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Abstract

The focus of teaching methods in Ghana now has been teaching that allows
the interest and needs of students to be the center of teaching and learning.
One of the popular teaching methods which makes this basic aim of educa-
tion possible to reach in this modern era is the use of activity-based teaching
method. The paper is thrust on investigating the impact of activity-based
teaching method used in teaching social studies on students’ retention and
academic performance within the Sekyere South District of Ashanti Region.
The study adopted the quasi-experimental research design, using both ques-
tionnaire and 40-multiple choice tests items in its investigation. The study
found that activity-based teaching method was beneficial to students learning
social studies in junior high school in many ways. They include: students de-
velop high-order thinking skills, retain social studies’ concepts more easily,
become active in class, interests are sustained, maximize potential in per-
forming well in class. The study further found that activity-based teaching
strategies such as collaborative learning, problem-solving learning and
co-operative learning positively significantly affect students’ retention in so-
cial studies. The study again found that there is a significant difference be-
tween the academic performance of experimental and control groups.
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Studies

1. Contextualization of the Study

In the economic development of any nation, education of its citizenry has been
the bedrock of national development since it helps in equipping students with
the requisite knowledge, attitude, competencies, and skills useful for the nation
as a whole in terms of employment opportunities for the youth and a substantial
impact on the society (Anwer, 2019; Okoro, 2019). By adopting the right curri-
culum, Ghana has ensured transformation in addressing issues and problems
that face the country. The curriculum implemented can be effective in achieving
its purpose only through adequate planning and execution of the curriculum by
the teachers of such curriculum (Anwukah, 2000). Curriculum such as social
studies has been designed purposely as an instrument that can be used for a so-
cial, economic, and political revolution to draw attention to national issues and
moral self-indulgence in the economy (Okoro, 2005).

Social studies’ knowledge must be imparted to students in the most inventive
way to help students develop thought-provoking thinking skills (Iwuamadi,
2013). The question that comes to mind now is how effective and efficient the
teaching and learning process, depends on the teaching methodology adopted in
teaching social studies concepts (Dike, 2002). A review of the literature indicated
that some social studies teachers prefer the traditional expository (lecture) (On-
wukwe, 2010; Abimbade & Afolabi, 2012) teaching method; others prefer the
problem solving-based teaching method (Meziebo, 2005). The lecture method is
a teacher-centered method which involves the teacher just talking and writing
about social studies concepts on the board for students. In contrast, the prob-
lem-solving approach consists of the teacher assigning students with social prob-
lems to find answers to which in the long run creates a student-friendly envi-
ronment that involves using students’ own imaginative thinking skills, brains-
torming, discussion, role-playing to find the solution to problems. Mezieobi
(2005) defined activity-based teaching method as one that entails sparkling stu-
dents’ involvement in developing intelligent and self -reliant students.

The National Knowledge Commission (NKC, 2009) posits that the activi-
ty-based teaching method used in teaching social studies provided students with
the hope of solving practical problems using their resources. Studies have shown
that students taught through the activity-based approach can retain the subject
much longer than those taught without (Ozen & Ergenekon, 2011). Several re-
searchers (Shah & Rahat, 2014; Bansal & Kumar, 2012; Choo, 2007) have hig-
hlighted the enormous benefits of using activity-based teaching methods in
teaching subject matter of social studies. The services posited include; activi-
ty-based teaching helps students achieve desired goals set by teachers for con-
cepts learned in social studies, encourages students to learn independently, and

motivates them to learn to foster higher-order skills and creative thinking.
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Recently, with the rampant increase in crime waves in Africa where Ghana is
part and the rise of other societal cankers, some researchers have alluded that
this might be due to poor teaching and learning of Social Studies in schools. A
question pops up in mind: are social studies teachers effective in teaching the
right knowledge, attitude, competence, and skills? Could it be that the methods
used in its teaching and learning are not effective in teaching the appropriate
expertise, philosophy, and skills to the learners, or could it be that teachers of
Social Studies are still using the conventional methods, like a lecture and other
teacher-centered strategies in the teaching of Social Studies or could it be that
teachers are not familiar with or trained to use some of the identified activi-
ty-based strategy as stated in the background to the study? This might be a result
of the teaching method adopted in teaching students. This is because the level of
retention in social studies concepts actually impart how students attach serious-
ness in studying the subject matter. Students being taught with practical exam-
ples of real-life issues and how social studies can help in resolving such issues
will determine if students benefit from such subject matter in and out of the
classroom. According to Curriculum Research Development Division (2010),
the curriculum and social studies were designed to develop students with moral
obligations, patriotic citizens and enlighten society’s youth about social cankers
such as crime, conflict, drug abuse, religious strife, etc. more. All these objectives
can be attained with the help of the teachers of social studies. The activity-based
teaching method is regarded as the somewhat rarely used method by Ghanaian
teachers to foster students’ understanding of social studies. As a result of this
backdrop, the study sought to investigate the influence of activity-based teaching
methods in teaching social studies lessons on Junior high school students’ reten-

tion and academic performance.

Purpose of the Study

This study’s main thrust was to investigate activity-based teaching’s influence in
teaching social classes on students’ retention level and academic performance.
To fulfill this aim, the study sought to specifically:

1) Find out the benefits Junior High School students (experimental and con-
trol group) derived from teachers’ use of activity-based teaching methods in
teaching social studies.

2) Examine the significant effect of activity-based teaching methods on Junior
High School students’ (experimental and control group) retention level of social
studies concepts.

3) Determine the significant difference between control and experimental
group of students on the impact of activity-based teaching methods on students’

academic performance.

2. Emerging Issues in Literature

The traditional lecture method has been liberated in educational institutions un-
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til the recent introduction of activity-based teaching methods to actively engage
students with various teaching curricula, such as social studies (Yamarik, 2007).
The activity-based teaching method is the method that enables students to learn
subject matter with the same robustness that marks their biological activity (In-
ekwe, 2002). The major teaching strategies associated with activity methods are
discussion, simulation, collaborative, field trips, project, debate, demonstration,
dramatization, questioning, and role-playing. These methods entail active and
lively involvement and participation of Social Studies learners. Various re-
searcher such as (Kaka, 2007; Felder & Brent, 2005) opined that activity-based
teaching method reduces abstract teaching of social studies concepts, encou-
rages student’s involvement in the learning of the subject matter, admiring the
uniqueness of their colleague’s response to social problems and promotes
self-thinking of students. Ahlfeldt, Mehta, and Sellnow (2005) posited in their
research into the benefits of the use of activity-based teaching method in
teaching that this method ensures a good relationship between teachers and
students, ensures active learning of the subject matter, harmony between stu-
dents and teachers and also encourages prompt feedback from teachers to stu-
dents.

Researchers such as (Petress, 2008; McGrath & MacEwan, 2011) revealed that
students become more actively involved in teaching and learning and therefore
can understand various concepts in subject matters such as social studies when
taught with the activity-based teaching method. They further indicated that stu-
dents are taught real-life issues, provided with practical and meaningful lesson
which in the long boost the social awareness of students to social concepts and
phenomenon. Sun and Zhang (2007) revealed that activity-based teaching me-
thod motivates students to adapt creatively to change. Students taught with an
activity-based approach can take charge of externally driven change, rather than
being controlled by it, which has been shown to distinguish schools that are
more effective and more rapidly improving from those that are not. In Ghana,
social studies teachers must understand the relevance of the activity-based
teaching method since it ensures a better understanding of social studies con-
cepts. Many developing countries, including Ghana, require enormous input in
the educational sector as it lacks basic teaching strategies. The training of teach-
ers will add to the information for student learning (Bichi, 2002). By providing
training, teachers will be more capable of incorporating improvement on an in-
dividual and community level. Thus, it will help improve the motivational
attributes and enhance critical thinking skills and creativity of the teachers and
the students.

On the subject of how the use of activity-based teaching method helps in
boosting the retention level of students, Khan et al. (2012) found that students
can retain information more easily when the teacher uses discussion in the
classroom, students’ interest is sustained when the lesson is taught using the ac-
tivity-based method. They further found that the activity-based teaching method
ensures the development of students” higher-order skills and maximizes stu-
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dents’ retention capacity. Similar studies on activity-based teaching methods
impact students’ retention level revealed that activity-based teaching methods
ensure students’ higher academic achievement (David, 2007). This implies that
students have higher retention levels when taught with activity-based teaching
methods than other methods. Mahapatra (2009) reported that an activity-based
learning strategy increased students’ cumulative achievements. This study’s
finding is also in agreement with Khan, Muhammad, Ahmed, Saeed and Aman
(2012), who reported that activity-based learning strategy significantly improved
students” academic performance than the prevalent traditional or expository
teaching method. They recommended that activity-based teaching strategies
should be used to teach students that are developing higher-order skills to
maximize the benefits of these approaches. Activity learning strategy appears to
be getting greater acceptance as a method of teaching Social Studies. This might
be due to the reported advantages it offers, such as providing the learners with
an in-depth knowledge of subject matter content; it develops learners’ interest
and leads to discovering new facts. Some of the activity-based strategies include;

collaborative, co-operative, and problem-solving techniques.

2.1. Effective Learning Framework

The study adopted a framework to highlight how using a particular teaching
method can affect students in terms of their retention level, satisfaction in the
classroom, and motivation to develop a self-learning spirit (Boettcher, 2007).
This can only occur if teachers in the school create a positive learning environ-
ment using activity-based strategies that enhance students’ learning. All educa-
tional stakeholders play a critical role in ensuring that teachers are up to the task
and actively involve students in teaching and learning. This can only be possible
when a positive understanding is created for students to think within and out-
side the classroom and be conversant with social studies concepts (Shuaibu,
2005; Paterson, Jackson, & Grieve (2012). Learning can be effective if it gives
students a chance to be motivated to use their brains to solve social problems. It
is flexible enough to support the diverse learning abilities of students in the
classroom. Figure 1 briefly explains how effective learning should be at the
school and that society also plays a part in ensuring that students can think crit-
ically and creatively in the community.

The Influence of activity-based teaching method used in teaching social stu-

dies on students’ retention and academic performance.

2.2. Research Hypothesis

1) H;: Junior High School students (experimental and control group) derive
benefits from teachers use of activity-based teaching methods in teaching social
studijes.

2) H,: There is a significant effect of teachers use of activity-based teaching

methods on students retentions in social studies concepts.
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Figure 1. Effective learning framework. Source: Adopted from Patil, Budihal, Siddamal and Mudenagudi (2018).

3) H, There is a significant difference between experimental and control
groups of students on the impact of activity-based teaching methods on stu-
dents academic performance.

A literature review inspired the hypothesis that governs the study to investi-

gate what other researchers have done regarding the topic under investigation.

3. Research Model

Based on the findings of the study and an extensive review of literature, a con-
ceptual model was designed for the study. This conceptual model sought to es-
tablish how the use of activity-based teaching method in social studies benefits
students in their academic pursuit, affect their retention level in social studies
and the difference between experimental and control group academic perfor-
mance in social studies. This was illustrated in Figure 2.

The study adopted the quasi-experimental study design. This involves the use
of an experimental group and a controlled group (Fraenkel & Wallen, 2012).
Researchers taught students some concepts in social studies to the experimental
group making use of activity-based teaching methods. In contrast, the control
group was introduced to the same concepts without necessarily using activi-
ty-based teaching methods. Students were taught in a period of 180 minutes.
Two respective days were used in teaching and preparing students for the test. A
standardized 40 Multiple Choice Question (MCQ) was given to the control
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Figure 2. Conceptual model.

group. This was pre-tested and also post-tested (Fraenkel & Wallen, 2012). In
the Pre-test-Post-test Non-equivalent groups’ design, a treatment group is given
a pre-test, receives a treatment, and then is given a post-test. But at the same
time, there is a non-equivalent control group given a pre-test, does not receive
the treatment, and then is given a post-test. The 40-MCQs items had a test dura-
tion of 50 minutes for both categories of students to answer the questions under
a supervised invigilation to ensure that there was no cheating during to test to
ensure validity of the scores of students.

The population covered 700 junior high school (JHS) students studying Social
Studies in Sekyere South District of Ashanti Region, Ghana. A sample size of 200
junior high (JHS) social studies students in three selected schools were purpo-
sively sampled. This was in line with recommendations by Gay and Diehl (1992)
that a sample size of 10% - 20% is appropriate for a study. Hence, the study used
28.6% of total respondents for the study. The stratified simple random sampling
was adopted in selecting the 200 junior high school students from the three se-
lected schools for the study. This sampling method was chosen for the study be-
cause it puts respondents into three stratums and randomly chooses students
based on the total number of students in the school divided by the overall popu-
lation of 700 and multiplied by the sample size of 200. The 200 students ran-
domly selected were divided into two equal-half where 100 students were in the
control group and 100 in the experimental group without considering their re-
spective schools. Three types of instruments were adopted for the study. Re-
searchers first sought the overall academic performance of students in general to
understand their retention level. Secondly, pre-test and post-test students as-
sessed students and tested two achievement tests, consisting of multiple type
questions, were developed. The instrument was validated by three experts in
Curriculum Studies and Educational stakeholders relevant in social studies from
Atebubu College of Education, Mampong Monica’s College of Education, and
Agona SDA College of Education. A reliability index of 0.89 was established for
the survey using the Pearson product-moment correlation coefficient. Experts’
opinion was taken for the reliability and validity of achievement test, and ques-

tionnaire handed over to students.
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A questionnaire was given to students to determine the benefits they per-
ceived activity-based teaching methods could have on their retention level. The
instrument was pilot-tested in Atebubu environs, and the alpha reliability of the
test was computed at 0.93. Finally, a post-teaching survey was conducted to ana-
lyse lessons taught to both experimental and controlled group students. The re-
searcher taught both classes. Five chapters from education textbooks JHS were
selected and taught through hands-on activities. The controlled group was in-
troduced in the traditional way of instruction. The questionnaire and marked
scores of students were analysed using the Statistical Product for Social Sciences
(SPSS) version 25. The analysis was computed into (frequencies and percentag-
es) for the demographic information. Descriptive statistics (mean and standard
deviation) were calculated for research question one, multiple linear regression
for research hypothesis two, and independent t-test for hypothesis three of the
study.

4. Sample Distribution of Respondents

This section dealt with the information collected on the background of the res-
pondents. The characteristics of the respondents discussed in this section in-
clude the gender and age, level of study of students. Table 1 presents the back-
ground information of the respondents.

Table 1 shows the demographic information of the Junior High School stu-
dents involved in investigating activity-based teaching social studies on students’
retention and academic achievement. Information sought from students on their
background revealed that (128) 64% of the students involved in the study were
males while (72) 36% were females. This proves that more males were involved
in the study than female counterparts, as reflected in male and female students’
bias in the Ghanaian education system. Table 1 shows that (35) 17.5% of the
respondents were 11 years or below regarding students” age. The majority (125),

Table 1. Background information of respondents.

Variable Sub-scale Frequency Percentage

Gender Male 128 64
Female 72 36

Age Below 11 years 35 17.5

12 - 15 years 125 62.5

Above 15 years 40 20
Level of Study Form One 45 22,5
Form Two 100 50
Form Three 55 27.5

Group of Students Control group 100 50
Experimental group 100 50

Source: Field data, 2019.
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representing 62.5% of the students, were between 12 - 15 years. A significant
number (40) 20% of the students were above 15 years. The table further revealed
that (45) 22.5% of the Junior High School students were in Form One and (55)
27.5% studying in form two. Majority of the participants were in the second year
(Form Two) with a total of (100) 50% of total respondents. This indicates that
most of the respondents were old enough to give adequate information regard-
ing activity-based methods in teaching social studies at the junior high school
level. In order to ensure equality and fairness for the study, an equal number of
students were put into either the control group or experimental group. In addi-
tion, there was a fair representation of all three levels of students in Junior High
school and hence, their ability to have an idea of how the use of activity-based

teaching in social studies affects their academic performance and retention level.

4.1. Main Results and Findings

Research Hypothesis One: The use of activity-based teaching methods in
teaching social studies is beneficial to junior high school students’ academic
excellence and moral values

The activity-based teaching method has a place in the teaching of social stu-
dies in these contemporary trends. An activity-based process will help students
not have adequate social studies concepts and practice them in a real social en-
vironment. Research Hypothesis One sought to explore the benefits associated
with the use of activity-based methods in ensuring higher academic excellence
and moral values. The results are presented in Table 2.

Table 2 summarizes the benefits students derived from the use of activi-

ty-based teaching methods in teaching social studies. From Table 2, students

Table 2. Benefits of the use of activity-based teaching method in teaching social studies.

Post-test Pre-test Mean Rank

Mean SD Mean SD  Gain  Order

Students’ develop high order thinking skills 459 063 420 1.06 0.39 1
Students’ become an active in class 442 084 391 118 0.1 2
Students’ retain social studies concepts more easily 4.36  0.87 3.90 119  0.46 3
Students’ interest is sustained 434 091 38 1.08 049 4
Students’ performance in test increases 398 088 380 1.12 0.18 5
Students’ maximize their potentials 397 097 359 127 038 6
Students become self-educators 396 124 352 069 044 7
students more become open in the classroom 378 131 322 077 056 8

Students’ become efficient in making decisions 371 127 317 096 054 9
Students with diverse needs are met 323 1.07 316 1.04 0.07 10

Mean of means/Average Std. Dev. 403 099 3.63 1.04 040

Source: Field data, 2019 Scale: Strongly Disagree (0.5 - 1.4), Disagree (1.5 - 2.4), Uncertain (2.5 - 3.4), Agree
(3.5 - 4.4), Strongly Agree (4.4 - 5.0).
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Table 3. Model summary of overall regression analysis.

Adjusted R~ Std. An error Change Statistics .
Model R R Square . Durbin-Watson
of the Estimate Square Change F Change df1 df2  Sig. F Change
1 0.433* 0.187 0.91459 0.187 7.000 3 91 0.000 2.305

Source: Field data, 2019.

overwhelmingly consented to the statement reflecting the benefits they believe in
deriving from their encounter with the use of activity-based teaching method by
their teacher, and these were shown in their respective mean of means and aver-
age standard deviation of (Mean of means = 4.03, Average Std Dev = 0.99) for
the experimental group and (Mean of means = 3.63, Average Std Dev = 1.04) for
the control group. This indicates that the majority of students agreed to the
statements in Table 3. There appears to be no significant difference between the
means scores of pre-test and post-test. However, there was a mean gain by ana-
lyzing students’ responses in the experimental group taught with an activi-
ty-based teaching method (Overall Mean gain = 0.40). This means that students
who received activity-based treatment appear to realize that this particular
teaching method can affect them in a positive direction in terms of learning so-
cial studies issues and concepts.

The study found the stances of both experimental and control group of res-
pondents on the benefits of activity-based method revealed that students strong-
ly agreed (Mean = 4.59, 4.42, 4.36, 3.98, 3.97) for the experimental group of stu-
dents, that they develop high order thinking skills, become an active participant,
retain information more easily, interests are sustained and performance in test
increases when the lesson is taught through the activity-based method. In the
same vein, students in the control group also strongly agreed to these facts afo-
resaid with respective (Mean = 4.20, 3.91, 3.90, 3.85, and 3.80).

Research Hypothesis Two: Regression Analysis of the effect of the use of
activity-based teaching method on students’ retentions of social studies
concepts

This section deals with the discussion of the results based on the data collected
from the field. The data is used to answer the second research hypothesis that
guided the study. Multiple linear regression analysis was executed to explore if
relevant evidence was available to permit the researchers to decide whether there
is a direct relationship amongst the dependent variable (), Academic Achieve-
ment, as well as the independent variables(s), X;, X,, ... X,, (Collaborative
learning, Problem-solving learning, Co-operative learning). The findings of the
study have been clearly stated in Tables 3-5.

Mathematically, the linear model is stated below as;

SR =B, +B,CL+B,PS+p,CoL+E

where; SR = Students Retention level, CL = Collaborative Learning, PS = Prob-
lem-Solving Learning, CoL = Co-operative Learning.
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Table 4. Regression analysis model ANOVA.

Model Sum of Squares Df Mean Square F Sig.
Regression 17.565 3 5.855 7.000 0.000°
1 Residual 76.119 200 0.836
Total 17.565 197

Source: Field data, 2019.

Table 5. Overall regression analysis model coefficient.

Unstandardized

Standardized

Model Coefficients Coefficients T Sig Correlations Collinearity Statistics
B Std. Error Beta Zero-order Partial Part Tolerance VIF
(Constant) 2.282 0.450 5.075 0.000
CL 2.339 0.150 0.228 2.255 0.027 0.329 0.230 0.213 0.872 1.147
: PS 2.323 0.125 0.281 2.592 0.011 0.371 0.262 0.245 0.757 1.320
CoL 2.029 0.088 0.035 0.329 0.043 0.224 0.034 0.031 0.781 1.280

Source: Field data, 2019.

The By, B1» B> and B, are unidentified or unfamiliar coefficients whose values
are forecast by analysis of regression from the SPSS software. E is the unplanned
(random) error term with an anticipated cost of zero and a variance of 1.

The direct association among the dependent variable is students’ retention as
a measure of activity-based teaching methods in teaching social studies. The in-
dependent variables are Collaborative, problem-solving, and co-operating teaching
methods. This analysis is meant to establish the relationship between the various
activity-based teaching methods employed in teaching social studies and stu-
dents’ retention level. The coefficient of determination (R?) and correlation coef-
ficient (R) was used to show the degree of relationship between the independent
variables as well as (dependent variable), as shown in Table 3. It was found that
these independent variables (collaborative, problem-solving, and co-operative
learning) significantly (p = 0.000) affect the dependent variable (students’ reten-
tion level). Collaborative learning has a significant positive effect on students’
retention level from the model. This means that an increase in any of these in-
dependent variables would increase students’ retention level; thus, a 1% increase
in each of these independent variables would affect students’ retention level by
the coefficient (2.339). In the same vein, problem-solving and co-operative
learning appear to influence students’ retention levels in social studies concepts
significantly positively.

This means that an increase in problem-solving leaning by teaches and
co-operative learning would lead to an increase in students’ retention level; thus,
a 1% increase in problem-solving and co-operative learning would increase stu-
dents’ retention level by the coefficient (2.323 and 2.029) respectively as shown
in Table 4. The R square for Model from Table 3 shows that 43% of the varia-
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tion in students’ retention in social studies concepts is affected by teachers” use
of collaborative, problem-solving, and co-operative learning strategies. These are
all activity-based teaching methods. This implies that the model SR = 2.282 +
2.339 CL + 2.323 PS+ 2.029 CoL + E is significant. The overall model summary
confirms the objectives of this study that there is a positive connection among
the independent variables as well as the dependent variable because the use of
activity-based teaching method such as collaborative, problem-solving, and
co-operative learning strategy by teachers can affect the ability of students to re-
tain the social studies concepts they are taught in the classroom.

Research Hypothesis Three: the difference between experimental and
control groups of respondents on the impact of activity-based teaching
method on students’ academic performance

This study’s aspect sought to elicit from student academic performance in so-
cial studies whether activity-based teaching method affects it. The two groups of
students were given 40 standardized multiple-choice items in social studies con-
cepts to answer. The two groups’ scores were put in the SPSS software to com-
pute the difference in students’ performance in the control and experimental
group. Table 6 explains the difference between these two groups of students to
establish whether activity-based teaching can affect students’ academic perfor-
mance or not. To address this research objective, the researchers computed an
independent sample t-test. The results of the independent sample t-test are pre-
sented in Table 6.

Table 6 reveals that a significant difference exists between the control and ex-
perimental group of students in terms of their academic performance. The mean
scores recorded for the control group (M = 32.75, SD = 0.5.51) and (M = 64.73,
SD = 6.84 indicate a significant difference between students’ performance activ-
ity-based teaching method and those taught with the traditional teaching me-
thod in social studies. It can be inferred that experimental groups of students
possess an adequate understanding of concepts taught in social studies than their
counterparts.

It is empirically established that students exposed to activity-based teaching
strategies have higher mean scores than their control group counterparts. From
Table, that there is a significant difference in the academic performance of stu-
dents taught with activity-based teaching method in social studies (M = 32.75,
SD = 5.51 for control group and (M = 64.73, SD = 6.84 for experimental group);
£(198) = 1.54, F =3.909, p = 0.021 (two-tailed). This means there is a significant

difference between the mean scores of the experimental (group) and the control

Table 6. Difference between academic performance of control and experimental group.

Group Mean score SD T Df F P Decision
Control 32.75 5.51 1.54 198 3.909 0.021  significant
Experimental 64.73 6.84

P> 0.05 two-tailed; Source: Field Data, 2019.
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groups in favor of the experiential group. This implies that the experimental
group that was taught social studies concepts using an Activity-Based teaching
strategy achieved significantly positive academic performance than the control
group that taught the same concepts using the other teaching methods. It is
found that there the use of an activity-based teaching strategy is more effective

than the conventional method of teaching social studies.

4.2. Discussions

In this study it was revealed that the use of activity-based teaching methods in
teaching social studies facilitates and enhances learning students’ learning of so-
cial studies concepts which are relevant to current situations and practical life.
The use of activity-based teaching methods such as collaborative, prob-
lem-solving and co-operative learning positively directs students learning in
maximizing their potential as responsible citizens of a Ghanaian society. The
findings of the study are in line with the results of (Azuka, 2001; Esiobu & Soyi-
bo, 1995) that activity-based teaching can help develop students physically, psy-
chologically, and academically by making students lively in class with sustained
interest in class and social issues. These finding again was reechoed by (Mod-
ebelu & Ogbonna, 2014; Khan, Muhammad, Ahmed, Saeed, & Aman, 2012;
Mahapatra, 2009) that the use of activity-based teaching better students’ perfor-
mance in any given subject. Such studies confirmed the findings of the study
that activity-based teaching method strategy amplified students’ collective aca-
demic achievements that students’ performance improved over a period of time
with a change in teaching method by teachers to activity-based methods. This
further implied that activity-based teaching method in teaching students help
develop students’ higher-order thinking skills in social studies concepts.
Moreover, the study’s findings pointed out that using an activity-based learn-
ing strategy in teaching social studies to students facilitated learning among res-
pondents. This implies that collaborative, problem-based and co-operative activ-
ity-based teaching method were all effective in enhancing students’ retention
level and academic performance. The collaborative learning activity-based strat-
egy was more operative than co-operative and problem-based learning among
the three variables tested to determine how they affect students’ retention level.
In the same vein, the co-operative learning activity-based strategy was also found
to have enhanced students’ retention level and was more effective than prob-
lem-based. This finding is constructed with results of studies conducted by
another researcher such as (Korthagen, & Wubbels, 2001; Khan, et al., 2012),
who found that activity-based strategy improves students’ retention level that
activity-based teaching method ensures the development of higher-order skills
of students and that it maximizes students’ retention capacity. Similar studies on
activity-based teaching methods impact students’ retention level revealed that
activity-based teaching methods ensure students’ higher academic achievement.
This discovery of the study is treaty with the findings of (Anwer, 2019; Danjuma,
2015; Kegan, 1994; Korthagen & Wubbels, 2001; Sofeme, 2012) that revealed that
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the use of activity-based teaching method such as collaborative learning, prob-
lem-based and co-operative approach amplifies students’ academic achievement
in any subject area. This is as results of the activeness of students and teachers in

the teaching and learning of any subject matter such as social studies.

5. Conclusion and Practical Implication of the Study

The use of activity-based teaching methods in teaching social studies appears to
be used effectively in imparting the content knowledge of social studies to stu-
dents to become successful in their learning. Regarding the benefits of the activ-
ity-based method, it can be concluded that the use of activity-based teaching
methods in social studies motivates students to be self-learners and improves
performance. This is crucial since teachers’ teaching styles in class in teaching
social studies concepts attract students, play a positive role in their understand-
ing level, and improve academic achievement for better learning results. An ac-
tivity-based teaching method is needed in current knowledge where learners
learn by practice and avoid rote memorization, which has been practiced in
teaching social studies by some Ghana teachers. Therefore, teachers who teach
their students with this method are preparing them to meet global demands and
not bookish academic learning, which does not impact improvements in educa-
tion and society. The study also found that there is a significant difference be-
tween the control and experimental group. It implies that Experimental Group
students’ performance showed notable improvement in social studies after un-
dergoing activity-based teaching strategies such as collaborative, problem-solving,
and co-operative learning. This indicates that teaching social lessons with activi-
ty-based methods has a philosophical influence on students’ academic achieve-
ment.

This study’s significance relates to the contribution of this present study to the
body of literature on the impact of the use of activity-based teaching method on
the teaching and learning of social studies and understanding and improving the
use of activity-based education to enhance students learning. This study’s find-
ings would serve as reference documents for researchers and other academicians
who wish to conduct further studies on using the activity-based method in
teaching and learning social studies.

This study’s results would be beneficial to ministry of education, students,
teachers, and even heads of junior high schools in Ghana. The benefits of this
educational stakeholder have been clearly listed below.

Ghana Education Service

The study offers findings and recommendations of this study can be imple-
mented by the Ministry of Education and the Ghana Education Service in pro-
moting the use of activity-based teaching method by social studies teachers in
boosting student’s retention level and academic achievement in social studies
and even other subject area offered in students in Junior High School.

Students
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The study ’s findings can benefit students’ by making them aware of how ef-
fective the use of activity-based teaching method can be so that they can pay due
attention and become highly involved in teaching instructions in social studies
so as to improve their self-learning skills and self-reliance.

Teachers

The findings of this study would enable social studies teachers to become
aware of how they actively involve students in their teaching and learning by
developing students’ domain of learning such as cognitive, affective and psy-
chomotor domains. Hence, motivate teachers to adopt activity-based teaching
strategies that enhance students’ self-esteem, spirit, and confidence. This study’s
findings would also go a long way in helping teachers use appropriate instruc-
tional techniques to improve students’ performance and learning skills. In the
long run, this will create a good school image since students will be satisfied to
be in such a school

Heads of Educational Institutions

The study would also provide information to Educational administrators,
planners, and headmasters of Junior high schools on the greater instructional
strategies teachers can adopt to ensure greater effectiveness of the teaching and
learning process. This will cause many heads of institutions to insist on encour-
aging teachers too often and if possible, use activity-based teaching method in

teaching students at the junior high school level.
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