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Abstract 
The prevalence of school violence (SV) in public secondary schools in Kenya 
has resulted into injuries, loss of property and sometimes death. Penalties meted 
out on students ranging from fines on students, suspension or expulsion of 
students from school has been introduced in vain. Several commissions of in-
quiry have also been put in place to address this issue but not much has been 
achieved. Violence negatively affects students hence the need to identify ways 
of mitigating school violence. This study argues that to a large extent, school 
violence in public secondary schools is due to either the absence or limited use 
of transformative pedagogy (TP) which provides the learners with an oppor-
tunity for critical thinking, enables behavioural change and the inculcation of 
values hence the attainment of peaceful coexistence amongst students. Using 
Mezirow’s Transformative learning theory, the study adopted a Mixed Me-
thod Research methodology in which data was drawn from 426 respondents 
comprising 341 students and 85 teachers in 22 public secondary schools in 
Nairobi County, 28 Key informants and 7 Focus Group Discussions (FGDs). 
Data analysis was done using SPSS and N-vivo analysis techniques. The study 
found out that discussion groups and role play were the major learner cen-
tred teaching approaches used in the schools. The paper concluded that ef-
fective use of transformative pedagogical approaches positively influences 
behaviour change in students hence the attainment of a non-violent school 
community. The study recommended a review of the secondary school curri-
culum to adopt transformative teaching approaches as opposed to teacher cen-
tred learning. 
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1. Introduction 

Transformative Pedagogy shapes attitudes and equips learners with the know-
ledge and skills they require to peacefully coexist. The approaches in the context 
of peace education (PE) should ensure the experience impacts on the learners’ 
actions thereby transforming their behavior. In Kenya, SV in public secondary 
schools is on the rise, hence the need for a sustainable solution to the problem. It 
involves physical or verbal interpersonal aggression between students, by teach-
ers on their students or vice versa and destruction of school property. The spe-
cific forms of violence may include strikes and arson attacks, bullying, sexual 
harassment, corporal punishment, verbal abuse and ethnic violence. The first in-
cidence of SV was reported at Maseno school in 1908 and since then, there has 
been an upsurge of violence in public secondary schools in Kenya. Further, in 
the 1990s through to the 2000s SV has resulted into loss of lives, burning of 
schools and massive destruction of school property (Kirioba, 2012). The affected 
institutions and the government by extension, have responded by imposing pe-
nalties of various proportions ranging from closures of schools, fines, suspension 
and sometimes expulsion of students from school. In spite of the tough measures 
meted out on the students, not much has been achieved. Instead SV is still pre-
valent in public secondary schools in Kenya. Not only do students lose a lot from 
the interrupted learning but they also end up transiting into the society, after 
school, to become adults who are prone to violence and are therefore social mis-
fits. Managing the conduct of students at school through a curriculum that is 
based on transformative teaching and learning, is therefore critical because it 
eventually impacts on the larger community and vice versa. TP empowers learn-
ers with knowledge and skills to critically think of how to solve problems they 
encounter. They acquire conflict resolution skills and values such as respect and 
teamwork. TP creates space within the classroom for dialogue sothat learner-
srealise their own capacity to make a better world for all people (McAllister, 2015). 
This eventually ensures the achievement of sustainable peace, since parties in-
volved have to interact with a view to understanding each other, collaborating 
and cooperating. 

A progressive approach to managing behavior considers students’ conduct as 
manifestations of a developmental need. Further, explicit teaching of values 
such as self-regulation, conflict resolution nurtures responsible behavior (Darling- 
Hammond et al., 2020). Education is expected to provide learners with critical 
skills through which they adopt dialogue and discussion as constructive and peace-
ful means to conflict resolution in society (Pherali, 2019). In Indonesia, the school 
curriculum focuses on shaping social attitudes to inculcate values such as mutual 
respect, kindness and tolerance (Hermino, 2017). Such initiatives show that there 
exist education-based peace initiatives geared towards the elimination of SV us-
ing transformative learning. In Rwanda, where education was used for discrimi-
nation and marginalisation throughout its history it now plays a critical role in 
building up national unity and reconciliation in the post-genocide education re-
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forms. It not only contributes to the literature on education and conflict but also 
transforms the values of learners (Taka, 2020). 

Transformative learning which involves the use of pedagogy of deep listening 
as a teaching technique allows a teacher to listen deeply to learners’ internal and 
external environments, nurture a generative co-creative space for them to process 
experiences, deepen their knowledge of what is known and unknown, and man-
age any disorienting perspectives (Laryea, 2018). A state of tranquility where vi-
olence does not exist and whenever conflict arises, non-violent strategies are 
used to achieve peaceful coexistenceis achieved. This paper discusses ways in 
which the behaviour of learners could be modelled to allow for efficient and ef-
fective management of SV in public secondary schools and by extension the 
community. It argues that TP is vital for the acquisition of knowledge, skills and 
values which enables change of behavior necessary for embracing peaceful coex-
istence.  

2. Analytical Framework  

This study conceptualizes TP as a process of transmitting knowledge, values and 
skills for the transformation of behaviour to enable living in harmony and peace-
fully with oneself and others in asecure environment. It supports the develop-
ment of functional levels of emotional, psychological, and social well-being of 
learners. It is a learner-centred approach which focuses on the learner, endows 
them with the ability to influence social change and enriches their views of in-
terpersonal relationships and interactions with other members of the school 
community. The paper argues that to a large extent, the violence witnessed in 
public secondary schools have been occasioned by either the absence of or li-
mited TP in public secondary schools. If further suggests that the more innova-
tive teaching and learning approaches are used to enable the acquisition of 
knowledge and skills on peace building, the more likely the learners will embrace 
peace values and peaceful coexistence amongst them and the community. A 
classroom environment where participatory and democratic learning enabling 
learners to construct new interpretations of experiences in their world, make in-
formed choices, and demonstrate tolerance is practiced promotes peaceful coex-
istence. It also imbibes the students governing body with good leadership skills. 
This goes a long way in facilitating the overall effective governance and man-
agement of the public schools. If schools are well managed, there is bound to be 
no unrests and subsequent property damage, injuries and sometimes death of 
the learners. 

The paper has adopted Jack Mezirow’s Transformative Learning Theory to 
gain insights concerning the use of appropriate teaching and learning approach-
es to prepare learners who appreciate the value of peaceful coexistence. Trans-
formative Learning theory argues that human beings can change their behaviour 
after going through psychological and convictional processes. The theory post-
ulates that a learner’s experience is not only central but also the starting point 
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and the subject matter for transformative learning (Mezirow, 2009). Experience 
being socially constructed, can also be deconstructed and acted upon by the 
teacher engaging learners in personal reflections and group discussions through 
the stimulation of uncertainty, ambiguity, and doubt about previously taken for 
granted interpretations of various human actions. 

The second assumption is that critical reflection is the distinguishing charac-
teristic of adult learning by way of being made aware of the “uncritically assimi-
lated half-truths of conventional wisdom and power relationships. It often oc-
curs in response to an awareness of a contradiction among our thoughts, feel-
ings, and actions resulting from distorted epistemic, psychological, and soci-
olinguistic assumptions. The third is that rational discourse is the essential 
medium through which transformation is promoted and developed (Mezirow, 
2009). 

Jack Mezirow’s transformative learning theory therefore presents learning as 
involving a shift in basic principles of thought and actions. The theory explains 
how human beings use critical self-reflection to review their beliefs and expe-
riences and eventually change whatever is considered dysfunctional. The aim of 
transformative learning is therefore to encourage learners to have a mental and 
behavioral shift with the intention of influencing their value systems. The theory 
argues that learning can be acquired through self-reflection and rationality 
which results in the disruption of previous experience based on societal values, 
moral principles and parental guidance to create space for the construction of 
new ideas as communicated by the teacher based on particular delivery styles 
and content, which finally results in the learner’s behavioral change in terms of 
attitude, self-perception, and principles of moral values. Jack Mezirow in his 
theory of transformative learning argues that in addition to acquisition of know-
ledge, the learning process should entail critical reflection on issues, exploration 
of alternatives, building of competencies and integration of skills acquired into 
an individual’s way of life (Mezirow, 2009). 

Applied to this study, the theory argues that transformative learning mechan-
ism can contribute to removal or deconstruction of preexisting violent behaviour 
through transformative learning approaches of peace values, moral principles in-
volving group discussions, role plays, self-reflection that results in positive beha-
viourial change as and achieving peaceful coexistence among students/learners 
within public secondary schools in Kenya. Transformative learning therefore 
enables the inculcation of values such as mutual respect and cooperation through 
integration in the school rules and the textbooks to enable acquisition of know-
ledge for behavioural change towards attaining peaceful coexistence through 
mutual toleration of each other leading to harmonious coexistence. 

3. Methodology  

3.1. Research Design  

This study adopted a cross-sectional research design and employed a mixed me-
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thod methodology (Creswell, 2014). This approach involved a concurrent qua-
litative and quantitative approach administered through a survey questionnaire, 
Focus Group Discussions (FGDs) and observation sessions to determine the 
teaching approaches used in public secondary schools. For a more comprehen-
sive and in-depth understanding of the research problem, quantitative data and 
qualitative data was triangulated. 

The study was conducted in 10 administrative sub-counties of Nairobi County 
namely; Kasarani, Kibra, Westlands, Dagorretti, Langata, Kamkunji. Njiru, Em-
bakasi, Kamkunji and Makadara. Nairobi County was selected for being cosmo-
politan therefore prone to ethnic based violence. Secondly, because of the exis-
tence of areas such as Kibera and Mathare which are considered hotspots be-
cause of the frequent eruptions of violence whenever political disputes arise in 
Kenya.  

Respondents from seven (7) categories of schools, namely, Boys’ Boarding (BB), 
Girls’ Boarding (GB), Boys’ Day (BD), Girls’ Day (GD), Coeducational Day. (CD), 
Coeducational Day/Boarding (CD&B), and Boys’ Boarding/Day (BB&D) were 
targeted. The study employed various sampling techniques. Purposive sampling 
was used to identify Nairobi due to its heterogeneity and the fact that it possesses 
all the desired characteristics and categories from a population of 63 public sec-
ondary schools. 

Nairobi County consists of 27 Day Schools and 36 Boarding schools. Stratified 
sampling technique was used to identify public secondary schools based on the 
seven (7) categories. From each stratum, the secondary schools were further 
stratified into boys’ only and girls “only schools taking into consideration the 
fact that there is only one girls” day and one Coeducational “boarding and boys” 
day public secondary schools in this County. From each of the seven (7) catego-
ries of schools the strata/substrata was identified as follows: Boys’ Boarding 
schools (5): Girls Day school: (1); Girls’ Boarding; Boys Day School (2); Coedu-
cational Day Schools (7) Coeducational day/boarding School (1), Boys Board-
ing/day School (1). The stratification process took into consideration the diver-
sities in gender and categories of school. This technique accorded every student 
in the sample an equal chance of being selected as a participant (Bartlett et al., 
2001). Respondents were sampled from each of the identified schools. The lot-
tery method was used to select the required 30% percent from each cluster of the 
seven categories of public secondary schools.  

The total number of students in the public secondary schools within Nai-
robi County was 69,934. The sample size was determined using Krejcie-Mor- 
gan-sample-size-table which was developed by Krejcie and Morgan at confi-
dence level of 95 per cent and a margin of error of 5 per cent is 384 (Krejcie & 
Morgan, 1970). From each of the 22 schools, an average of 19 respondents 
(teachers and students) were sampled giving a total sample size of 426 res-
pondents. Based on the teacher student ratio 20% (85) of the teachers and 341 
students were interviewed. An average of four teachers per school were iden-
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tified based on their role in implementing peace education programmes in 
their respective schools. The teachers held various positions of responsibility 
in their respective schools including being class teachers, heads of department 
and club leaders. Students who participated in the study were randomly se-
lected from all the class levels, some of them were club leaders and others pre-
fects. 

The sample comprised 426 respondents, 85 teachers and 341 students drawn 
from 22 secondary schools. The sample size in the seven categories of secondary 
schools were as follows: Boys Boarding (101), Girls Boarding (90), Boys Day 
(65), Girls Day (21), and Mixed Day (116). Mixed Day/Boarding (14), and Boys 
Boarding/Day (19) as shown in Table 1. 

3.2. Data Collection and Analysis 

The following research instruments were used to collect data from a variety 
of sources: Survey Questionnaires, Key informant interviews Schedule, Focus 
Group Discussion Schedule, Non-participant Observation Guide, Content Ana- 
lysis Schedules. Data was coded, entered and cleaned ready for processing and 
analysis using descriptive statistics in Statistical Packages for Social Science 
(SPSS 21). Cross tabulations of the responses obtained were used to generate 
relevant information and to establish the general trend of findings on the var-
ious variables that were under investigation and the findings presented using  
 

Table 1. The number of respondents by category of school and sub-county. 

Name of Sub 
county 

Categories of Public Secondary schools in Nairobi County 
Number of 

Respondents Boys  
Boarding 

Girls  
Boarding 

Boys Day Girls Day Mixed Day 
Mixed Day  
& Boarding 

Boys  
Boarding/Day 

Kibra 0 0 0 0 31 0 0 31 

Kamkunji 0 0 23 0 0 14 0 37 

Embakasi 0 0 22 0 47 0 0 69 

Njiru 22 0 20 0 17 0 0 59 

Starehe 0 37 0 0 0 0 19 56 

Dagoretti 18 0 0 0 21 0 0 39 

Makadara 39 38 0 0 0 0 0 77 

Westlands 0 15 0 0 0 0 0 15 

Langata 22 0 0 0 0 0 0 22 

Kasarani 0 0 0 21 0 0 0 21 

Total 101 90 65 21 116 14 19 426 

Compiled by Author. 
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percentages and tables. 

4. Results and Discussions 

In order to establish the extent to which TP promotes peaceful coexistence 
among learners in public secondary schools, the study examined the secondary 
school curriculum for teaching approaches and peace content.  

4.1. Teaching Approaches 

Effective teaching and learning shapes attitudes and equips learners with the 
skills they require to address issues which cause conflict leading to violence. In 
order to establish if the teaching and learning approaches used by teachers pro-
mote peaceful co-existence amongst students, respondents were asked to state 
the extent to which they agreed that the methods applied by the teachers pro-
mote peaceful co-existence. Classroom observations were also conducted to ob-
serve the mode of content delivery. 

The mode of delivery is key to passing peace messages. Transformative Pe-
dagogy is learner-centred and experiential. It therefore makes use of demo-
cratic and participatory techniques such as role play, group discussions in 
which the learner is actively involved in the teaching and learning process and 
is not just a passive participant who merely listens to the teacher. It also in-
volves infusion of peace values. Employing such techniques ensures learners 
acquire problem solving skills, ability to handle problematic social dealings such 
as fights and verbal abuse which they encounter as they interact with others. It 
enhances critical thinking and enables internalization of peace values such as 
forgiveness and empathy. 

4.2. Integrating Peace Education Content during Teaching and 
Learning Sessions 

The study inquired from the respondents the extent to which they agreed or 
did not agree that PE Content was integrated during the teaching and learn-
ing sessions. Cross tabulation by class levels provided results as shown in Ta-
ble 2. 

Table 2 illustrates that 74.4% agreed and 15.3% disagreed that teachers inte-
grated PE content. On average, form two students at 21.6% presented the highest 
proportion of respondents who agreed that teachers integrate peace content 
during the teaching and learning sessions followed by Form Four students at 
19.8% and the least being Form Threes at 15.6%. It was necessary to find out 
why although a large percentage of informants reported that teachers used teach-
ing approaches which promote peaceful coexistence, violence was still prevalent 
in secondary schools. FGDs held with students and interviews with the school 
principals revealed that the reason why these learners were involved in violence 
in spite of their teachers infusing PE content during the lessons is that the mode 
of delivery was ineffective.  

https://doi.org/10.4236/jss.2020.87004


O. A. Opere et al. 
 

 
DOI: 10.4236/jss.2020.87004 42 Open Journal of Social Sciences 
 

Table 2. Integration of peace education content during teaching and learning sessions. 

Do teachers include PE content during teaching and learning sessions? 

Level of Agreement 
Class 

Total 
Form 1 Form 2 Form 3 Form 4 

Strongly Agree 
26 40 26 25 117 

7.8% 12.0% 7.8% 7.5% 35.1% 

Agree 
32 32 26 41 131 

9.6% 9.6% 7.8% 12.3% 39.3% 

Undecided 
8 3 13 10 34 

2.4% 0.9% 3.9% 3.0% 10.2% 

Disagree 
4 4 9 11 28 

1.2% 1.2% 2.7% 3.3% 8.4% 

Strongly Disagree 
1 2 8 12 23 

0.3% 0.6% 2.4% 3.6% 6.9% 

Total 
71 81 82 99 333 

21.3% 24.3% 24.6% 29.7% 100.0% 

 
The discussants were of the opinion that the peace values were not explicitly 

highlighted and no effort was made to relate the content to their day to day lives 
in a manner that they could resonate with the PE content. The school principals 
who commented on this laid blame on an education system which is not value 
based but instead examination orientated and therefore teaching happened for 
the sake of learners passing examinations but not to mould their characters into 
respectful and emphatic human beings. One of the school principals said: 

“Teachers are dedicated to ensure the syllabus is covered in time for revi-
sion so that students can pass examinations. They are unable to focus on 
instilling moral values at the expense of teaching examinable subjects’’ (Key 
informant, Secondary School Principal, BB School, 1st August, 2018). 

These views explain why SV is prevalent in spite of what the informants con-
sider an effort by the teachers to incorporate PE content as they teach. This is 
consistent with revelations in a study to determine the effects of integrating PE 
in the Nigeria education system, which concluded that mainstreaming PE con-
tent into the curriculum requires the use of peace based instructional methods 
and strategies. Such methods and strategies are geared towards promoting in-
teractive learning processes such as peer teaching, mediation and problem solv-
ing (Olowo, 2016). It is evident from the findings that the realization that learn-
ing is deeper and impactful when concepts are substantiated with relevant real 
life examples and learners are given an opportunity to reflect upon whatever 
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they have been taught is lacking. 

4.3. Mode of Delivery of Peace Education Content 

The mode of delivery of messages or concepts which promote peace is key. 
Teachers play a vital role in engaging learners in interactions which enable criti-
cal thinking. The study sought to find out if the method of delivery of PE con-
tent by teachers promotes peaceful coexistence. The respondents were asked to 
state the extent to which they agreed or not with the assertion that the mode of 
delivery of the PE content promotes peaceful co-existence. The responses by 
school categories were cross tabulated and results shown in Table 3. 

Table 3 shows that only 25% of the respondents felt that the mode of delivery 
of content used by teachers promote peaceful coexistence while 57.4% disagreed. 
Out of those who felt that the mode of delivery promotes peaceful co-existence, 
at 16.9% were in coeducational day schools followed by boys’ boarding at 13.5% 
and girls’ boarding at 10.8%. Bearingin mind that prevalence of violence is said 
to be high in coeducational schools (Opere et al., 2019) this finding shows that 
PE content although available, was not being delivered appropriately to enable 
positive change of behavior. The study further set out to find out the perceptions 
of learners at various class levels on whether the mode of delivery of PE content 
promotes peaceful coexistence. They were asked whether the mode of delivery of 
PE content promotes peaceful coexistence. Table 4 and Figure 1 illustrates the 
responses. 
 
Table 3. Mode of delivery of peace education content. 

Level of  
Agreement 

Category of School 
Total 

BB GB BD GD CD CD&B BB&D 

Strongly Agree 
6 14 4 2 9 1 1 37 

1.5% 3.4% 1.0% 0.5% 2.2% 0.2% 0.2% 9.1% 

Agree 
21 11 8 2 15 2 6 65 

5.1% 2.7% 2.0% 0.5% 3.7% 0.5% 1.5% 15.9% 

Undecided 
12 16 12 5 21 3 3 72 

2.9% 3.9% 2.9% 1.2% 5.1% 0.7% 0.7% 17.6% 

Disagree 
27 27 22 8 42 5 4 135 

6.6% 6.6% 5.4% 2.0% 10.3% 1.2% 1.0% 33.1% 

Strongly Disagree 
28 17 19 4 25 3 3 99 

6.9% 4.2% 4.7% 1.0% 6.1% 0.7% 0.7% 24.3% 

Total 
94 85 65 21 112 14 17 408 

23.0% 20.8% 15.9% 5.1% 27.5% 3.4% 4.2% 100.0% 

BB—Boys’ Boarding; GB—Girls’ Boarding; BD—Boys’ Day; GD—Girls’ Day; CD—Coeducational day; 
CDD&B—Coeducational Day & Boarding; BB&D—Boys’ Boarding & Day. 

https://doi.org/10.4236/jss.2020.87004


O. A. Opere et al. 
 

 
DOI: 10.4236/jss.2020.87004 44 Open Journal of Social Sciences 
 

 
Figure 1. The mode of delivery of peace education content promotes peaceful co-existence. 

 
Table 4. Perceptions of students on the mode of delivery of peace education content. 

Level of Agreement 
Class levels 

Total 
Form 1 Form 2 Form 3 Form 4 

Strongly Agree 
5 8 12 8 33 

1.5% 2.5% 3.7% 2.5% 10.2% 

Agree 
2 10 12 19 43 

0.6% 3.1% 3.7% 5.9% 13.3% 

Undecided 
18 12 12 18 60 

5.6% 3.7% 3.7% 5.6% 18.6% 

Disagree 
17 24 28 33 102 

5.3% 7.4% 8.7% 10.2% 31.6% 

Strongly Disagree 
25 24 18 18 85 

7.7% 7.4% 5.6% 5.6% 26.3% 

Total 
67 78 82 96 323 

20.7% 24.1% 25.4% 29.7% 100.0% 

 
Table 4 and Figure 1 show that a larger percentage of students either disa-

greed, (31.5%), or strongly disagreed, (26.3%), that the mode of delivery of PE 
content promotes peaceful coexistence. This means that although the learners 
acknowledged that their teachers incorporated PE concepts, most of them felt 
that the manner in which this information was delivered did not enable them to 
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critically think about issues that cause violence and to acquire conflict resolution 
skills. It is also evident that majority of students who felt that the current teach-
ing approaches do not promote peaceful coexistence were in form four at 8.4% 
followed by form three at 7.4%. At 2.1%, form ones provided the least propor-
tion of respondent who were of the opinion that the methods of teaching do not 
promote peaceful coexistence. To seek further clarification this issue was dis-
cussed in a Focus Group Discussion and a Form One student in one of the coe-
ducational day schools had this to say: 

“Our teachers unlike those of primary school just come to class and teach 
quickly then they go away. It is very different from primary school here. But 
I hope we shall get used to it. They do not even write notes on the black-
board, it is as if they are in a hurry to go away’’ (Form one female student, 
GB school, FGD 1, 5th July 2018). 

This revelation points to the fact that the form one students’ expectations have 
not been met in as far as the methods of teaching are concerned. They prefer the 
individualized attention they received from their teachers in primary school. A 
deliberate effort should be made by the form one teachers to put the PE content 
into perspective and to use transformative teaching and learning techniques 
which seek to in calculate values such as forgiveness, cohesion and mutual re-
spect for peaceful coexistence. This would ensure the learners not only interact 
with others to enhance interpersonal relationships but with their teachers too for 
a conducive learning environment. 

4.4. Learner-Centred Teaching Approaches 

Traditionally teachers are considered as the sole source of knowledge and there- 
fore the learner plays a passive role as a recipient of the information delivered 
by the teacher. This teacher centred approach does not allow the learner to be 
a critical thinker. A learner centred methodology in which the teaching and 
learning process is driven by the learner enables active learning. TP which is 
learner centred equips learners with problem solving skills which they require 
for avoid conflict. In order to find out the extent to which teachers used learn-
er-centred teaching approaches in the delivery of PE content, the respondents 
were asked to state if they agreed or not that the learner-centred teaching me-
thods discouraged SV. The responses were cross tabulated and results shown 
in Table 5. 

Table 5 shows that 17.4% of the respondents, the highest, who felt that teach-
ers used learner-centred methods were form four students while the lowest at 
9.8% were in those in form one. Out of the 23.7% who did not agree, majority, at 
7.2% were in form three followed by form fours at 6.3%. The findings seem to 
suggest that teacher centred methods of teaching were preferred as opposed to 
those focused on the learner. To clarify this information, one of the school prin-
cipals explained: 
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Table 5. Learner-centred teaching approaches to discourage school violence. 

Levels of  
Agreement 

Class 
Total 

Form 1 Form 2 Form 3 Form 4 

Strongly Agree 
10 21 14 17 62 

3.2% 6.6% 4.4% 5.4% 19.6% 

Agree 
21 28 22 38 109 

6.6% 8.9% 7.0% 12.0% 34.5% 

Undecided 
19 13 20 18 70 

6.0% 4.1% 6.3% 5.7% 22.2% 

Disagree 
13 12 15 11 51 

4.1% 3.8% 4.7% 3.5% 16.1% 

Strongly Disagree 
5 2 8 9 24 

1.6% 0.6% 2.5% 2.8% 7.6% 

Total 
68 76 79 93 316 

21.5% 24.1% 25.0% 29.4% 100.0% 

 
“Teachers are expected to use learner based methods of teaching for better 
engagement of learners and enhanced learning. We try to do that but the 
challenge of course is the big class sizes which do not allow for individua-
lized attention’’ (Key informant, School Principal, Boys’ day school, 10th 
August, 2018). 

The sentiments of the school principal conform with studies which found that 
through learner-centred approaches, students are also encouraged to acquire 
autonomous behavior, and be visionary and responsible in creating peaceful en-
vironments and that transformative approaches equipped students with the abil-
ity to engage in problem solving processes to avert conflict. 

Bar Tal cautions that teaching approaches which integrate peace content re-
quire open mindedness and experiential learning and is also largely instructor 
dependent. Although this perspective shows preference to teacher based teach-
ing approaches at the expense of learner-based approaches, it allows for empha-
sis on content delivery which is just as critical. In many of the developed coun-
tries, the pedagogy involves personalized interaction with students to enable 
talent nurturing, critical and creative thinking, tolerance and conflict resolution 
skills for solving problems encountered in life without use of violence (Bar-Tal et 
al., 2009). 

4.5. Participatory Teaching Approaches 

Participatory teaching approaches encourage interactions, improves retention of 
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knowledge, enhances creative thinking, problem-solving skills and fosters colla-
borative learning. In order to find out if participatory methods were used by 
teachers in the delivery of PE content, the informants were asked to state the ex-
tent to which they agreed or not that the teachers used methods which allowed 
them to participate in the teaching and learning process. The responses were 
cross tabulated and results shown in Table 6. 

Table 6 shows that majority of the respondents at 58.1% agreed that teachers 
used teaching techniques which allowed them to participate during the teaching 
and learning lessons with boys’ boarding schools presenting the highest propor-
tion at 15.0% followed by coeducational schools at 13.3% and girls’ boarding at 
11.8%. 20.1% of the informants were however undecided, implying that the use 
of these methods was not to the expectation of the learners. It further emerged 
from the FGDs that some learners participated in class while others did not. The 
discussants felt that more time was spent on lecturing and dictation of notes 
than on giving the learner an opportunity to take part in the learning process by 
asking questions, seeking clarifications or doing an activity to enhance learning. 
They were of the opinion that interactions with one another and their teacher 
was limited and that a conducive environment to allow for open discussions 
and exchange of ideas amongst students was lacking in some cases. The class-
room environment and the school community as a whole should nurture res-
pectful relationships and team work among students and other members.  
 
Table 6. Use of participatory teaching approaches by categories of schools. 

Level of  
Agreement 

Category of School 
Total 

BB GB BD GD CD CD&B BB&D 

Strongly  
Agree 

20 16 10 5 21 2 5 79 

5.0% 4.0% 2.5% 1.3% 5.3% 0.5% 1.3% 19.8% 

Agree 
40 31 28 10 32 6 6 153 

10.0% 7.8% 7.0% 2.5% 8.0% 1.5% 1.5% 38.3% 

Undecided 
15 20 16 5 20 2 2 80 

3.8% 5.0% 4.0% 1.3% 5.0% 0.5% 0.5% 20.1% 

Disagree 
14 15 5 1 22 3 1 61 

3.5% 3.8% 1.3% 0.3% 5.5% 0.8% 0.3% 15.3% 

Strongly  
Disagree 

8 3 3 0 10 0 2 26 

2.0% 0.8% 0.8% 0.0% 2.5% 0.0% 0.5% 6.5% 

Total 
97 85 62 21 105 13 16 399 

24.3% 21.3% 15.5% 5.3% 26.3% 3.3% 4.0% 100.0% 

BB—Boys’ Boarding; GB—Girls’ Boarding; BD—Boys’ Day; GD—Girls’ Day; CD—Coeducational day; 
CDD&B—Coeducational Day & Boarding; BB&D—Boys’ Boarding & Day. 
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Teachers should ensure the learners are actively involved in the process of learning 
and the process is experiential to enable change of attitude. When this is not 
achieved, learning does not nurture peace values and this may lead to violence. 
The findings are related to the views of (Shah & Meinshenberg, 2017) that 
teaching peace is not like teaching Mathematics and English, which largely in-
volves the acquisition of knowledge and skills on the subject content, without 
having to internalize the values. The aim of PE is to inculcate the desire for peace 
and respect for others. 

4.6. Group Discussions 

Group discussions allow participants to express their views on a particular topic. 
The task to be performed and the expected outcomes should be made very clear 
to all the participants of the group. The discussions enable participants to expe-
rience diversity of opinions on an issue and socially promotes cohesion, cooper-
ation and mutual respect for one another. In order to establish the extent to 
which group discussions were used by teachers as a way of encouraging team 
work and cohesion, the informants were asked to state the extent to which they 
agreed or not that group discussions were used during the learning and teaching 
sessions. The responses were cross tabulated and results shown in Table 7. 

Table 7 shows that majority of the respondents at 87.7% agreed that teachers 
used group discussions as a teaching technique, 4.0 % were undecided and only  
 
Table 7. Use of group discussions as a teaching approach. 

Level of 
Agreement 

Category of School 
Total 

BB GB BD GD CD CD&B BB&D 

Strongly 
Agee 

58 67 42 18 62 5 10 262 

13.7% 15.9% 10.0% 4.3% 14.7% 1.2% 2.4% 62.1% 

Agree 
24 16 15 3 38 8 4 108 

5.7% 3.8% 3.6% 0.7% 9.0% 1.9% 0.9% 25.6% 

Undecided 
8 0 3 0 5 0 1 17 

1.9% 0.0% 0.7% 0.0% 1.2% 0.0% 0.2% 4.0% 

Disagree 
3 2 4 0 2 1 0 12 

0.7% 0.5% 0.9% 0.0% 0.5% 0.2% 0.0% 2.8% 

Strongly 
Disagree 

8 5 1 0 6 0 3 23 

1.9% 1.2% 0.2% 0.0% 1.4% 0.0% 0.7% 5.5% 

Total 
101 90 65 21 113 14 18 422 

23.9% 21.3% 15.4% 5.0% 26.8% 3.3% 4.3% 100.0% 

BB—Boys’ Boarding; GB—Girls’ Boarding; BD—Boys’ Day; GD—Girls’ Day; CD—Coeducational day; 
CDD&B—Coeducational Day & Boarding; BB&D—Boys’ Boarding & Day. 
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8.3% felt that they were not in use. Further, findings from the FGDs confirmed 
that group discussions were used by teachers. It however emerged that in many 
instances, teachers did not oversee the formation of these groups and as such the 
group dynamics were not taken into account. One of the discussants said: 

“Yes, our teachers occasionally ask us to form groups. We like to choose to 
be with our friends in such groups. We then are supposed to discuss class 
assignment and then we present in class. Everyone should participate in the 
group discussion and the group has a leader. Sometimes we fail to meet in 
our groups but we like it because we are free to talk to one another” (Male 
Form one student, BD school, FGD 5, 12th July, 2018) 

These remarks suggest that the learners like group discussions and they are 
aware of the benefits but it is evident that the teachers don’t pay sufficient atten-
tion to the groups even at the formation phase which calls for skillful mixing of 
abilities and personality traits. They do not supervise the activities that take place 
in these groups and as a result the group discussions do not achieve the intended 
purpose of encouraging teamwork, cohesion and interactions within the groups 
so as to enhance relationships of the members of the group. In a study on the 
importance of group discussions, it was noted that participants in a group con-
vene to discuss an issue with the intention of finding a solution in the event that 
there is a problem (Nagarathinam & Lakshmanan, 2016). It is, therefore, ex-
pected that when students respect one another’s opinion and practice to speak 
one a time in alternating turns during the discussions they learn to be respectful. 
Teaching and learning activities which provide an opportunity for leaners to 
freely interact and share their diverse views should be used. This encourages get-
ting to know and understand each another much better and in so doing they not 
only learn to respect one another but also to resolve conflicts amicably for the 
sake of peaceful coexistence.  

5. Classroom Observations of Teaching Approaches 

To complement the perceptions of the teachers and the learners, the study con-
ducted independent classroom observations were necessary to visualize the 
teaching methods used by the teachers and the conduciveness of the classroom 
environment. The focus was on the teaching of History & Government and CRE 
because studies have shown that these subjects contain more PE content (Opere 
et al., 2019). It was possible to observe History & Government and CRE lessons 
in various categories of schools as shown in the Table 8.  

Table 8 shows the seven categories of schools, specific class levels and the 
subjects observed. The findings are indicated in Table 9. 

Table 9 illustrates the outcome of the classroom observations. It is apparent 
that teachers spent more time on the lecture method of teaching. Dictation and 
note taking was also preferred to learner centred techniques such as role play. In 
three out of the seven schools the learners’ participation in the lesson was by way 
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of a question and answer session and in only one school was oral presentations 
done. In both instances, the question and answer technique was used at the end 
of the lesson to obtain feedback on the extent to which the learners have un-
derstood the subject content delivered during that lesson. The teachers also 
asked questions at the beginning of the lesson to recap the previous lesson and 
introduce the current one. Contrary to the views of the learners that teachers  
 
Table 8. Classroom observation schedule. 

Subject School Category Class level 

CRE 

BB Forms 1 

GB Form 2 

GD Form 4 

History & Government 

BD Forms 1 

CD Form 2 

BB/D Form 3 

CDD/B Form 4 

Source: Authors’ own compilation. BB—Boys’ Boarding; GB—Girls’ Boarding; BD—Boys’ Day; GD—Girls’ 
Day; CD—Coeducational day; CDD&B—Coeducational Day & Boarding; BB&D—Boys’ Boarding & Day. 

 
Table 9. Summary of observations/findings of teaching approaches used seven schools. 

Classroom activities/Indicators 
Time spent on the activity 

% 
Cumulative Actual 
Time Spent on the 
activity in Minutes BB GB GD BD CD BB&D CDD&B 

Dictation of notes by the teacher 5 12 10 16 10 25 0 27.8 78 

Lecturing 10 10 12 13 18 5 20 30.2 84 

Writing on chalk board as  
students take notes 

12 10 15 6 8 0 12 23.9 67 

Question and Answer 7 8 3 5 4 10 8 16.1 45 

Inter-student Discussion 6 0 0 0 0 0 0 0 0 

Role Play 0 0 0 0 0 0 0 0 0 

Drama 0 0 0 0 0 0 0 0 0 

Songs/Poems 0 0 0 0 0 0 0 0 0 

Class demonstrations 0 0 0 0 0 0 0 0 0 

Oral Presentations 0 0 0 0 0 0 0 0 0 

Group Discussions 0 0 0 0 0 0 0 0 0 

Total 40 40 40 40 40 40 40 100 280 

Source: Author’s own compilation. BB—Boys’ Boarding; GB—Girls’ Boarding; BD—Boys’ Day; GD—Girls’ Day; CD—Coeducational day; CDD&B—Co- 
educational Day & Boarding; BB&D—Boys’ Boarding & Day. 
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used participatory methods of teaching, it was observable that the lecture me-
thod of teaching was dominantly used. The outcome of the actual observation 
therefore contradicted the perceptions of the respondents in this regard. 

6. Summary and Conclusion of Findings 

It was realized that teacher centred teaching approaches were popularly used. To 
some extent participatory techniques of teaching involving group discussions 
were used but lacked the required supervision by teachers and as result failed to 
achieve the desired objectives. The use of transformative teaching approaches 
focusing on realistic experiences which lead to enhanced self-awareness and a 
desire for peaceful coexistence was limited. It was enabling the learners to ap-
preciate a spirit of team work, harmony, cohesion and hence peaceful coexis-
tence. Teacher centred approaches such as lecture method, dictation and note 
taking from the chalkboard were popularly used because the teachers considered 
such methods less time consuming and requiring minimal teaching and learning 
resources. An examination oriented mode of teaching with constant reference to 
skills of scoring high grades diverted attention from the PE content that required 
to be highlighted. Some teachers complained of lack of space for group discus-
sions or role play. Observing the teaching and learning sessions it was evident 
that teachers failed to deliberately single out peace values for the sake of laying 
emphasis on them. The study found out that through transformative approaches 
the students’ ability to solve problems, rejection of ethnicity and sexual discrim-
ination and appreciation of cultural diversity were enhanced and it was therefore 
possible to achieve cohesive and violence free school communities. 

The paper concluded that the more effectively the transformative learning ap-
proaches are applied in public secondary schools, the better well behaved the 
students become hence no or limited school unrests are likely to be experienced 
hence the importance of putting them into practice. The paper has finally rec-
ommended that transformative pedagogy should be used to inculcate peace val-
ues in learners for the sake of peaceful coexistence. Teachers should be trained 
on how to infuse peace values in their respective subjects. This is because their 
inability to integrate PE content was evident. Besides they will acquire skills on 
the use of experiential teaching approaches to inculcate peace values. 
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