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Abstract 
The purpose of the research is to investigate the learning motivations of 
children with mental retardation, based on the views of teachers. The me-
thodology used was mixed. This mixed research was the qualitative metho-
dology, with a data collection tool, the semi-structured interview, and the 
quantitative methodology, using questionnaires. The sample consisted of four 
(4) general education teachers and 45 special education teachers. The re-
search questions of the present study were: what is the level of interest of the 
student with mild mental retardation for lessons and school, what is the level 
of anxiety of the student with mild mental retardation in case of low perfor-
mance, what are the motivations of the child with mild mental retardation 
that contribute to his active learning (positive or negative), according to the 
teachers and the last research question was whether the same teachers face 
difficulties in creating learning motivation in children with mild mental re-
tardation, and If so, which ones. The results show that creating motivation for 
learning in children with mental retardation is difficult and demanding. Gener-
al education teachers face more difficulties than special education teachers. 
In any case, the persistence and will of the teachers can bring the desired re-
sults. 
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1. Introduction 

The present study aims to investigate the role of motivation in the school per-
formance of students with mental retardation. Motivation is an important factor 
in human behavior [1]. They are based mainly on the internal needs of the indi-
vidual, directing him to a specific process, in order to achieve a goal. The crea-
tion of motivations is based mainly on human instincts and emotional needs [1]. 
The present study discusses how easy or difficult it is for a teacher to rely on the 
needs of a mentally retarded student in order to improve his/her performance in 
school. According to the “Diagnostic and Statistical Manual of Mental Disord-
ers” (DSM-V) of the American Psychiatry [2] mental retardation is defined as 
the total mental disability or mental retardation, according to which the indi-
vidual is deprived in relation to the typical stages of development. 

The purpose of the research is to investigate the motivations of school per-
formance of students with Mental Retardation, according to the views of teach-
ers. It seems necessary to investigate the issue, as there are some obstacles and 
difficulties in the integration of students with mental retardation. The need to 
integrate these students may arise from their lack of motivation. More specifi-
cally, the views of general and special education teachers regarding the subject of 
the present study will be investigated. With their participation it will be noted 
whether a teacher has the ability to create learning motivation in children with 
mental retardation.  

The research questions of the proposed research are the following: 
• According to the teachers, what is the level of interest of the student with a 

slight mental retardation for the lessons and the school?  
• According to the teachers, what is the level of anxiety of the student with 

mild mental retardation in case of low performance?  
• What are the motivations of the child with mild mental retardation that con-

tribute to his active learning (positive or negative), according to the teachers? 
• According to teachers, they themselves face difficulties in creating learning 

motivation in children with mild mental retardation, and if so what are they? 
The present research confirms or adds new data to the already existing Greek 

literature, as the researches that have been carried out are not modern. Cover 
potential gaps in the literature, as modern studies do not address the importance 
of motivating children with mental retardation regarding the learning process. 

2. Theoretical Framework 

Motivating students with learning difficulties is a very basic principle in the 
teaching process. The concept of motivation is based on the result of behavior 
performed consciously or unconsciously by the individual himself [3]. Motiva-
tion pushes students to maintain their attention and interest during learning. 
They are based on the personal need of the student, but also on the ability of the 
teacher to motivate the child to participate in the lesson, with the aim of devel-
oping cognitive skills. 

https://doi.org/10.4236/oalib.1108421


Z. Anastasia 
 

 

DOI: 10.4236/oalib.1108421 3 Open Access Library Journal 
 

The creation of motivations is guided by the behavior of the individual, which 
is developed in a specific way, in order to achieve a specific goal [4]. Maslow [5] 
developed a theory, according to which the first human need is the one that af-
fects motivation, creating a “hierarchy”, based on levels of needs. Biological 
needs, such as food and water, are at the first level of needs and when they are 
met, they activate the next level. When the needs of all levels are met, then the 
individual can accomplish and become, whatever he can and desires [5]. The 
development of these stages is inextricably linked to the individual’s education 
and teaching process [5]. 

Motivation is divided into internal and external [6]. Internal motivations are 
based on the personal interest of each individual with the aim of gaining satis-
faction and knowledge. It is not affected by external factors and amplifiers. In-
ternal motivations are those that strengthen the part of education [4]. External 
incentives are related to the material reward, or more generally the reward with 
the completion of any transaction. The student wishes to perform an act in order 
to receive the reward. The two types of motivation are associated with a com-
mon axis the acquisition of knowledge and experience [7]. 

The mental quotient is an integral part of the learning process. Mental quo-
tient is defined as the mental age of the individual, is the level at which the child 
is, regardless of his chronological age [8]. An important reference for the com-
prehensive view of the subject of this study is the meaning of the term intellec-
tual disabilities. Intellectual disabilities are related to the situation in which the 
person does not develop mentally, as a result of which he/she faces difficulties in 
adapting to the social environment, as the help from another member is neces-
sary [9]. In addition, the mental retardation must have occurred to the individu-
al for the first time before the age of eighteen [10]. 

The ICD-10 categorizes intellectual disability into mild, moderate, severe and 
severe form [11]. The causes are usually biological, but often the onset of intel-
lectual disability is due to environmental and psychological factors. If a person is 
in the first category, then he is easily trained. In the moderate form, the person is 
trained with difficulties, while in the severe form, they are constantly monitored 
by specialized doctors and appropriate medication is administered. Finally, in 
the severe form, individuals have minimal motor skills and require constant care 
from another person [11]. In any case early intervention is always crucial, for 
their entire development [12].  

The school environment and the learning process can be an important varia-
ble in the mental level of the child [13]. A child is influenced by his family, social 
and school environment. It is important that a child attends school, and how po-
sitively it can affect their intelligence. The conclusions that emerge are that the 
school environment can contribute positively to the improvement of intelligence 
[13].  

Additional research reveals whether motivation affects the performance of 
students with intellectual disability. Initially, the research of [14], aims to study 
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the effectiveness of various techniques in students who face difficulties in the 
learning process. Use a quantitative methodology with a tool to draw conclu-
sions from the questionnaire. The results show that the majority of teachers ar-
gue that by implementing appropriate, specialized programs, students with dis-
abilities can actively participate in the learning process. 

In Moragianni’s research [15], the performance of students at school is ana-
lyzed, in relation to the motivations they develop. Quantitative methodology was 
selected, using a questionnaire. The results show that there is a high perfor-
mance of students who have developed internal motivation. The motivations 
they have positively shape their self-confidence and self-esteem, and they record 
a positive performance in school activities [15]. 

The above studies are complemented by the research of Flamiatou [4]. In this 
study, the issue of personality and learning motivation of 5th and 6th grade stu-
dents is developed. The choice of methodology is equally quantitative. A ques-
tionnaire is used. The bottom line is that motivated students, whose learning in-
terest is maintained, perform better than non-motivated students. Thus, they 
develop a sense of self-regulation, a fact that contributes positively to their per-
formance, due to increased self-confidence [4]. 

The Magginas’s [16] research examines whether students with intellectual dis-
abilities understand math and other school activities. The methodology is mixed, 
using quantitative and qualitative tools, such as observation, interview and ques-
tionnaire. Considering the conclusions, it is obvious that students with intellec-
tual disability find the mathematics lesson interesting, when it is done in com-
bination with physical education. This means that students develop motivation 
and progress in school [16]. 

In Zisimopoulos’s research study [17], the issue of students’ internal motiva-
tions with learning difficulties is addressed and how this affects their perfor-
mance in school. The researcher used a quantitative method, using the ques-
tionnaire as a tool. The conclusions that emerge show that students with learn-
ing difficulties easily show a loss of interest. When this happens, their school 
performance declines. On the contrary, in a pleasant learning environment, stu-
dents’ interests increase and make significant progress in school (Zisimopoulos, 
2015) [17]. 

Another study analyzes the evaluation made by teachers regarding the atten-
dance of students with intellectual disability in primary schools of special educa-
tion [18]. A qualitative methodology, through semi-structured interviews in 
students and teachers, was employed. The conclusions state that students face 
difficulties in integrating into the school environment. The school unit does not 
support individualized programs, with the result that students do not perform 
well in school. 

Finally, Ambrazi’s research [19] was developed with a mixed methodology, 
qualitative and quantitative, using a questionnaire, interview and observation. 
The resulting conclusions follow opposite views compared to the two previous 
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surveys. There seems to be difficulty in educating children with intellectual disa-
bility, and therefore in creating motivation, due to the marginalization that these 
children experience from the social environment. As a result, it is not easy to 
motivate these students. Consequently, it is very important to take into serious 
consideration parameters such as teachers’ sentiments and concerns of inclu-
sion, in order to deliver effective interventions [20]. 

Moreover, recent research data report high level of self-efficacy of special 
educators, which can assist their efforts to increase students’ motivation [21]. 
Though, difficulties during COVID-19 crisis have been increased and create a 
difficult situation for all teachers working in special education [22]. 

From the report of previous research, it is clear that there are difficulties and 
problems in the learning process. Teachers are called upon to play an ongoing 
and active role in teaching students with intellectual disabilities in order to mo-
tivate them. In addition, there is a lack of motivation for students with intellec-
tual disability in terms of their school performance. Therefore, this study fills the 
bibliographic gap, as it seems that there is not enough research in Greece, and 
recent, on the subject. It will contribute to the creation of new knowledge, re-
searching the contribution of motivation to children with intellectual disability, 
according to the views of teachers. 

3. Research Methodology 

The present study is educational research. Educational research is an important 
tool for feedback on educational processes [23]. It can be considered as a means 
of information and the result of a teaching process. The main objectives of the 
implementation of educational research are the continuous information and 
training of teachers, the influence on educational policy and teaching [23]. 

In this research a mixed methodology was carried out. Mixed research is one 
of the scientifically recognized types of research [24]. It combines the techniques 
of qualitative and quantitative method. Thus, the results are better utilized and 
the deficits or weaknesses that may arise are addressed more effectively. For this 
reason, it is considered that this type of research offers the possibility of increas-
ing the benefits of each research goal. 

The results that usually result from quantitative research are objective, using 
an adequate sample for inferential statistics [25]. The aim of this type of research 
is to collect a variety of data, displaying new information based on the better-
ment of society. The design could be described as rigorous, as it is intended to 
carry out specific results. 

The results of quantitative research are accurate and considered objective. 
Mathematical analysis is used, with the results showing specific statistical dif-
ferences compared to previous surveys. This is done by the researcher, as it can 
be addressed to an adequate number of participants, regardless of age, gender or 
place of residence [25]. 

With qualitative research, the researcher is given the opportunity to share in 
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depth the subjective views of the participants. This type of research answers the 
“why” and “how” questions. The researcher can use the research tools in such a 
way as to extract more information from the participant, without restriction. 
The qualitative method is characterized as more appropriate for the collection of 
information about the behavior of the individual [26]. 

From the above reports it seems that the choice of mixed methodology is the 
most appropriate. With the tools of any kind of research, more complete know-
ledge is added and more answers are given. In this way the comparison of views 
is made. 

After studying the literature review and the study of the subject under inves-
tigation, the researcher concluded that the sample will be general and special 
education teachers. Forty-five (45) special education teachers and four (4) gen-
eral education teachers participated. The disparity in the number of participants 
between ordinary and special teachers is explained by the method employed. 
Using a qualitative approach in a number of 4 four participants can provide suf-
ficient data. The sample of the study provided the necessary demographic data, 
such as gender, age, years of service, studies and work context. 

There was no leak. On the contrary, more participants were gathered, com-
pared to the initial number. In completing the questionnaires, instead of 30, 
there were 45 special education teachers. 

Due to the mixed method followed by the research, sampling was performed 
in two ways. The first sampling strategy is intentional. A small number of sam-
ples were collected to make the results more reliable. The choice of participants 
is random; however, it is not based on the generalization of conclusions [27]. 
The first method of sampling concerns fourty-five (45) special education teach-
ers, who were given a questionnaire. In the second method, random sampling 
was used. The sample is selected based on its availability. Participants volunteered 
and did not show consistency with the overall set of views. This characteristic 
makes the sample objective in its judgment and unprejudiced [28]. The sample 
in this selection concerns 4 general education teachers, who were interviewed. 

The data were analyzed by comparison, due to different sources and results. 
This process leads to the analysis and interpretation of the answers, based on 
empirical facts, which were expressed objectively [29]. The additional deepening 
of the exploratory data, increases the rates of validity and reliability. 

In addition, two research tools were used in the questionnaire and the semi- 
structured interview. This questionnaire consists of 28 questions. The first five 
(5) are the demographic questions. Of the remaining twenty-three (23) ques-
tions, 20 are closed-ended and are presented in the form of a scale, where the 
participant chooses his answer. The remaining 3 are open type [29]. 

Through the interviews the views of special education teachers can be ana-
lyzed more phenomenologically, while in parallel with the use of the question-
naire there are more participations. The data are then compared in a valid and 
reliable way, through triangulation. 

https://doi.org/10.4236/oalib.1108421


Z. Anastasia 
 

 

DOI: 10.4236/oalib.1108421 7 Open Access Library Journal 
 

It is worth mentioning at this point that the tools for conducting this research 
were drawn from the existing literature, but also in the tool of Entwistle, [30]: 
“Academic Motivation Self rating inventory” which was translated from English 
and adapted to Greek reality by Kakavoulis [31]. Both the questionnaire and the 
interview questions had emerged from a literature review and had already been 
selected for validity and reliability. Reliability and validity were based on the in-
strument with Cronbach’s reliability coefficient α (alpha) and the value found 
from the results of the Reliability Analysis-Scale (Alpha) indicates a satisfactory 
degree of internal consistency (Alpha = 0.7543). 

The research process for data collection, one (1), was from February 20, until 
March 20. The questionnaires were distributed through an electronic platform, 
and various social media, in order to gather the required participants. Due to the 
pandemic that has hit Greece, the interview process was carried out equally with 
the help of online media. SPSS was used to analyze the data of the questionnaire 
answers. The SPSS program processes the data, based on the commands that will 
be given and then encodes the results [32]. 

For the analysis and coding of the interview data, the thematic analysis was 
used, by descriptive method. Thematic analysis is a systematic organization and 
recognition of existing data, aiming at full understanding and detection of more 
information [29]. 

All personal data collected, both from the interviews and from the question-
naires, were used solely for the conduct of the survey and were not disclosed to 
third parties without our prior consent. 

The reliability of the research is determined by the form of triangulation, due 
to the mixed methodology, which allows the use of two different tools. The con-
cept of triangulation defines the use of different methods for the purpose of the 
same research study [33]. Each type of research method is used to verify the re-
sults with each other, through a comparative process. The process of triangula-
tion provides a multidimensional creation of results, enriching the results with 
more data. 

4. Results 

The following chapter presents in detail the results obtained, both from the 
questionnaires and from the interviews. The method of analysis of the quantita-
tive research data was performed with the SPSS program. The data collected 
from the interviews were coded by the method of thematic analysis. 

4.1. Questionnaire Data Analysis 

As shown in Table 1, the participants of the questionnaire were 40 women and 5 
men. The majority of the age of the participants ranged from 22 to 32 years. 
Years of service did not appear to exceed 5 years, as the minority stated 16 years 
or more of service. Finally, 60% of the special education teachers who completed 
the questionnaire work in a general school. 

https://doi.org/10.4236/oalib.1108421


Z. Anastasia 
 

 

DOI: 10.4236/oalib.1108421 8 Open Access Library Journal 
 

Table 1. Demographics of participants. 

  Frequency Percentage 

Gender 
Women 

Men 

40 

5 

88.9 

11.1 

Age 

22 - 32 years old 

33 - 43 years old 

43 years and over 

23 

14 

8 

51.1 

31.1 

17.8 

Years of service 

1 - 5 

6 - 10 

11 - 15 

16 - 20 

20 and over 

19 

8 

9 

2 

7 

42.2 

17.8 

20 

4.4 

15.6 

Type of school unit 
Special school 

General school 

18 

27 

40 

60 

 
1st research question: 
In the first research question “what is the level of interest of the student with 

mild intellectual disability for the lessons and the school?”, According to the 
teachers, out of the 45 participants, 62.2% (n = 28) consider that it is not very 
high. The percentage opposes 33.3% (n = 15) and 4.4% (n = 2), to consider that 
the student’s interest in school is very high and very high, respectively (Table 2). 
As shown in Table 2, 46.7% (n = 21) of special education teachers, consider the 
participation of students with intellectual disability in the learning process very 
difficult, while 8.9% (n = 4) not at all difficult. 

The majority of teachers consider the participation of students with intellec-
tual disability in the learning process important, with 77.8% (n = 35) considering 
it very important and only 22% (n = 10) considering it simply important (Table 
2). 

2nd research question: 
In the second research question, “According to the teachers, what is the level 

of anxiety of the student with mild intellectual disability in case of low perfor-
mance?”, It seems that the majority of the 45 special education teachers consider 
that the level of anxiety is a bit low reaches 66.7% (n = 30). The remaining per-
centage is equated to the parameters that teachers believe that the level of con-
cern does not exist, or is more or less similar (Table 2). 

However, 28 of the special teachers, with a percentage of 62.2% (n = 28), be-
lieve that in case of stress, the student with intellectual disability can express his 
concern, while 37.8% (n = 17) believes the opposite (Table 2).  

After analyzing the results, the reasons that the majority of teachers believe 
that the child with intellectual disability can express his level of anxiety are the 
following. 
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Table 2. Results. 

Motivation and intellectual disabilities NOT AT ALL A LITTLE BIT VERY VERY MUCH 

Level of interest of a student with mental retardation 0 (0.0%) 28 (62.2%) 15 (33.3%) 2 (4.4%) 

Difficulty in the participation of students with mental  
retardation in the learning process 

4 (8.9%) 15 (33.3%) 21 (46.7%) 5 (11.1%) 

The participation of students with mental retardation in the 
learning process is important 

0 (0.0%) 0 (0.0%) 10 (22.2%) 35 (77.8%) 

Level of student concern, whether teachers believe it is low 5 (11.1%) 30 (66.7%) 5 (11.1%) 5 (11.1%) 

Creating Learning Motivation in Students with Mental  
Retardation 
(Ease of creating motivation) 

5 (11.1%) 20 (44.4%) 20 (44.4%) 0 (0.0%) 

Creating Learning Motivation in Students with Mental  
Retardation 
(Difficulty of creating motivation) 

3 (6.7%) 28 (62.2%) 13 (28.9%) 1 (2.2%) 

Importance of developing motivation in students with mental 
retardation 

0 (0.0%) 1 (2.2%) 8 (17.8%) 36 (80.0%) 

Easy to create incentives by special educators 1 (2.2%) 4 (8.9%) 32 (71.1%) 8 (17.8%) 

Difficult to create incentives by general education teachers 1 (2.2%) 4 (8.9%) 25 (55.6%) 5 (33.3%) 

Difficulty in creating motivation 0 (0.0%) 23 (51.1%) 21 (46.7%) 1 (2.2%) 

Vocational training and previous service 
(Vocational training) 

0 (0.0%) 0 (0.0%) 7 (15.6%) 38 (84.4%) 

Vocational training and previous service 
(Experience) 

0 (0.0%) 4 (8.9%) 11 (24.4%) 30 (66.7%) 

Perception of student interests with mental retardation 3 (6.7%) 35 (77.8%) 7 (15.6%) 0 (0.0%) 

Ability of a special educator to deal with possible difficulties 0 (0.0%) 2 (4.4%) 26 (57.8%) 17 (37.8%) 

 
Initially, each child in his own way can express his feelings, without this 

meaning that he will be able to communicate his concern with speech. It can be 
expressed through anxious behavior, body movements or expressions. In any 
case, the relationship that the teacher has with the student is important, so that 
he can perceive the emotional state of the student. In addition, the mental quo-
tient of the child plays an important role. It is believed that children with mild 
mental illness express themselves much more easily than children with moderate 
or severe intellectual disability. 

The results obtained from 37.8% of the participants who believe that the stu-
dent with intellectual disability cannot express their anxiety are the following: 
first of all, special education teachers believe that the student with intellectual 
disability can not to perceive the situation he is in order to express his feelings. It 
is believed that the student’s mental level affects his perception and emotional 
state. Finally, the cognitive skills, the level of interest of the student and the poor 
cooperation with the teacher, contribute negatively to the manifestation of emo-
tions, by the student himself. 

3rd research question: 
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Regarding the third research question, “What are the motivations of the child 
with mild intellectual disability that contribute to their active learning (positive 
or negative), according to the teachers?”, The initial information is that special 
education teachers believe that it contributes positively in the progress of stu-
dents the creation of motivation, with 68.9% (n = 31) considering that they con-
tribute too much, and 31.10% (n = 14) just too much. For this reason, 36 out of 
45 teachers believe that it is important to develop motivation, while as shown in 
Table 2, it is not very easy to motivate students with intellectual disability. 

Nevertheless, 80% of teachers believe that it is important to develop motiva-
tion for learning in students with intellectual disability regarding the learning 
process. The results are shown in detail in Table 2.  

4th research question: 
The last research question is: “According to teachers, they themselves face dif-

ficulties in creating learning motivation in children with mild intellectual disa-
bility, and if so, what are they?”. Special education teachers believe that they find 
it easier to motivate themselves, children with intellectual disability, than general 
education teachers (Table 2).   

It is believed that it is not very difficult to create and develop learning motiva-
tion in children with intellectual disability. According to the data in Table 2, the 
difficulty is on the “slightly” scale, at 51.1%. Most people believe that their per-
sonal training and experience help them to be motivated. The majority of teach-
ers seem to have little difficulty in understanding the student’s interests, so that 
they can create learning motivation (Table 2).   

The main obstacles that special education teachers face are the following: the 
majority of the 45 teachers report that the material means, the school infra-
structure, the family environment, the emotional state of the child, the lack of 
interest of the student, but also of the teacher, contribute negatively to motiva-
tion. The minority argues that the obstacles presented mainly concern the ma-
terial and technical means, the family environment and the lack of interest of the 
teacher. 

Nevertheless, a large percentage of special education teachers believe that 
whatever difficulties they face, they can manage them (Table 2). This will benefit 
learning motivation in students with intellectual disability.   

4.2. Interview Data Analysis 

The participants were four women, three of whom are categorized in the age 
range of 22 - 32 years, and the fourth interviewed in the age range of 40 and 
over. All four interviewees are primary school teachers in general primary 
schools. Years of service range between 4, 13 and 33 years. 

Regarding the first research question, what is the level of interest of the stu-
dent, all the answers were based on the mental level of the student. More specif-
ically, a child with mild intellectual disability may show interest in the learning 
process when it concerns the student’s personal interests. However, there are 
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times when the student often finds the teaching process indifferent. 
The above results from the following: 
Participant 1:  
“…Thinking of the student I met, who was diagnosed with mild mental retar-

dation, yes he clearly showed interest in the activities and topics we approached, 
especially when they related to dinosaurs, the solar system and computers…his 
favorite topics.’’ 

Participant 3:  
“…I believe that as things are at school, the learning process often becomes 

tedious, both for children who are more diligent and like it, and for children 
who have any problem. Especially for these kids! The process is very boring.” 

The interviewees’ answers are half in agreement with the results from the 
questionnaires (Table 2). The student’s mental level affects the student’s per-
formance and interest, as shown by previous research. As mentioned [9] [15] an 
important factor for the acquisition of knowledge is the level of intelligence of 
the individual and his interest in learning depends on motivation. When the 
learning object corresponds to the mental level of the student, then interest is 
created for teaching. However, the level of interest of children with learning dis-
abilities decreases systematically when their school performance decreases [17]. 

The second research question refers to the level of anxiety of the student with 
mild intellectual disability in case of low performance. Three of the general edu-
cation teachers agree that the child with mild intellectual disability may express 
his/her concern in case of possible failure in the learning process. One of the 
teachers argues that many times students with intellectual disability can’t express 
their anxiety, due to the cognitive level they are at.  

The above results from the following: 
Participant 2:  
“Based on my experience so far, yes, I find that children with mental retarda-

tion feel anxious or worried about their performance. Surely when they succeed, 
they rejoice, while when the opposite happens, they feel disappointed. So yes, 
I’m just thinking that because they want to succeed, they’re anxious or worried 
about their success at school.” 

Participant 4:  
“…They can’t immediately understand the need they have at the moment and 

how to express it, and how to manage it. So, it may be a little harder for them to 
express exactly what they want.” 

As can be seen from the data obtained from the answers of the questionnaire 
participants in Table 2, they seem to agree with the view of the 4th participant, 
contradicting the opinions of the other interviewees. When motivation is created 
in the student, then he acquires interest in the lesson. Inductive, attributes to the 
learning process. As a result, the student can express possible frustration in case 
of failure [4]. According to the research, it is claimed that children with intellec-
tual disability in case of failure express their feelings, as can be seen from the 
answers of the interviews. 

https://doi.org/10.4236/oalib.1108421


Z. Anastasia 
 

 

DOI: 10.4236/oalib.1108421 12 Open Access Library Journal 
 

According to all interviewees, it is difficult to perceive the emotional state of 
students with intellectual disability. There are, however, times when their facial 
expressions, or the attitude of their behavior, indicate dissatisfaction. 

The above results from the following: 
Participant 3: 
“It is difficult, because the right relationship must be created with each child. 

And when a class is large and each child has different topics, you must on the 
one hand formally, in your duties be perfect and take out a specific material, the 
hours do not arrive…it is difficult to deal especially with some children and to 
create this piece that they will trust you, so that they can show you their special 
pieces…” 

Participant 4:  
“…Usually, they express it with facial expressions. That is, you see that he may 

be disappointed, or not in the mood to participate in a course or activity, he may 
participate once but not more. Rare are the cases where he can express it with a 
lot of anger or make an explosion.” 

This conclusion confirms the data obtained from the answers to the ques-
tionnaire (Table 2), as 62.2% of special education teachers believe that the stu-
dent with mild intellectual disability can express his/her concern in ways that 
can the teacher to perceive them, such as a strong expression on the face. 

The third research question refers to what are the motivations of the child 
with mild intellectual disability that contribute to his active learning (positive or 
negative). According to general education teachers, motivations are divided into 
internal and external. They argue that internal motivations are more important 
in their creation, and that they are based entirely on the character and personal-
ity of the child. In addition, motivation is based on the student’s interests. 
Therefore, the association of the lessons with favorite activities, dolls, students’ 
faces, contributes to the smooth learning process. 

The above results from the following: 
Participant 4:  
“…The truth is that external motives are easier to create and render, in the 

form of, say, giving a sticker, or a painting […] internal motives are essential-
ly…have to do with character of the child and is source…they work, when you 
cultivate them, the children now conquer them and they function reflexively, 
when required.” 

Participant 2:  
“…In mathematics I make problems related to football, because I had a stu-

dent with a slight mentality and he was only interested in that. So, through his 
interest, he could also focus on math.”  

The above data agree with the results of the questionnaire, as the majority of 
teachers argue that creating motivation is demanding (Table 2), but not im-
possible, as long as they are based on the interests of students. Internal motiva-
tions strengthen the part of education [4]. Through recent research, it seems that 
the family environment “self-defined” is the main motivation for active partici-
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pation of students in school [13]. In addition, when students’ interest is com-
bined with the learning process, then they develop learning motivation, and 
therefore a positive development in school [16]. 

An additional study, however, describes the attendance of mentally retarded 
children in general schools. The lack of individualized programs in general 
schools reduces the performance of students with low mental quotient [18]. As a 
result, the attendance of these children has a negative effect. Immediately, it is 
concluded that this research contradicts the above information. 

The last research question refers to the possible difficulties of general educa-
tion teachers in creating learning motivation in children with mild intellectual 
disability. Respondents unanimously target school structures, as they are deemed 
unsuitable to accommodate and integrate mentally retarded students into them. 
In addition, the logistics, the school environment, the cost, the lack of qualified 
staff from the general schools and the family environment. All of the above are 
the main obstacles that general education teachers face, which make their work 
in the classroom difficult. 

The above results from the following: 
Participant 2:  
“…Imagine that this configuration of the environment is most often forced by 

the teacher and at his own expense. Think how much money is needed for all 
this! And for how much the teacher will be able to have his own money to be 
able to make paintings, emoticons…” 

Participant 4: 
“…the school does not operate co-ancillary. It does not help. And not because 

the schools do not want it, the principals do not want to give the money, it is re-
ally because the principals do not have the resources to use it so that they can 
help you.” 

“…a child with mental health should have a parallel support by his side. A 
teacher, who will be next to him and in parallel with the teacher of the class to 
inspire and coexist when some additional motivation is needed, to have collabo-
rated with the teacher of the general, in order to work on this part.”     

The resulting data are in agreement with the results of the questionnaires, 
which were analyzed thematically, as the special education teachers agree on the 
obstacles they encounter, with the largest percentage claiming that the obstacles 
they encounter concern the material means, the school infrastructure, the family 
environment, the emotional state of the students and the lack of interest of some 
teachers. 

As can be seen from the literature review, the barriers that are created are due 
to the emotional state experienced by students with learning difficulties, the 
non-supportive family environment and the indifference of teachers [19]. 

5. Conclusions 

It is obvious that the need for education does not cease to exist in the presence of 
difficulties. Some students need more motivation to be actively involved in the 
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learning process. As the results of the present research study showed, mental 
quotient and level of intellectual disability significantly affect motivation. It is 
clear that both special education teachers and general education teachers always 
strive for the best result. 

From the data of the findings, teachers in Greece face many difficulties. Some 
of these are the lack of material resources, the inappropriate school structures, 
the poor cooperation with the parents, and often the teachers themselves. Many 
of the teachers do not have the appropriate vocational training so that they can 
cope in cases where their student has special learning difficulties, or other dis-
abilities. As a result, the teacher does not care to motivate the student to teach, 
or simply fails and distances himself. 

The above conclusions lead to the wrong course of the educational process 
that should be followed normally. The results show that despite the difficulties of 
teachers, the majority of them are willing to maximize their potential in order to 
integrate all children in the learning process. Each of the participants, regardless 
of specialty, wants to motivate students with intellectual disability. It tries to un-
derstand the interests of the children, in order to make the teaching more en-
joyable for them. In conclusion, it is certain that there are several difficulties in 
motivating students with intellectual disability. Nevertheless, teachers manage to 
activate the internal motivations and create a pleasant learning atmosphere. 

The results obtained from the present research signal the achievement of its 
purpose. The research data cover several gaps in the literature review. Research 
into motivating students with intellectual disability is not very recent. As a re-
sult, the information on the subject is outdated and thus does not correspond to 
modern reality. In addition, not much information on the subject is reported in 
the modern Greek literature. There are several references to intellectual disabili-
ty as well as learning motivation. There are not enough issues to cover how one 
affects the other. Therefore, the present research brings new findings, while 
strengthening the existing literature. 

Due to the situation prevailing in Greece, due to the pandemic, Covid-19, 
the research was not carried out within the framework defined by the research 
process. This was a problem, as there were several restrictions and obstacles to 
its implementation. The questionnaires were conducted with the help of social 
media. An additional obstacle was time. The time spent on the research was li-
mited, and specific, as it was implemented in the context of a dissertation. 

The above, resulted in the possibility of generalization, due to a small sample. 
However, the results of the present study can be compared and generalized only 
for cases of population that are similar to the sample. 
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