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Abstract 
Classroom-based assessment is a continuous process in teaching and learning 
to gain information about students’ mastery and the effectiveness of teachers’ 
pedagogy. This study reports on the improvement of Arabic language teach-
ing and learning through the implementation of classroom-based assessment 
which was conducted correctly and effectively in the classroom. This study is 
a case study using a qualitative approach. The data was obtained through in-
terviews and document analysis of three lower secondary Arabic language 
teachers, who are also national level main coaches for classroom-based as-
sessment. Selection of interview participants was done through purposive 
sampling. Interview transcript data were first referred to the study partici-
pants and then analysed using the Nvivo software 12. The findings proved 
that the implementation of a holistic and continuous classroom-based as-
sessment of Arabic language can enhance student achievement in four key 
language skills namely listening, speaking, reading and writing. Even more so, 
through the various assessment methods implemented, teachers could ensure 
students’ learning objectives were achieved. Overall, the findings suggest that 
implementation of classroom-based assessment can enhance Arabic language 
teaching and learning especially in terms of changing teachers’ attitudes, 
knowledge acquisition and skills in student assessment. 
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1. Introduction 

The implementation of classroom-based assessment in the Secondary School 
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Standard Curriculum (KSSM) enables the continuous process of assessment in 
teaching and learning in order to increase student achievement and strengthen 
teacher pedagogy. Proper implementation of classroom-based assessment will 
contribute to a more stimulating and conducive learning environment; further-
more, classroom-based assessment is an authentic assessment technique which 
doesn’t pressure students’ emotions (MOE, 2018). 

In 2016, school assessments (PS) that were a major component of the 
school-based assessments (PBS) in the academic category were changed to 
classroom-based assessments (PBD). To make these classroom-based assess-
ments successful, the role of teachers is crucial in determining the learning ob-
jectives to be assessed, designing and building assessment tools and carrying out 
the assessments. 

2. Problem Statement 

The Ministry of Education (MOE) (2018) has introduced Arabic language to 
schools under the MOE since even the 1970’s. However, past researchers have 
stated that the subject of Arabic language is often considered difficult to learn 
and students are also less capable of speaking (in Arabic) during school situa-
tions (Jefridin, 2011). Past researches on classroom-based assessment reported 
that there are still some teachers who are only knowledgeable on the assessment 
method but are not proficient in their implementation. Whereas the role of 
teachers in the classroom is comprehensive, and so they need to be proficient in 
a variety of ways to assess their students, whether assessing on their activities or 
their work (Yusoff, 2013; Ramli, 2016). 

In addition, if misinformation or lack of complete information on school as-
sessments were to happen, it will lead to an unfair attitude towards assessing 
students (Sidek & Salleh, 2012; Abdullah et al., 2015). Furthermore, Brookhart 
(1997) found that the implementation of classroom-based assessments con-
ducted by teachers who are less knowledgeable about assessment concepts will 
have a negative impact on student learning. 

At the same time, past research has shown that teachers who fail to properly 
manage school assessments’ evidences will make assessment activities seem like 
its merely routine (Abdullah, 2017). Next, the examination factor caused teach-
ers to rush in finishing the syllabus and hence resulted in assessment activities 
such as drilling of language skills to be stalled (Habibah, 2016). 

Based on this problem statement, then research on the implementation of 
classroom-based assessment in the context of lower secondary Arabic should be 
researched considering that there are still holes in past researches from the as-
pect of the implementation of classroom-based assessment especially for four 
key language skills which are listening, speaking, reading and writing. 

3. Research Objective  

The main objective of this study is to explore the implementation of class-
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room-based assessment in effort to improve the process of teaching and learning 
Arabic language at the lower secondary level.  

4. Research Question 

This study is designed to answer the question “How can implementing class-
room-based assessment improve the process of teaching and learning Arabic 
language at the lower secondary level?” 

5. Research Concept  

The word assessment comes from the Latin word assidere which means to sit 
next to (Satterly, 1989), that is to be next to the student, to be in close contact 
with the student, to share experiences with the student and to assist the student. 
Therefore, assessment is a process of gathering and interpreting information 
about students in making decisions that will help in improving the teaching and 
learning process (Nordin, 2010). Continuous assessment refers to a system of 
quality assessment of student work at each level of the course. 

The implementation of classroom-based assessment is to improve student 
learning through formative assessment, namely assessment for learning and as-
sessment as learning. Even with the implementation of classroom-based assess-
ment, it is also possible to measure the level of student progress after a certain 
period of time through a summative assessment that is considered assessment of 
learning (MOE, 2018). 

In order to measure the level of student mastery in the classroom-based as-
sessment system, it is expressed in the form of performance standards as speci-
fied in the Curriculum and Assessment Standard Document (DSKP). In addition 
to reference to performance standards, teachers must also first refer to content 
standards and learning standards in effort to implement classroom-based as-
sessment at the secondary level (MOE, 2018). 

6. Research Methodology  

This study uses a qualitative approach, and a case study method was selected to 
study the experience of real cases (Stake, 2006) and to collect detailed data 
(Creswell, 2005) to explore the implementation of classroom-based assessment 
in effort to improve the teaching and learning process of lower secondary Arabic 
language. 

In order to make the study phenomenon more meaningful, the study was 
conducted in three schools offering lower secondary Arabic language subjects. 
The study participants were selected using purposive sampling (Merriam, 
2009) based on the assumption that the study participants were Arabic lan-
guage teachers rich in classroom-based assessment information and could help 
answer the research question. Two data collection techniques were used: inter-
view and document review. Interview is the basic method in case study (Mer-
riam, 1998; Chua, 2011; Jasmi, 2010) and subsequently added proof through 
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document review (Gay, 1996). According to Konting (2005), the interview me-
thod is very practical to obtain accurate information from a small number of 
informants. 

Once the transcription results have been validated, the researcher compiled 
and administered the data to get the categories and themes with the help of the 
Nvivo 12 software. The findings of the study are comprehensive, holistic and 
descriptive (Lebar, 2012), but not generalized. 

7. Research Findings  
7.1. Classroom-Based Assessment Is a Holistic Assessment 

The implementation of classroom-based assessment holistically encompasses 
four major aspects of Arabic language skills: listening, speaking, reading and 
writing. The implementation of classroom-based assessment will provide com-
prehensive information on student development of these four language skills. 
Here are some excerpts from interviews that depict classroom-based assessment 
(PBD) as holistic. 

“This classroom-based assessment emphasizes maharatul istima’, maharatul 
kalam, maharul kitabah kan … maharah qiraah” TBGBA1. 

“Then the emphasis on classroom-based assessment starts with the istima’, 
then it goes to kalam, then it goes to qiraah and finally to kitabah” TBGBA2. 

“Skills are emphasized in classroom-based assessment, which are listening 
skills, speaking skills, reading skills and writing skills … we are focused Directly” 
TBGBA3. 

The statements clearly prove that Arabic classroom-based assessment was im-
plemented upon four key language skills like listening, speaking, reading and 
writing.  

7.2. Classroom-Based Assessment Is a Continuous Assessment 

The implementation of classroom-based assessment in Arabic subjects empha-
sizes t The implementation of classroom-based assessment is also carried out 
continuously throughout the classroom teaching and learning. In other words, 
classroom-based assessment is carried out throughout the year. The following 
are statements from study participants describing classroom-based assessment 
(PBD) conducted continuously during the proces of teaching and learning.  

“Later I have informed the kids. When I left … an oral briefing in Arabic. I 
said speaking in Arabic … it will happen in the teaching and learning” 
TBGBA1. 

“I’m based on the classroom-based assessment that I made during the course 
of learning” TBGBA2 

“It’s all ready … it’s easy … because we do it during learning” TBGBA3. 
Based on the above statements, it is proved clearly that classroom-based as-

sessments were done by teachers during classroom teaching and were done con-
tinuously throughout the year.  
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7.3. Implementation of Classroom-Based Assessment That  
Emphasize the Acquisition of Four Language Skills 

The implementation of classroom-based assessment in Arabic subjects empha-
sizes the mastery of the four main language skills, namely, listening, speaking, 
reading, and writing based on the stages of mastery. At the same time speaking 
skills are highly emphasized. This statement was also confirmed by all inter-
viewers. 

“Students do the listening exercises and students also practice writing … I will 
check their exercises, writing exercises, even with that we can implement class-
room-based assessment” TBGBA1. 

“The KSSM (Secondary School Standard Curriculum) has helped me, there 
are so many positives, in terms of students’ speaking skills, they now have voca-
bulary” TBGBA2. 

“In order to attain level 6 (in the performance level) one has to be consis-
tent … that means … if he does it … say if he can already speak … he must al-
ways be right, no mistake” TBGBA3. 

The statements clearly prove that the process of teaching, learning and assess-
ing upon students prioritized the four key language skills in Arabic. What more, 
the ability to speak (in Arabic) amongst students is prioritized. 

7.4. Implementation of Classroom-Based Assessment Makes  
Teacher More Aware and Familiar of Their Students 

Implementing classroom-based assessment makes Arabic language teachers 
more aware and familiar of their students covering all aspects such as student 
achievement, interest and attitude throughout the teaching and learning process. 
This allows teachers to monitor student progress more quickly and indirectly. 
This is evidenced by the following statement. 

“That class we know … well” TBGBA1. 
“The student that I taught, there is an improvement … there is always an im-

provement” TBGBA2. 
The statements clearly reinforce that classroom-based assessments make it 

easier for teachers to know their students based on the factor that they would 
always need to make observations, give assessments and assign them their per-
formance levels. 

7.5. Implementation of Classroom-Based Assessment Stimulate  
Teachers and Students to Be Skilful in Assessment 

The implementation of PBD calls for a change in the attitude of teachers and 
students to embrace innovation and demand positive perception for effective 
implementation of classroom-based assessment. Through classroom-based as-
sessment, teachers and students are informed that they will be more skilled and 
trained in assessment practices especially in setting the level for students. This is 
evidenced by the following statement. 
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“We give him maybe a performance level of 2, then he’ll go up, up, up … and 
then finally he will go to the right level of mastery” TBGBA1. 

“If there is a student who doesn’t want to answer, I call him to answer it 
too … as to decide his performance level” TBGBA2. 

“Back then it was difficult if we wanted to know the achievements of our stu-
dents … now we know it quickly” TBGBA3. 

The statements clearly show that teachers were more ready and creative in 
giving students assessments and assigning them their performance levels: Insert 
one hard return immediately after the last character of the last affiliation line. 
Then paste down the copy of affiliation 1. Repeat as necessary for each addition-
al affiliation. 

7.6. Implementation of Classroom-Based Assessment Is Adjusted  
to the Level of Students’ Development 

The study participants stated that each student had varying levels of mastery. 
This requires teachers to plan assessments taking into account student’s level of 
mastery. This statement is consistent with the following statement. 

“With us already planning his intervention, we do the intervention with 
him … how long (duration) we think he’ll take. Ha … that’s one of it right” 
TBGBA1. 

“The DSKP (Standard Document) teachers do it based on that, based on their 
students. It can’t be the same” TBGBA2. 

“Aha … maybe he can’t reach that level, level 6. So, at this point, because he’s 
more of an example” TBGBA3. 

The statements clearly prove that the implementation of classroom-based as-
sessments needs to be adjusted according to the students’ levels of performance 
which are not the same in the classroom  

8. Discussion and Summary 

Implementing classroom-based assessment enables teachers to monitor students’ 
overall development and to recognize students’ mastery of the four key Arabic 
language skills such as listening, speaking, reading and writing (Ismail, 2008; 
Mahamod, 2010). The research finding proving that teachers know more on 
their students is in line with the statement of Hamimah & Rohaya (2014) who 
stated that implementing school assessments makes teachers more concerned 
towards students’ development in various aspects. This enables teachers to con-
stantly observe and get to know their students. Teachers can also provide feed-
back faster to help students follow the next lesson. All forms of student weakness 
can be identified early on and will provide advice and guidance on improving 
student achievement. 

Findings which proved that implementing classroom-based assessment to 
enable teacher observation throughout the classroom are also supported by Ru-
hila Adnan’s (2012) statement that school assessment is a formative assessment 
that is ongoing and teachers do not have to wait for exams to measure student 
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achievement. Further, the finding of this classroom-based assessment research 
which proves teachers are skilled in carrying out assessments is in line with the 
statements of Murugaya (2010) and Hamimah & Rohaya (2014) which also 
stated that school assessments encourage students to be actively involved and 
enable students to provide the best work to attain teachers’ attention. Accor-
dingly, the findings of the study clearly show that classroom-based assessment is 
indeed holistic and continuous in line with the opinions of Black & William 
(1998) and Hussain (2012) which stated that efforts should always focus on for-
mative assessment in order for the assessment to be done holistically and con-
sistently on students throughout the teaching and learning process. 

Accordingly, the findings of the study clearly show that these holistic and con-
tinuous classroom-based assessments are in line with Black & William’s (1998) 
opinion that efforts are made to focus on formative assessments in order to ena-
ble comprehensive and ongoing assessment of students.  

Overall, the findings show that classroom-based assessments can be imple-
mented more effectively if teachers are given training or courses related to as-
sessors and implementing classroom-based assessments at school level. It is 
hoped that through the implementation of effective classroom-based assess-
ments, it will raise the performance level of students in the four key Arabic lan-
guage skills and at the same time enhance the process of teaching and learning in 
the classroom. 
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