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Abstract

The effectiveness of teaching methods has been studied by researchers around
the globe. According to many past studies, Project Based Learning (PBL) is
one of the teaching methods that benefit the pupils’ performance in the
classroom. One of the benefits is to enhance pupils’ English speaking skill. In
this paper, the researchers intend to provide literature review and past studies
on Gold Standard Project Based Learning (GSPBL). GSPBL was designed by
Buck Institute for Education. The findings of past studies indicate that GSPBL
could assist English teachers to improve pupils’ speaking practice during class
activities. After investigating on how GSPBL could enhance the pupils’ Eng-
lish speaking skill from the literature review, the researchers are proposing
this study to be carried out at an urban government school in Kuala Lumpur.
The objective of this research is to investigate pupils’ speaking performance
in English speaking skill before and after the implementation of Gold Stan-
dard Project Based Learning. There will be 30 of intermediate Year Three pu-
pils involved in this study. The researchers will conduct a qualitative case
study for eight weeks to investigate pupils’ speaking performance before and
after the implementation of Gold Standard PBL. Observation, interview and
documents will be used as data collection tools. The documents are Class-
room Based Assessment report. The data from the observation notes, inter-
view responses and documents will be analysed thematically. The findings of
this paper would benefit the English teachers with regard to equipping them
with the measures to carry out GSPBL more effectively as classroom activity.
Apparently, the pupils could also enhance their English language speaking
skill after GSPBL has been introduced and implemented as their classroom
activity.

DOI: 10.4236/ce.2020.1110137 Oct. 14, 2020

1873 Creative Education


https://www.scirp.org/journal/ce
https://doi.org/10.4236/ce.2020.1110137
https://www.scirp.org/
https://doi.org/10.4236/ce.2020.1110137
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

H. A. M. Sayuti et al.

Keywords

Year Three Pupils, English Speaking Skill, English as a Second Language,
Gold Standard Project Based Learning

1. Introduction

In order to engage the pupils with a great and memorable learning experience,
the teachers have come out with different types of methodology in their way of
teaching such as assigning the pupils with a task or conducting activities for
them to participate in order for the pupils to have a different kind of knowledge
approach and experiences throughout the learning process. According to Mun-
awaroh (2017), learning won’t be compelling without a learning strategy.

One of the teaching methods that have been used among the pupils is Project
Based Learning (PBL). PBL is a method of learning where the pupils engage with
a real world and hands on project where they can apply their knowledge, ideas
and skills throughout the process of completing the project (Buck Institute for
Education, 2019). According to Nasrullah (2013) as cited by Cintang, Setyowati
and Handayani (2017), the learning takes the pupils and teachers into genuine
circumstance, genuine issues, and genuine arrangement so that the pupils can-
not see obstacles between what they practise and study inside of the class or out-
side of the learning centre. Besides, by working on a project for a short or long
period of time, the pupils also apply their prior knowledge of what they have
learnt theoretically in class. Nevertheless, by assigning the pupils with Project
Based Learning, it helps them to understand the concept of the lesson delivered
in the class very well and can be seen visually throughout their experience in en-
gaging with the process of the project completion.

In addition, Project Based Learning can develop pupils’ level of knowledge as
well as communication skills, creative and critical thinking, teamwork and oth-
ers. This is because the pupils are engaging with the authentic materials, real life
issues, complex solution and problems which can assist them to encounter every
aspect that they have been facing throughout the PBL session between the pupils
and also the teachers. PBL is an extensive way of teaching and learning method
that is formed to keep the pupils in a track of difficult analysis, material prob-
lems and well composition of material and assignment (Bas & Beyhab, 2017).
Apart from engaging with various types of skills, PBL can also drill the pupils’
higher order thinking skills to go beyond the way of the pupils’ thinking.

However, it is a challenging task for a teacher to equip their pupils particularly
with relevant speaking skills. The pupils have difficulties in their speaking due to
lack of vocabulary, lack of self-confidence, afraid of making errors and no ideas
about what to say. For the first difficulty, the pupils lack of vocabulary whereby
it is difficult for them to express their thought verbally in the class. Secondly,
their difficulty is their lack of self-confidence. They tend to be shy and uncom-
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fortable to speak in English with their teachers and their peers. Then, they are
also afraid of making errors in class, because they feel shameful when they are
being corrected in front of their friends. Lastly, they have no ideas about what to
say. Due to these challenges, they tend to keep silent during the class session.
The proposed study will be conducted in order to overcome the highlighted
English speaking skill difficulties. Apart from this, the main purpose of the re-
search is to link the use of GSPBL with the pupils’ speaking performance in Eng-
lish speaking skill. This is in line with Linse (2005) mentioning that speaking is
the first step that needs to be learned by young English language learners before
they can read and write in English. This shows that speaking skill is an impor-
tant skill used to communicate between the teacher and the pupils in a teaching
learning process. This will help the pupils to understand better where they can
either communicate to ask questions or to give opinions during the lesson. Aside
from that, the pupils can use the skill in a real life situation where they can en-
gage with the real world to communicate with the community around the globe.
The use of Project Based Learning in classroom generally affects the pupils’
development and performance level in speaking skill. Thus, we proposed this
study by using The Gold Standard Project Based Learning framework in en-
hancing pupils’ speaking skill in English language classroom. Other related past
studies on the use of PBL in enhancing English speaking skill are also included.
The research question for this study is:
e How does Gold Standard PBL affect pupils’ speaking performance in English
speaking skill?

2. Literature Review

2.1. Benefits of Project Based Learning

Teaching and learning are not basically static. They are dynamic. There is no one
absolute method in teaching and learning. Project Based Learning (PBL) is one
of the methods. Project Based Learning or known as PBL is a teaching method
where the students learn the skills and acquiring the knowledge in a period of
time and it involves certain criteria (Buck Institute for Education, 2019). Ac-
cording to them, the criteria must be authentic, engaging, and complex question,
problem, or challenge. PBL is known to be a better approach in learning com-
pared to the standard “lecture” style because PBL lets the students to understand
the curriculum and the content better (Barron et al., 1998; Baumgartner &
Zabin, 2008; Beneke & Ostrosky, 2008; Blumenfeld, et al., 1991; Chu, Tse, &
Chow, 2011; Faris, 2008; Hertzog, 2007; Hmelo-Silver, Duncan, & Chinn, 2007)
as cited in Mahsan and Ibrahim (2017). Hence, PBL is a better way of learning
either in terms of acquiring the knowledge or the skills (Mahsan & Ibrahim,
2017). The pupils also have more chance to show their ability in understanding
the content of the knowledge compared to the traditional way of peer learning
(Barron et al., 1998; Baumgartner & Zabin, 2008; Beneke & Ostrosky, 2008;
Blumenfeld et al., 1991; Chu, Tse, & Chow, 2011; Faris, 2008; Hertzog, 2007;
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Hmelo-Silver, Duncan, & Chinn, 2007) as cited in Mahsan and Ibrahim (2017).
Hence, based on many studies that focus on the effectiveness of PBL in increas-
ing the level of understanding of teaching and learning among the students has
led Buck Institute for Education to introduce the Gold Standard PBL that com-
prises of Seven Essential Project Design Elements and Seven Project Based
Teaching Practices.

PBL is known to be an effective method in learning based on several findings.
In 2017, PBLWorks have conducted several researches and priority plan in im-
proving the effects of PBL (Buck Institute for Education, 2019). Hence, in 2019,
a case study has been conducted. It is to determine the students’ outcome from
high quality project based learning. The case study involves a chemistry teacher
in a school and it involves 37 students. The result shows that PBL does have a
positive impact (Evans, 2019). The teacher uses a guideline known as pathways
in conducting the task.

The pathway consists of: (Figure 1)

The result shows that the students are showing positive improvement when
PBL is applied in the lesson (Evans, 2019). There are several studies that share
identical results such as Putri, Artini and Nitiasih (2017), Ong, Safiee, Mat Ju-
soh, Md Salleh and Mohamed Noor (2017), Ong, Ayob, Ibrahim, Adnan, Shariff
and Ishak (2016). Moreover, the task given based on the PBL framework shows
more engagement in completing a task given and acquiring new knowledge as
well as active participation among students (Ong et al., 2017). Furthermore, one
of the PBL elements is collaboration and the significant change in students’ col-
laboration can also be seen while completing the task given (Putri et al., 2017).
PBL requires students to have peer collaborations in completing the task given
within a time frame. The collaborations may lead to the exchange of ideas and
the students will be more actively engaged (Putri et al., 2017). The next element
in PBL is reflection. Reflection is an important element in identifying the course
of a project whether it is still on the right track or the other way round (Buck In-
stitute for Education, 2019). In Malaysia, the introduction of Transformasi Se-
kolah 2025 or TS25 programme is to uphold the standard of teaching and learn-
ing in Malaysia (Ministry of Education, 2018). One of the modules, module 6
Kefahaman Melalui Rekabentuk or KMR, uses PBL as the core of it. It requires
the participated schools to complete a task within a given time frame and pre-
sent their project to public (Bahagian Pendidikan Guru, n.d.). This can be seen
as a big move for the Malaysian education system in making the students to be

more competitive globally.

2.2. The Development of Speaking Skill in PBL

There are several studies focusing on PBL. Those studies consist of multiple
fields. One of them is the use of PBL in enhancing speaking skills. Speaking skills
is one of the four major skills in English that can be considered as essential.
Nunan (1995) and Sani, Manurung and Suswanto (2018) as cited in Nugroho
and Anugerahwati (2018) agree that speaking is vital in order to communicate
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Figure 1. Pathway of PBL.

with others. Hence, there are many ways to improve speaking skills. Several
studies have been conducted in determining ways to enhance speaking skills.
One of them is PBL. According to Srikrai (2008) and Simpson (2011) as cited in
Poonpon (2017), project based learning do enhance the students’ language skills.
The statement is also supported by Sanchez (2019) by stating that students’
speaking skill is improved via PBL activities. If to refer to a particular skill, which
is speaking, Zare-Behtash and Sarlak (2017) confirm that PBL does have a sig-
nificant effect in enhancing speaking skill compared to the traditional way of
teaching and learning process. This statement is also supported by Riswandi
(2018) where it is stated that PBL improves not just the speaking skill, but the
motivation of the students as well. Riswandi (2018) also states that the discussion
occurring during group work improves the ability of the students to speak since
they have to share their idea while the group work is being done. The discussion
between peers could lessen the barrier for the students to practise their speaking
thus giving them more room for improvement. Jaya, Hermansyah and Rosmiyati
(2019) conclude that PBL enhances the students’ ability in speaking from certain
aspects such as language use anxiety, causal attribution and self-efficacy. They
also conclude that the intervention of PBL gives the students the opportunity to
explore and study their learning. This shows that the elements in PBL do con-
tribute to the enhancement of English especially in speaking skills. In general,
PBL is seen as a way of teaching and learning is being carried out. There is an-
other approach that uses PBL as its main foundation with slight differences
known as the Gold Standard PBL which has been introduced by Buck Institute

for Education in 2019 which will be discussed in the next subtopic.

2.3. The Elements of Gold Standard PBL (GSPBL) in Speaking Skill

Based on the GSPBL (Figure 2), there are 8 elements in the new model. Those
elements can be divided into two. One acts as the goal while the remaining seven
act as the criteria of a GSPBL project. Key knowledge, understanding and suc-
cess skill fall under the goal of GSPBL. Key knowledge and understanding show
that teacher and pupils must “learn deeply, mastering knowledge and concepts”
(Larmer, Mergendoller, & Boss, 2015a: p. 3). In terms of speaking, teachers and
pupils must really get the concept of it and fulfill the proposed goal. It is not just
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Figure 2. New model for gold standard PBL.

a brief understanding but more into a deep understanding that should be per-
formed by the teachers and pupils. Larmer et al. (2015a) also state that key suc-
cess is meant for the pupils to use their knowledge and understanding of the
topic while doing the GSPBL for the future. If the pupils are learning speaking
while doing the GSPBL, that speaking skill should be able to be used when they
have finished the project.

The remaining seven project design elements are meant for the structure of
the project. The first one is challenging problem or question. Larmer et al.
(2015a) also state that questions and problems are essential in giving the pupils
the purpose of learning. By this, the pupils will master the topic and they will
know when and how to apply their knowledge. If the pupils master the speaking
skill, they will know when to use the targeted language and how to apply their
language skill in their daily life.

The next element is sustained inquiry. According to Larmer et al. (2015a),
challenging problem or question is the element to launch sustained inquiry. Pu-
pils must keep on asking question for their project every day. This will make
them keep on researching the topic in depth. They will learn to study the speak-
ing skill thoroughly. It will benefit them when it comes to structuring the lan-
guage.

Authenticity is the next element to be discussed. Larmer et al. (2015a) state
that authenticity means the problem or the task for the pupils must be related to
the real life situation. It means the subject or the topic that they have chosen
must be related to the real life and the knowledge can be applied in a real world
situation. For instance, the topic for the development of speaking skill among
the students can be applied when they are engaged with the community.

Pupils’ voice and choice. Larmer et al. (2015a) argue that students must voice

out their opinion while doing the project. It will be more meaningful or other-
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wise the project will turn out to be just like an exercise for them. In learning
speaking, students must try to solve any problems occur during the project is
being carried out without the help of the teachers. This will increase their under-
standing of the skill that they are learning.

The next one is reflection. According to Larmer et al. (2015a), they state that
teachers and students must reflect on their goal, the inquiry process and the ef-
fectiveness of their project throughout the project. GSPBL aims to make the stu-
dents to reflect on the problem that they encounter. As in speaking, students
must reflect on the effectiveness of the approach that they are using if they have
difficulties in carry out the project.

Then, move to the next element which is critique and revision. Larmer et al.
(2015a) argue that every project based on GSPBL, the students must be prepared
to receive any suggestion to improve their project because the idea from other is
essential. For example, students must be ready if there is any suggestion to im-
prove the project on speaking skill. It might come from the teachers or other ex-
perts that might see ways to improve the project.

The last one is public product. Public product means that the students will be
able to share their product with public (Larmer et al., 2015a). It can be seen as a
more engaging approach and it will also increase the project’s authenticity. For
speaking skill, the students can share their project with the audience that might

find their project as useful and can be applied for other students as well.

3. The Use of PBL for Pupils’ Speaking Skill

As mentioned in the previous paragraphs, various studies have shown the posi-
tive impact of Project Based Learning (PBL) as intervention of pupil’s speaking
skill especially in English subject. Based on Project Based Learning Handbook,
PBL is one of the models for classroom activity that shifts away from the usual
and traditional classroom practices of short, isolated and teacher-centred les-
sons. PBL is a teaching practice that starts to regain its place in the education
field in line with the current changes of 21st century learning. According to
Heick (2020), PBL is becoming a more popular trend in teaching especially in
this modernized world which shifting from academic study to highly multiplex
method that challenges pupil’s way of thinking to solve the problems. Various
past studies have been conducted to observe the implementation of PBL in en-
hancing pupil’s speaking skill. There are few studies conducted in Indonesia and
Columbia (Vaca Torres & Gomez Rodriguez, 2017; Riswandi, 2018). Since there
were limited past studies conducted in Malaysia which related to the interven-
tion of Gold Standard PBL mentioned in the proposed study, therefore a few
past studies in using PBL to improve speaking skill in Malaysia context were
taken as example (Azlan, Zakaria, & Yunus, 2019; Baruah, 2012).

3.1. Other Related Past Studies on Using PBL as Intervention to
Enhance Pupils’ Speaking Skill

PBL has been used by the teachers to help pupils to improve and enhance their
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language acquisition in English subject. Language acquisition involves the four
basic skills which are listening, speaking, reading and writing. Each of the skills
can be improved by using the PBL approach which should be adjusted to pupils’
level of thinking. However, the focus skill of this study is only speaking skill as it
is clearly stated in the research objective.

Project-based implementation has given positive impacts on the improvement
of speaking skill among the students. Chomsky (1986) stated that children are
naturally born with a Language Acquisition Devise (LAD) which enables them
to pick up the language faster and effortlessly. As mentioned above, some past
studies have been conducted before this to link the use of PBL with pupil’s per-
formance in speaking skill. An action research was employed by Riswandi (2018)
aimed at describing to what extent the use of PBL can improve the pupil’s
speaking skill. Twenty eight respondents were chosen for this research and they
are among the seventh-grade students of one of Junior High Schools in Sura-
karta. The researcher conducted the study with two cycles by using the data col-
lection tools such as observation checklist, field notes, questionnaire and inter-
view. The researcher confirmed the validity of the data by using the triangula-
tion method in which the questionnaire and interview are administered to the
selected students. The respondents completed four stages which used the term
by Fauziati (2014) named starting with project, developing the project, reporting
to the class and assessing the project. The finding based on the teacher’s obser-
vation showed 95% - 100% of the students contribute by sharing their ideas in
the group task given. The researcher emphasized his study by stating, collabo-
rating in group work has resulting in the betterment of their speaking fluency,
vocabulary, pronunciation, grammar and content on what to speak. The re-
searcher also addressed a limitation for this study which is some students are
passive and this has affected the group work given. In the future, the researcher
can provide some language support to help the passive students to communicate
and participate better.

Besides that, Vaca Torres and Gémez Rodriguez (2017) examined how PBL
enhanced the speaking skill among the EFL learners. The researcher conducted
the action research among 30 ninth graders at a public school in Bogota, Colom-
bia. The data were collected through field notes, transcripts of learner’s oral per-
formance and interview. The pedagogical intervention used required students to
execute three projects in which they were encouraged to speak English based on
the topic given that related to their personal lives and environment. They need
to complete three cycles in which each cycle was given ample time to be con-
ducted. They carried out the research by dividing it into 1) discovering who my
classmates are: sharing common ideals and respecting differences, 2) Is every-
thing fine at school? Making proposals to improve our school problems and 3)
Getting involved in my neighbourhood. All the three cycles employed speaking
formal of interview and oral presentation which help the students to communi-

cate better. The main findings of the research showed that PBL encourage stu-
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dents to enhance oral skill through lexical competence development, help them
to get control of the fear of speaking and increase their interest in learning about
life and community.

Based on the reviewed studies, the common relation in the speaking skill is the
usage of PBL. The findings of the above mentioned studies will be beneficial for
us as we intend to replicate some of the earlier studies by using the Gold Stan-
dard PBL Framework by Larmer and Mergendoller (2015) in our proposed study
for Malaysian pupils.

3.2. Related Past Studies on Using Project Based Learning to
Enhance Speaking Skill in Malaysia

PBL has been widely used by educator but the published journal related to Gold
Standard PBL Framework by Buck Institute Education (2015) is still quite lim-
ited in Malaysia. In this new world of 4™ industrial revolution, the delivery of
knowledge or education are depending on the evolving technologies and gener-
ating new styles of teaching and different ways of assessment Azlan et al. (2019).

Therefore, a study by Azlan et al. (2019) suggested an integration of Instagram
and task-based learning to be a medium for pupils to practice their speaking
skill. This action research was conducted and was aimed to discover the poten-
tial use of Instagram features and PBL to develop pupil’s speaking skill. For this
study, an observation and semi structured interview were used to collect the
data. The research involved eight pupils from an urban pre-school in Selangor
and low level of English proficiency in a rural primary school in Negeri Sembi-
lan. The research consisted of two cycles and was conducted over a period of 14
weeks. The PBL activities selected for this study are role-play, jazz chants and
social expression that reflect on normal daily conversation. The respondents are
required to record themselves by using the Instagram platform and talk about
the topic given. From the study, the researchers found the integration of PBL
and Instagram has given positive impact in developing pupil’s speaking skill in
which the platform portrays the skills of questioning, answering, imitating,
singing, chanting and others. The findings above support that online social me-
dia helps in enhancing pupil’s speaking skill in the academic institutions (Ba-
ruah, 2012). Lastly, the researcher highlighted the research gap by stating that it
would be more beneficial if there is further study to be conducted with larger
sample and include other pupils from secondary level especially from the rural
areas.

The next relevant study is the study by Bakar, Noordin and Razali (2019) that
aimed to investigate the effectiveness of PBL activities as a teaching approach to
improve student’s oral and communication skill. The research was conducted
among 44 diploma students from a technical college in the Peninsular Malaysia.
This quasi-experimental study used the data collection tools such as pre-test and
post-test and questionnaire. Findings of the research showed a significant im-
provement in student’s oral skill in which they were required to present their

ideas through the group project such as discussion, role play, video response and
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pair discussion based on principles proposed by Larmer et al. (2015b). Overall
the result of the study support that PBL has affected student’s speaking skill
positively.

Based on the studies above, it is the appropriate time to implement Gold
Standard PBL in Malaysian school as the findings from past studies outside and
in Malaysia show that implementation of PBL to improve English speaking skill

is valid to a certain extent.

4. The Proposed Study

Based on the past studies and literature review, Project Based Learning (PBL)
has been recognized to be effective in the 21" century education. It has been
proven to be helpful in facilitating students’ personal growth, language skills,
creative thinking and content learning as a great number of studies on PBL have
been carried out globally (Lam, 2011). Levine (2004) stated that the most recog-
nizes benefit of implementing PBL in a foreign language classroom is improved
language skills. Compared to the old model of Project Based Learning, Gold
Standard Project Based Learning has been improved to suit the needs of the 21
century learning. Addition of authenticity and reflection to the new model poses
a big impact in selecting this model to be implemented in the proposed study.
Authentic project promises lifelong learning as the pupils will carry out project
related to their daily life. Thus, by implementing authentic project, it helps a lot
in enhancing pupils’ speaking skill as they have the platform to practise it. Pupils
need to communicate in an authentic environment for them to gain confidence
and exchange thoughts based on their experience. Pupils have the chance to
practise their language in natural context when they get engaged in purposeful
communication and meaningful projects in order to complete the given authen-
tic activities. The element of reflection after critique and revision is also impor-
tant. Pupils would be given time to reflect on their work, to think about what
and how to improve based on the critique provided. Pupils would also learn
about the importance of their project and how the project affects the environ-
ment. This would promote a better learning as it helps pupils to improve their

speaking skills during reflection session in groups.

4.1. Methodology

After a thoughtful consideration, the researchers are proposing to use Gold

Standard Project Based Learning for Intermediate Year Three Pupils to enhance

English Language Speaking Skill. The research question and research objective

are as follow:

e Research question: How does Gold Standard Project Based Learning affect
pupils’ speaking performance in English speaking skill?

e Research objective: To investigate pupils’ speaking performance in English
speaking skill before and after the implementation of Gold Standard Project

Based Learning
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The researchers are proposing a qualitative case study to be implemented at
an urban government school in Kuala Lumpur. A teacher will be chosen to con-
duct the project. The teacher must be a major in TESL as this study focuses on
English speaking skill. This is to ensure that the teacher is competent with the
language skill, pedagogy skills and framework of the CEFR syllabus. 30 partici-
pants are chosen through purposive sampling. The participants are pupils from
the classes taught by the same teacher that will conduct the project. The partici-
pants are intermediate Year Three pupils. Intermediate pupils are the pupils who
reached band 3 in speaking skill based on the Classroom Based Assessments.
The intermediate proficiency pupils are chosen because they have the basic
speaking skills that make the respondents easier to participate in the study. The
criteria of the pupils who are able to reach band three are as follow:

e Produces and comprehends simple information on very familiar topics with
support from the teacher

e Asks and answers straightforward questions using fixed phrases with support
from the teacher

e Participates and manages simple interactions on familiar topics using words,
phrases and non-verbal responses from the teacher

(The Manual of Classroom Based Assessments, 2019)

School administrator will be provided with a consent letter to be signed. This
would be an official letter proving that permission was granted for the study to
be conducted. Other than that, parents’ written consent will be obtained as the
participants’ involvement will be documented. For the documentation, pseudo-
nym will be used to protect the participants’ identity.

To ensure the validity and reliability of the data collected, the researcher will
use the data triangulation and peer checking technique. The details on data col-

lection tools and data analysis for this study are as follow: (Table 1).

4.2. PBL in Enhancing English Speaking Skill

For the proposed project, authentic activities are designed to develop pupils’
thinking and problem solving skills that are important in out of school context
and to foster learning to learn (Brown, Ash, Rutherford, Nakagawa, Gordon, &
Campione, 1993). For while activities, pupils are expected to get inputs beyond
reading or listening in order to provide respond to the needs of the curricular
context. Practical activities are tasks that integrate across the curriculum (Thuan,
2018). Though the proposed project focuses more on building pupils’ English
speaking skill, it also integrates the other three language skills. This study will
employ Gold Standard Project Based Learning: Essential Project Design Ele-
ments designed by Buck Institute of Education (2015). The proposed project
based learning is as follow: (Table 2).

The steps and elements for the proposed project are based on the GSPBL. The
project based learning will undergo all steps and contain all elements as stated in
the Essential Project Design Element. For the first and second week, all partici-

pants will be introduced and learn about the chosen topic in the Year Three
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Table 1. Data collection tools and data analysis.

Dat
ata . . Details on . . L
collection Data analysis . Sample questions/evaluation criteria Notes/remarks
evaluation
tools
1) What i interview title?
) Wha 1? your 1‘n erv1‘ew e Pilot study to be conducted to ensure
.., 2) Who did you interview? . .
To get pupils . the validity of the questions proposed
o 3) How do you conduct the project? K . .
. insight on Transcribed into verbatim
. Interview 4) Who helped you? . |
Interview the proposed . . . Questions to be validated by three
response : 5) Do you like doing the project? i R
project, 6) Is it fun? experts in the education field
learning skill o The researchers may use the
7) What is difficult for you? o ,
X . . participants’ first/ second language
8) Would you like to do the project again?
1) Phonological features of speech (rhythm of speech,
intonation)
To ob 2) Rules of language (vocabulary, grammar) Adapted from:
0 observe
. Observation o 3) Paralinguistic devices (gestures, facial expressions, https://www.teachingenglish.org.uk/ar
Observation pupils - - .
notes . .., body language, verbal tools) ticle/evaluating-speaking
speaking skill o . . . - ‘
4) Communicative functions (identify, understand and use) ~ Evaluating Speaking (Kaye, n.d.)
5) Social meaning (formal and informal language,
connotation, conversational principals)
Pupils’ Initial performance level: Band 3 in
upils
Documents P Pupils’ performance level on speaking skill by using criteria  speaking skill
Documents . performance
analysis level in Classroom Based Assessment Expected performance level: Band 4
in speaking skill

Table 2. Proposed activities for project based learning.

Theme/Language skill ~ Objective(s)

Suggested projects Outcome products

Record an interview video to ask questions and get answers
about certain issues

Example:
Year 3 CEFR syllabus ~ To talk about occupation 1) Interview a policeman to get opinions on ways for children
Module 2: Every day To talk about everyday activities  to protect themselves from being kidnapped Video
Speaking skill To talk about how one gets around 2) Interview a dentist to get opinions on dental care

3) Interview a Physical Education teacher to ask for ways to be
healthy
4) Interview a neighbour to ask what he/she does for a living

CEFR syllabus (MoE, 2019). This is to ensure that the key knowledge or the
content standard is met by each participant. For the third and fourth week, the
teacher helps to create a challenging yet inviting problem for the participants to
investigate or explore. It is important to engage the participants to the problems
so they feel the need to find the answer and use the information in meaningful
ways. The teacher also maintains the authenticity by representing projects based
on a real-world scenario which involves participants’ concerns, interests and is-
sues in daily lives. Apart from that, participants’ voice and choice are being
placed first. They have control of selecting the group members, the resources
they use, task for each member and the end products they produce. Next, the
teacher maintains sustainable inquiries for the participants to use variety of in-
formation sources to look for ideas and also promote additional deeper ques-

tions. The participants have to work together to gather information about their
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chosen topic and discuss ways to conduct their project. The participants will use
variety of ways to gather information apart from reading. Thus, each project is
expected to last longer than a few days.

On the fifth week, all groups will show their draft to the class. Here, the
teacher and peers provide critique to help the group improve their project. The
participants revise and reflect on each other projects to gain information and to
enhance their critical thinking. Reflection is also an important element in this
process. All participants and teacher will discuss on how and why they are doing
the chosen project. This step can be done formally or informally. On the sixth
and seventh week, the participants will improve their products through reflec-
tion and revision from the previous critique. The teacher puts emphasis on key
knowledge, understanding and success skills as during the whole process of
working in groups, participants learn to work and solve problem as a team,
manage oneself and promote other skill building alongside the ability to think
critically and creatively. On the eighth week, participants will present their pub-
lic product which respond to the question or problem. The presentation of the
products intends to motivate, support and meaningfully engage the learning
community. For each project, rubrics or models are provided for participants to
receive and give constructive comments after each presentation.

Thus, by following the steps and implementing the elements of 2015 Gold
Standard PBL, the time duration for the proposed project are as follow: (Table
3).

Table 3. Time duration for the proposed GSPBL.

Elements related to Gold

WEEK/HOURS  ACTIVITIES NOTES
! Standard Project Based Learning
WEEK 1 & 2: P tati the topi
resentation on Fe topic ¢ Key knowledge Conducted in the classroom
10 hours Module 2: Everyday

Teacher and participants discuss challenging
problems or questions based on the topic

Teacher proposes an authentic project based ¢ Challenging problems or

on the topic related

questions

WEEK 3 & 4: . o L. Conducted inside and outside the class-
Teacher provides some guidelines and examples e Authenticity
10 hours K K ! . room
of how the pupils can conduct the project o Students voice and choice
Participants voice out their opinion on how to e Sustained inquiry
conduct the project
Participants choose and carry out their project
Conducted in the classroom
WEEK 5: Participants present the first draft o Reflection . X . X
. . . . Researcher give the interview questions to
5 hours Teacher and peers provide critique o Critique and revision .
three experts to be validated
o Reflection Conducted inside and outside the
WEEK 6 & 7: Participants reflect on the critique o Critique and revision classroom
10 hours Participants improve their products ¢ Understanding Researcher conduct a pilot study on
o Success skill interview questions
® Public product
WEEK 8: . . .
sh Presentation of product outcome o Reflection Conducted in the classroom
ours

o Critique and revision
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5. Conclusion

Gold Standard Project Based Learning can be used as a teaching method to en-
hance pupils’ speaking skill and promote a wholesome learning experience.
There are many studies on implementation of Project Based Learning in en-
hancing language acquisition, with positive impact. Most of the studies affirmed
that using PBL approach in learning helps the pupils to develop their language
skills (Azura et al., 2012; Newprasit & Seepho 2015; Shanthi et al. 2015; Zhang,
2015) as cited in Bakar et al. (2019). However, there are limited studies to ex-
plore the implementation of Gold Standard Project Based Learning in Malaysian
classroom (Aiedah & Lee, 2012). Hence, the researchers intend to embark on
this study.

The findings of this study could seek to discover the implementation of Gold
Standard Project Based Learning for English speaking skill. It is intended that
with some published findings and research done regarding Gold Standard PBL
in Malaysian classroom, it could create a direction for local educators to imple-
ment Gold Standard PBL in the teaching and learning process. These findings
could give some insights to the educators to understand the elements in Gold
Standard PBL.

The data collected and the expected findings focus on the pupils’ performance
level in English speaking skill. Hence, it is hoped that this study could benefit the
educators and pupils in enhancing English speaking skill. Lastly, it is hoped that
this study could add value to existing literature of Gold Standard Project Based

Learning research.
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