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Abstract

This study investigated how incorporating reading activities in writing classes
can help secondary school students develop their writing skills. The study was
conducted using samples selected conveniently which involved 30 Form Four
and Five students from one of the local secondary schools in Kapit, Sarawak.
This study examined specifically on the effects of engaging reading activities
in writing classes on their writing performance. This qualitative study ex-
amined how incorporating reading activities into writing classes can influ-
ence students’ writing results. Data was collected from a semi-structured in-
terview and a pre- and post-test experimental research based on writing tests
that were graded using the Common European Framework Reference (CEFR)
writing marking scheme. The result was analysed using descriptive statistic to
find the mean and standard deviation of both pre and post-test. Findings
showed that incorporating reading activities into writing tasks during English
language class increased the respondents’ writing output significantly. The
results of this study are hoped to assist English as Second Language (ESL)
students and teachers in recognising the importance of reading activities in
writing classes as an effort to improve writing performance.
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1. Introduction

English is stipulated as a second language in Malaysia, where its role and func-
tions have been institutionalised in the Education Ordinance since 1957, and
reinforced in the Education Act as well mandated in the National Education
Policy 1970 (Azman, 2016). The announcement of the English Language Educa-
tion Roadmap for Malaysia 2015-2025, which is an extension of the Malaysia
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Education Blueprint (MEB), is the fourth and most recently implemented
reform (Don et al., 2015). In general, MEB aims to raise the nation’s educational
level to suit the global norms by aligning the system with the CEFR, which is an
international standard in the hope to inculcate English proficiency among Ma-
laysian citizens.

Since the early 1980s, the Ministry of Education (MoE) has employed a process-
based approach to writing in school curricula and syllabi. Despite the imple-
mentation of a process-based approach to writing in Malaysian national curri-
culum and syllabus, students” writing performance in both, primary and sec-
ondary school examinations remains poor (Kwan & Yunus, 2014). On average,
Malaysian students perform poorly in English language exams, particularly in
the writing area (Azman, 2016), which yields upon many reforms at many levels
(Rashid et al., 2017). This is in line with the current job demands as highlighted
by the MoE as an effort to expose Malaysians students with job skills in order to
create human capital and keep the country globally competitive. One of the ways
to posit functionality is through the emphasis of English writing skills in order to
develop pupils towards becoming competent writers.

In general, a total of 200 minutes are given each week for Malaysian school
teachers to teach the combined four English language skills where 80 minutes
are specified for the teaching of writing, with the goal of teaching pupils how to
use language for interpersonal, informative, and aesthetic objectives. Previously,
upper-class students were taught two styles of writing: Guided and Continuous
Writing. Continuous Writing is free-form writing on a specific topic, whereas
Guided Writing entails generating structured writing. At present, there are three
types of writing featured in the writing paper since the implementation of CEFR:
Short Communicative Message, Guided Writing, and Extended Writing. Based
on the Curriculum and Assessment Standard Documents (DSKP) for both Form
Four and Five students, the Content Standards for writing emphasise on the
ability to communicate meaning while using appropriate language, form, and
style. In terms of Learning Standards, the two Content Standards are roughly
evenly split, which emphasises the significance of writing fluency and precision.
The following are the two content standards in the DSKP:

1) Communicate intelligibly through print and digital media on familiar top-
ics.

2) Communicate with appropriate language, form and style.

Reading and writing are inextricably linked. By reading books that provide
students with plenty of vocabulary and rhyming or repetitive patterns can help
students to use their higher order thinking skills to develop their own story line
(Wilson, 2016). Allowing students to recognise good writing techniques in their
readings and providing opportunities for them to practise these techniques will
help their transition to becoming better writers. Allowing students to read and
explore simple stories with a beginning, middle, and end also will help them to
incorporate these important components into their own narratives (Held, 2010).

The benefits of teaching reading and writing together outweigh the benefits of
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teaching them separately. Therefore, the focus of this study is incorporating
reading into writing classes and its effects on secondary school ESL learners’

writing.

1.1. Research Objectives

The general objective of this study is to investigate the impact of incorporating
reading activities in efforts to improve the writing performance. The specific ob-
jectives are as follows:

1) To assess the effect of reading activities on students’ English writing per-
formance.

2) To ascertain the relationship between reading and writing in enhancing

students’ writing performance.

1.2. Research Questions

In order to achieve the objectives, two research questions are formulated. They
are:

1) How reading affect students’ English writing performance positively?

2) Is there a relationship between students’ reading and writing to promote

better writing performance?

2. Literature Review

2.1. Writing in Malaysia and Its Incorporation with Reading Skills

There is a large body of literature on ESL in Malaysia focusing on pupils’ lack of
writing skills (e.g. Mukundan et al., 2013; Swanto & Din, 2014; Ramadi, Ramadji,
& Nasr, 2016; Yunus et al., 2019). Despite the long exposure to English, many
Malaysian students do not appear to be proficient in English, especially in writ-
ing skills.

While reading is a skill of understanding text meaning including compre-
hending the writer’s writing style, the latter’s vocabulary range, spelling and
grammar (Krashen, 2014) which requires the readers to decode and make sense
(Linse & Nunan, 2005), writing is a deliberate social communication that also
measures literacy (Tan & Miller, 2008). Individuals with writing issues may
struggle with one or more components of the writing process, including proper
grammar, norms, punctuation, capitalization, spelling, and some of the basic
parts of writing.

Efforts in improving writing skills have taken up different directions. While
some suggest taking up digital technologies as a means to help lessen the strains
of mastering writing (e.g. Suhaimi et al., 2019; Yunus et al., 2019), there is
another direction which has long observed the potential of combining another
language skill in order to improve writing. In fact, this branch of scholarship
seems to be continuously researched on. Among its main arguments is the in-
terconnection between the two skills (Moran & Billen, 2014; Li, 2015; Li, 2016;
Arum, 2018; Linuwih & Winardi, 2020). In fact, better authors read more than
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poor writers since reading functions as an invaluable resource (Al Raqqad et al.,
2019) and better readers write more syntactically developed language. For a long
time, people have recognised the link between reading and writing. There are
empirical evidences that emphasise the importance of a combined reading and
writing strategy, which also claim that having expertise in one skill leads to de-
velopment in the other (e.g. Lee, 2000; Ien et al., 2017). In fact, writers are en-
couraged to read more in response to the content they have read in order to gain
more knowledge and to strengthen their critical thinking skills. Both, reading
and writing are active and productive ways of discovering meaning. According
to Harl (2013), reading is the process of extracting meaning from a text, whereas
writing is the activity of making it. Regular reading improves writing skill, and
the learners’ writing skills will inevitably increase as a result of what they read.

Writing has an impact on their thinking and boosts their higher-order thinking.

2.2.Schema Theory

According to schema theory, in order to construct context and achieve the
maximum comprehension, a reader must communicate with the text material
using their current schema. Similarly, a writer employs the same schemata that
are used for reading comprehension. In order to write on a subject, a writer
needs to have prior knowledge (schemata) about it. As a result, these schemata
serve as instruments for writing. Because of our similar knowledge of schema in
reading and writing, we feel that reading will enhance the writing process by
providing schemata.

While Bartlett proposed the schema theory in 1932, names like Anderson and
Stanovich further refined it as one of the prominent cognitivist learning theories
in the 1970s and 1980s. Since schema theory defines how knowledge is received,
processed, and cerebrally arranged. Humans have general knowledge in the form
of unconscious mental structures (schemata), which induce schematized mem-
ory errors when these structures interact with incoming data. As a result, sche-
mata affect new information based on prior knowledge. Schemata are mental
representations for specific pieces of complex knowledge that are then stored in
long-term memory, according to psychology. Schema theory emphasises the im-
portance of general information in the formation of mental depictions. Teachers’
responsibility in the educational process would be to aid students in the devel-
opment of new schemata and the establishment of links between them, so im-
proving their memory. Prior knowledge and background information are equal-
ly as essential. Schema theory can be utilised in a variety of situations, but it is
most commonly employed to aid in the learning of a second language because it
demands reading a large number of texts in the target language. Reading com-
prehension and, as a result, understanding another language will be challenging
if we do not construct a sufficient number of schemata when reading a book.

The ability to grasp the words contained in a text and apply the knowledge to

one’s personal growth and development is known as reading (Dadzie, 2008).
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This entails deducing meaning from documented material in a person’s life,
whether printed or unprinted. People read for a variety of reasons and purposes,
including pleasure, leisure, relaxation, information, and knowledge. Under the
constructive orientation, reading and writing connections have been proposed.
Readers and writers must both actively participate in interpreting and creating
meaning from the texts. To put it another way, a reader must interpret the text
and draw conclusions based on prior knowledge and experience. Similarly, a
writer generates ideas from his or her own background experience to construct
meaning.

Reading functions as a stimulus in these research, causing readers to expe-
rience and produce ideas in reaction to the materials they are reading. Personal
responses and feelings are shared by readers, which can be communicated in ex-
pressive writing. As a result, reading is employed as a source of incentive to en-
courage writing. Other researchers have discovered that reading a lot can im-
prove a student’s overall writing ability. Krashen (1984), for example, discovers
that good writers read more outside of class than poor writers. Besides discuss-
ing about the benefits of linking reading and writing, Plakans and Gebril (2012)
also recommend steps to be followed. To begin, the reading materials provided
assist students in forming thoughts about the subject. Following that, the reading
materials used to form thoughts on the subject are used. Finally, the resources’
texts can be used as evidence as well as language support. Durukan (2011) also
emphasises the significance of incorporating reading into writing for students’
language learning development. Reading, along with writing, was the first skill to

be learned among the four language skills.

2.3. Reading Practices

Reading is a necessary skill for students of all ages. Shared reading is one of the
reading practises that is known to improve reading fluency and print concepts
and is being re-searched as an intervention to support narrative writing (Polica-
stro, 2018). Shared reading is also defined as reading aloud to students a short
and simple story while providing reading strategy support and opportunities to
interact with the text (Hudson & Test, 2011).

Another reading technique is “repeated reading,” which can be done at school
or at home. “Children’s fluency increases considerably when they are given reg-
ular opportunity to read books aloud” (Alber-Morgan, 2006: p. 273). Regularly
reading aloud to a child helps the child improve his or her fluency and reading
coordination. Reading is an important literacy skill that affects a student’s aca-
demic performance. ESL students are taught a variety of reading abilities, in-
cluding skimming and scanning, making references and inferences, and critical
thinking.

3. Methodology

This qualitative study gathered data using a pre- and post-test writing assess-
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ments and a semi-structured interview. While the pre-test writing assessment
was administered during the respondents’ regular writing class (where writing
skill was taught separately), the post-test writing assessment took place during a
reading-writing class. At the end of the study, an informal interview was con-
ducted to better understand the students’ reactions to the reading-to-writing ac-
tivity.

Based on a convenient sampling technique, 30 participants were from one of
Kapit secondary schools Form Four and Five classes. The participants were con-
veniently chosen since they are all familiar with the latest format of SPM Writing
paper and they are all one of the researchers’ students. The size of the sampling
is comparatively acceptable since the minimum number of participants for a pi-
lot study is ten (Saunders et al., 2019).

1) Pre-test writing assessment

Because the participants were conveniently chosen among the upper form
students, the researchers conducted the pre-test writing assessment in relation to
health issues. The participants were informed that their writing assessment for
the day would be part three of their writing paper, SPM1119/2: Extended Writ-
ing where they were asked to write an essay on the given issue.

2) Post-test writing assessment

The post-test writing assessment consisted of two parts—a) a 20-minute
reading activity and b) the post-test writing assessment itself. This allowed the
investigation on the contribution of reading on improving writing performance.

A reading material is an article by Oaklander and Jones’s entitled “7 Surpris-
ing Benefits of Exercise” was specifically chosen to suit the theme of the week,
which was “Health and Environment”. The reading activity, which is named as
the “Plus-Minus-Interesting” activity (as indicated in Table 1) teaches the par-
ticipants how to evaluate and form opinions about what they read. Based on the
given reading material, the participants were asked to find important informa-
tion and fill in any of the three columns of “Plus-Minus-Interesting”. The Plus
column could entail writing ideas that they identified to be as either positive or
what they liked, the Minus column consisting ideas that are negative or that they
do not like and the Interesting column include ideas that they find as interesting.

Upon reading, the participants were asked to write a four-paragraph essay as a
follow-up to this activity, including one paragraph based on their “Plus-Minus-
Interesting” activity as a post-test for the study. They were asked to comment
about Oaklander and Jones’ article. They were instructed to write based on their
findings as recorded in their Plus-Minus-Interesting columns for the body of
their essay, and the last paragraph was their conclusion paragraph.

Both writing assessments were then marked using the CEFR writing marking
scheme where the essays were graded based on four descriptors: content, com-
municative achievement, organisation, and language (Table 2).

3) Interview Protocol

Participants were formally interviewed at the end of the study to learn more

DOI: 10.4236/ce.2021.128149

1954 Creative Education


https://doi.org/10.4236/ce.2021.128149

L. Emak, H. H. Ismail

Table 1. “Plus-minus-interesting” chart.

“7 Surprising Benefits of Exercise” by Oaklander and Jones

PLUS MINUS INTERESTING
XX XX XX
Table 2. CEFR Writing assessment subscales.
COMMUNICATIVE
B2 CONTENT ACHIEVEMENT ORGANISATION LANGUAGE
Uses a range of vocabulary, including
Uses the conventions of the Text is well organised and less common lexis, appropriately. Uses
All content is relevant to the ~ communicative task effectively to coherent, using a variety of a range of simple and complex
5 task. Target reader is fully hold the target reader’s attention  cohesive devices and grammatical forms with control and
informed. and communicate straightforward organisational patterns to flexibility. Occasional errors may be
and complex ideas, as appropriate generally good effect. present but do not impede
communication.

4 Performance shares features of Bands 3 and 5

Minor irrelevances and/or
omissions may be present.
Target reader is on the whole
informed.

Uses a range of everyday vocabulary

Uses the conventions of the appropriately, with occasional

communicative task to hold the
target reader’s attention and
communicate straightforward

Text is generally well organised
and coherent, using a variety of
linking words and cohesive

inappropriate use of less common
lexis. Uses a range of simple and some
complex grammatical forms with a

2 Performance shares features of Bands 1 and 3

Irrelevances and
misinterpretation of task may
be present. Target reader is
minimally informed.

Content is totally irrelevant.
Target reader is not informed

ideas. devices. good degree of control. Errors do not
impede communication.
Uses everyday vocabulary generally
Uses the conventions of the Text is connected and coherent, appropriately, while occasionally
communicative task in generally  using basic linking words and a  overusing certain lexis. Uses simple
appropriate ways to communicate limited number of cohesive grammatical forms with a good degree
straightforward ideas. devices. of control. While errors are noticeable,

meaning can still be determined.

Performance below Band 1

about their reactions and feedback to the reading-to-writing activity. These in-
terviews are basically conversations between the interviewer and the interviewee
that is conducted for a specific purpose (Turner III, 2010). This instrument allowed
the researchers to gain access to the participants’ unseen perceptions, feelings, and
opinions. To qualitatively analyse the participants’ attitudes toward the integration
of reading activities in writing class, this study used semi-structured interview
questions which were adapted from Al-Ghonaim’s (2005) study.

To explore the participants’ perspectives on the integration of reading-writing,
this study relied entirely on an open-ended semi-structured interview. The re-
searchers only extracted the most important questions. Some questions were ex-
cluded because they were deemed extraneous to the topic at hand. The partici-
pants in this study were encouraged to speak freely because the interviewer
would learn more if they did (Lincoln & Guba, 1985). The interview lasted 20

minutes and was written down. Finally, the interview responses were analysed
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using Braun and Clarke’s (2006) six phases of theme analysis.

In the 1970s, Holton established thematic analysis, which is currently recog-
nised as a “differentiated method in social research with a fully described set of
processes” (Braun & Clarke, 2013: p. 178). Thematic analysis is a data analysis
technique that assists any researcher in identifying themes and patterns of
meaning across a dataset in relation to specific research questions. This method
may be used to large or small datasets and can be used to examine virtually any
sort of qualitative data, including interviews, focus groups, and qualitative sur-
veys.

Table 3 explains Braun and Clarke’s set of procedures at administering a
thematic analysis. In order to observe things of interest, the researchers must be
well familiar with the data (Step 1) before stating the coding and recognising
themes. After the researchers were comfortable with the data, they began build-
ing early codes (Step 2) or “terms or brief phrases that express the essence of
why you think a certain bit of data may be useful” (Braun & Clarke, 2013: p. 207).
To answer the research questions, coding entailed finding all relevant pieces of
data within the full dataset. After all the coding in the dataset was identified, pat-
terns were located. The frequency of appearance of a certain code is significant in
order to determine useful patterns for answering a specific research topic.

The next stage was to find the data’s larger patterns that can be used to answer
the research questions or known as theme (Step 3). A theme is a “central orga-
nising notion” (Braun & Clarke, 2013: p. 224), which is a set of codes that can be
used to capture a collection of ideas or aspects. Finally, an analysis was devel-
oped where the themes were reviewed (Step 4), defined (Step 5) and written up
(Step 6). Each topic as well as associated data obtained via codes, was presented
in order to tell the story of the data in relation to the research questions. The
identified themes were to be presented in light of preceding literature on the
empirical topic in question, which in this case is “How can reading improve
students’ English writing performance?” and “Is there a relationship between

students’ reading and writing to promote better writing performance?”.

4. Analysis and Discussion

The findings will be discussed according to the research questions.

Table 3. Braun and Clarke’s (2006) six phases of thematic analysis.

STEPS PHASE
1 Familiarization
2 Developing initial codes
3 Searching for themes
4 Thematic review
5 Thematic definition
6 Write-up
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4.1. Positive Impact of Reading on Writing Performance

Table 4 lists down the results of the administered pre- and post-tests for writing
assessments in order to investigate the impact of incorporating reading activities
in writing class that helps improve writing performance among the research par-
ticipants. The scores for both pre- and post-test writing assessments are based on

similar criteria used for CEFR, including task completion, language accuracy,

Table 4. Pre- and post-test of writing assessments marks.

Participants Pre-test (20%) Post-test (20%)
Participant 1 6 13
Participant 2 11 15
Participant 3 9 13
Participant 4 7 13
Participant 5 6 12
Participant 6 7 15
Participant 7 8 14
Participant 8 11 16
Participant 9 12 16
Participant 10 16 18
Participant 11 6 17
Participant 12 8 17
Participant 13 8 15
Participant 14 6 13
Participant 15 7 15
Participant 16 9 17
Participant 17 9 15
Participant 18 10 17
Participant 19 13 18
Participant 20 13 18
Participant 21 13 17
Participant 22 15 17
Participant 23 16 18
Participant 24 7 16
Participant 25 15 18
Participant 26 11 17
Participant 27 14 18
Participant 28 13 17
Participant 29 15 19
Participant 30 12 19
DOI: 10.4236/ce.2021.128149 1957 Creative Education
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organisation and development, and sentence structure. The marks were assigned
based on the four marking descriptors—content, communicative achievement,
organisation, and language, with 5% allocated to each. According to the findings,
majority of the participants lacked confidence in their ability to complete the as-
signed task. They had doubts about their ability to write more than ten sentences
or one paragraph. Because most students in Kapit are Dayaks and the common
language used is Iban, such difficulty appears inevitable for the participants
when they were asked to write in a different language.

The participants also indicated a limited range of vocabulary and sentence
structures in their writing. When asked to produce an English piece, all of them
recognised that writing with low language skills and expressing oneself clearly
with the “blank” mind would be tough. Table 4 shows that 13 of the participants
scored less than 10%, and there were quite a few of them; 5 of them, in particu-
lar, demonstrated quite impressive writing quality during the pre-test assess-
ment, scoring more than 15% out of a possible 20%.

The findings in Table 4 showed a significant improvement in the participants’
written production in their post-test writing assessment after incorporating the
reading activity. In the post-test writing assessment, 24 of the participants scored
more than 15%, which equates to 80%, compared to the pre-test writing assess-
ment, where only 5 of 30 participants could score more than 15% in their writ-
ing. The amount of reading they did, as well as their ability to apply what they
read to their writing, resulted in the improvements of their understanding and
use of proper English. Based on their writings, some of them used and main-
tained the use of the original words from Oaklander and Jones’s article in their
writings. The participants also corrected their erroneous punctuations which
were weakly used in their pre-test writing assessment. The participants’ ability to
forge a link between their reading and the application of knowledge onto writing
evidently shows the use of schemata and indirectly shows that better writers read
more (Krashen, 1984; Plakans & Gebril, 2012).

4.2. Relationship between Reading and Writing in Promotion of
Better Writing Performance

The data of both the pre- and post-tests was then analysed using descriptive sta-
tistics, yielding the results as presented in Table 5. Table 5 shows that the
post-test results (M = 16.1, SD = 2.0) were significantly higher than the Pre-test
results (M = 10.43, SD = 3.32). The participants’ considerable improvement in
writing performance in the post-test demonstrated that incorporating reading
activities into writing lessons did play a key role in boosting writing achievement
for ESL students.

Table 5. Descriptive statistics for pre and post-test scores.

N Mean SD
Pre-test 30 10.43 3.32
Post-test 30 16.1 2.0
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Table 6. Themes from the coded data.

Codes Themes

Able to write longer sentences.

Use some information in the article read in writing. 1) Initiating ideas for writing
Use the vocabulary and sentence pattern.

2) Students’ outlooks on writing after

o Prefer the integration of reading in writing class. incorporating reading as a pre-writing
o Activated schemata makes writing easier activity:
e Confidence in writing essays a) more reflective

b) positive

At the conclusion of the study, the participants were interviewed to obtain in-
formation on their opinions toward writing, reading, and the effectiveness of
connecting reading and writing. According to the interview, prior to incorpo-
rating reading activities in writing class, all of the participants in their English
class found writing to be a difficult and frustrating activity.

Using Braun and Clarke’s thematic analysis, the researchers identified two
primary themes which emerged from the interview (Table 6).

When asked what value they got from reading the article before writing an es-
say related to the same topic, all the participants agreed that the reading activity
served as a resource for what they needed to write, reiterating claims by both
Plakans and Gebril (2012) and Al Raqqgad et al. (2019). These participants also
concurred that the reading-to-writing activity was relevant to them since they
were able to come up with something in order to write. It was also beneficial to
them since they were able to make connections between the ideas and concepts
presented in what they read. When asked if they had gained any knowledge from
the article, the students stated that they had grown more reflective of their views
and more confident in their writing abilities.

Participants reported that their writing had significantly improved after the
intervention of having reading activities in writing class. They have claimed that
they can recognise and acknowledge the common errors during the writing
process. They had written “better” as a result of the intervention. Furthermore,
they believed that reading had a positive impact on writing. Most participants
reported that some useful words, phrases and grammatical structures of the pa-
per given during the intervention were used to write their essays using the in-
formation gathered using the Plus-Minus-Interesting reading activity based on
Oaklander and Jones’s article. These feedbacks reiterate arguments in past stu-
dies (e.g. Moran & Billen, 2014; Li, 2015; Li, 2016; Arum, 2018; Linuwih & Wi-

nardi, 2020) that reading and writing are interconnected.

5. Conclusion

This research on incorporating reading activities in a writing classroom was able
to show that not only the participants recognised the importance of reading but

also concurred that the integration of reading activities in their writing class ac-
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tivated their schemata and helped better express themselves. The findings also
indicated that the majority of the participants agreed that incorporating reading
activities into their writing class has a significant impact on their writing per-
formance and that there is a direct relationship between reading and writing in
improving writing performance.

According to the study’s findings, it is recommended that reading pro-
grammes such as D.E.A.R (Drop Everything and Read) in the Highly Immersive
Programme (HIP) under the English Language Panel in school or Nilam Pro-
gramme in school be made mandatory for all school students and closely moni-
tored, particularly by their language teachers, i.e. Malay language teachers, Iban
language teachers, and English language teachers, as this will go a long way to-
ward incentivizing students to read. As how the positive result shown in this
study about incorporating reading in writing classes can help ESL learners to
write better, other teachers in Kapit also can apply the same approach in teach-
ing writing which is by incorporating reading into writing classes. Finally, par-
ents should also help their children develop reading skills when young so that
they become a natural part of their future lives. Nowadays, many community li-
braries encourage children to read novels and fictions. They will be able to ex-
press themselves and write better English as a result of this, which will lead to
improved academic performance in the near future.

Reading influences writing, and writing influences reading. Students who read
frequently will improve their writing abilities. By reading a number of genres,
students may acquire text structures and language, later apply to their own writ-
ing. Reading also provides young people with prior knowledge of their writing.
We’ve read for a number of reasons, including learning. A large part of what we
know comes from the literature we read, especially in school.

The length of time it took to teach the Reading-to-Writing intervention to the
participants was one of the study’s limitations. In this study, the intervention
was taught for two weeks before the post-test writing assessment. It can, howev-
er, be extended to a year, for example, to achieve more valid results. Another li-
mitation of this study is that, while there are numerous ways to improve stu-
dents’ writing ability, this study focused solely on one aspect which is to inte-
grate reading activities and writing class to develop students’ language skills as

the best technique for effectively teaching or learning writing.
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