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Abstract 
This paper aims to highlight the ways that students with Attention Deficit 
Disorder with or without Hyperactivity use for their academic self-regulation. 
The reasons that motivate students to specific reactions and behaviors during 
their schooling, both at school and at home are examined in detail. A basis is 
given to special educators’ and parents’ actions in order to present the im-
plemented actions to enhance academic self-regulation. 
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1. Introduction 

Students with special educational needs or disabilities have significant behavioral 
deficits, which affects their general integration into any community. However, 
according to scientists, self-regulatory skills can be taught and can effectively 
help people with disabilities [1]. Self-regulating learning gradually has to be a 
high priority in the educational process as it has many benefits. Research shows 
that children not only improve their academic performance, but also strengthen 
socially [2]. Autonomy and independence from teacher and parent guidance is 
also an important achievement of self-regulating learning as it contributes to the 
self-identification of the individual. 

Attention Deficit Disorder (ADD) and Hyperactivity Disorder (ADHD), 
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known in the international literature as Attention Deficit Hyperactivity Dis-
order (ADHD), is classified to neurodevelopmental disorders [3]. The first to 
study the disorder was Still (1902) and Tredgold (1908), mainly observing small 
groups of hyperactive children. Since the 1980s, the disorder has been the subject 
of a more systematic study and it is confirmed that it is a neurodevelopmental 
disorder with a possible genetic basis, which is also affected by environmental 
factors. 

ADHD is characterized by a range of difficulties in focusing, controlling, and 
restraining, and is likely to be accompanied by hyperactivity in a degree and du-
ration that is inconsistent with the biological age of the individual. In addition, it 
is directly related to difficulties in internal and external self-regulation, rhythm, 
audiovisual perception, short and long-term memory, as well as perceptual 
alertness. 

The disorder has three forms: 1) ADHD with predominant the careless type, 
which is equally found among boys and girls, 2) the ADHD with predominant 
the hyperkinetic type, which occurs mainly in boys and c. the combined type [4]. 
Clinical symptoms may be starting from infancy, as babies seem to have hyper-
sensitivity to stimulation, intense kinetic activity, cry more and sleep less hours. 

In the field of self-regulating learning, many studies for pupils with special 
educational needs and disabilities have taken place. Most of them refer to child-
ren with learning disabilities. The students of our country do not differ signifi-
cantly in their self-regulatory capacity in relation to foreign students [5]. The 
differences that arise are due to the Greek educational system, which does not 
promote the self-regulatory skills to people with disabilities [6]. 

Through self-regulation, learning objectives are considered to be more effec-
tive as incentives, as they focus on help, feedback, autonomy, and have more in-
teresting activities [7]. Interventional self-regulatory programs in people with 
attention deficit disorder/ hyperactivity, learning difficulties, behavioral disord-
ers and autism spectrum disorders have been successful [8]. 

It is worth mentioning surveys conducted in Greece, comparing students with 
mental and kinetic disabilities with self-image and self-regulation. Pupils with a 
mental disability had a positive self-image and regulated their behavior, in con-
trast to students with kinetic disabilities [9]. 

In addition to 2012, Nader-Grosbois & Veiellevoye conducted a survey of the 
differences in self-regulatory strategies in 40 children with mental disabilities 
and 40 with typical development. Children with mental disabilities had difficulty 
in identifying the target, but there have been no difficulties in planning and at-
tention. 

Academic self-regulation using self-management techniques is also an effec-
tive method for autistic people to enhance their social interaction, while reduc-
ing their dependence on the presence of the teacher [10]. 

In fact, studies done in children with neurodevelopmental disorders demon-
strate that self-regulatory strategies achieve the generalization of positive beha-
viors in a variety of environments [11]. 
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Given the recent emphasis on the co-education of pupils with special educa-
tional needs and disabilities and students of typical development, the value of 
self-regulation techniques is more underlined. Surveys show that through 
self-regulation, integration into school achieved easier, a key issue of modern re-
ality. 

Awareness of the importance of self-regulatory education given by teachers 
and their support in this area can provide more opportunities for skills devel-
opment. Wide acceptance of these skills positively affects the extent to which 
they choose self-regulatory strategies for pupils with disabilities, regardless of 
age and special educational needs.  

However, despite the number of studies and the emphasis given on autonomy 
through self-regulating learning, self-regulation and strategies do not refer to 
current curricula. It is also proven that self-regulation should be promoted from 
early childhood so that individuals have acquired some behavior management 
strategies before starting school [12]. 

In conclusion, it is clear from scientific studies that self-regulation education 
is crucial for people with disabilities regardless of age and educational needs or 
disability. 

2. Ease of Use 
Theoretical 

The term of academic self-regulation or self-regulated learning emerged in the 
1980s to investigate how students engage themselves in their own learning 
process. As Zimmermann says, “self-regulation is not a cognitive ability nor a 
skill linked to academic performance, but rather referred to as a self-directed 
process through which students transform their mental capacities into academic 
skills related to a particular context activities” [13]. In recent years, teachers 
increasingly prefer pupil-directed learning [14]. Students are actively involved 
in the learning process, set goals, select enhancers, record and evaluate the 
whole process. The main goal of academic self-regulation is to achieve the au-
tonomy of students who are able to self-regulate their behavior and react to 
events, achieving self-determination. Zimmermann, in order to understand the 
link between self-regulation and internal motivation, developed the “circular 
model”, which consists of three stages: 1) the forethought, 2) the executive (voli-
tional/performance control) and 3) the reflection stage. At the forethought stage 
the learner activates his/her previous knowledge and motivations, sets personal 
goals and designs the method for achieving them. In the “executive”, trainees 
through self-control engage in learning activities by recording their progress and 
experimenting with alternative strategies. At the reflection stage, the student is 
self-evaluating and either receives positive responses or redefines the goals [15]. 
Self-regulatory strategies are as follows: 1) self-recording or self-monitoring, 2) 
self-assessment or self-evaluation, c. self-reinforcement d. self-instruction and e. 
goal-setting. 
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3. Method 
3.1. Research Design 

The method chosen in this research is the qualitative method, which focuses and 
answers the questions “how” and “why”, while providing flexibility in the 
process. Every qualitative researcher is studying things in a natural context for 
the understanding and interpretation of phenomena. The researcher’s view, 
which emphasizes on the qualitative, non-measurable characteristics for inter-
preting, understanding, developing, confirming or refuting a theory or revealing 
causal relationships, plays a decisive role. 

Qualitative research helps to explore issues that are first approached or insuf-
ficiently explored. Unlike the conceptual predetermined specifications of quan-
titative methods, in qualitative methods, each researcher can approach a subject 
without having predefined perceptions of the variables, thus leading to the con-
struction of a theory about the explanation of the subject. The qualitative re-
searcher organizes the information he collects building key concepts and then 
removes some of them. The aim is to build a satisfactory set of topics and mod-
ules that will respond satisfactorily to the research questions that have been set at 
the beginning of the survey. 

The most important thing in qualitative research is that the researcher should 
collect as much information as possible on the issue of interest, which is 
achieved with flexibility, sensitivity to the approach and flexibility in collaborat-
ing with the subjects. 

In this research, an interview was used as a research tool for teachers and 
parents of children with Attention Deficit/Hyperactivity Disorder. This method 
involves the gathering of information through direct verbal communication of 
the researcher with the subjects, assisting the in-depth learning of information, 
compared to other methods. Respondents are asked to answer a series of ques-
tions. Through their answers, the researcher discovers their relationship to the 
research object compares or groups their views. 

The interview with other research tools offers direct and personal communi-
cation, and research questions are explored in depth. This is because people pre-
fer to talk rather than write, especially when it comes to personal data that re-
quire a relationship of trust between the researcher and the respondents. In ad-
dition, it is important to obtain information that can only be secured by personal 
communication, such as the observation of behavioral reactions, tone of voice 
and gestures. 

In this survey, a semi-structured interview with special education educators 
and parents will take place in order to collect data on the self-regulation of 
children with ADHD and the actions undertaken to develop self-regulatory 
skills. 

In the semi-structured interview, the researcher has a list of questions to be 
answered by the participants, but at the same time the discussion may evolve 
differently according to the answers to be given. The researcher can ask for cla-
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rifying questions in order to get as much information as possible. 
The interviews take place individually, in the parents’ free time and in their 

personal space. The research is based on Academic Self Questionnaire (SRQ-A) 
performance, according to which the interview was structured. The scale of aca-
demic self-regulation consists of four basic questions with eight sub-questions 
each. Interview questions are open-ended that will allow participants to freely 
develop their answers without predefined frames.  

3.2. Sample Participants 

In the present work, ease of sampling (facilitation or convenient) will be used in 
which respondents are selected to respond to researchers. Specifically, interviews 
will be answered by 10 special educators from various sectors of special educa-
tion (speech therapists, occupational therapists, psychologists, parallel support 
teachers, primary and secondary educators) and 10 parents of children with At-
tention Deficit/Hyperactivity Disorder. Two-thirds of the respondents were 
women, while the predominant age range of the total population was from 30 - 
45 years. 

3.3. Research Tools 

In this research, an interview was used as a research tool for teachers and parents 
of children with Attention Deficit/Hyperactivity Disorder. This method involves 
the collection of information through direct verbal communication of the re-
searcher with the subjects, assisting the in-depth learning of information, com-
pared to other methods. Respondents are asked to answer a series of questions. 
Through their answers the researcher discovers their relationship to the research 
object, compares or groups their views. The interviews take place individually, in 
the parents’ free time and in their personal space. The research is based on the 
Academic Self Questionnaire (SRQ-A), according to which the interview was 
structured. The scale of academic self-regulation consists of four basic questions 
with eight sub-questions each. Interview questions are open-ended questions 
that will allow participants to free develop their answers without predefined 
frames. 

The four basic questions of the academic self-regulation are why they study 
their homework, why they participate in class, why they try to answer difficult 
questions and finally why they try to keep up at school. The sub-questions of the 
scale demonstrate the reasons why a child with ADHD is studying at home to 
enhance his/her physical presence in the classroom as good as possible by help-
ing the reader to have a complete picture of the student with that particular dis-
order. The researcher thus evaluates the internal motivation to achieve academic 
self-regulation on the part of the student himself. 

3.4. Validity and Reability 

In the present study, in order to ensure reliability, the triangulation method was 
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used. In this way, data from different sources were cross-checked to confirm or 
reinforce each other. Each data source was linked to each research question, 
giving the essentials to the researcher. More specifically, interviews with parents 
of children with ADHD have been triangulated with each other and with the in-
terviews of specialist teachers, which were equally triangulated with each other. 
Each data source, therefore, complemented the analysis by giving credibility to 
the results of the research and ensuring adequate answers to the research ques-
tions. 

3.5. Research Questions 

Self-regulating learning has to be a high priority in the educational process as it 
has many benefits. Research shows that children not only improve their aca-
demic performance, but also strengthen socially [2]. Autonomy and indepen-
dence from teachers’ and parents’ guidance is also an important achievement of 
self-regulating learning as it contributes to the self-identification of the individ-
ual. 

The method of academic self-regulation can be applied to special education, 
for most areas of special needs and disabilities. The present study will assess how 
children diagnosed with Attention Deficit Disorder with or without Hyperactiv-
ity (ADHD) regulate their behavior and their degree of autonomy in the class-
room, given their neurodevelopmental disorder characterized by a lack of 
self-control, behavioral and organizational problems, and inability to maintain 
attention and focus. The main question is the degree of their response to the re-
quirements of the cognitive subject, through the actions of self-management of 
their behavior. 

The bibliographic review reveals a series of queries, which are a question of 
the research process, in order to fully understand the concept of academic 
self-regulation and to emphasize the crucial role of teachers and parents in its 
implementation. These questions are as follows: 

1) What are the reasons why a child with Attention Deficit/Hyperactivity Dis-
order studies his home lessons? 

2) What are the reasons why a child with Attention Deficit/Hyperactivity Dis-
order participates in classroom lessons? 

3) What are the reasons why a child with Attention Deficit/Hyperactivity Dis-
order tries to do well at school? 

4) How internal motivation to achieve self-regulatory academic self-regulation 
of Children with Attention Deficit/Hyperactivity Disruption is evaluated? 

5) What actions do special educators implement to develop self-regulatory 
skills in children with Attention Deficit/Hyperactivity Disorder? 

6) What actions do parents implement to develop self-regulatory skills in 
children with Attention Deficit/Hyperactivity Disorder? 

4. Data Analysis 

Teachers completed the Academic Self-Regulatory Questionnaire (SRQ-A). The 
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questionnaire consists of 4 basic queries with 8 sub-questions each marking their 
responses to the Likert scale as each proposal represents each of them from 
“Absolutely True” to “Not at all True”. Then, the teachers responded to semi- 
structured interview questions based on the above scale. In a semi-structured in-
terview, the pupils’ parents also responded in space and time that they them-
selves chose, having been informed in detail about the purpose of the survey, the 
necessity of their participation and having ensured the anonymity and protec-
tion of their sensitive personal data. 

5. Results 
5.1. Research Question 1 

The question “Why a learner with Attention Deficit/Hyperactivity Disorder stu-
dies homework lessons” which is related both to the internal and external 
self-regulation of students, shows that their learning interest is reduced due to a 
variety of factors. The duties undertaken are rarely accomplished, either due to a 
lack of organization, or due to deliberate or non-resignation. Many teachers say 
that the failure to complete the school project is a common phenomenon, but 
they conclude that this is directly related to the difficulties that the disorder itself 
presents. Various environmental stimuli, as well as rapid interest rotation often 
distract students from the study. The feeling of reduced self-esteem is related to 
what has been mentioned above, as the mental potential of children with ADHD 
allows them to perceive their weakness, leading to denial or avoidance of tasks, 
as they easily lose their self-confidence. Often, as the opinion of others seems to 
be of great concern to them, they even pretend health reasons for failure or miss 
to complete their work. The most “impulsive” children, in fact, show aggression 
in case of cancellation. Concluding at this point with the views of the teachers, 
the opinions of the parents of students with ADHD are also given. Parents con-
firm the fact that their children rarely carry out on a day-to-day basis their 
school responsibilities for the next day autonomously. If their study is underta-
ken by a specialist pedagogue or a study center, they consider work to be more 
likely to be completed. However, either independently or with the help of 
someone else, they do not show any particular desire for a school study. In addi-
tion, parents confirm that their children often go unprepared to school, as they 
often show a persistent refusal to study. 

5.2. Research Question 2 

Children with ADHD in their classroom image are disruptive and abstract, often 
painting and talking to their neighbor. They usually forget their notebooks and 
books, and in the course they are too active or completely indifferent. More 
generally, they have the image of a “restless and anxious child” that is constantly 
in an unacceptable movement in that particular environment. They are easily 
distinguished by noises or smells, they are impatient, they do not wait for their 
turn and generally do not comply with the rules of the class. Often they even try 
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to make “out of pace” and their classmates, taking them away. Socially and 
communicatively they are either fully dear to their classmates or fully disliked, as 
they often speak abruptly and do not restrain their thoughts by bringing others 
into a difficult position. Taking into account the above descriptions of the 
teachers as they emerged from the semi-structured interview, it is easy to under-
stand that the degree of their participation in the classroom is modest. Certainly 
when a topic or a lesson motivates their interest or they find it entertaining their 
level of participation is higher. The pupils’ participation during school time is 
again linked to the image students want their teachers to have. If they take an 
oral comment or if the teacher shout at them, they feel ashamed of themselves. 
On the contrary, after being as active as possible, they feel proud and their 
self-confidence is growing. Parents report that their children in the school envi-
ronment are negative, mainly because of their behavior which does not allow 
them to participate as they should. Their impulsive and often challenging beha-
vior pre-empowers the teachers, leading to the result that they have mispercep-
tions about the student with ADHD. 

5.3. Research Question 3 

By analyzing the results of the SRQ-A scale, it is clear that students with ADHD 
are interested not only in the image that teachers have for them but also their 
classmates. This is also their main motivation for their progress in school. By 
associating their social acceptance with their school performance, they often try 
to answer difficult questions during the lesson, because they will be called 
“smart” or receive a positive comment that will stimulate their self-esteem. 
Sometimes, however, they rarely respond to difficult questions, as they cannot 
manage the frustration and embarrassment they will feel in the event of a wrong 
answer. According to the parents’ comments, as soon as their children are con-
fronted with demanding or difficult questions they usually resign before they 
even try or start and quit in a short period of time. Parents believe that they are 
driven to this by an intimate matching of school performance with their social 
image. Sometimes they even break out, get angry, or even leave the room, want-
ing to avoid the answer that will ridicule them. 

5.4. Research Question 4 

By isolating the internal motivation to achieve academic self-regulation in this 
question we see that there is a convergence of educational views that children 
with Attention Deficit Disorder do not have fun studying at home and present 
little excitement lessons. They are forced to study mainly to avoid any problems 
that will arise in the room, or a bad comment from their teachers. Students with 
ADHD use their participation in the lesson and try to solve difficult questions 
not as a motive for their acquirement new knowledge but to avoid being ridi-
culed in front of other people if they seem unready for the course or do not 
know how to answer a question. It is common for a child to avoid difficult ques-
tions due to a resignation because of a poor self-image of their personality. An 
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exception is a lesson that will stimulate their interest and will converge with their 
interests, which will surely find more fun and will decide to do more about it. 
The fact that school performance affects his/her psychology and self-esteem af-
firms that students with Attention Disturbance disorder knowing their weak-
nesses generally do not enjoy the learning process and easily lose self-esteem as 
soon as they fail. Complementing the above, it is also evident from parents’ in-
terviews that school performance directly affects child psychology and behavior. 
Children with ADHD are characterized by low self-esteem and often go to nega-
tive self-assessment. This fact often forfeits their motivation for study. In partic-
ular, they are indifferent or have a refusal because they think in advance that 
they will fail. It has been reported that often because of weaknesses in their gen-
eral organization they do not fully correspond to tasks and tasks. Even when 
they are consistent with their obligations, they seek immediate reward, otherwise 
they are deeply frustrated, disappointed, and completely abandoning every ef-
fort. A low grade, a punishment at school and a much worse a repetitious ex-
amination of a lesson, affect the psychology of ADHD children, “hitting” their 
self-esteem. The failure to manage failure often causes tension that manifests it-
self in a variety of ways. 

5.5. Research Question 5 

Taking into account the difficulties faced by students with ADHD in completing 
their work and the general participation and expression of their feelings, teach-
ers were asked to refer to the actions they take to develop the skills of the aca-
demic self-regulation of their pupils. In order to promote their participation, 
teachers form the school environment in order to reduce the disruptive elements 
that will disintegrate the child. They usually choose to put the children in the 
first desk near their chair to have direct eye contact with it. They also assign 
roles of responsibility, for instance, erase the board, carry the notebooks to the 
headquarters for the teacher to correct them, etc., that make them feel great and 
responsible. This undoubtedly serves as a positive incentive for internal self-regu- 
lation and gives students a sense of personal satisfaction and self-esteem. Indeed, 
when students assume these roles most of the time they are performing with 
immense success. 

5.6. Research Question 6 

Parents, understanding their children’s inability to organize and manage their 
daily program, define a specific program to help their children know when to 
study for school and when they have free time to dedicate to what they love. This 
program is combined with rules, which, if infringed, children are subjected to a 
quick punishment in order not to repeat the unwanted behavior. 

6. Discussion 

After the settlement of the research process, we find that there are many points 
where the opinions derived from the questionnaires and the interviews are con-
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verging or even identifying. Teachers’ Self-Efficacy can be considered as a key 
parameter in dealing such problems [17]. Initially, it is clear that students with 
Attention Deficit Disorder with or without Hyperactivity are characterized as 
abstract and disruptive, disorganized and often deviating from their learning 
tasks. As far as their school obligations are concerned, they do not formally 
complete their schoolwork as they are easily degraded by a variety of environ-
mental stimuli or resign easily when faced with some difficulty in completing the 
job. The motivation is the praise of parents and teachers, and there are not many 
times when the whole process is necessarily completed in order to avoid tensions 
or consequences, for example, depriving their favorite object or forbidding 
something that pleases them. Parents wanting to prevent the inconsistency of 
their children against their school obligations are addressed to special educators 
or study centers. Regarding their participation in the classroom, they show a se-
lectivity that depends on the extent to which their school activity motivates 
them. If they feel inertia, they get distracted, they move more than usual or start 
to disturb the other children. When students have not completed their work or 
have not studied their lessons they try not to reveal themselves. If they cannot 
achieve it, they use excuses, or they invoke health reasons. Other times, they re-
spond with humor or in a provocative way because they want to draw the teach-
er’s attention to their behavior to deal with it and not with their inconsistency. 
Although they display a low degree of typical behavior, they are interested in the 
image that teachers will have about them. They often try to answer tricky ques-
tions to make them look smart to the others. The positive view of teachers and 
classmates greatly stimulates their self-confidence. Students’ self-esteem also 
seems to be linked to their performance at school, which is inextricably linked to 
the psychology and behaviors they develop. Strong bonds among teachers and 
classmates can bring spectacular results to pupils’ school performance. Con-
versely, whenever a student with distraction or hyperactivity fails, he is fru-
strated and leads to a variety of reactions. Not only behaviors such as anger or 
provocation, but also the development of feelings of low self-esteem, anxiety and 
refusal or easy surrender of each project is common. They experience intense 
frustration resulting in hyperactivity, irritation, tension and finally the explo-
sion. 

7. Conclusion 

In the first research question, “What are the reasons why a child with Attention 
Deficit/Hyperactivity Disorder studies their lessons at home”, it is obvious that 
due to reduced learning interest, lack of organization and resignation associated 
with the disorder itself, students rarely complete their schoolwork. Parents con-
firm the fact and, in order to help, they appeal to study centers and special edu-
cators to guide their children in their daily study. Students with ADHD will be 
led to study to avoid tension with their parents and mostly the fear of not being 
deprived of their favorite occupation, and it is obvious that they do not find 
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studying at home interesting at all. In investigating the reasons why a child with 
distraction tries to participate in the classroom class, teachers consider that par-
ticipation is mediocre, as soon as the learning subject expresses the interest of 
the student or considers it entertaining. The pupils show interest in the teacher’s 
image of their participation, as if they receive an oral comment, they feel 
ashamed. Their shame is sometimes manifested by resignation and others with 
extreme impulses [16]. However, it is obvious that the confrontation and resto-
ration of the pupil when he/she is distracted, it must be particularly careful. In 
addition, we must keep in mind that the very nature of the disorder is inhibiting 
the proper functioning of school participation and action. The main motivation 
for their good performance at school is the image that others will have. Students 
with ADHD connect good school performance with their social acceptance. 
Many times the impulse that distinguishes them makes them less socially sym-
pathetic. A good comment from the teacher stimulates their self-confidence, 
while frustration is a reason of poor school performance and refusal. Teachers, 
who are aware of the difficulties faced by children with ADHD in their academic 
self-regulation, use various actions to support them. Besides, this is the educa-
tors’ role, to choose the appropriate learning strategies that will help their pupils 
individually. Once teachers are confronted with the “ordinary”, as they describe 
the phenomenon of incomplete school exercises and study, they use the encou-
ragement and reinforcement to make the work happen next time. Also, when it 
comes to a demanding question that makes it difficult for students they simplify 
the question. Using precise and simple vocabulary explains the exercise; they 
distinguish the different requests and with appropriate questions lead their stu-
dents’ thoughts to the correct answer. Student guidance is done through visuali-
zation using different underline colors or cards tailored to the needs of each 
student. In addition, individual exercise in school activities helps children or-
ganize themselves in their program, remember rules and instructions, self-control, 
and ultimately improve their weaknesses. Teachers often use roles to engage 
with the child by fostering self-confidence. Very helpful is the proper construc-
tion of the space, free of disruptive elements and the placement of the pupil on a 
desk near the teacher’s seat. These intervention strategies have proven to be cat-
alytic for the progress of children with ADHD as they offer models of imitation, 
self-assessment and self-improvement. When students experience a state of fru-
stration or anger, their teachers identify the negative stimulus and try to distract 
them and do something else. Methodically they recall the rules of classroom with 
calm voice and fixed tone. Once the student calms, they give him the opportuni-
ty to talk about what led him to this behavior, helping him criticize his behavior. 
Then, similar solutions are proposed to help him regulate his behavior and pre-
pare himself in a similar situation. In some cases, decongestion and expansion 
are necessary. As shown by parents’ interviews, the latter rely on their close co-
operation and briefing with teachers, which of course requires openness and 
flexibility on both sides. Parents follow the actions of teachers to strengthen 
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self-regulation of their children. They spend more time on their children, trying 
through discussion and admonitions to help them by respecting their peculiari-
ties [18]. Parents also strive to reduce the disruptive stimuli of space, as much as 
possible in the home environment. Parents focus mainly on stimulating their 
children’s self-confidence through their praise and constant support. Finally, 
particular attention should be given to the impact of academic self-regulation on 
the social and emotional education [19] and self-regulation of children with 
ADHD. Even though they sometimes make punishments, they are only meant to 
put an end to a particularly negative behavior. Even though they sometimes 
make punishments, they are only meant to put an end to a particularly negative 
behavior [20]. 

8. Study Limitations 

As stated, the purpose of the research was to investigate how students with 
ADHD regulate their behavior in order to cope with the different areas of their 
school reality in the light of the actions implemented by both school teachers 
and parents promoting academic self-regulation. 

During the survey a number of suggestions emerged that could be used for 
future research. Initially, the negative impact of punishment by teachers and 
parents on the psychology of students with ADHD and the alternative use of 
methods of stopping negative behaviors in case they do not meet school re-
quirements and their academic self-regulation could be explored. In addition, it 
would be particularly interesting to explore the self-image of the student with 
ADHD in conjunction with their classmates’ views on it. Finally, particular at-
tention is given to the impact of academic self-regulation on the social and emo-
tional self-regulation of children with ADHD. 
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