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Abstract 
The ignored curriculum is one of important elements in the curriculum that the design of this con- 
cept has led to reduce a superficial look at measures to curriculum. Ignored curriculum not only in 
the design but also should be considered at the implementation level. The present study examined 
the experiences of teachers in general education from ignored curriculum in higher education and 
this study was done by qualitative research and its approach was interpretive phenomenology. In 
this regard, semi-structured interviews were conducted with twenty-six teachers of general edu- 
cation courses and the data obtained from these interviews were analyzed by using phenomenol- 
ogy of Smith. Three major themes from ignored curriculum, were found from the experience of 
teachers including 1) lack of attention to requirements which consists of three sub-categories: in 
attention to the needs of the learner, the needs and demands of everyday life and the needs of ex- 
perts; 2) lack of attention to content; 3) run into problems involving the four sub-problems of 
teaching, evaluation time, space and assessment. The teachers during the training and imple- 
menting courses have gained a lot of experience from the ignored curriculum that had impact on 
their perception. Planners are familiar with academics experiences and identify ignored curricu- 
lum of general education courses and emphasized on how they understand the main goals of gen- 
eral education courses and made it meaningful and they had a main role in eliminating the flaws of 
this course, and enhance the effectiveness of them. In summary, the results obtained from the 
study were that general education courses, do not address the needs of learners. These require- 
ments include of three sub-categories: inattention to the needs of the learner, routine needs and 
professionals. Also, courses have less attention to content. And there are problems such as diffi- 
culties in teaching this lesson, time, space and evaluation. 
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1. Introduction 
The curriculum includes general education components which are not belong to a particular field of knowledge. 
Although the dimensions formed of the various areas of human knowledge, the term “public education” shows 
that it is only for particular field of science and it is considered for all learners and students. 

In definition, it can be say that curriculum programs in public higher education as a formal part of the under 
graduate courses that presented to all students alongside the main course [1]. General courses are included for- 
eign language, physical education and family planning, Persian literature and Islamic studies. 

Religion course is as a general education course belonging to all disciplines in the universities of Iran and 
presented in 5 trends in theoretical foundations of Islam, Islamic ethics, Islamic history and Islamic civilization 
and familiar with Islamic sources; and 12 units of the 32 units will be optional; and students should be able to 
choose from 12 units of general education 32 units offered courses [2]. 

Curriculum, teaching and learning activities make it possible to achieve learning goals. The curriculum in- 
cludes a variety of formal curriculum, hidden, and ignored. Among those who have attempted to introduce a va- 
riety of curricula, it can be mention Eisner [3] that is divided into the Explcit, program Emplcitor Null. 

Eisner in his debate argued that those things that students learn by explicit curriculum are much smaller than 
they learn by implicit or hidden curriculum. He also noted that there are things that the school curriculum refuse 
to teach them. 

Accordingly, Eisner believe that the basis for ignored curriculum included the knowledge and values that 
schools do not attempt to teach them. Although it may be more valuable than the things that are taught by the 
school [4]. 

One of the most frequently discussed and controversial aspects which have long formed the heart of problems 
in curriculum is that what things should be taught in schools? Which subject or content is valuable? 

What criteria should be used in selecting topics for inclusion in the curriculum, and finally, who should be 
involved in this process? 

All of these questions revolve around a fundamental issue and it is the needs assessment and its use in the 
curriculum [5]. This needs assessment process cause to preparation of programs that provide students with the 
educational system for teaching and learning in the curricula of formal (explicit) curriculum. 

In this regard, it is important to remove the attention of practitioners and decision makers curriculum to reflect 
and think about what the agenda of the education system and formal explicit curriculum. Null curriculum, 
blacked out, unproductive and neglected are translations that used as synonym against null curriculum. Curricu- 
lum thinkers have been mentioned to a variety of curricula. 

Although often different titles have been used by the same meaning but we cannot deny successful efforts to 
identify and introduce the types of curriculum specialists in this field [6]. Ignored curriculum by Eisner includes 
in terms of knowledge and values that’ schools do not attempt to train them though their value and maybe they 
have higher value than things taught in the school. 

In Eisner analysis of activities in the school in introducing ignored curriculum, the subject has attracted the 
attention of other scholars [7]. Also Goodlad [8] discussed the concept and “Nadingez” and “Sorton” in 1986 
have focused on this topic. Unspoken or unnoticed curriculum itself is divided into two categories: implicit and 
explicit. 

It is intended to be diagnosed and treated by the examination syllabus, because as we confront illnesses in 
healthy people, the signs are hidden, as in the case of cancer, especially in view of the surface, has no signs or 
symptoms. 

Strategy exploration in depth review of curriculum areas is planned and implemented. Additional important 
point that needs to be considered carefully is that how this topic is updated and suits to time that inform us from 
impotence of curriculum. Explicit unspoken or ignored curriculum perhaps can be introduced by deleted pro- 
gram. In this aspect of program, some items arises which has been avoided due to the arrival of the curriculum. 
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In fact, what kind of things that should be present in the curriculum, but due to ignorance and negligence of 
has been deleted in education [9]. The unspoken or ignored curriculum basically doesn’t happen and is deleted 
and the lack of it is clear in official curriculum. This topic can be set aside, consciously or without knowing the 
agenda. So unspoken or ignored means what is not exist, but really should (or could) be. 

This concept has a negative and deprivation impact. Therefore, the discussion of the curriculum is a very se- 
rious matter. Therefore, the education system needs to go away from tradition and habit, and due to the fluidity 
and dynamic curriculum, according to the requirements when—where—social—political—economic and shall 
monitor the curriculum. 

The main message of this curriculum (ignored) is that the dialogue between what is and is not continue and 
involved in systematic curriculum to compel critical thinking and refresh in this category [8]. 

2. Literature 
In this regard, there aren’t direct researches, so it would be mention to indirect researches in this field: Safarna- 
vade [10] conducted the research in the social studies curriculum in guide school and pointed to the ignored cur- 
riculum as distinct the planned curriculum from ideal curriculum that didn’t enter to planned curriculum delibe- 
rately or undeliberately. 

He compared that’s what the social studies curriculum and what is expected and provide evidences that there 
are differences between the two. This difference is introduced as ignored curriculum. He also compares the so- 
cial studies program in students with an interest in the concepts of harmony, life skills and familiarity with the 
institutions of rural life among the issues raised in the public education curriculum as ignored topics in social 
studies curriculum. 

Levine [11] expressed in the study entitled “The gaps in the curriculum of business education”: there is not 
coordination among those planning, implementation and experience and teachers, industrial people and academ- 
ic members have different attitudes about neglected areas of learning in the curriculum in Iran and put entrepre- 
neurship as his axis and notes that our educational system must take an entrepreneurial approach that to- 
non-entrepreneurial educational system dot give opportunity to reveal the talent and creativity of children and 
concludes that national attitudes to entrepreneurship as essential for the determination of the international sys- 
tem, and then analysis Iran’s high school writing curriculum Human sciences based on two common ways it 
means explicit and implicit ways to describe the objective and the method of inference and presents an index 
about ignored components Safarnavade [12] conducted the research in the social studies curriculum in guide 
school and pointed to the ignored curriculum as distinct the planned curriculum from ideal curriculum that 
didn’t enter to planned curriculum deliberately or undeliberately. He compared that’s what the social studies 
curriculum and what is expected and provide evidences that there are differences between the two. This differ- 
ence is introduced as ignored curriculum. He also compares the social studies program in students with an inter- 
est in the concepts of harmony, life skills and familiarity with the institutions of rural life among the issues 
raised in the public education curriculum as ignored topics in social studies curriculum. 

A study by Arefi [1] entitled “Necessity of improvement in General Courses of Course Curriculum in Master 
of the students’ view of Sciences, Humanities and the Faculty of Engineering and academic members of Be- 
heshti University” was performed. Based on the identified results, the general education curriculum from the 
perspective of students and faculty is essential to reduce the number of courses in Islamic Studies and Review 
the content and titles of courses and optional courses chosen from the university were the higher priority in stu- 
dents. 

The perceived about the lack of Islamic Studies courses success in achieving its objectives and implementa- 
tion of these lessons and also provide special importance of these lessons in life and students’ work and not ex- 
plained properly functioning can the reasons for the high volume of student requests to reduce the number of 
units of theology courses. In this study, there aren’t significant differences between students in different courses 
like basic sciences, humanities, and engineering. One study have been done by Majidi and Fatehi [13] entitled 
“Students’ attitudes toward organized religion course at Tehran University program” and has reached the fol- 
lowing conclusions: 

1) Religion Course content to be written in a form that these lessons can have role in students’ leader thought. 
2) Just over a third of the students have positive attitudes in three variables of updating religion course content 
than beliefs questions and political, deepening religious belief, regarding positive religious values and streng- 
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thening positive behavior and others have no idea or are disagree. 3) Islamic course content in terms of streng- 
thening the intellectual and practical skills. Religious and also, providing knowledge needs of students are not 
suitable. 4) Islamic course content in terms of having psychological literature, appealing and believable are not 
in a favorable condition. 

3. Methods 
This is a phenomenological study which used the experiences of Tabriz University professors in general courses 
of the ignored curriculum. Sampling was theoretical that in theoretical or purposive sampling, the researcher 
usually tries to be targeted, based on what kind of specific information, the following preliminary findings is 
required, examples selected. 

Then later on who should be elected, have already been affected by who came before and what information is 
given [14]. The interviews allow the researcher to ask the deeper questions, to give participants the opportunity 
to describe their experience with a narrative or story [15]. 

In this study the concept of ignored curriculum described to participants and a general and initial question ex- 
ist to startan interview and asked each respondent group that what factors (content) should be given for program 
planners in developing books but has been neglected, Therefore, more interviews, depending on the response of 
each professor continued. Examples of questions and emerged in the study were as follows: How familiar are 
you with the concept of null curriculum? Which are neglected factor in the courses you teach (the purpose, con- 
tent, learning activities and, ...)? In your opinion was ignored because some elements of what courses? Which 
factors are neglected in courses run? What is your problem in this course? If you are the author of this lesson, 
you’ve got to consider what the content is not included in this lesson? 

Then the participants were asked to rate 30 to 45 minutes of interview time and place to make your own de- 
termination. Interviews continued until data access in-depth, interviews were transcribed and analyzed using 
words or phrases that seemed to be related to ignored curriculum were selected. Separating content into sen- 
tences, making convert and reshape sentences was conducted separately for each interview. Further work was 
carried out to confirm the validity and reliability of data, in this case to ensure the credibility perceptions of 
teachers talking, summarizing their own, were presented and they announced their opinions about coordination 
with researchers’ idea and if there were any conflicting, perceptions of the researcher was amended. 

Tomoral considerations before starting the interview, participants were informed of the purpose and impor- 
tance of the study and participated in the study by informed consent and they were assured that the information 
obtained will be used solely for research purposes, and not be given to persons other than the researcher. 
The purpose of the research: 

Identifying the teachers’ experiences in ignored curriculum in general education courses at University of Ta- 
briz. 

Research questions: 
1) Which factors are ignored in public education? 
2) Which factors are ignored in the implementation of general education courses? 
3) What are teachers’ experiences of ignored curriculum? 

4. Findings 
Based on the interviews that were conducted in order to answer the research questions the following categories 
were obtained, which include teachers’ experiences of the curriculum in general education courses in academic 
units. The concept implies that teachers have the particular experiences of general education courses in univer- 
sity. Then, as shown by the experiences of teachers of general education courses were the overall experience. 
Here factors mentioned that obtained from ignored curriculum: A scan be seen, the teachers’ experiences of the 
curriculum was divided into three main themes, which obtained results has been expressed. 1) Lack of attention 
to requirements, which consists of three sub-categories: inattention to the needs of the learner, routine needs and 
professionals: participants stated that in this course less attention has been given to widespread interest and stu- 
dent is idle due to lack of time in the classes and at the end of each chapter, practical activity put regarding 
learners’ interests and students can have activity in fields of their interest and also, there is no attention to the 
daily needs of students and issues such as benefit of prayer, gossip, slander, and other current issues that stu- 
dents face with them and there are social issues that students are dealing with it and students of religion (Shia 
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and Sunni) have certain beliefs that should be considered in the compilation of the book. 
This course is considered to be in everyday issues and concerns and there’s more to be dealt with difficulties 

encountered by students morally. 
In compiling this book, particularly the interpretation of the Koran that is leading people to live, there would 

be attention to learners’ needs. 
The participants expressed that they will try to compile a book of prominent experts and use scholars ones and 

it is better used qualified teachers’ experiences in compilation of the book. 
In compiling this book, it should be used better qualified teachers and a group of professional writers just for 

a special religion book and should be considered the nature and needs of them. 
2) Lack of attention to the content: About the content, the majority of participants expressed that there would 

be attention to the book’s content during compilation that is sometimes overlooked. Participants expressed that 
the content is repetitive and uniform and there should be trying to remove duplicate content and book are drawn 
regarding the objectives of the courses because occasionally observed that some lessons become away from their 
original goals, and try to make content attractive for students and consider to functional aspect of religious book 
and content of education courses should be designed to be applicable to practical living and get out of non-attrac- 
tive form. 

“A lot of materials that is taught in college, have been studied in high school, so duplicate content should be 
removed and also many materials are not update and these shortcomings must be addressed.” 

In the course of the revolution, there is not any attention to revolution content and less attention has been 
given to external factors and policy and more attention are on the event date, so there should be enough attention 
to other character and ethnicities who have contributed to revolutionizing. 

3) Problems of implementing involved the four sub-categories of teaching, time, space and the evaluation: in 
the implementation of general education courses, the participants stated that sometimes general education 
courses overlooked by university professors or due to lack of time, the professors do not have sufficient time to 
answer questions from students and participants expressed that they would try to run the half of the question and 
answer session and doubts that are in the minds of learners and teaching should be out of teachers’ active in the 
class. 

On the role of teachers, the participants expressed that much attention should be on teachers and their selec-
tion and try to select teachers who are professional. Because the teachers are as a paradigm in general education 
courses and also students affected by them. 

In relation to time, the time must be increase. So professors can respond to the question of learner. General 
education courses are taught mostly in unsuitable time and also try to consider to regulation of presenting some 
courses for example Thoughts 1 & 2 presented in one year distance because of relationship among discussions 
rather than student pass Thought 1 in Semester 1 and Thought 2 in his sixth semester. 

Also the participants stated that the other important factor that did not notice at all, is the large number of 
students in the class that this large number remove possible questions and answers among the learners, and it is 
boring for the most students. We are trying to teach the proper tools and training and try to teach general courses 
at the appropriate time that is neglected. 

“Most of these courses must be paid to the question and answer sessions and feedback from students and pro- 
fessors should try to enforce the students’ belief and guide them so that they do not forget the main aim of gen- 
eral courses.” 

Participants stated that another factor which neglected in general education and it is important is that students 
in this course are only think to pass and the purpose of students in these courses is gain a score and this matter 
should be considered and change creates in evaluation method. 

“Students with any culture, religion or belief, pass public courses just for gaining score and they do not pay 
attention to its functional content.” 

5. Discussion 
The aim of this study was to investigate teachers’ perceptions toward ignored curriculum and it was conducted 
by the phenomenological approach and by using qualitative research. The results indicated that from the pers-
pective of the participants in this study, general course is one of the most important lessons that should have 
more attention to learners’ interest and makes student satisfaction and also students expressed that a group of 
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professional experts regarded to develop books for general education courses in order to identify students’ needs 
and also identify such everyday issues that surround learners and get help from the professors who teach these 
courses. According to Shugrunsky [11], it can be said that to avoid ignored curriculum, there should be ex- 
amined all aspects of the curriculum. 

Fathi & Momeni [6] stated that the issue regarding the motivations, interests, needs, attitudes and experiences 
of students is a major factor in curriculum planning and this factor that facilitate the teaching process-learning is 
regarded as the basic function of the system of higher education. Safarnevadeh [10] said that one way to consis- 
tently compare ignored curriculum with social, cultural, economic, political is when we find that their compati- 
bility. 

This finding is in line with Aghajani [16] who states the general curriculum should be appropriate with the 
political, social, moral society that young people need in today’s world and can be avoided to discuss about im- 
plicit problems and also in a line with findings of Majidi and Fatehi [13] who concluded that Islamic courses 
must be written in a form that can be guidance for leaders and students. 

The participants expressed that content is non-attractive and repetitive, so professionals in general courses 
must try to delete them and pay attention to religious courses’ purpose. 

According to Safarnevadeh [10], the first point to note in ignored curriculum is that we must be cautious 
about the selection of curriculum content and replace them. The second issue is that in considering ignored cur- 
riculum that encourages us to examine educational goals and select objectives that can be identified in content. 

Know one of the most important issues in the course of planning curriculum is pay attention to modernize and 
revise in lesson plan and coordinate the content and methods of teaching with changing and uncertain conditions. 
This finding is consistent with Majidi and Fatehi [13] finding who express that: 

1) Slightly more than one-third of the teachers have positive ideas about three variables of updating ingeneral 
course content than their beliefs and political questions. Deepening religious beliefs and training positive values 
of religious, spiritual dimensions and strengthening positive behavior and others don’t have any idea or are dis- 
agree 

2) Content of basic course in terms of strengthening the intellectual and practical skills for students are not 
suitable. 

3) Basic course content in terms of having fluency literature and appealing is not in a favorable condition. The 
findings revealed that general education courses in terms of implementing faced with some problems such as 
teaching, time, space and evaluations. From the participants’ perspective, teaching methods should not be just 
speaking by teacher because of the high volume of books and lack of time, so the amount of content will be re-
duce for holding a question and answer session. 

And students can ask their questions, and also be careful in selecting teachers for general courses who don’t 
have certain biases and pay attention to the needs of learners by patience and clear doubts from their minds be- 
cause teacher acts as a model in the class. But sometimes due to the lack of time and large content of books, 
teacher cannot do his duty. Teachers’ behavior and teaching are the most important factors in hidden curriculum 
that will affect on the attitude of students. 

Courses should be taught in terms of time, for example 12 to 2 or 2 to 4 hours are not right time to deliver 
these lessons. And it is better have more attention to the general course. About the classrooms pace, participants 
stated that there is no training for courses such as projector and there are large number of students in general 
education classes which one of the factors that are not taken into consideration. 

Parsa & Saati [17] stated about teaching and teachers’ role, so teaching is one way to facilitate learning and  
teachers are eager to develop students’ skills in thinking. But by tendency to speech and emphasize on concepts 
cause decline in learning standard levels. Academic members have major responsibility toward student learning 
and should undertake lifelong learning in themselves. But because teachers tend to focus on the ways of know- 
ledge transfer within a certain range of domain to the minds of students, increased students’ desire and attach- 
ment to teachers, lead to more serious difficulties to their learning. 

These findings are consistent with the results of the Izadi [2] who has stated that the following results: 1) 
There would be little attention to general education courses that offered by some authorities and lack of their 
presentation in appropriate hours for learners and in the poor environment; 2) Pay less tuition to teachers of 
general education courses than other courses which cause teachers have less attention to this course; 3) Present- 
ing general course with a very high number of students, although students are required to exploit favorable con- 
ditions. Also, they are in line with Aghajani [16] results which are as follows: 1) Professor should exploit bila- 
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teral, question and answer techniques instead of presenting courses as unilateral. 2) Professor, in addition to the 
scientific relationship must have the emotional relationship with students so that general courses not only put in 
the minds of students, but also affect their lives. 3) Professors expand their knowledge in the field of general 
education courses. 4) Reduce the number of students in the class in order to enhance the quality of education. 5) 
In order to study, in addition to teaching, there should be more attention to research. Also findings are consistent 
with the results of Ahmadi [18] who concluded that although science curriculum has appropriate design, it faces 
with many problems in implementation stage. They have a negative attitude toward all factors, such as course 
textbooks, teaching methods, school climate prevailing regulations, the impact of religious organization, prac-
tical aspect of theology. In this regard, Nasseri [19] expressed some factors such as lack of access to educational 
materials, pushing toward teaching, incorrect assessment and evaluation practices as important causes of failure 
in achieving the objectives and defined standards in the curriculum[20]. Mahram and colleagues [21] also argue 
that the design of questions is based on goals related to areas of lower cognitive questions, multiple choice ques- 
tions, the lack of completion of the evaluation step and density implementation which resulting anti-training in 
higher education. The results are in line with Ashrafzadeh [22] findings that the lack of appropriate evaluation 
criteria in general courses is aligned with Mahrametal findings. To explain the findings of the research, it can be 
say that some factors such as: ignored curriculum in duplicate content, lack of attention to the overall needs of 
the community, lack of content, lack of proper relationships between students and teacher to receive personal 
affairs and passive teaching methods, lack of knowledge in teachers, focusing exclusively on the use of lecture 
and maintaining relationships with other students in the class, high number of students in the classroom and lack 
of time time and less number of education courses and false assessing practices affected on students’ belief and 
attitudes towards this lesson. 
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