. Über in Various German Words 

“Über” is a prefix in various High German words, including überglücklich, 
überleben, übergroß, and überfreundlich. “Überglücklich” is translated as 
“overjoyed” and “over the moon” (same at A-51; WordReference.com10). Trans-
lating it as “beyond happy,” though, also makes sense, especially given the pre-
viously mentioned tendency in High German to think of things as separate and 

 

 

5https://www.wordreference.com/deen/%C3%BCber, accessed on 2/14/22. 
6Deepl.com, 
https://www.deepl.com/translator#de/en/Berichten%20Sie%20%C3%BCber%20eines%20der%20fol
genden%20Themen, translation accessed on 10/26/22. 
7Google Translate, 
https://translate.google.com/?sl=de&tl=en&text=Berichten%20Sie%20über%20eines%20der%20folg
endenThemen&op=translate, translation accessed on 7/25/22. 
8https://www.wordreference.com/deen/%C3%BCber, accessed on 2/14/22. 
9https://www.wordreference.com/deen/%C3%BCber, accessed on 2/14/22. 
10https://www.wordreference.com/deen/%C3%BCbergl%C3%BCcklich. 
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discrete, as shown by “weitere Filme.” 
As for “überleben,” this word is traditionally translated as “to survive” or “to 

outlive” (DNK, 2008: A-51; WordReference.com11). Another translation that 
makes sense, however, is “to live beyond,” especially given the previously dis-
cussed tendency in High German to use “über” to describe lengths of time, such 
as for how long a soccer game lasted (DNK, 2008: p. 381).  

 “Überfreundlich,” meanwhile, is translated as “super-friendly” (same at 
A-51). It can easily be translated as “beyond friendly,” though, if one thinks of 
friendliness as a spectrum with discrete categories or cutoff points such as 
“somewhat unfriendly,” “not really friendly or unfriendly,” etc. 

5. The “Above” and “Over” Translations 

“Über” is oftentimes translated as “above” or “over” in English. This translation 
does make sense for when referring to something that’s physically above another 
thing, but “beyond” also works in these sentences because “above” is another 
way of saying” beyond” or “over” in a vertical sense. “Above” and “over,” how-
ever, can’t be used in certain sentences that have “über” in them, such as sen-
tences with the previously mentioned “überleben”12 and sentences such as “geht 
der Zug über Frankfurt?” (WordReference.com13). “Geht der Zug” translates as 
“does the train go” and Frankfurt is a city, so translating “über” as “over” or 
“above” in this sentence doesn’t make sense in English. 

6. The Actual Text of “Also Sprach Zarathustra” 

“Übermensch” or “Übermenschen” comes up 47 times in Also Sprach Zarathus-
tra.14 Perhaps the most important of these 47 time sis when Nietzsche wrote 
“Der Mensch ist ein Seil, geknüpft zwischen Thier und Übermensch,—ein Seil 
über einem Abgrunde,” which more than one online tool essentially translates as 
“man is a rope tied between animal and Übermensch, a rope over an abyss” 
(Google Translate15; Deepl.com16). The imagery of this passage strongly suggests 
“Beyond Human” or “Beyond Man” as the best way to translate “Übermensch” 
given the imagery of a rope with three groups tied to it with human beings in the 
middle, a rope that is horizontal given its being over an abyss unless one were to 

 

 

11https://www.wordreference.com/deen/%C3%BCberleben. 
12To say “to live over” or “to live above” to mean “to survive” would be weird tor a native English 
speaker. 
13https://www.wordreference.com/deen/%C3%BCber 
14This was found via a CTRL-F search of a full-text version of the text available on the project Gu-
tenberg website. This version can be found at 
https://www.gutenberg.org/files/7205/7205-h/7205-h.htm. 
15Google Translate, 
https://translate.google.com/?sl=de&tl=en&text=Der%20Mensch%20ist%20ein%20Seil%2C%20gek
n%C3%BCpft%20zwischen%20Thier%20und%20%C3%9Cbermensch%2C%E2%80%94ein%20Seil
%20%C3%BCber%20einem%20Abgrunde&op=translate, translation accessed on 11/15/21. 
16Deppl.com, 
https://www.deepl.com/translator#de/en/Der%20Mensch%20ist%20ein%20Seil%2C%20gekn%C3%
BCpft%20zwischen%20Thier%20und%20%C3%9Cbermensch%2C%E2%80%94ein%20Seil%20%C3
%BCber%20einem%20Abgrunde, translation accessed on 10/26/22. 
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add something to Nietzsche’s words along the lines of that rope somehow being 
suspended from something else over that abyss’s floor.  

Another telling mentioning of “Übermensch” by Nietzsche comes later in the 
book when he wrote “Ich gehe nicht euren Weg, ihr Verächter des Leibes! Ihr 
seid mir keine Brücken zum Übermenschen!”. Online sources essentially trans-
late this passage as “I am not going your way, you despisers of the body! You are 
no bridges to the Übermenschen for me!” (Google Translate17; Deepl.com18). 
The reference to bridges continues the aforementioned horizontal imagery, giv-
ing more support to translating “die Übermenschen” as “The Beyond Humans” 
or “The Beyond Men.” 

7. The Passages that Support an “Above Human” or  
“Over Human” Translation 

There are some passages which seem to support a translation of Übermensch as 
“Overhumans” or “Above Humans”19, 20 and they are shown below with an Eng-
lish translation from deepl.com next to them. Each of these passages works, 
however, if you translate Übermensch as “Beyond Humans” or “Beyond Men.” 
 

1 
Seht, ich bin ein Verkündiger des Blitzes  
und ein schwerer Tropfen aus der Wolke:  
dieser Blitz aber heisst Übermensch. 

(Behold, I am a herald of lightning, and a heavy drop out 
of the cloud: but this lightning is called the superman.) 

2 
Ich will die Menschen den Sinn ihres Seins lehren:  
welcher ist der Übermensch, der Blitz aus der  
dunklen Wolke Mensch. 

I will teach people the meaning of their being: which is 
the superman, the lightning from the dark cloud man 

3 
Den Schaffenden, den Erntenden, den Feiernden  
will ich mich zugesellen: den Regenbogen will ich ihnen  
zeigen und alle die Treppen des Übermenschen. 

I will join the creators, the reapers, the celebrators:  
I will show them the rainbow and all the stairs of the 
superman. 

4 
Dort, wo der Staat aufhört,—so seht mir doch hin, meine 
Brüder! Seht ihr ihn nicht, den Regenbogen und die  
Brücken des Übermenschen? 

There, where the state ends,-so look at me, my brothers! 
Do you not see it, the rainbow and the bridges of the 
superman? 

5 

Wahrlich, immer zieht es uns hinan—nämlich zum Reich  
der Wolken: auf diese setzen wir unsre bunten Bälge und  
heissen sie dann Götter undÜbermenschen:— 
Sind sie doch gerade leicht genug für diese Stühle!—alle diese 
Götter und Übermenschen. 

Truly, we are always drawn to the realm of the clouds: on 
these we place our colorful brats and then call them gods 
and supermen. 
They are just light enough for these chairs!-all these gods  
and supermen. 

 

 

17Google Translate, 
https://translate.google.com/?sl=de&tl=en&text=Ich%20gehe%20nicht%20euren%20Weg%2C%20i
hr%20Ver%C3%A4chter%20des%20Leibes!%20Ihr%20seid%20mir%20keine%20Br%C3%BCcken
%20zum%20%C3%9Cbermenschen&op=translate, translation accessed on 11/15/21. 
18Deepl.com, 
https://www.deepl.com/translator#de/en/Ich%20gehe%20nicht%20euren%20Weg%2C%20ihr%20V
er%C3%A4chter%20des%20Leibes!%20Ihr%20seid%20mir%20keine%20Br%C3%BCcken%20zum
%20%C3%9Cbermenschen, translation accessed on 10/26/22. 
19The Portable Nietzsche (1988) (Edited and Translated by Walter Kaufmann). Penguin Books. 
https://archive.org/details/ThePortableNietzscheWalterKaufmann. 
20Nietzsche, F. (2005) Thus Spoke Zarathustra: A Book for All and None (G. Parkes, Trans.). Ox-
ford University Press. 
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Continued 

6 

So fremd seid ihr dem Grossen mit eurer Seele, dass 
euch der Übermensch furchtbar sein würde in  
seiner Güte! 
Und ihr Weisen und Wissenden, ihr würdet vor dem 
Sonnenbrande der Weisheit flüchten, in dem der 
Übermensch mit Lust seine Nacktheit badet! 
Ihr höchsten Menschen, denen mein Auge  
begegnete! das ist mein Zweifel an euch und mein 
heimliches Lachen: ich rathe, ihr würdet meinen 
Übermenschen—Teufel heissen! 
Ach, ich ward dieser Höchsten und Besten müde: aus 
ihrer “Höhe” verlangte mich hinauf, hinaus, hinweg 
zu dem Übermenschen! 

So foreign are you to the Great with your soul, that the  
superman would be terrible to you in his goodness! 
And you wise and knowing, you would flee from the sunburn  
of wisdom, in which the superman bathes with pleasure his  
nakedness! 
You highest men, whom my eye met! this is my doubt about you 
and my secret laughter: I guess, you would call my superhuman 
devil! 
Alas, I was tired of these highest and best: from their “height” I 
longed up, out, away to the superman! 

7 
Wohlan! Wohlauf! Ihr höheren Menschen! Nun erst 
kreisst der Berg der Menschen-Zukunft. Gott starb: 
nun wollen wir,—dass der Übermensch lebe. 

Come on! Come on! You higher people! Only now the mountain 
of man’s future circles. God died: now we want, -that the  
superman lives. 

8. The “Superhuman” and “Superman” Translations 

Some such as Thomas Common have translated Übermensch as superhuman or 
superman. 21, 22, 23, 24 This translation should be disregarded for several reasons. 
First, über is a preposition in High German, not an adjective. Secondly, it makes 
it sound as though an Übermensch is still a Mensch and this is clearly contrary 
to what Nietzsche intended, as shown by lines saying things like what is an ape 
to a human being? We are clearly separate for apes, after all. There’s also the line 
of humans being in the middle of a rope tied between apes and Übermensch, 
clearly indicating that Nietzsche sees Übermensch as being separate from human 
beings. 

The only reason a “superhuman” or “superman” translation of Übermensch 
can make sense is because of words like überglucklich, which is sometimes 
translated as “overjoyed” or “super happy,” and überfreundlich, which is some-
times translated as “super friendly.” As discussed earlier, however, these words 
can also be translated as “beyond happy” and “beyond friendly,” respectively. 
And given the just discussed obviousness of Nietzsche’s view of Übermenschen 
as being separate from humans and über’s usage in German as a preposition, the 
“superman” and “superhuman” translations should be discarded. A superman is 
still a man, after all, just like a funny person is still a person. 

 

 

21Nietzsche, F. (2016). Thus Spoke Zarathustra: A Book for All and None. (T. Common, Trans., 
originally translated in 1909). Kindle ed., Digireads.com. 
22Nietzsche, F. (2006). Thus Spoke Zarathustra: A Book for All and None. (A. Del Caro, Trans., 
edited by A. Del Caro & R.B. Pippin). Kindle ed., Cambridge University Press. 
23Nietzsche, F. (2003). Thus Spoke Zarathustra: A Book for All and None (T. Wayne, Trans.). Algo-
ra Publishing. 
24Nietzsche, F. (1969). Thus Spoke Zarathustra: A Book for All and None. (R.J. Hollingdale, Trans.). 
Kindle ed., Penguin Books. 
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9. “Beyond” in English 

“Beyond” is a common English word and it is sometimes used to refer to outer 
space and things from it. Marvel Comics has a character named “The Beyonder” 
who does not come from Earth (Marvel Database|Fandom25). There was also a 
science fiction television show named “Space: Above and Beyond” that aired in 
the mid 90s and documentaries such as “Space: Into the Great Beyond” (IMDB26; 
Reality Entertainment27). It thus makes sense to translate Übermensch with 
“beyond” given Nietzsche’s sentences mentioning the stairs of the Übermensch. 

10. Conclusion 

Nietzsche’s “Übermensch” has been translated frequently through the years. 
Given parts of “Thus Spoke Zarathustra” such as someone “being no bridge to 
the Übermensch,” any translation that only translates über in a vertical way 
should be discarded. Any translation that discards any sense of direction when 
translating Übermensch should be ignored given all the passages in “Thus Spoke 
Zarathustra” that indicate traveling or getting to the Übermensch. And for rea-
sons already stated, translating Übermensch as “superhuman” should also be 
gotten rid of. Therefore, and including all the reasons previously stated, Über-
mensch should be translated as “Beyond Human.” 
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Appendix 

Table with All Mentions of Übermensch in “Thus Spoke Zarathustra” 

Nietzsche’s original words 
deepl.com translation  

on 1/11/21 
Google Translate translation  

on 1/13/21 

Ich lehre euch den Übermenschen. Der Mensch 
ist Etwas, das überwunden werden soll. Was 
habt ihr gethan, ihn zu überwinden? 

I teach you the superman. Man is 
something that is to be overcome. 
What have you done to overcome him? 

I teach you the superman. Man is 
something to be overcome. What 
did you do to overcome it? 

Was ist der Affe für den Menschen? Ein 
Gelächter oder eine schmerzliche Scham. Und 
ebendas soll der Mensch für den Übermenschen 
sein: ein Gelächter oder eine schmerzliche 
Scham. 

What is the monkey for man? A 
laughter or a painful shame. And this is 
what man is supposed to be for the 
superman: a laughter or a painful 
shame. 

What is the monkey to man? A 
laugh or a painful shame. And 
that is exactly what man should 
be for the superman: a laugh or a 
painful shame. 

Seht, ich lehre euch den Übermenschen! 
Der Übermensch ist der Sinn der Erde. Euer 
Wille sage: der Übermensch sei der Sinn der 
Erde! 

Behold, I teach you the superman! 
The superman is the sense of the earth. 
Let your will say: the superman is the 
meaning of the earth! 

See, I am teaching you the  
superman! The superman is the 
meaning of the earth. Your will 
say: superman is the meaning of 
the earth! 

Seht, ich lehre euch den Übermenschen: der ist 
diess Meer, in ihm kann eure grosse Verachtung 
untergehn. 

Look, I teach you the superman: he is 
this sea, in him your great contempt 
can sink. 

See, I teach you the superman: 
this is this sea, in it your great 
contempt can get lost. 

Seht, ich lehre euch den Übermenschen: der ist 
dieser Blitz, der ist dieser Wahnsinn!— 

Behold, I teach you the superman: he 
is this lightning, he is this madness! 

See, I teach you the superman: it 
is this lightning, it is this  
madness! - 

Der Mensch ist ein Seil, geknüpft zwischen 
Thier und Übermensch,—ein Seil über einem 
Abgrunde. 

Man is a rope, tied between animal 
and superhuman,-a rope over an abyss. 

Man is a rope, tied between  
animal and superman—a rope 
over an abyss. 

Ich liebe Die, welche nicht erst hinter den  
Sternen einen Grund suchen, unterzugehen und 
Opfer zu sein: sondern die sich der Erde opfern, 
dass die Erde einst der Übermenschen werde. 
Ich liebe Den, welcher lebt, damit er erkenne, 
und welcher erkennen will, damit einst der 
Übermensch lebe. Und so will er seinen  
Untergang. 
Ich liebe Den, welcher arbeitet und erfindet, dass 
er dem Übermenschen das Haus baue und zu 
ihm Erde, Thier und Pflanze vorbereite: denn  
so will er seinen Untergang. 

I love those who do not look for a  
reason behind the stars to perish and to 
be victims: but who sacrifice  
themselves to the earth, so that the 
earth once becomes the superman. 
I love the one who lives, so that he 
recognizes, and who wants to  
recognize, so that once the superman 
lives. And so he wants his downfall. 
I love him who works and invents, that 
he may build the house of the  
superman, and prepare for him earth, 
beast and plant: for thus he wills his 
destruction. 

I love those who do not first look 
for a reason to go under and to be 
victims behind the stars: but who 
sacrifice themselves to the earth 
so that the earth will one day  
become the superman. I love him 
who lives so that he may know 
and who wants to know so that 
the superman may one day live. 
And so he wants his downfall. I 
love him who works and invents 
to build the house for the  
superman and prepare earth, 
animals and plants for him: for 
this is how he wants his downfall. 

Seht, ich bin ein Verkündiger des Blitzes und ein 
schwerer Tropfen aus der Wolke: dieser Blitz 
aber heisst Übermensch. 

Behold, I am a herald of lightning, and 
a heavy drop out of the cloud: but this 
lightning is called the superman. 

See, I am a herald of lightning and 
a heavy drop from the cloud: but 
this lightning is called Superman. 
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Und hier endete die erste Rede Zarathustra’s, 
welche man auch “die Vorrede” heisst: denn an 
dieser Stelle unterbrach ihn das Geschrei und 
die Lust der Menge. “Gieb uns diesen letzten 
Menschen, oh Zarathustra,—so riefen 
sie—mache uns zu diesen letzten Menschen! So 
schenken wir dir den Übermenschen!” Und alles 
Volk jubelte und schnalzte mit der Zunge.  
Zarathustra aber wurde traurig und sagte zu 
seinem Herzen: 

And here ended the first speech of 
Zarathustra, which is also called “the 
preface”: for at this point the shouting 
and the lust of the crowd interrupted 
him. “Give us this last man, O  
Zarathustra,-so they cried-make us 
these last men! Thus we give thee the 
superman!” And all the people  
rejoiced and clicked their tongues.  
But Zarathustra became sad and said 
to his heart: 

And this is where Zarathustra’s 
first speech ended, which is also 
called “the preface”: because at 
this point he was interrupted by 
the shouting and the lust of the 
crowd. 
“Give us these last people, O  
Zarathustra,—so they  
cried—make us these last people! 
So we give you the  
supermen!” And all the people 
cheered and clicked their tongues. 
But Zarathustra was sad and said 
to his heart: 

Ich will die Menschen den Sinn ihres Seins  
lehren: welcher ist der Übermensch, der Blitz 
aus der dunklen Wolke Mensch. 

I will teach people the meaning of 
their being: which is the superman, the 
lightning from the dark cloud man. 

I want to teach people the  
meaning of their being: who is 
the superman, the lightning from 
the dark cloud man. 

Den Schaffenden, den Erntenden, den  
Feiernden will ich mich zugesellen: den  
Regenbogen will ich ihnen zeigen und alle die 
Treppen des Übermenschen. 

I will join the creators, the reapers, the 
celebrators: I will show them the  
rainbow and all the stairs of the  
superman. 

I want to join the creators, the 
harvesters, the celebrants: I want 
to show them the rainbow and all 
the stairs of the superman. 

Ich gehe nicht euren Weg, ihr Verächter des 
Leibes! Ihr seid mir keine Brücken zum  
Übermenschen!— 

I do not go your way, you despisers of 
the body! You are not bridges to the 
superhuman for me! 

I am not going your way, you 
despisers of the body! You are no 
bridges to the superman for me! - 

Es ist nicht genug, dass ihr euch mit Dem 
versöhnt, den ihr tödtet. Eure Traurigkeit sei 
Liebe zum Übermenschen: so rechtfertigt ihr 
euer Noch-Leben! 

It is not enough that you reconcile 
yourselves with the one you killed. Let 
your sadness be love for the superman: 
thus you justify your still life! 

It is not enough that you are  
reconciled to the one you killed. 
Your sadness be love for the  
superman: this is how you  
justify your still-life! 

Dort, wo der Staat aufhört,—so seht mir doch 
hin, meine Brüder! Seht ihr ihn nicht, den  
Regenbogen und die Brücken des  
Übermenschen?— 

There, where the state ends,-so look at 
me, my brothers! Do you not see it, the 
rainbow and the bridges of the  
superman? 

Where the state ends, look at me, 
my brothers! Do you not see him, 
the rainbow and the bridges of 
the superman? 

Du kannst dich für deinen Freund nicht schön 
genug putzen: denn du sollst ihm ein Pfeil und 
eine Sehnsucht nach dem Übermenschen sein. 

You cannot prettify yourself enough 
for your friend: for you shall be to him 
an arrow and a desire of the  
superhuman. 

You cannot clean yourself nicely 
enough for your friend: for you 
should be an arrow to him and a 
longing for the superman. 

Nicht den Nächsten lehre ich euch, sondern den 
Freund. Der Freund sei euch das Fest der Erde 
und ein Vorgefühl des Übermenschen. 

I do not teach you the neighbor, but 
the friend. Let the friend be to you the 
feast of the earth and a foreshadowing 
of the superman. 

I do not teach you your neighbor, 
but your friend. The friend is to 
you the festival of the earth and a 
foretaste of the superman. 

Die Zukunft und das Fernste sei dir die Ursache 
deines Heute: in deinem Freunde sollst du den 
Übermenschen als deine Ursache lieben. 

Let the future and the farthest things 
be the cause of your today: in your 
friend you shall love the superman  
as your cause. 

Let the future and the most  
distant be the cause of your  
today: in your friends you should 
love the superman as your cause. 
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Der Strahl eines Sternes glänze in eurer Liebe! 
Eure Hoffnung heisse: “möge ich den  
Übermenschen gebären!” 

The ray of a star shine in your love! 
Your hope is: “May I give birth to the 
superman”! 

Shine the ray of a star in your 
love! Your hope is: “may I give 
birth to the superman!” 

Bitterniss ist im Kelch auch der besten Liebe: so 
macht sie Sehnsucht zum Übermenschen, so 
macht sie Durst dir, dem Schaffenden! 
Durst dem Schaffenden, Pfeil und Sehnsucht 
zum Übermenschen: sprich, mein Bruder, ist 
diess dein Wille zur Ehe? 

Bitterness is in the cup even of the best 
love: so it makes longing to the  
superhuman, so it makes thirst to  
you, the creator! 
Thirst for the creator, arrow and  
longing for the superman: say, my 
brother, is this your will for marriage? 

There is bitterness in the chalice 
of even the best love: this is how 
longing makes you superman, 
how it makes you thirsty, the 
creator! Thirst for the creative, 
arrow and longing for the  
superman: speak, my brother, is 
this your will to marriage? 

Ihr Einsamen von heute, ihr Ausscheidenden, 
ihr sollt einst ein Volk sein: aus euch, die ihr 
euch selber auswähltet, soll ein auserwähltes 
Volk erwachsen:—und aus ihm der  
Übermensch. 

You lonely ones of today, you who 
have left, you shall one day be a 
people: from you, who chose  
yourselves, shall grow a chosen 
people:-and from it the superman. 

You lonely people of today, you 
departing, you shall one day be a 
people: out of you, who have 
chosen yourselves, a chosen 
people shall grow: and out of 
them the superman. 

Und das ist der grosse Mittag, da der Mensch auf 
der Mitte seiner Bahn steht zwischen Thier und 
Übermensch und seinen Weg zum Abende als 
seine höchste Hoffnung feiert: denn es ist der 
Weg zu einem neuen Morgen. 
Alsda wird sich der Untergehende selber segnen, 
dass er ein Hinübergehender sei; und die Sonne 
seiner Erkenntniss wird ihm im Mittage stehn. 
“Todt sind alle Götter: nun wollen wir, dass der 
Übermensch lebe.”—diess sei einst am grossen 
Mittage unser letzter Wille!— 
Einst sagte man Gott, wenn man auf ferne Meere 
blickte; nun aber lehrte ich euch sagen:  
Übermensch. 
Gott ist eine Muthmaassung; aber ich will, dass 
euer Muthmaassen nicht weiter reiche, als euer 
schaffender Wille. 
Könntet ihr einen Gott schaffen?—So schweigt 
mir doch von allen Göttern! Wohl aber könntet 
ihr den Übermenschen schaffen. 
Nicht ihr vielleicht selber, meine Brüder! Aber 
zu Vätern und Vorfahren könntet ihr euch  
umschaffen des Übermenschen: und  
Diess sei euer bestes Schaffen!— 

And that is the great noon, when man 
stands in the middle of his course  
between animal and superhuman and 
celebrates his way to the evening as his 
highest hope: for it is the way to a new 
morning. 
There the sinking man will bless  
himself that he is a passing man; and 
the sun of his knowledge will stand for 
him in the noon. 
“All the gods are dead: now we want 
the superman to live”-this will be our 
last will and testament at the great 
noon! 
Once one said God when one looked at 
distant seas; but now I teach you to say 
Übermensch. 
God is a measure of courage; but I do 
not want your measure of courage to 
reach further than your creative will. 
Could you create a god?-so keep silent 
to me about all gods! But you could 
create the superman. 
Not perhaps you yourselves, my 
brothers! But to fathers and ancestors 
you could re-create the superman: and 
this be your best creation! 

And that is the great noon, when 
man stands in the middle of his 
path between animal and  
superman and celebrates his way 
to evening as his highest hope: for 
it is the way to a new morning. 
Then the person who goes under 
will bless himself that he is a man 
who passes over; and the sun of 
his knowledge will stand him at 
noon. “All gods are dead: now we 
want the superman to live.”—this 
is our last will one day at big 
noon!— 
Once you said God when you 
looked at distant seas; but now I 
have taught you to say: Superman. 
God is a presumption; but I want 
your conjecture to go no further 
than your creative will. 
Could you create a god?—So keep 
silent about all gods! But you 
could create the superman.  
Perhaps not you, my brothers! 
But you could transform  
yourselves into fathers and  
ancestors of the superman: and let 
this be your best work!— 

Des Übermenschen Schönheit kam zu mir als 
Schatten. Ach, meine Brüder! Was gehen mich 
noch—die Götter an!— 

The superman’s beauty came to me as 
a shadow. Ah, my brothers! What else 
do the gods concern me? 

The beauty of the superman came 
to me as a shadow. Oh my  
brothers! What concern of  
me—the gods! — 
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Niemals noch gab es einen Übermenschen. 
Nackt sah ich Beide, den grössten und den 
kleinsten Menschen:— 

Never yet there was a superhuman. 
Naked I saw both, the biggest and the 
smallest man: —. 

There has never been a  
superman. Naked I saw both the 
tallest and the smallest person: — 

Und sie sollen es auch nicht werden! Was wäre 
denn meine Liebe zum Übermenschen, wenn 
ich anders spräche? 

And they shall not become it either! 
What then would be my love for the 
superhuman if I spoke differently? 

And they shouldn’t be either! 
What would my love for the  
superman be if I spoke  
differently? 

Wahrlich, immer zieht es uns hinan—nämlich 
zum Reich der Wolken: auf diese setzen wir  
unsre bunten Bälge und heissen sie dann Götter 
und Übermenschen:— 
Sind sie doch gerade leicht genug für diese 
Stühle!—alle diese Götter und Übermenschen. 
 

Truly, we are always drawn to the 
realm of the clouds: on these we place 
our colorful brats and then call them 
gods and supermen. 
They are just light enough for these 
chairs!-all these gods and supermen. 

Truly, we are always drawn to the 
realm of the clouds: on these we 
put our colored skins and then 
call them gods and superman Are 
they just light enough for these 
chairs! —All these gods and  
supermen. 

Denn dass dem Übermenschen sein Drache 
nicht fehle, der Über-Drache, der seiner würdig 
ist: dazu muss viel heisse Sonne noch auf  
feuchten Urwald glühen! 

For that the superhuman does not lack 
his dragon, the superdragon worthy of 
him: for this much hot sun must still 
glow on damp primeval forest! 

Because that the superman is not 
lacking its dragon, the  
supra-dragon, who is worthy of it: 
for this a lot of hot sun has to 
glow on the damp jungle! 

So fremd seid ihr dem Grossen mit eurer Seele, 
dass euch der Übermensch furchtbar sein würde 
in seiner Güte! 
Und ihr Weisen und Wissenden, ihr würdet vor 
dem Sonnenbrande der Weisheit flüchten, in 
dem der Übermensch mit Lust seine Nacktheit 
badet! 
Ihr höchsten Menschen, denen mein Auge  
begegnete! das ist mein Zweifel an euch und 
mein heimliches Lachen: ich rathe, ihr würdet 
meinen Übermenschen—Teufel heissen! 
Ach, ich ward dieser Höchsten und Besten 
müde: aus ihrer “Höhe” verlangte mich hinauf, 
hinaus, hinweg zu dem Übermenschen! 

So foreign are you to the Great with 
your soul, that the superman would  
be terrible to you in his goodness! 
And you wise and knowing, you would 
flee from the sunburn of wisdom, in 
which the superman bathes with  
pleasure his nakedness! 
You highest men, whom my eye met! 
this is my doubt about you and my 
secret laughter: I guess, you would call 
my superhuman devil! 
Alas, I was tired of these highest and 
best: from their “height” I longed up, 
out, away to the superman! 

Your soul is so alien to the great 
that the superman would be  
terrible to you in his goodness! 
And you wise and knowing, you 
would flee from the sunburn of 
wisdom in which the superman 
bathes his nakedness with  
pleasure! 
Dearest people my eye met! This 
is my doubt about you and my  
secret laugh: I advise you would 
be called my superhuman— 
devil! Oh, I got tired of these 
highest and best: from their 
“height” I longed to go up, out, 
away to the superman! 

Dort war’s auch, wo ich das Wort “Übermensch” 
vom Wege auflas, und dass der Mensch Etwas 
sei, das überwunden werden müsse, 

It was there that I picked up the word 
“superman” from the path and that 
man was something that had to be 
overcome, 

It was there that I read the word 
“Übermensch” off the path, and 
that man was something that had 
to be overcome 

Also rathe ich allen Redlichen; und was wäre 
denn meine Liebe zum Übermenschen und zu 
Allem, was kommen soll, wenn ich anders riethe 
und redete! 

So I advise all the righteous; and what 
would my love for the superman and 
for all that is to come be if I advised 
and spoke otherwise! 

So I advise all who are honest; 
and what would my love for the 
superman and for everything that 
should come if I advised and 
spoke differently! 

—dass ich wieder das Wort spreche vom grossen 
Erden- und Menschen-Mittage, dass ich wieder 
den Menschen den Übermenschen künde. 

-that I again speak the word of the 
great earth and human midday, that I 
again proclaim the superman to the 
people. 

That I again speak the word of 
the great earth and human  
midday, that I again proclaim the 
people to the superman. 

https://doi.org/10.4236/als.2022.104031


A. Mastroniani 
 

 

DOI: 10.4236/als.2022.104031 397 Advances in Literary Study 
 

Continued 

Wohlan! Wohlauf! Ihr höheren Menschen! Nun 
erst kreisst der Berg der Menschen-Zukunft. 
Gott starb: nun wollen wir,—dass der  
Übermensch lebe. 

Come on! Come on! You higher 
people! Only now the mountain of 
man’s future circles. God died: now we 
want,-that the superman lives. 

Well! Well run! You higher 
people! Only now does the 
mountain of the human future 
circle. God died: now we  
want - that the superman live. 

Der Übermensch liegt mir am Herzen, der ist 
mein Erstes und Einziges,—und nicht der 
Mensch: nicht der Nächste, nicht der Ärmste, 
nicht der Leidendste, nicht der Beste— 

The superman is close to my heart, he 
is my first and only thing, and not 
man: not the neighbor, not the  
poorest, not the most suffering,  
not the best-. 

The superman is close to my 
heart, he is my first and only,  
and not the person: not the next, 
not the poorest, not the most 
suffering, not the best  

Diese Herrn von Heute überwindet mir, oh 
meine Brüder,—diese kleinen Leute: die sind  
des Übermenschen grösste Gefahr! 

These gentlemen of today overcome 
me, O my brothers,-these little people: 
they are the superman’s greatest  
danger! 

I overcome these gentlemen of 
today, oh my brothers, these little 
people: they are the greatest dan-
ger of the superman! 

“Der Mensch muss besser und böser  
warden” —so lehre ich. Das Böseste ist nöthig 
zu des Übermenschen Bestem. 

“Man must become better and more 
evil”—so I teach. The most evil is  
necessary for the best of the  
superhuman. 

“Man must get better and worse” 
—that’s how I teach. The worst is 
necessary for the best of the  
superman. 
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