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Abstract

The purpose of this study is to highlight the approach of integrated coaching
in enhancing teacher capacity development by School Improvement Specialist
Coach Plus (SISC+). The coaching approach is a combination of facilitative,
directive and dialogue coaching. The coaching curve by Bradley William was
also employed in this study. This case study involved an in-depth study of a
teacher teaching history subject from 2018 to mid 2019. Data were collected
using the Teacher Coaching Tool (TCT) instrument used by SISC+ as a stan-
dard document to guide teachers. The findings showed that the teacher’s
teaching and learning (TnL) competency in the classroom was improved in
writing learning objectives, activity-based, pedagogical content knowledge
and conclusions aspects of TnL. It is recommended further study on the ef-
fectiveness of SISC+ coaching practice with a larger sample to address the
various issues in the field of coaching.

Keywords

Guided Teachers (GT), School Improvement Specialist Coaches Plus (SISC+),
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1. Introduction

Knowledge and coaching skills among School Improvement Specialist Coach
Plus (SISC+) are the new millennium educational transformation in Malaysia
(Ministry of Education Malaysia, 2013). In transforming teaching and learning
(TnL) among teachers, SISC+ was demanded to diversify their teaching ap-
proach when teaching (Mohd & Jamil, 2017, Said, Jamian, & Sabil, 2016; Asnah
Hamid, 2014). In this context, SISC+ needs to master a variety of effective
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coaching approaches to attract teachers to add new knowledge in line with the
role of SISC+ as an instructional coach. Teachers should also have a high degree
of professionalism by always ensuring that they are equipped with the latest pe-
dagogical knowledge (Sarabiah & Zamri, 2016, Siti Fatimah & Ab. Halim, 2010).
Among the challenges faced by SISC+ is to determine the coaching approach
that is considered to be the catalyst for teacher quality (Knight, 2019, Joyce &
Shower, 2010; Neagley, 2015).

The field of instructional coaching is considered the catalyst for quality TnL
processes (Sarabiah & Zamri, 2016; Noel & Zamri, 2017). The SISC+ post intro-
duced in 2012 has greatly helped teachers increase their competency in TnL in
the classroom (Rahman & Mahamod, 2016, Bibi et al., 2019). In this context,
SISC+ plays a role in helping teachers in the development of professionalism to
improve the quality of their learning (Knight, 2019, Elena, 2016). In addition,
effective learning in the context of coaching involves two stakeholders; namely,
the teacher who guides (supervisor/mentors/coaches) while those who receive
guidance (mentee/coachee/protégé) (Norhasni, 2006, Knight, Joyce, & Shower,
2013). Teachers are encouraged to master the pedagogical skills of a successful
TnL process. The Planning and Policy Research Division (2012) has outlined
that teachers need to equip themselves with appropriate knowledge, attitudes,
behaviors and skills (Mohd & Mohd, 2017). In addition, SISC+s need to ensure
effective coaching approaches that are offered to meet the needs of the 21st
century education. In response to this, the researchers of this study introduced
blended coaching and a coaching curve to enhance teachers’ teaching compe-

tency.

2. Problem Statement

Much has been said about the need for impactful teaching approaches especially
in the pursuit of improving teacher teaching in the classroom (Rozita Radhiah et
al., Sarabiah Jusoh & Zamri Mahamod, 2016). Lack of coaching skills can lead to
SISC+ being negatively perceived by teachers, Mohd Hilmi & Jamil (2017), Sara-
biah & Zamri, 2016 argue that teacher-led behavior can change through effective
coaching approaches and that teachers can change their behavior to provide
better teaching if systematically guided. According to Sarabiah and Zamri (2017)
the practice of coaching is to improve teachers TnL process. Jim Knight (2013)
and Nieto (2014) point out that coaching practice is an effort to motivate, coor-
dinate and guide teachers in TnL so that they are able to perform all teaching
related functions effectively (Zubaidah, Hamidah, & Wahiza, 2019; Radzuwan
Ab Rashid, Safawati, & Kamariah, 2016; Rozita Radhiah, Mohd, & Azhar, 2016).
Recognizing the importance of coaching practices in determining effective im-
plementation of curriculum management, most schools have made SISC+
coaching practice a necessity. The question is whether the coaching approach
implemented by SISC+ is acceptable to the teachers or are they using effective

coaching approaches and practices? Given the coaching practices conducted by
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SISC+ in due course, it also raises the question of whether such training will
have an impact on teacher professionalism and student achievements. Therefore,
this study aimed to determine the effectiveness of the blended coaching and the
coaching curve approaches in improving teacher competency in teaching and

learning.

3. Research Objective

This study aimed to identify the effectiveness of the blended coaching and

coaching curves approaches in developing teachers competency in TnL.

4. Research Question

One research question developed in this study which is “Can a blended coaching
and the use of coaching curve approach can improve teachers competence in
TnL?

5. Literature Review

Coaching is a part of the professional development aspect of teachers. The
Coaching Curve by Bradley William (2017) was used in this study which was
found to be appropriate for SISC+ coaching practice. In a study conducted by
Zakaria, Sarkauvi, Ibnis and Lee (2013) in Sarabiah & Zamri, 2016 found that
teachers were able to receive the guidance and mentoring pattern at a moderate
level of 3.05 mean score. Chuan et al. (2014) found their perception of SISC+ by
stakeholders who are teachers, school administrators and district education offi-
cials indicate that their perceptions are high when interacting. In addition, the
perception of SISC+ in relation to the expectations of school administrators and
District Education Officers (PPDs) is also high. According to Neufold and Ro-
per; (Poglino et al., 2014) effective instructional guidance is to encourage colla-
borative practice and reflection on the teaching and learning process. In this
context, a mentor’s teacher needs regular and consistent mentoring. Teachers
cannot move by themselves. They need specialists who can help increase class-
room capacity. According to Knight & Jake (2007) there are three aspects that
determine the effectiveness of mentoring and mentoring: technical guidance,
collaborative problem solving and peer support A study conducted by Neufold
and Roper (2013) found that the role of instructional coaches in the coaching
process is very important to the quality of teacher teaching. This study is rele-
vant to highlight because of changes in curriculum that have to be made in line
with the demands of 21st century learning. Zakaria (2010) and Syed Ismail Syed
Mustapa (2010), conducted a study to identify the effectiveness of mentor guid-
ance on teacher training teachers found that teacher mentoring on teacher
training is significant and very strong in preparation for teaching. Researching
this finding could summarize the role of teacher guidance and SISC+ certainly
affects the quality of PdPc teachers in the classroom. Tshabalala (2013) found
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that teachers’ perceptions were positive about coaching programs. This qualita-
tive study calls for programs like peer coaching to be designed that will surely
produce quality teaching. Bhavani & Zamri (2016) conducted a study on the
perceptions of trainee teachers on supervision and guidance provided by the su-
pervisor for teaching training programs showed that perceptions of trainee
teachers on the role of the mentor teacher at a moderate level of 3.0 mean score.
Based on recent research, it was clearly stated that the role of the mentor teacher
is very important in the development of a teacher’s career. Guided teachers will
have the confidence to teach if they continue to provide support and encou-
ragement by the school and the SISC+.

Blended Coaching Approach is introduced and used by researchers in this re-
search. Blend Coaching is a combination of three coaching approaches intro-
duced by Jim Knight (2017), which is facilitative, directive and dialogical coach-
ing. Additionally, researchers have also adapted the Coaching Curve introduced
by Bradley William (2017).

5.1. Facilitative Coaching

According to Jim Knight (2017) facilitative coaching looks at the right of equali-
ty between coach and coachee. Sir John Whitmore (2002) argues that the rela-
tionship between coach and coachee is based on a cohesive relationship in

building confidence and trust and reducing stress for the coachee.

5.2. Directive Coaching

Directive Coaching refers to the role of the coach in giving directions to the
coachee. In this context, the coach sets goals that the coachee needs to accom-
plish based on the ability of the coachee with the guidance of the coach. The
coaching approach is more about the professional relationship between the
coach and coachee. According to Jim Knight (2017), coaching in this way only

builds relationships that are respected but not together in decision making.

5.3. Dialogical Coaching

Dialogical Coaching refers to coaches who consider the coachee a good friend.
Relationships are built on mutual trust in deciding what to achieve. Dialogue
coaching also sets the coachee that needs to make a decision. Coaches and coa-
chees share expertise, knowledge and information for mutual benefit. According
to Jim Knight (2017), dialogue coaching promotes a balance between coach and

coachee opinion.

The Coaching Curve by Bradley William (2017)

1) Structured Demonstration

Structured demonstration is also the most comfortable coaching method for
teachers because it absolves them from any responsibility of the overall out-

comes. In actuality, this method of coaching does play a vital role in the coach-
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ing process, but not in the way most coaches and teachers anticipate. When try-
ing to accelerate a teacher’s change in condition, structured demonstration les-
son provide two important outcomes that together form the foundation of the
entire coaching partnership. First, a structured demonstration lesson provides an
opportunity of either challenge or enforce a current set of beliefs and principles
held by the teacher about what their students are capable of doing and what
knowingly or not, guides decisions throughout the lesson. Second, a structured
demonstration builds the coach’s credibility and repute which in turn fosters a
stronger working relationship between the coach and the teacher. Beyond these
initial outcomes however, additional demonstrations will not further the teach-
er’s change in condition, and can even begin to degrade the repute of the coach
as teachers begin to “self-certify” due to repeated observations.

2) Data driven Observation

During these data-driven observations, observable behaviors should be rec-
orded through quantitative observations that are both objective and measurea-
ble. These pieces of data are then used to set goals for the coaching cycle and to
determine which coaching methods should be used to mediate the greatest
change in a teacher’s current condition. In short, lesson observations provide the
data needed to effectively select a set of coaching objectives or to determine if a
completed coaching cycle was effective, not a coaching methodology in and of
itself.

3) Real-Time Corrective Feedback

In real time corrective feedback, the coach moves themselves from their usual
position, out of the way of the lesson, to a position that allows them to inject
themselves into and retreat themselves from the lesson with minimal impact to
the flow of the activity. In this method, coaches put down their notes and active-
ly observe the lesson for opportunities to refine and calibrate a teacher’s instruc-
tional practise. As instances such as these occur, the coach steps in and provides
brief, succinct, and do-able prompts that the teacher implements immediately.
The coach then retreats themselves from the lesson until the next opportunity
for either refinement or enhancement arises. This method allows a coach and a
teacher to work together in real-time to enhance instruction in a way that elimi-
nates hindsight and explicitly connects a teacher behavior to an antecedent oc-
currence that can be replicated in future lessons.

4) Resuscitation

One of the most important jobs of a coach during any supported lesson is to
ensure that the lesson is successful. This is true whether in real-time corrective
feedback or any other coaching methodology excluding a lesson observation. If
the lesson strays too far from its objective, the teacher loses instructional control,
or requires an intervention that necessitates more than a simple directive, it is
the coach’s obligation to step in as briefly as possible to get the lesson back on
track or model a given intervention for the teacher to replicate. This coaching

methodology is call resuscitation. When a coach resuscitates a lesson they are
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not taking total control of the teacher’s classroom for the reminder of the activi-
ty, they are only stepping in to provide a piece of the lesson that they observed
that the teacher cannot provides themselves. This method requires coaches to
have a predetermined “exit strategy” or a way to transition the teacher back into
the lesson without disturbing the now resurrected flow the activity.

5) Pass the Pen

In pass the pen, the coach positions themselves in the same way that they
would for real-time corrective feedback or resuscitation, but for this coaching
methodology the coach is available to be called upon by the teacher to step in to
demonstrate an aspect of the lesson that they are feeling uncomfortable with or
that they wish to improve. The flow of the lesson is not disturbed because the
teacher needs only to pass off the control of the lesson by trading positions with
the coach or “passing the pen”. The coach then takes over the lesson as long as
deems necessary to provide a demonstration of the lesson aspect or procedure.
Pass the pen also shows teachers how to anticipate situations that they are un-
sure of how to handle which will help them replicate future conditional im-
provements as they learn to predict outcomes and not merely live in the moment
of the lesson.

6) Narrated Lessons

Narrated lessons provide coaches with opportunity to both demonstrate an
effective lesson while simultaneously pointing out important aspects of the les-
son in real time. This coaching method places the coach and the observing
teacher out of the way of the lesson so that the coach can whisper to the observ-
ing teacher during instruction. Another major benefit of this style of coaching is
that it shows teachers two important things. First, the method being taught can
and does work for their students and second, that the method is something that
their peers are able to do as well, thus removing the stigma that only the coach
can make the method work.

7) Co-Plan/Co-Teach

The most effective coaching methodology that coaches and teachers can use to
improve a teacher condition is Co-Plan/Co-Teach. It is also the least frequently
used coaching methodology as it requires the greatest time commitment, and it
equally shares the responsibility for lesson planning, preparation, and delivery
between the teacher and coach. In this coaching method, the coach and the
teacher meet before the lesson to plan the procedures, assign roles for who will
teach which portion of the lesson and set a desired and measurable coaching ob-
jective for the teacher that can be objectively measured. The team then teaches
the lesson together according to their agreed upon plan and meets to discuss the
attainment of the predetermined coaching objectives after the lesson. This me-
thod sets teachers up for the greatest success by making sure that quality prepa-
ration has occurred before the lesson, demonstration and corrective feedback is
given during the lesson, and effective reflection on objectively measurable

growth is discussed after the lesson.
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6. Research Methodology

This study is a case study involving a research subject using a blended coaching
approach and coaching curve in developing teacher competency. According to
Merriam (2018), Cohen, Manion & Marrison (2007) case studies help research-
ers uncover and study a problem, a phenomenon or a novelty with the purpose
of identifying and analyzing a given problem, beliefs, opinions and generaliza-
tions (Merriam 2018, Miller, Creswell, 2005) This study involved only one sec-
ondary school teacher which is teaching history subject in the district of Selan-
gau, Sarawak. The purpose of selecting the subject was too close to the targeted
sample. Selection of a subject is appropriate because a test subject is inexperience
in teaching. A subject also had three years of teaching experience. The researcher
found that the subject was appropriate because have been coached for over a
year. Data was collected using the Teachers Coaching Tool (TCT) used by SISC+
during classroom observations. This observation form is a mandatory document
provided by the Ministry of Education Malaysia and complies to the Malaysian
Education Quality Standards (SKPMg2).

7. Findings

Based on the Matrix Achievement instrument, it was found that the teacher of
the study has shown improvement in TnL as observed through the four observa-
tion cycles conducted in one year; from January 2018 until January 2019. In the
first observation, the teacher scored 17% followed by 24% in the second observa-
tion, 34% in the third and 38% which is the highest score in the fourth cycle
(Table 1).

8. Discussion and Recommendations

Overall, the study subjects showed improvement in the four cycles observation.
This proved that the study subjects recognized the need to enhance their teach-
ing skills and quality to the optimum level. The impact of the blended coaching
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Table 1. Teachers matrix score using the instrument achievement in four cycle

observation.
Aspects Score
Learning Objective 2 2 1 3
Lesson Planning 1 2 3 3
Students Based Activity 2 2 3 4
Communication Skill 2 3 3 4
Student Focus and Attention 1 2 3 3
Learning Resource Materials 1 2 3 4
Content Knowlegde 2 3 3 3
Verbal Assessment 2 2 3 3
Formative Assessment 1 2 3 4
Conclusion 1 2 3 3
Learning Reflection 2 2 3 4
Total Score = 40% 17% 24% 34% 38%

the used of coaching curve approaches is expected to improve the quality of TnL.
The best practice of coaching is the catalyst for student achievements (Sarabiah
& Zamri, 2016, Noel Jimbai & Zamri, 2017). This finding is in line with some
previous studies such as Ismail Mohamed (2014), Mohd Fuad Omar (2014) and
Normazira (2013). In the study of the role of teacher guidance in novice teach-
ers, this study found that teachers need guidance from the experienced teachers,
and the study also shows that novice teachers are still at the forefront of assess-
ment, pedagogy and curriculum skills. Novice and inexperienced teachers are in
dire need of SISC+ guidance. Syed Ismail (2013) conducted a study to identify
the teaching practice of lecturers and mentor teachers in TnL with respondents
consisting of 535 trainee teachers, 144 lecturers and 159 teacher teachers. This
study was quantitative and qualitative. The findings of this study show that the
teaching practice of teaching for lecturers and teachers is the dominant aspect of
teaching implementation with the mean of 4.59. Indirectly, this study shows that
trainee teachers are in dire need of ongoing help and guidance towards further-
ing their TnL process. This study is in line with studies conducted by Sarabiah &
Zamri, 2016, Noel Jimbai & Zamri (2017), Mohd Hilmi & Jamil Ahmad (2017)
who found that SISC+ perceptions and practices in Bangsar and Pudu district
were well received by teachers.

From the findings of this study it can be concluded that teachers are still in
need of continuous training approaches to further enhance the quality of teach-
ing in the classroom. In this context, the role of SISC+ is considered to trans-
form the teaching pattern of teachers towards a greater emphasis on skills and
knowledge-seeking processes (Wan Norhasma & Nurahimah Mohd Yusoff,
2019; Ansawi & Pang, 2017; Suzalin, Ilda Salwani, & Noorazam, 2014; Wong &
Ching, 2015). Efforts on behalf of teachers need to be continued to enhance the
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skills of teachers to implement effective TnL in the classroom. These efforts not
only help teachers improve the quality of teaching indirectly, it also helps stu-
dents achieve the learning objectives and skills required (Malaysian Education
Development Plan (PPPM), (Wan Norhasma & Nurahimah Mohd Yusoff, 2019;
Minder Kaur, 2017; Radzuwan Ab Rashid et al., 2016; Aniza & Zamri 2015;
Shamsudin & Kamarul, 2011). This study provides the impression that SISC+
needs to have a coaching approach as well as skills and knowledge in terms of
assessment, pedagogy and curriculum (Management Handbook 3.0). Guided
teachers certainly expect SISC+ to help raise their professionalism to the opti-
mum. Therefore, in order to achieve the quality of effective coaching guidance
efforts to improve the practice of coaching within SISC+ need to be streng-
thened from time to time in line with the needs of the 21st century education. A
comprehensive and integrated effort should be taken by all stakeholders. The re-
search conducted contributes significantly to the SISC+ nationwide reflecting on
the quality of coaching (Ahmad et al., 2016, Bibi et al., 2019). Based on some
previous studies it was found that teachers can accept coaching by SISC+ but
this does not mean that policy makers need to be satisfied (Noel Jimbai et al.,
2019). They should use these and other studies as benchmarks to evaluate the
effectiveness of the programs implemented. Policymakers not only provide
courses, but also practice quality coaching practices in conjunction with the de-
livery of information to further enhance their coaching skills. Policy makers
such as the Ministry of Education Malaysia should continue to strengthen the
practice of coaching more effectively.

In addition, school leaders are also responsible for ensuring that teachers at
the school provide cooperation and openness to SISC+ who comes to the school
to implement the TnL process in the classroom. School administrators should
use the expertise of SISC+ has to offer and enhance the professionalism of
teachers in schools. Through the cooperation and practice of the Professional
Learning Community (PLC) that exists between administrators and SISC+ it is
expected to have a positive impact on TnL. Coaching practices by SISC+ can
provide a holistic view of the effectiveness of SISC+ as an agents of change in
TnL in schools. In this context, SISC+ is strongly encouraged to continue pro-
viding quality coaching to teachers. The impact of ongoing guidance and integr-
ity can certainly enhance the professionalism of the teachers being guided. In
addition, the impact of the guidance provided can also serve as a benchmark for
the school to implement various forms of internal training that lead to teacher
development in the school.

The practice of SISC+ coaching is an important step towards enhancing teacher
professionalism (Ahmad & Zamri, 2015; Jack Canfield & Chee, 2013). Therefore,
it is recommended that further studies involving the impact of SISC+ skills and
guidance be given to a larger sample size and involving more teachers either at
the national school or national level to make the overall picture of teacher ac-

ceptance more clear.
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9. Conclusion

By sharing the responsibility and choosing clear coaching methodology that
meets the needs of each individual teacher, coaches can make much greater and
longer lasting change in a teacher’s condition (Borman & Feger, 2006, Shaun &
Harbour, 2009). Teachers bring their best skills and abilities to every lesson that
they teach, by mediating lessons in real-time, coaches have the unique ability to
help teachers grow their skills and not merely reflect upon them after the con-
clusion of an activity (Rusni, 2013). Blended coaching and coaching curve offer
an approach to both see and understand the connection between teacher growth
and the shared responsibility of coaching to improve an individual teacher’s
current condition. The specific coaching methods, their order of implementation
and their overall effect are dependent upon the use of objectively observable data

and the relationship that formed between the coach and the teacher.
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