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Abstract

The study sought to examine the instructional techniques used by Senior
High School (SHS) Social Studies teachers in the West Mamprusi Municipal-
ity of the North-East Region of Ghana. A sample of thirty-two (32) teachers
was selected for the study using the simple random and convenient sampling
techniques. As a qualitative study, an open-ended (unstructured) interview
guide and observational (direct) guide were designed to elicit information
from the respondents. The study focused on the teachers’ knowledge of Social
Studies general objectives, knowledge of Social Studies instructional tech-
niques and how the teachers use these instructional techniques to teach the
subject in the Senior High School to achieve the general objectives of the sub-
ject. The study revealed among other things that: 1) teachers’ knowledge of
the general objectives of Social Studies fell short of the expectation of effective
Social Studies teachers, specially trained to teach the subject; 2) teachers also
had limited knowledge of the instructional techniques of teaching Social Stu-
dies and 3) lessons observed were mostly done by the use of lecture, discus-
sion, and questions and answers techniques; projects, simulations and games,
problem-solving, inquiry and Fieldtrip techniques were virtually absent in the
teaching of Social Studies. Based on the findings of the study, it is recom-
mended among others that: recruitments of teachers by the Ghana Education
Service (GES) to teach Social Studies should be strictly based on professional
qualifications in the subject.
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1. Introduction

The introduction of Social Studies the world over was usually triggered by the
quest to use the subject to solve contemporary persistent societal challenges. A
close study of the historical development of Social Studies taught in the United
States of America (USA) and Britain has revealed that it has a great impact on
the attitudes of citizens [1] when African nations achieved independence in the
late 1950s and 1960s they were bedeviled with the same challenges as America
and Britain [2] African nations, and therefore, sought ways to change inherited
educational systems to make them more suitable to the needs of the new nations
of which Ghana is part. In recent times, Ghana has been faced with many chal-
lenges that threaten the very fabric of society and prevent national development.
Moral decadence, apathy, blatant disregard for established authority, stereotypi-
cal get-it-easy attitude, careless driving on our roads, cyber fraud just to mention
but a few are all challenges Ghana as a nation is bedeviled with [3] Social Studies
became a core subject in the Senior High School curriculum in Ghana with the
implementation of the educational reforms of 1987, that is, over three decades
ago. Since then it has remained quite uncertain if the subject has achieved or is
achieving its objective of inculcating effective citizenship in the learners judging
from the above social vices. Education for citizenship has emerged as a signifi-
cant area of primary, secondary and early education curriculum throughout the
world [4]. Citizenship education is the pivot for the development of skills, val-
ues, knowledge, and understanding required to become active and responsible
citizens in the country. To achieve this, it calls for the knowledge and use of va-
ried instructional techniques in the teaching of Social Studies to achieve its in-
tended objectives.

Social Studies lessons are supposed to be engaging; it means they should be
full of activities that help learners to acquire the values and attitudes needed to
function well in society. In selecting the appropriate instructional techniques,
teachers need to put it at the back of their minds to select those that will affect
the attitudes, values, and skills of learners positively which is the focus of Social
Studies education or citizenship education. Because of this, there is the need to
take a critical look at how Social Studies is taught in our schools especially Se-
nior High Schools. The achievement of the general objectives of the subject de-
pends on teachers’ knowledge and practical application of its varied instructional
techniques in the classroom. It is on these bases that this research sought to ex-
amine the instructional techniques used by Senior High School Social Studies
teachers in the West Mamprusi Municipality of North-East Region of Ghana to

achieve the general objectives of the subject.

2. Statement of the Problem

Social Studies became a core subject in the Senior High School curriculum in
Ghana to change attitudes and values of learners to enable them to become

well-informed citizens capable of contributing positively towards the develop-
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ment of society [3]. But, it is still quite uncertain whether the subject has
achieved or is achieving its objective of inculcating effective citizenship in the
learners who are taught Social Studies judging from how Ghanaian cherished
values and attitudinal standards are falling completely. There seems to be a gap
between what Social Studies teachers teach in the classroom and behaviour ex-
pected of learners in society. Although much has been said on the varied in-
structional techniques available to Social Studies teachers to use to achieve the
general objectives of the subject [5] [6] [7], very little is known about how Senior
High Schools teachers’ in West Mamprusi Municipality of North-East Region of
Ghana use these appropriate instructional techniques to achieve the general ob-
jectives of Social Studies. It seems the knowledge and use of instructional tech-
niques by SHS Social Studies teachers in lesson delivery are at variance with the

objectives of the subject which this research sought to examine.

3. Research Questions

The study was guided by the following research questions:

1) What do Social Studies teachers of West Mamprusi Municipality know
about the general objectives of the subject?

2) What do teachers of Social Studies in the West Mamprusi Municipality
know about Social Studies instructional techniques?

3) How do Social Studies teachers in the West Mamprusi Municipality of
North-East Region of Ghana use instructional techniques to achieve the general

objectives of the subject?

4. Review of Literature

4.1. General Objectives of the Social Studies Curriculum

Social Studies as a subject has been defined differently by different authorities
and authors [8] [9], Despite the varied definitions of Social Studies, these defini-
tions can be grouped into three broad categories; first, Social Studies is seen as
an approach to the teaching of the social sciences; second, Social Studies as an
amalgamation of social sciences and third, Social Studies is seen as citizenship
education. [7] explained that the overall instructional objective of Social Studies
is to prepare learners for a changing world; this is necessitated by the
fast-growing population of the world with its emerging challenges. Social Studies
is a subject that provides learners with the right knowledge, skills, attitudes, and
understanding that are needed in both their public and personal endeavours.
These skills, knowledge, and attitudes are very relevant in addressing personal
and societal challenges which is one of the major objectives of Social Studies. [9]
asserted that the purpose of Social Studies is to prepare learners to be good citi-
zens, to teach learners how to think and pass on the cultural heritage to the
younger generation. [9] might be right; because it must be realized that Social
Studies does not only pass on the cultural heritage to the next generation but

inculcates the relevant aspect of culture to the younger generations. [6] men-
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tioned that the proponents of Social Studies as citizenship education came up
with the following as the general objectives of teaching the subject:

1) Adaptation of the learner to the changing environment. The learning of So-
cial Studies should equip learners with relevant knowledge, positive attitudes,
values, and skills to adjust to his or her changing society.

2) Development of national consciousness and unity. This objective aims at
creating awareness among learners that notwithstanding the diverse ethnic
groups that are found in Ghana, we are all one people belonging to the same na-
tion with a common destiny.

3) Development of positive attitudes, values, and skills. This objective would
inculcate positive attitudes into learners so that they would become good citizens
who would join hands in moving the nation forward.

4) Development of good citizens who are willing and capable to contribute
towards national development. This objective would inculcate into learners the
need to eschew all forms of negative attitudes towards work such as absenteeism,
pilfering among others and rather work conscientiously and contribute their
widow’s mite towards national development.

5) Ability to make rational decisions in solving problems. This objective
would make learners reflective citizens—citizens who are capable of channeling
the knowledge acquired into action in the form of problem-solving and decision
making.

Social Studies seems not to have “universal objectives.” This view is supported
by [6] when they said that all the objectives of different scholars writing point to
the same thing, that is, training for citizenship. For Social Studies to be well
taught in schools in Ghana to achieve the general objectives, Social Studies
teachers need to have adequate knowledge of the objectives of the subject and

how to properly apply them in the classroom.

4.2. Social Studies Teachers’ Knowledge of Instructional
Techniques and Methods

The use of the words “techniques” and “methods” of Social Studies are some-
times used interchangeably as if they are synonyms. “Method” of teaching refers
to everything the teacher does in the classroom in the course of a lesson delivery
[6]. A method of teaching is the systematic way by which teachers go about their
teaching. There are two methods of teaching; thus, teacher transmission or
presentation method where the teachers’ approach to lesson delivery is to tell
learners what they need to know about the topic. The second method is the dis-
covery, inquiring or problem-solving where the teacher does not tell learners
what they need to know but rather allows or challenge learners to examine, in-
vestigate and explore an issue or challenge. A “technique” on the other hand, re-
fers to any activity teachers ask their learners to do during lesson delivery. For
example, role-play and debate [6]. Technique can be seen as specific kinds of ex-

ercise, task or activities used by teachers and learners to achieve instructional
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objectives [10], Cognitive (didactic) development instructional technique has
objectives that aim at developing the intellectual skills of the learner; the cogni-
tive development technique improves comprehension, analysis, synthesis, and
evaluation of concepts or information. An example in mind is the lecture tech-
nique. The affective (phyletic) development technique emphasizes the develop-
ment of interest, dispositions, attitudes, and values of learners. In trying to de-
velop a learner’s appreciation and skills of adequate adjustment, the affective or
phyletic techniques are most valuable. Educational tours, group or cooperative
learning, role play, dramatization are some of the good examples of the affective
technique. Finally, the psychomotor (heuristic) development techniques are ac-
tivity-based geared towards the development of learners’ motor skills. Good
examples of instructional techniques that can be used to achieve this domain are
demonstration, role play, and game or simulations. The achievement of the gen-
eral objectives of Social Studies relies on the kind of techniques of teaching and
learning selected and used by the teachers who are given the mandate to directly
implement the curriculum.

A good instructional technique motivates learners by engaging them in the
learning process, stimulate thinking and reasoning by urging learners to reflect
on what they are learning, why they are learning it and aim at achieving desired
outcomes in the learner and of the teacher in class [6] [7] stated that the differ-
ence between creative and uninspired teaching is determined by the techniques
teachers use in teaching to changing the attitudes, values, knowledge, and skills
of learners. Teachers should use instructional techniques of Social Studies that
can easily affect the achievement of its objectives. Teaching Social Studies in the
classroom involves learners’ use of the senses; thus, the eyes, ears, hands, mus-
cles and the whole body in the learning process [11]. This suggests that the
teaching and learning of Social Studies should not only be in the classroom but
should also be planned and taken outside the classroom. A teacher whose in-
structions are full of lecture, reading and writing in Social Studies does not in-
spire learners to learn. The use of these instructions by the teacher, tend to deny
learners the opportunity of a variety of instructional techniques. Learners have
more interest in the topic when a variety of instructional techniques are used
[12] [13] [14] outlined the following as techniques in Social Studies; lecture,
discussion, simulation, role-play, fieldwork, team teaching, drama among others.
Depending on the topic and age of learners if the above techniques are used ef-
fectively in the classroom by teachers it can lead to the achievement of the gen-

eral objectives of the subject.

4.3. How Social Studies Teachers Use Instructional Techniques to
Achieve the General Objectives of the Subject

Teachers are known as informed or educated actors who are consciously ex-
ploring the acts to transmit knowledge, skills, attitudes or values through syste-

matic and orderly procedures. To continue to be effective in this regard calls on

DOI: 10.4236/0alib.1106186

5 Open Access Library Journal


https://doi.org/10.4236/oalib.1106186

I. Abudulai

teachers to appropriately select and use instructional techniques in the class-
room where there is teacher-learner interaction. A teacher does not only stand in
front of the class and claims to be an effective teacher but how he or she uses the
instructional techniques and the objectives he or she wants to achieve at the end
of the lesson must be seriously considered. [15] opined that the effectiveness of
the teacher in the classroom depends on the appropriateness of the stuff im-
parted, his or her understanding of the instructional techniques. These tech-
niques include dramatization, discussion, role-play, debate, and simulation,
concept mapping and anticipated guides among others. [16] “Using these teach-
ing techniques are considered by many as the best practices and numerous stu-
dies also concluded positively about the use of these instructional techniques”.
Social Studies is a subject that tries to address challenges in our society; therefore
in lesson delivery, teachers should be very clear in their minds about how the
topic poses a challenge to the individual and the nation as a whole. For instance,
in teaching a topic such as “National Independence and Self-reliance”, the
teacher should realize that the topic is not calling on him or her to merely draw
learners attention to the challenges of national independence and self-reliance;
hence the hardship of the economy; but to let learners identify the relationship
between independence and increase in production in the nation. The teacher
should not make learners believe that independence was an end in itself and was
a time for leaders to amass wealth for themselves and Ghanaians to adopt a lais-
sez-faire attitude to work in the nation. The focus of this topic should be on how
skills can be developed in learners to enable them to have foresight into our
challenges as a nation and contribute their quota in solving them.

In using games or simulation as a technique to teach in class, the Social Stu-
dies teacher needs to identify a problem of a topic or unit. The teacher then dis-
cusses the simulation issue with the learners as well as the rules for the simula-
tion or game with the learners specifying and assigning roles to them. The re-
sources and constraints of the simulation and game are to be outlined for learn-
ers’ consumption. Finally, the teacher debriefs the learners because learners
sometimes tend to focus on “who won” rather than what the process or proce-
dure was and the learning that has taken place. In teaching learners in Social
Studies class to acquire values in the society, for example, learners are allowed to
examine situations created by value conflicts. This conflict situation calls for the
learner’s examination and appropriate judgment. In teaching for values teachers
can create a scenario to put learners in a state of dilemma. For instance, the
teacher can say this “when you were a child it was your uncle who sent you to
school because your father was poor, and that your mother and aunt took care of
you. Now as a teacher you are expected to be responsible for the upkeep of your
wife and children. At the same time, you are being called upon to support, your
grandmother and other relations. But your salary is inadequate and, in your es-
timation, cannot meet your needs.” With this scenario, the teacher can probe

learners more by asking them these questions:
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1) Would you reduce your responsibility to your wife and children only? If yes
why?

2) Do you think that you have to support members of your extended family
when your salary is low?

3) In your view scanty salary, would you take school fees money to pay the
medical bills of your eighty-year-old aunt?

A Social Studies teacher who takes his/her learners through this process will
be equipping them with tools that they can use in achieving objectives of Social
Studies and citizenship competencies. In this scenario, learners will learn how to
apply knowledge to solve their challenges. They can also use the knowledge to
come out with appropriate conclusions about issues and make a valid judgment.
Another technique Social Studies teacher can also use is a problem-solving tech-
nique which can also lead to the attainment of the objectives of the subject. [17]
problem-solving is explained as a planned attack upon a difficulty to find a solu-
tion. He added that it is a method in which a person uses his/ her ability to solve
challenges confronting him/her to enable him/her to have control over his or her
activities and environment. Using the problem-solving technique in teaching
Social Studies requires a teacher who can see challenges clearly; the ability to
analyze and the faculty to synthesize and draw conclusions with accuracy. Social
Studies can, therefore, be seen as a subject that has varied instructional tech-
niques that teachers can use to attain the general objectives of the subject. But
this can be possible if teachers who are to use them are well trained in the subject
and have the objectives of the subject at the back of their minds.

5. Methodology
5.1. Research Approach

The researcher adopted plans and procedures that started from broad assump-
tions to specific methods of data collection and analysis as stipulated by [18]. In
line with Creswell, the researcher adopted the qualitative research approach and
also on the bases of the nature of the research problem or issue being addressed,
the researchers’ personal experiences, and the audiences for the study. The
choice of this approach was to enable the researcher make an in-depth study of
the instructional techniques Social Studies teachers employ to achieve the gener-
al objectives of the subject through interviews and observations in order to im-
prove the quality of teaching in Social Studies in the classroom. A qualitative
approach is associated with constructivist or social constructivist/ interpretivist

approaches [19].

5.2. Research Design

The research design refers to the overall strategy that the researcher chooses to
integrate the different components of the study coherently and logically to effec-
tively address a research problem [20]. In line with this; a descriptive case study

was adopted.
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5.3. The Population of the Study

The population of a study refers to the group to whom the researcher would like
to generalize the results of the study [21] [22] [23] [24]. The population for this
study, therefore, included all Senior High Schools Social Studies teachers both
in-field and out-of-field in the North-East Region of Ghana. The target popula-
tion in this study consisted of all Social Studies teachers in the West Mamprusi
Municipality. The sample size for the study was thirty-two (32) Social Studies
teachers teaching the subject from six (6) Senior High Schools within the Muni-
cipality. Sampling method such as simple random and convenient sampling
techniques was employed to select the sample of schools and teachers for the
study. As a qualitative research, the study tried to describe and explain teachers’
experiences, behaviours, interactions and social contexts without the use of sta-
tistical procedures or quantification [25]. Table 1 below shows the number of
schools and respondents (teachers) selected for the study.

Table 1 indicates the number of Social Studies teachers and schools employed
for the study. Thirty-two teachers were selected from the six (6) Senior High
Schools within the West Mamprusi Municipality in the North-East Region of
Ghana.

5.4. Sample and Sampling Techniques

The worth of any educational research findings relies on the extent to which the
sample reflects or represents the target population [26] [27]. Six (6) schools were
considered for the study. This is because they are the only Senior High Schools
in the West Mamprusi Municipality and are a bit closer to each other as com-
pared to other Municipalities and Districts in the Region. This was to make the
researcher’s study relatively easy and faster. Again, teachers who were willing
and able to be interviewed and observed were thirty-two (32) who comprised
both in-field and out-of-field teachers. Simple random and convenient sampling
techniques were used to select teachers for the study. Thus, no special considera-
tions were taken for the selection of the teachers teaching Social Studies. It was
based on teachers who were willing and ready to be interviewed and observed.
Ten (10) teachers were selected to be observed, and were among the thirty-two

(32) teachers for the study; thus, two teachers each from five schools.

Table 1. Name of schools and number of teachers.

School Number of Teachers (Respondents)
WULSEC 9
WALSETECH 10
WAVTI 8
ST. PAUL’S 2
JANTECH 0
EXELLENT SHS 3
Total 32
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5.5. Instruments for Data Collection

To gather the most comprehensive, credible and dependable data pertinent to
the research questions, two data collection instruments were used. These were
the interview guide and observation guides for teachers. According to [28], “An
interview is an extendable conversation between partners that aims at having
in-depth information about a certain topic or subject, and through which a
phenomenon could be interpreted in terms of the meanings interviewees bring
to it”. The researcher therefore, adopted open-ended (unstructured) interview so
as not to suggest certain kinds of answers to teachers and to allow unusual res-
ponses to be derived so that both eminent and immanent themes were explored.
Interview guide was therefore, adopted by the researcher as a tool because it faci-
litated the search for direct explanations of how Social Studies is taught at the
selected Senior High Schools using the subject instructional techniques. Also, to
[29] observation consists of collecting impressions of the surrounding worlds
through all important human faculties such as hearing, seeing, smelling and
touching. For [29] this enables researchers to access those aspects of social set-
ting that may not be visible to the general public; thus, those backstage activities
that the public does not generally see. Observations give researchers opportunity
to provide rich, detailed descriptions and interpretation of the social setting in
the field of study. The researcher therefore, adopted direct and overt observa-
tion. Direct observation is often defined as observing events or behaviors as they
occur without altering the environment in which the events occur [30]. And
overt observation requires the researcher to be open about his/her intentions
and requires the researcher to inform the participants in order to ensure that
they are aware of what is happening [31].

5.6. Data Analysis

Qualitative data analysis can be described as the process of making sense from
research participants’ views and opinions of situations, corresponding patterns,
themes, categories and regular similarities [32]. For this reason, descriptive and
interpretive techniques were used to analyze the data based on the themes ar-
rived at in the data collection. The themes were related to the research questions

and interpreted on the number of issues raised by respondents.

6. Findings and Discussions
6.1. General Findings from Interview

Table 2 showed that there are teachers with diverse educational backgrounds,
qualifications, and experiences teaching Social Studies in Senior High Schools in
the West Mamprusi Municipality of North-East Region. It was realized from
Table 2 that twenty-two (22) of the teachers are not Social Studies professionals
(Out-of-field) but teaching Social Studies. There were equally ten (10) of the
teachers who were professionals (In-field) trained either from the University of
Education, Winneba (UEW) and University of Cape Coast (UCC) teaching So-
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cial Studies. This implies that teachers who have not gotten in-depth knowledge
of the instructional techniques in Social Studies were assigned to teach the sub-
ject. This is a crucial factor because highly qualified teachers may become highly
unqualified if they are assigned to teach subjects for which they have little back-
ground thereby affecting their ability to teach to achieve the objective of the
subject they teach [33]. It was also realized from Table 3 that all the thirty-two
(32) teachers sampled for the study possess the minimum academic qualification
to teach at the Senior High School which is the degree. Table 4 also indicates
that twenty-five (25) teachers have never attended any in-service courses for
teaching Social Studies. The phenomenon of out-of-field teachers teaching Social
Studies from these findings seems to be a threat to the achievement of the objec-
tives of Social Studies [34].

6.2. General Findings from Observation

The results showed that out of the Ten (10) teachers sampled for observation,
none of them was observed making use of instructional technique(s) such as
project work, simulations/games, field trips, inquiry or corporate learning,
problem-solving techniques, among others that could develop learners’ attitudes,
values, and skills Social Studies tries inculcating into learners. Teachers were also
observed intermittently giving notes and using textbooks even though the topics
they were teaching demanded the use of instructional techniques such as group
discussion, projects, inquiry, among others. Again, it was observed that all the
Ten (10) Social Studies teachers observed did not evaluate their learners before
concluding their lessons and did not also teach their topics to reflect in the
real-life situations of the learners. This is because they were not relating what
they were teaching in the classroom to similar current happenings in society. It
was further observed that teachers teaching Social Studies paid little attention to
the instructional objectives of Social Studies. This could be the reflection of the
findings from the interview conducted where twenty-five (25) of the teachers
could not vividly mention more than one of the objectives of Social Studies; only
seven (7) teachers could say that Social Studies helps to train learners to fit well
into society and relate well with people in society. Again, the observation re-
vealed that teachers presented their lessons through the use of lecture as their
technique with the dictation of notes for learners to copy. This issue is at va-
riance with the techniques teachers mentioned during the interview session that

they used in their teaching.

Table 2. Professional Qualification of teachers teaching Social studies in SHS in West

Mamprusi Municipality.
Professional Qualification Number of Teachers
Out-of-field Teachers 22
In-field Teachers 10
Total 32

Source: Field data, 2019.
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Table 3. Academic Qualification of teachers teaching Social studies in SHS in West
Mamprusi Municipality.

Academic Qualification (Degree) Number of Teachers
B.ED Social Studies 8
B.ED Geography 10
B.ED Economics 11
BA History 2
BA Sociology 1
Total 32

Source: Field data, 2019.

Table 4. In-service training attended by teacher teaching Social Studies in SHS in West

Mamprusi Municipality.
In-service Training Number of Teachers
Attended 7
Not attended 25
Total 32

Source: Field data, 2019.

6.3. What Are the Knowledge of Teachers of the General
Objectives of Social Studies in the West Mamprusi
Municipality of North-East Region of Ghana?

The knowledge of the objectives of Social Studies among Social Studies teachers
was not with much difference. Twenty-five (25) teachers could not clearly state
the general objectives of Social Studies; except three (3) teachers who are trained
in the subject and have taught it for not less than five years could attempt men-
tioning four objectives of the subject. Four (4) teachers also could not mention
the objectives of Social Studies because they were not taught or learned them.
These findings could be a result of teachers managing the subject in the class-
room in most of the Senior High Schools in Ghana. This suggests that most
teachers are not aware of the overriding purpose of the subject and therefore,
might only be guided by past WAEC questions in their lesson delivery which

may not lead to the achievement of the general objectives of the subject.

6.4. Social Studies Teachers’ Knowledge of Instructional
Techniques and Methods

The findings on teachers’ knowledge on Social Studies instructional techniques
indicated that among the varied instructional techniques, the common tech-
niques most Social Studies teachers adopt for lesson presentation on contempo-
rary issues to address societal challenges are the lecture, discussion, questions
and answers techniques. Twenty-eight (28) teachers out of the thirty-two (32)
teachers selected for the study, mentioned discussion, questions and answers as
an instructional techniques they use, but could not specify whether whole class
or small group discussion. Presumably, they were referring to the whole-class

discussion. Nine of the teachers preferred and used lecture and whole-class dis-
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cussions because of the limited time to cover the syllabus before WASSCE and
the jam-packed nature of the classrooms. Three teachers said they were not us-
ing self-directed instructional techniques because some of the learners enrolled
in Senior High Schools these days are not academically inclined or good; so, the
discussion and lecture techniques to them are the appropriate techniques that
can help them cover their topics fast before WASSCE. It was also shown from
the findings that what some of the teachers mentioned during the interview ses-
sion as their preferred techniques for lesson delivery was at variance with the

techniques they used during their teaching in the classroom.

6.5. How Social Studies Teachers Use Instructional Techniques to
Achieve the General Objectives of the Subject

It was revealed from the findings that some of the Social Studies teachers espe-
cially the out-of-field teachers teach the subject without having in mind the in-
structional techniques to be used in class to achieve the general objectives of So-
cial Studies in a given topic or unit. Eight (8) teachers observed used whole-class
discussion, lecture, questions and answers techniques to deliver their lessons on
contemporary issues in Social Studies. During the observation session, only two
(2) of the teachers were observed using role-play as a technique to deliver his
lesson. The use of whole-class discussion was blamed on the limited time and the
jam-packed nature of the classrooms. The researcher observed that the observed

teachers’ discussions were teacher dominated and little was done by the learners.

7. Conclusions

Base on the findings and discussions made, some conclusions have been made
from the study:

1) Among the teachers in the Senior High Schools selected for study, all of
them possessed the minimum requirement for teaching Social Studies in Senior
High Schools in Ghana. Also, twenty-two (22) of the teachers also lacked profes-
sional qualification or training for teaching of Social Studies. For the researcher,
Out-of-field teaching seems to pose serious threats to the achievement of the
general objectives of the subject. The objectives of Social Studies can be achieved
if teachers who are professionally trained in the subject are recruited to teach it.

2) Teachers sampled for the study indicated that twenty (25) of them have
never attended in-service training in Social Studies. This affects teachers’ effec-
tive delivery in their lessons and denies them the opportunity of upgrading and
updating their content and pedagogical skills in the teaching of Social Studies.

3) Since six (6) teachers observed did not conclude or evaluate their learners
at the end of their lessons to ascertain the achievement of the objectives of their
lessons Vis-a-vis the general objectives of the subject, this implies that majority
of Social Studies teachers in Senior High Schools in Ghana are not interested in
assessing the affective aspect of the subject which is the heart of Social Studies
education. Lesson closure or evaluation enables teachers to know if the beha-

vioural objectives formulated for the lesson have been achieved [10].
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4) For teachers’ knowledge of instructional techniques in Social Studies,
twenty-eight (28) out of the (32) teachers sampled for the study could only men-
tion instructional techniques such as lecture, questioning, and answers, discus-
sions as techniques of Social Studies. These techniques they mentioned do not
allow learners to develop critical thinking skills and the acquisition of positive
attitudes and values. This indicated that most of the pedagogical practices they
were taught in their institutions of practice were not utilized in the field of work
or forgotten. Teachers sampled for the study claimed they use these techniques
mentioned above for convenience and timely completion of the syllabus. Some
teachers also said they are the most appropriate, because the current caliber of
learners SHS is enrolled from JHS these days.

5) On teachers’ use of instructional techniques, it was established from the
study that teachers used lecture, discussions, questions and answers techniques
in teaching Social Studies. If the achievement of Social Studies objectives is to be
effective, the teacher must be well-versed in the use of a variety of teaching tech-
niques [5].

6) Besides, it was realized that all the teachers the researcher observed did not
put the learners in problematic situations for them to grapple with to find solu-
tions to them or relate lessons with current issues in society. It is, therefore,
possible that most of the Social Studies classrooms in the Senior High Schools
are preoccupied with the teaching of superficial information relating to the var-
ious topics rather than using the classroom as a theatre for solving real social is-
sues which seems to be the heartbeat of the subject. This could also be a reason

for which many learners see the subject as boring.

8. Recommendations

Having discussed the various issues of the research findings, the following rec-
ommendations are put forward:

1) Since there are Out-of-field teachers in the senior high schools in Ghana
teaching Social Studies, it is recommended that Ghana Education Service (GES)
in collaboration with the Ministry of Education pay much attention to the pro-
fessional training or qualification as the basis for Social Studies teachers to be
recruited to teach Social Studies in Senior High School. This will help in the
achievement of the general objectives of the subject. [34] attested to this when he
pointed out that out-of-field teaching is a serious problem.

2) Since twenty-five (25) of the teachers could not mention the general objec-
tives of Social Studies clearly, it is recommended that Ghana Education Service
and Heads of Senior High Schools should give opportunity to teachers who are
trained in the subject and have taught it long years to enroll in professional pro-
grammes mounted by Universities to update their knowledge and skill in teach-
ing; more importantly instructional practices of Social Studies. This will improve
Social Studies teachers’ effectiveness in the delivery of their lessons; thereby

achieving the general objectives of Social Studies.
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3) Since twenty-five (25) of the teachers said they have never attended
in-service training on instructional techniques, it is recommended that Ghana
Education Service should organize regular in-service courses in the form of se-
minars and workshops for teachers teaching Social Studies in all Senior High
Schools in Ghana; thereby improving their classroom practices and making
them more focused on the achievement of the objectives of the subject.

4) On-campus and off-campus teaching practices in various Universities
should be intensified by allowing in-field lecturers to supervise the teach-
er-trainees to ensure the best practices in Social Studies. A situation where
teacher-trainees during their on-campus teaching are made to teach lessons for
less than thirty minutes is woefully inadequate to equip them with the best in-
structional practices in Social Studies. The on-campus teaching practice should
help teacher-trainees to be well equipped with the objectives and instructional
techniques of Social Studies so that they can teach to adequately address issues in

society.

9. Shortcomings of the Study

This study considered Social Studies teachers’ instructional techniques know-
ledge and use in achieving the general objectives of the subject. This study did
not look at how these knowledge and use of instructional techniques by teachers
of the subject will impact on learners’ who are the beneficiary of teaching. The
study was not also able to cover more regions and schools. The researcher
therefore, suggests that future researchers should consider covering more re-
gions and schools and further research on Social Studies teachers’ instructional

techniques knowledge impact on learners in Senior High School in Ghana.
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