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Abstract

This study’s general objective was to determine the influence of the factors
that impact the English language teaching during the transition from primary
to secondary school in eighth-grade students in public education in Guayaquil
city. The current research was developed under the positivist approach, with a
non-experimental, cross-sectional, descriptive, and correlational type. A 24
response items questionnaire gathered quantitative data through a survey te-
chnique with a sample of 469 English teachers. The results obtained indicate
the relationship between English language learning acquired by the students
and the required preparation to face academic content in greater quantity and
complexity. It also shows the teacher-student relationship, considering the
need for the teacher to apply higher and progressive content adapted to the
results of the diagnosis of previous knowledge in students and the implemen-
tation of activities that promote the establishment of close relationships with
the student.

Keywords

English, Transition, Teaching-Learning Process, Public Education, Academic
Development

1. Introduction

This research focuses on binding and wide-ranging situation implications for
high school students’ educational performance, such as the transition between

primary and secondary education and the English language learning. In Ecua-
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dor, this educational transition is observed when students move to the eight
grade of Basic General Education (BGE). This process appears to be academical-
ly intensified due to the fact that until 2016 there had not been an English lan-
guage curriculum for the first seven years of BGE. Similarly, research has also
evidenced social and environmental factors that affect this transitional process in
schools. In essence, this study seeks to determine, analyze, and interpret how some
of these factors that operate during this transition influence the level of learning
acquired by the student, especially the way eighth-grade teachers of public educa-
tion in Guayaquil city address such factors in their curricular planning.

It is a transition that occurs when the student leaves an educational context of
having a single teacher for all school subjects to enter a multiple teacher envi-
ronment. However, beyond this fundamental difference, there are vast differ-
ences in organizational cultures. In this context, it is a study where the main pe-
dagogical and psychosocial problems students face during this stage break in
their school life, and that serves as a prelude to other transits in their academic
development.

Castro, Ezquerra and Argos (2012) understand this process as a “reference to
the change that children make from one educational phase to another” (p. 219),
arguing that such changes may affect the student providing benefits or, on the
contrary, they pose obstacles or difficulties during the educational journey. For
his part, Gairin (2004) states that transition processes are always problematic,
since in the extent to which they involve a transformation of the normative and
orientation context of training, to the same extent will affect the emotional and
social processes of the student. However, the author warns they should be un-
derstood as an opportunity for students to adapt to diversity in any case.

Hence, this investigative approach is to deepen the study of the causes from
the perspective described that could influence learning English at this educa-
tional level. On the one hand, this means finding answers to many questions
about how students respond to certain educational initiatives or strategies. On
the other hand, make recommendations to raise awareness about the importance
of this educational transition and teaching support that you must have to avoid

negative experiences in your English learning.

1.1. Topic Formulation

The transition from primary to secondary school is a classic theme in education-
al life and somewhat ambivalent. Because, while some children (and their par-
ents) make the transition smoothly, others will find the transformation stressful
and challenging, showing their responses in many ways (Griebel & Niesel, 2004).

There are both positive and negative factors associated with the transition to
school secondary to awareness of individuality, own ability, and student mental
health (Griebel & Niesel, 2004). Some of these factors are associated with family
or social environments, such as parents and the child’s emotional relationship.

In contrast, others are more linked to the institutional part, such as curricular
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teaching planning. However, in any case, the effects are those that determine
how easy or difficult the transition will be achieved.

According to literature, the transition from primary to secondary has been
addressed in certain subjects, such as the arithmetic transition to algebra that
operates in prolonging mathematical studies. However, in subjects like English,
research production is less abundant even when there is a consensus that learn-
ing a second language could be stressful initially. It determines students’ progress
in higher educational cycles if the requirements are not taken to motivate them.

Authors such as Fabuel (2015) argue that this initial meeting of the student
with English as part of the new experience raises the transition from primary to
secondary. It largely depends on their disposition for learning this language and
others in the future. In other words, the success or failure of certain factors dur-
ing the transition influence, the teaching approach of these factors, and how
English learning is characterized in this new educational cycle with the influence
of these factors will depend on the performance of the student and their learning
in the upcoming educational levels.

Hence, considering these important implications in the student’s academic
future, the development of a descriptive level field investigation is proposed
seeking to identify the factors involved in the transition from primary to sec-
ondary school, which influences the English learning process. And assesses
how the teachers of public education in Guayaquil city perform towards such

factors.

1.2. General Objective

To determine the influence of the factors that affect the teaching of the English
language during the transition from primary to secondary school in eighth graders

of public education in Guayaquil city.

1.3. Specific Objectives

e To describe the transition model from the English language teaching and learn-
ing process perspective in students moving from primary to secondary school.

¢ To identify the factors involved in the transition that influence the learning
of English of eighth-grade students.

e To analyze the teaching role assumed with the transition factors that in-
fluence English learning in eighth grade of public education in Guayaquil

city.

1.4. Hypothesis

The eighth-grade teachers of public education in Guayaquil city do not consider
in their educational planning the factors of the transition from primary to sec-
ondary incidents in the teaching of the English language. In many cases, this
produces a lack of motivation in the student, affecting their learning and future

academic performance.
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2. Development

2.1. The Transition from Primary to Secondary School

According to the RAE (2019), the word transition is equivalent to change, move,
the action of changing or passing from one state to another. The alteration in the
way of being or being, or in the way of doing things. Change, transition, and
adaptation are constant processes in the life of all human beings.

The man from birth is marked by the processes of change accompanied by
different assimilation and adaptation moments. These changes can generate un-
ease feelings, such as anxiety, anguish, insecurity, and frustration. All of them
are added as a natural part of the learning process, but to control and overcome
them influences the individual’s ability to adapt. But it is not only a question of
motivation and willingness on the part of the subject to fit in with the environ-
ment and given circumstances. It will also largely depend on the conditions and
factors provided by the means in favor of this adaptive process (Gaviria, 2016).

According to Gaviria (2016), two types of transitions can be distinguished:
horizontal and vertical. The first occurs throughout the entire existence daily life
of the individual. It is related to the movements that any person does routinely
between different fields or aspects in life. And the vertical transitions are those
made within the context of regular education and represent the passage from
one educational level to another. These types of transitions are what is analyzed
in the present study. The transition in educational levels, described by Fabian
and Dunlop (2007), explains this vertical transition due to the completion and
achievement of a curricular program to which the student is attached and as a
model conceived in society. It has social and cultural implications, defining them
as an inherent part of the school system, where advancement or promotion in
such assumes “a set of steps or levels that respond to the educational system’s
organization, which structures divisions or parcels, more or less arbitrary, in the
knowledge, in the schedules, in the students and the teachers.” (p. 51). In this
sense, the educational process includes stages and cycles that must go through
and overcome the child, youth, adolescent or adult who is immersed in this sys-
tem, and it is engaged in a teaching and learning process. The three types of
transitions most characterized related to the educational system are: 1) those
that occur with the entrance to an educational center from the family environ-
ment, 2) those which happen within the school system, and 3) those that are es-
tablished from the last stage to adult life, the work and professional environ-
ment. Move from one stage to another within this trajectory, it supposes for the
individual changes that are manifested not only in the immediate educational
environment of those who live it, but in the different scenarios and aspects of his
life. Regarding those that occur within the educational system, the transition
between educational stages is a process that can be complex for students, since
for each one there is a learning modality, and the student at the end of a stage,
for example, primary school leaves this model behind to plunge into another,

that of the secondary, which demands greater responsibility while granting him
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some freedom, to organize their study routines according to the new subjects
that are presented to them. Thus, there is a kind of collision between both
learning modalities, and for the adaptation of the student to their new circums-
tances, educational system support is key, but also of the entire environment that
surrounds it (Hiraldo, 2018). The transition between educational stages is there-
fore a process that not only involves students who experience it in the first per-
son, but also concerns parents, teachers and active members of the education
system, that is, the entire environment that surrounds the student, given the im-
plications it generates at an academic, social and emotional level for them. Lack
of collaboration and coordination between educational institutions primary and
secondary school involved in this process, is a major difficulty between which,
according to Antunez (2005), it is necessary to face and adjust such communica-
tion for the student. According to Wilcock (2014), the transition from primary
school to secondary school is also an extremely important event that parents ex-
perience accompanying this process that the children go through. This author
argues that this process goes far beyond a change of institution and facilities to
the student and their environment. It also involves a change in teachers, sub-
jects, assessment modes, and teaching methods. It generates great changes not
only on an academic level but also on a physical, emotional, social, and cognitive
level. All this translates into a complex moment that the student lives, which
adds to his adolescent process, which in many cases represents a true challenge
for that environment that surrounds them and dwells day to day with them. Be-
cause, although it does not seems to be, it is a real change. Vogler et al. (2008) on
transitions maintains that apart from the transformations related to infrastruc-
ture and the social circle. Also, “there are modifications in contact with convic-
tions, speeches, and practices conditioned by culture, especially when such mod-
ifications have to see changes in the environment and, sometimes, in the predo-
minant language” (p. 37). In addition to the external changes that student expe-
riences when entering secondary school, the contact with a new language, Eng-
lish, at a higher level, is added as another factor that must work in the transition
and adaptation in this new stage of their educational instruction. In the case of
Ecuador, specifically in Guayaquil, with a quarter of the students in the entire
coastal area, the schoolchildren spend seven years in primary education before
advancing to secondary education. Parents take on that moment, based on ad-
vice from the teaching staff and many times, depending on their financial situa-
tion, the decision whether the child should continue their school career in a public
or private institution. For the families who choose an institution that offers both
stages together, this transition for the student becomes more bearable. Instead,
for those students who must change institutions, anxiety may be generated to-
wards the new, which transcends to some area of knowledge that they face for

the first time, as is the case of learning the English language.

2.2. Transition Models

Transitions are complex processes of change within the individual, embedded in
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communication with their social environment. They are phases of life associated
with high demands, and changing environments mean the accumulation of stress
factors (Welzer, 1993). Bronfenbrenner (1979) defined an individual’s transition
from the family to an educational institution as an ecological transition. The dis-
placement between familiar settings such as the primary developmental context
and the school setting as a secondary development context requires adjustment
and causes changes in identity, relationships, and roles. Adaptation to new de-
mands has been studied within the stress paradigm. Theories about stress (Lazarus
& Folkman, 1987) as well as critical life events (Filipp, 1981) consider an evalua-
tion of the critical event (challenge, threat, or failure) as important. It is not the
event alone, but the coping process that turns into a transition. Development
throughout life takes into consideration not only the development of the child
but also the transition in parents. Starting from the background of the theory of
family development, Cowan’s (1991) concept of family transition is adaptable to
the multiple demands regarding the transitions between the family and the edu-
cational system. From a social-constructivist perspective, the transition is a co-
construction process through communication and participation between institu-
tions and families (Griebel & Niesel, 2004). Parents support their child’s transi-
tion and transition themselves to be the parents of a school-age child. Early
childhood and school institutions’ staff members co-construct the transition but
are not directly affected by the development tasks themselves (Griebel & Niesel,
2004). While this approach is common in the transition from home to school
primary school, it can also be applied to the transition from primary school to
secondary school. The success of any transition is understood as a coping
process. It is achieved when all parts involved in the transition understand and
accept it. Students’ well-being (and their parents) within the new institution is
then essential for successful interaction and learning (Griebel & Niesel, 2004;
Lazarus & Folkman, 1987). Table 1 shows the challenges to be addressed within
the transition process in the educational system:

To face the challenges described, parents have a dual role during the transition
period, managing to cope with the process by themselves and to support the
child during the process. For children and parents who are experiencing the
transition to secondary school, an overview of challenges and strategies to apply
at different levels revolves around discipline topics. Discipline is one of the fun-

damental elements of success or failure in the educational system by students.

Table 1. Levels of challenges in the transition process according to Griebel and Niesel
(2004).

Challenge level Implications
Individual Identity, emotions, and capacity
Interactional Loss and construction of new relationships, social roles
Environmental New environments, curricula and learning experiences

Source: Griebel & Niesel (2004).
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Concerning the above, the literature indicates that if a student can invest the
time necessary to fulfill the subjects’ tasks, possibly, be able to conclude each lev-
el successfully. On the other hand, the results of studies such as those of Wilcock
(2014) they evidence that the learning environment influences the motivation of
students. The interpersonal relationships skills that the teacher establishes with
his students could be decisive for them and one of the fundamental personal
qualities in a communicative teacher. On the other hand, in addition to the in-
terpersonal relationships that establish students and teachers, there are also aca-
demic resources and capacity that the latter must overcome the challenges posed

by the transition from primary to secondary.

2.3. Theories of Teaching English

According to Arechtia (2012), it is known as the acquisition of a second language
to how the person learns and internalizes a language other than their predomi-
nant mother tongue or native language. Second language acquisition is a natural
process in bilingual infants whose parents or relatives communicate through two
or more languages. On the other hand, if this process is carried out in older ages,
already by an adult, it is proven by applied linguistics that this learning process
contrasts its phases of acquiring the first. It is because other types of cognitive
skills are needed. Therefore, learning a second language is a more rigorous process
where more time would be required. Especially when structurally the first lan-
guage and the second one is very different.

Barrezueta and Merlo (2010) point out that the acquisition of a second lan-
guage is a more advantageous, meaningful, and accurate process when used in a
real communication situation, which is why it is the responsibility of the teach-
ers to explain the fundamentals that the language requires from the first years of
the school stage. The regularity of learning for social language is different from
that of academic language learning. Within appropriate contexts, the average of
a second language takes about two years to gain elementary interpersonal com-
munication skills. These skills go into language daily due to the demands of the
integrated context that contains the interlocutor. However, it takes between five
and seven years, under suitable circumstances, to develop the Cognitive aca-
demic language proficiency or the academic language of little context, to a de-
gree like that of those who study in their native language. Barrezueta and Merlo
(2010) conclude that most English learners who learn English as a second lan-
guage have problems in certain aspects. Although they dominate seemingly ideally
traditional basic English for communication daily, they have problems with cog-
nitive academic linguistic skills.

There are various explanatory theoretical positions of how the acquisition of a
second language occurs, being one of the most used theoretical approaches that
of Krashen and Terrel, a model that, according to Cerdas and Ramirez (2015), is
divided into five hypotheses: 1) acquisition-learning, 2) natural order, 3) self-

monitoring, 4) the “Input” and 5) the affective filter. According to the learn-
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ing-acquisition hypothesis, people have two ways to develop a foreign language’s
linguistic competence, either through learning or acquisition. According to this
theoretical perspective, language acquisition is a process like how the language is
learned; that is, without formal training, without handling the rules of grammar
or pronunciation patterns of how to speak Spanish. Krashen and Terrel (1983)
describe this process as a “natural way to develop capacity linguistics, and it is a
subconscious process” (p. 2). Therefore, the language acquisition process would
be related to unconscious learning, in which language is acquired naturally in
communicative contexts, and there is no formal teaching. On the other hand,
within the natural order hypothesis, learning a foreign language occurs as part of
a conscious process where there is formal instruction. There is also formal
knowledge of the language, noting Krashen and Terrel (1983) that in this case,
learning a certain language starts from the “explicit knowledge of the rules, be-
ing aware of it and having the capacity to talk about it” (p. 2). According to the
monitor hypothesis, when the language acquisition system processes a state-
ment, the knowledge obtained from learning the language (conscious learning)
will oversee correcting expressions. It means that what Krashen calls the “sense
of correction” is sometimes used to edit sentences produced in the mother ton-
gue and the target language. The learning conscious has only the function of
correcting the statements and not starting production in a second language. It is
the knowledge of the language that enters in play when correcting one’s expres-
sions, either before, now, or immediately after they have been spoken. According
to Hockett (1967), two processes are used to correct expressions: external correc-
tion and internal correction. External correction is the process that takes place
when the expression is repaired or edited after it has occurred. On the contrary,
the edition is a process by which what is intended to be said has been corrected
and edited before it is said. This process is somehow less obvious because what is
usually heard is the correct expression.

The input hypothesis states that people can acquire language when they un-
derstand and are exposed to a constant linguistic stimulus that is a little above
the current level of competition. According to Krashen and Terrel (7 + 1), “i”is
the linguistic stimulus level, and “1” has to do with a linguistic stimulus that is
part of the next stage of learning the individual. The linguistic stimulus given to
the student must have structures known by it and must also include some struc-
tures or vocabulary that form part of the next stage of learning, and he must be
clear about this process. It means for students to improve their proficiency, stu-
dents, teachers, and the educational system that contains them must provide
them with linguistic material beyond their proficiency level.

Finally, the affective filter hypothesis, perhaps one of the most important in
teaching foreign languages, refers to the part affective and dispositional on the
part of the student. It states that when a student has a positive outlook towards
the learning process, you will be more successful in acquiring the foreign lan-

guage that students who are not motivated to respect. Therefore, it is important
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to promote a welcoming classroom environment and in them as much as possi-
ble free of stress and feelings of anguish, which “will allow students to increase

their receptive and productive capacity” (Krashen & Terrel, 1983: p. 1).

2.4. Teaching Role in the Transition from
Primary to Secondary School

Considering the transition process is important to highlight the teacher’s rela-
tionship with their students as a crucial classroom education factor. Because his
daily and constant pedagogical practice can generate an atmosphere promoting
trust, security, and order, which is oriented to the teaching and learning process
and contributes to the adaptation of students that receives from primary educa-
tion levels. Regarding this relationship Voli (2005) refers that in pursuit of teach-
ing effectiveness, “The teacher can and should realize what he is doing and what
he can do in his classroom to create an environment favorable to good self-esteem
of their students and coexistence that facilitates this work” (p. 37). Thus, the en-
trance teacher’s performance must be oriented towards fostering in the student
the confidence that quickly adapts to the new educational environment. In this
sense, one of the main teaching tasks to achieve this trust and rapid adaptation
of the student is to diagnose their previous knowledge. Therefore, it is funda-
mental to investigate with various diagnostic strategies how the level of English
brings with them the cycle that ends, which will allow them to start from the for-
tresses and weaknesses found in the process of acquiring new knowledge (MINED,
2018).

Another important part of the teacher’s role in the transition from primary to
secondary school is the attention they pay to the relationship or interaction with
the student. Then according to Pianta (2001), in a series of descriptive studies
based on the information provided by the teachers themselves, it was found that
there are three dimensions in the relationship that occurs between students and
teachers: conflict, closeness, and dependence, being proportionally correspond-
ing to a certain level of learning achieved. The teacher-student relationship
marked by closeness unfolds in an environment where teachers perceive strong
levels of warmth, affection, and good communication by the students, which
gives them a feeling of efficiency in the management of the class and generates
confidence comfort in relationships that they generate with their students. For
the student, this type of close relationship with his teacher generates security and
can be used to provide concrete opportunities for learning within the classroom.
In this regard, Pianta (2001) points out that the child who has a close relation-
ship with the teacher tends to focus their attention and will on learning. Such
characteristics of the close relationship make it ideal for facilitating a stress-free
or trauma-free transition from primary to secondary school. In other words, the
teacher can use the affection that he generates before the school group to pro-
mote the best adaptation of these students when facing a new scenario, new

challenges, and even a new language in the case of English, assuming the role of
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guide and mentor in this case.

Regarding the trust produced in a close relationship between the teacher and
the student, Casassus (2006) points out that when students are confident, they
feel safe, and anxiety is reduced. Allowing them to be more like themselves in
their originality can be open to participation in class without fear of making
mistakes. This could be particularly useful in teaching English, where naturally,
students, as part of their learning, often make mistakes when trying to write and
speak in the new language.

Hence, by fostering an environment of trust in the classroom, the teacher re-
duces stress levels, anguish, and anxiety that the student can feel due to entry
into a new school year. This would also translate into a better perception of new
academic disciplines, new content, and assignments. In short, a trusting class-
room environment lightens the student’s adaptation to his new field of educa-
tional development. But rather would constitute the basis for a motivational
strategy for learning since “a good motivation to learn is based on establishing a
climate of trust between the students and the teacher” (Gaviria, 2016: p. 29).

Based on the above, the fundamental characteristics of the teaching role in the
primary to secondary transition are: On the one hand, the disposition towards
maintaining a motivational discipline allows the student to attend and under-
stand a higher level of educational demand represented in a greater amount of
content, higher depth, and a new schedule. And on the other hand, the interest
in creating a close relationship with the student, leading to the latter see teachers
as someone who guides students in overcoming the challenges of their entry to
the new stage of the educational cycle. Both features are specially required by the
English teacher, as teaching a foreign language leads to raising the levels of the

challenge posed by the transition.

3. Methodology
3.1. Type of Research

The methodology of this research is limited to the positivist approach of a quan-
titative type, as it is based on the collection of data to prove a hypothesis. Thus,
the desire to take a statistical analysis on students transitioning to secondary
school is intended to study the academic, and educational factors affecting the
transitional process. With this particularity, it seems appropriate to undergo in a
logic of quantitative analysis, where the main goal for the researchers is to obtain
precise numerical data that allows a generalization of research findings (Johnson
& Onwuegbuzie, 2004). Specifically, based on the numerical measurement and
statistical analysis seeks to establish a relationship pattern between the factors
associated with the transition process that occurs between primary and secondary
school and the influence of these factors in the attitude and level of English lan-
guage learning of the eighth-grade students of public education in Guayaquil city.
Regarding the research design, it is considered non-experimental, cross-sectional,

descriptive, and correlational. This considers what Herndndez, Fernandez and
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Baptista (2010) state that in non-experimental studies, the researchers have no
control over the investigated variables. Specifically, these same authors argue
that a cross-sectional investigation collects data in a single moment, considering
indicators in each variable presented by the subjects who are part of the study
when the instruments are applied. Likewise, they indicate descriptive studies as
those that describe the magnitude of the variables in the subjects that make up
the sample. And the correlational ones describe relationships between those va-

riables.

3.2. Population and Sample

The population or universe of study corresponds to the total number of English
teachers who cooperate in the eighth grade of public educational institutions in
Guayaquil city, quantified as 2983 subjects of investigation. The sample corres-
ponds to this group of teachers’ statistical determination according to the sam-
pling formula applied to finite populations. As a result, it was a minimum sam-
ple of 340 English teachers. This number was expanded to 469 once the instru-
ment was applied. It is important to mention that the participants involved in
this study are English language teachers from primary and secondary level,
meaning that the sample lays the foundation for follow-up studies that intends
to explore teachers’ perceptions of the student transition to secondary level within
the English language class, and provide a more deeply understanding of this par-

ticular educational reality.

3.3. Techniques and Data Collection Instruments

For data collection, the survey was used as a technique, which resulted in apply-
ing a questionnaire with 24 multiple choice response items to the group of
teachers that make up the sample. Through this instrument, the teachers’ aspects
were fundamentally assessed during the teaching-learning process, emphasizing
mainly their attention to the factors involved in the transition process from pri-

mary to secondary school students’ experience.

4. Results

The main problem detected regarding English language teaching revolves around
the teaching-learning aspects considered by the teachers of the eighth grade of
public education in Guayaquil city. Specifically, it determined that these profes-
sionals’ academic contents would not be considering some factors involved in
the transition from primary to secondary level. The insufficient attention given
to these factors by English teachers would be resulting in students not overcom-
ing individual challenges, interactional and environmental that, according to the
Griebel and Niesel model, are caused by the transition from one cycle to anoth-
er, in this case from primary to secondary school. Failure to overcome these
challenges can mean, in addition to deficient English language learning, the

presence of frustration and lack of motivation for the future educational cycles.
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Among the factors not considered by English teachers in their curricular plan-
ning activities are the activities aimed at reinforcing discipline towards new
content and establishing a close relationship with students. The case of the dis-
cipline can be seen because the new content was not introduced gradually and
based on the results of a previous diagnosis. So, in most cases, the students did
not receive previous training for this subject in their academic curricula during
their first years of primary school because the English program is in force since
the 2017 academic period in the coastal area which supposes a strong impact and
generates little assimilation of this language in said students. The data found is
displayed in the tables described below.

As shown in Table 2, the teachers indicate that the eighth-year students from
public schools in Guayaquil have greater difficulties in learning the English lan-
guage due to a much higher content than previous years, especially in the case of
exercises involving the study of grammar rules. According to the Chi-square test,
see Table 3, the link between the grade with the greatest English language
learning difficulty and higher academic content compared to previous years is

Table 2. Academic content problems faced by students of BGE

C) 8.2. Higher academic content in
contrast to the primary school years Total

Verylow Low Medium High Very high

No. 4 2 5 2 3 16
rarely
% 25.0% 12.5% 31.3% 12.5% 18.8% 100.0%
No. 10 7 19 33 24 93
sometimes
0)5.1 % 10.8% 7.5% 20.4%  35.5% 25.8% 100.0%
grammar No. 5 13 51 46 57 172
exercises (activities frequently
to study %  29%  7.6% 29.7% 267%  33.1%  100.0%
grammar rules) No. 10 14 41 62 61 188
always
% 5.3% 7.4% 21.8% 33.0% 32.4% 100.0%
No. 29 36 116 143 145 469
Total

% 6.2% 7.7%  247% 30.5% 30.9% 100.0%

Table 3. Chi-square tests in the correlation of learning difficulty and higher academic

content.
Chi-Square Tests
Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 24,923* 12 0.015
Likelihood Ratio 21,605 12 0.042
Linear-by-Linear Association 6548 1 0.011
N of Valid Cases 469

a. 5 cells (25.0%) have expected count less than 5. The minimum expected count is 0.99.
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significant by 0.015. This is lower than the margin of 5% error, so the relation-
ship is accepted.

Despite the high academic content compared to previous years, eighth-grade
teachers from public education in Guayaquil city do not apply strategies to pro-
mote greater confidence in the student. Such as the implementation of group
work that will help foster collaborative work. Evidence of this is the results
shown in Table 4 detailed below.

As shown in Table 4, teachers indicate that eighth-grade students of public
education in Guayaquil city face a higher requirement in the subject than pre-
vious years without this implying a greater recurrence to group work and colla-
borative learning. This would be an indicator of the increased level of challenge
students face in their new educational stage. According to the Chi-square test,
see Table 5, the link between the frequency of workgroups involving collabora-
tive learning and higher academic content compared to previous years is signifi-
cant in 0.001. This is less than the margin of 1% error, so the relationship is ac-
cepted.

Consequently, one of the problems eighth graders of public education in

Table 4. Higher academic content with little focus on group activities

C) 8.2. Higher academic content in
contrast to the primary school years Total

Verylow Low Medium High Veryhigh

No. 7 2 6 3 9 27
rarely
% 25.9% 7.4% 22.2% 11.1% 33.3% 100.0%
No. 5 9 29 43 34 120
sometimes
Q) 54, %  42%  75%  24.2%  35.8%  283%  100.0%
Collaborative No. 9 19 38 38 45 149
learning/ frequently
groupwork %  60%  128% 255%  255%  30.2%  100.0%
activities No. 8 6 43 59 57 173
always
% 4.6% 3.5% 24.9% 34.1% 32.9% 100.0%
No. 29 36 116 143 145 469
Total

X

b 6.2% 7.7% 24.7%  30.5% 30.9% 100.0%

Table 5. Chi-square tests in the correlation of low frequency of groupwork activities

group and higher academic content

Chi-Square Tests

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 34,585 12 0.001
Likelihood Ratio 28,407 12 0.005
Linear-by-Linear Association 4580 1 0.032
N of Valid Cases 469

a. 2 cells (10.0%) have expected count less than 5. The minimum expected count is 1.67.
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Guayaquil city face is the lack of an English curriculum where group activities
that promote collaborative work should prevail which without it would undoub-
tedly favor an accompaniment that would generate greater confidence during
the teaching-learning process. This assumes that teachers implement individual
exercises, such as activities for the study of grammar rules, that could raise the
level of challenge and stress that students face upon entering a new educational
cycle, especially when teaching English as a foreign language. A challenging sit-
uation that is increased and complicated by the teacher’s lack of complement,
mainly due to the high number of students to attend by course, as reflected in
the following table.

As shown in Table 6, despite the increase in enrollment per course, eighth-
grade English teachers of public education in Guayaquil city tend towards ac-
tivities that involve the study of grammar rules, which involves performing
exercises that are normally done individually. According to the Chi-square test,
see Table 7, the relationship between the increase in the number of students per

course and the completion of exercises aimed at learning grammar rules by

Table 6. Increase in school enrollment and the completion of grammar exercises.

C) 8.6. Increase of number
of students per class Total

Verylow Low Medium High Veryhigh

No. 3 2 3 5 3 16
rarely
% 18.8% 12.5% 18.8% 31.3% 18.8% 100.0%
No. 6 15 22 22 28 93
sometimes
% 6.5% 16.1% 23.7%  23.7% 30.1% 100.0%
C) 5.1. grammar
exercises No. 4 17 29 70 52 172
(activities frequently
to study %  23%  99% 169% 40.7%  30.2%  100.0%
grammar rules) No. 6 13 33 45 91 188
always
% 3.2% 6.9% 17.6% 23.9% 48.4% 100.0%
No. 19 47 87 142 174 469
Total

% 4.1% 10.0%  18.6%  30.3% 37.1% 100.0%

Table 7. Chi-square tests in the correlation of the frequency of grammar exercises and the
increase in the number of students per course.

Chi-Square Tests

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 39,866° 12 0.000
Likelihood Ratio 35,139 12 0.000
Linear-by-Linear Association 18,673 1 0.000
N of Valid Cases 469

a. 5 cells (25.0%) have expected count less than 5. The minimum expected count is 0.65.

DOI: 10.4236/js5.2021.94010

119 Open Journal of Social Sciences


https://doi.org/10.4236/jss.2021.94010

I. G. B. Bravo, M. P. Alves

eighth-grade students of public education in Guayaquil city is significant at
0.000. This is less than the 1% margin of error so that the relationship is ac-
cepted.

Conversely, even though group activities would help reduce support needs in
classes where there has been an increase in students’ number, these are not in-
corporated very frequently by the English teachers of public education in
Guayaquil city. Likewise, group activities tend to promote the construction of an
environment of greater interaction, which would undoubtedly promote a close
relationship between students and teachers. Circumstances that are not per-
ceived within the aspects of the teaching English language learning carried out in
educational institutions indicated, as can be seen in the table below.

As shown in Table 8, the eighth-grade English teachers of public education in
Guayaquil city, compared to individual grammar learning exercises, have less
tendency to incorporate into their educational planning group activities. Through
collaborative work, this could provide greater opportunities for establishing a
close relationship with their students, which would be beneficial to reduce the
impact of the influence of some factors of the transition from primary to sec-
ondary on English language learning. According to the Chi-square test, see Ta-
ble 9, the link between the frequency of workgroups involving collaborative
learning and the increase in the number of students per course is significant by
0.014, which is slightly higher than the margin of error of 1%, thus accepting the
relationship.

Continuing with the teaching role’s characterization during the transition from
primary to secondary in terms of academic and didactic materials used to cover
the teaching-learning process of English in eighth grade of public education in
Guayaquil city. It can be noted that the traditional exercises that encourage
students to study grammar rules are not conducive to a close teacher-student

relationship, since it involves individual activities where students usually use

Table 8. Little focus on group activities in conditions of increased school enrollment.

C) 8.6. Increase of number of students per class

Total
Verylow Low Medium High Veryhigh
No. 4 6 6 4 7 27
rarely
% 14.8% 22.2% 22.2% 14.8% 25.9% 100.0%
No. 4 12 26 42 36 120
sometimes
C)54. %  33%  100% 217%  350%  30.0%  100.0%
Collaborative No. 7 12 27 50 53 149
learning/ frequently
groupwork % 47% 81%  18.1%  33.6%  356%  100.0%
activities No. 4 17 28 46 78 173
always
% 2.3% 9.8% 16.2% 26.6% 45.1% 100.0%
No. 19 47 87 142 174 469
Total
% 4.1% 10.0% 18.6% 30.3% 37.1% 100.0%
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memorization and a bilingual dictionary. In other words, the use of these activi-
ties does not stimulate the teacher’s participation as a guide or mediator. The
characterization of these aspects of teaching-learning in the institutions ad-
dressed can be seen in the following table.

As shown in Table 10, in the academic and didactic material employed by
eighth-grade English teachers of public education in Guayaquil city predominate
those normally used to perform exercises grammar, being the bilingual dictio-
nary one of them. It is a resource that considers individual use as the main cha-
racteristic, not allowing for produce sustained interaction between teacher and
student. According to the Chi-square test, see Table 11, the relationship between
the lack of materials academic and didactic to carry out the English teach-
ing-learning process in the eighth-grade of public education in Guayaquil city
and carrying out exercises focused on the study of the rules is significant at
0.023. This is slightly greater than the 1% margin of error, so the relationship is

accepted.

Table 9. Chi-square tests in the correlation of workgroup activities frequency and the
increase in the number of students per course.

Chi-Square Tests

Value df Asymp. Sig.(2-sided)
Pearson Chi-Square 25,204* 12 0.014
Likelihood Ratio 21,767 12 0.040
Linear-by-Linear Association 10,989 1 0.001
N of Valid Cases 469

a. 3 cells (15.0%) have expected count less than 5. The minimum expected count is 1.09.

Table 10. Excessive focus on grammar exercises in a deficient scenario of academic and

didactic resources.

C) 8.7. Lack of academic and didactic resources to meet the
class needs during the English teaching-learning process (.1

Very low Low Medium High  Very high

No. 3 3 4 1 5 16
rarely
% 18.8% 18.8% 25.0% 6.3% 31.3% 100.0%
No. 10 10 10 39 24 93
C)5.1. sometimes
grammar % 10.8% 10.8% 10.8% 41.9% 25.8% 100.0%
exercises No. 12 23 39 51 47 172
(activities frequently
o study % 7.0% 13.4% 22.7% 29.7% 27.3%  100.0%
grammar No. 11 21 42 46 68 188
rules) always
% 5.9% 11.2% 22.3% 24.5% 36.2% 100.0%
No. 36 57 95 137 144 469
Total
% 7.7% 12.2% 20.3% 29.2% 30.7% 100.0%
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Table 11. Chi-square tests in the correlation of grammar exercise frequency and the lack
of didactic and academic resources.

Chi-Square Tests

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 23,634 12 0.023
Likelihood Ratio 24,392 12 0.018
Linear-by-Linear Association 2796 1 0.094
N of Valid Cases 469

a. 5 cells (25.0%) have expected count less than 5. The minimum expected count is 1.23.

5. Discussion

The results obtained indicate the relationship between learning English acquired
by eighth-grade students of public education in Guayaquil city and the factors
that influence the transition from primary to secondary school these students
experience. Among the factors made visible is the preparation required to face
academic content in greater quantity and complexity, and the teacher-student
relationship.

Both factors combine to create a new educational environment, different from
what students experienced in primary school. Together with others omitted in
this study (for example, family support and educational infrastructure), this creates a
complex moment for the student, who also faces a crucial stage and many doubts
in their life, such as adolescence.

The transition from primary to secondary in these students can be accentuated
not only because of the greater amount of academic content to be addressed in
this new stage, but there is also the learning of a new language, English. This can
influence an impact different from that which operates in other educational
transition types (for example, from initial education to primary or secondary to
university). So, in addition to the external changes that the student experiences
when entering secondary school, it can produce a higher level of demand or
challenge.

To face such challenges, theorists point to support from the group family and
the stimulation of the student to behave disciplined in the face of new educa-
tional tasks, just as the teaching staff requires a curricular adaptation. The needs
and educational demands are needed to gradually introduce the academic re-
quirement superior characterizing the new stage compared to the primary level.

Likewise, the theory proposes that the part of the teacher establish a close rela-
tionship with the student since this would allow the latter to approach with less
stress or anguish the proposed activities. That is, there would be more confi-
dence and motivation towards the achievement of educational achievements.

However, according to the results obtained, the English teachers of the eighth
grade of public education in Guayaquil city do not apply curricular planning
adapted to students’ transition. They are also posing predominantly grammatical

exercises of individual completion, avoiding group work that through collabora-
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tive learning, they would promote a closer relationship between teacher and
student.

Finally, results indicate that in order to ease the student transition to second-
ary level, teachers need to take into consideration content, academic, and envi-
ronmental factors. Thus, practical applications from the results obtained give
English teachers the rationale to reflect of this transitional process, to adapt their
content planning, and adjust their teaching-learning process, as a mean to
achieve a positive student transition. Besides, not only teachers, but also other
educational stakeholders can promote educational projects where teachers, par-
ents, and school principals are involved throughout this educational process to
significantly facilitate the student transition in terms of the academic, social, and

environmental factors.

6. Conclusion

Through the research carried out, it was possible to show the level of influence
that exerts factors linked to the transition from primary to secondary in the
English language of eighth-grade students of public education in Guayaquil
city. Specifically, it was found that factors such as discipline requirement and
the close relationship between the student and the teacher would influence the
student’s confidence and motivation towards learning English. Specifically,
Griebel and Niesel’s description of the transition model approached from a
perspective of English’s teaching-learning process in students transitioning
from primary to secondary school. Among the factors described and others
such as family support and educational infrastructure changes, the study de-
termined that challenges occur at the individual, interactional or environmen-
tal level.

Such challenges pose the need for the teacher to assume specific strategies and
activities, recommending the theory of gradual implementation of higher con-
tents and adapted to the results of the diagnosis of previous knowledge in the
students, as well as the implementation of activities that promote the establish-
ment of close relationships with the student. Such recommendations are in-
scribed both within the input hypothesis and affective filter of Krashen and Ter-
rel. The first stated that people could acquire language when they understand
and are exposed to a constant linguistic stimulus slightly above the current
competition level. And from the hypothesis of the affective filter, it is argued that
when a student has a positive vision towards the learning process, they will have
more successful in acquiring the foreign language than students who are not

motivated.
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