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Abstract 
The current study explored the effects of international students’ influencing 
factors on their perceived employability: A case study of China. The explana-
tory research design was adopted to involve 514 international African stu-
dents in the study. The research was conducted with a random sampling tech-
nique. Fifty (50)-test items standardized questionnaire was adopted as re-
search instrument for the study. Using Structural Equation Modeling (SEM), 
the study found that there is a strong positive relationship between students’ 
personal professional ability, university curriculum and social support, inter-
personal and communication ability, social support and perceived employa-
bility. Four hypotheses were tested to determine whether they could predict 
international African students’ perceived employability. Out of the four mod-
els, it was revealed that personal professional ability, university curriculum 
and social support, interpersonal and communication ability, social support 
significantly predicted international students’ employability. The study found 
that the aforesaid variables have a significant positive effect on students’ per-
ceived employability and that an increase in any of the influencing factors 
would significantly and positively increase international African students’ 
chances of employability after graduating from their respective universities in 
China. The study concluded that international African students could secure 
themselves employment after school within China or outside China if they 
take serious consideration of developing their personal professional abilities, 
interpersonal communication skills, social support from family and loved 
ones and become committed to the courses they are offered and taught in 
their respective university with uttermost precision and importance. 
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1. Introduction 

Like any other developed or developing country, China has been amassed by un-
clear fluctuations brought by globalization on education and employment. In 
this global era, higher education has focused on developing graduates who can 
be well equipped and effectively contribute to society (Abas & Imam, 2016). One 
of the essential proxy measures of the purpose of higher education is the ability 
to ensure graduate employability. Employability is a critical concern for em-
ployers and universities (Donald, Baruch, & Ashleigh, 2019). Over the past dec-
ade, graduate students’ employment has subjugated much economic and educa-
tional policy and research into investigating postgraduate students’ careers after 
completing their school (Lindberg, 2007; Mason, Williams, & Crammer, 2009). 
The subject of employability has garnered many universities in the UK, USA, 
and other developing countries in integrating work-related learning courses in 
the degrees conferred to graduate students with the motive of improving their 
employment overlook (Holmes, 2013). Wilton (2008) asserts, “the factor of gradu-
ate employability assesses the relationships that exist between the skills obtained 
by graduates and how they can use those skills for acquiring the job.” 

Globalization has deepened the movement of students from their country of 
origin to foreign countries to study. There has been an increment in undergra-
duate, postgraduate, and postdoctoral, foreign international students in Chinese 
Universities over the past decade. Despite the increment in the number of stu-
dents studying in Chinese there seems, to be no literature available on their em-
ployability and competences in the job competencies school (Ngwira, Mapoma, 
Hong, Sariyo, & Kondowe, 2015). The Ministry of Education of China in the 
years 2016 revealed that there is sharp increase in the quantities of international 
students enrolling in Chinese Universities since the country started open-door 
policy in 1978 (Guo & Guo, 2016). The Ministry of education in the year 2020 
revealed that total number of international students in the year 2013 had reached 
over 492,185 and was expected to reach over 500,000 international students by 
the year 2020. Research on postgraduate employment revealed that higher edu-
cation institutions had played a significant role in graduates’ employability skills 
(Fallows & Steven, 2000). However, there appears to be contentions in the lite-
rature on how courses taught in schools help graduates seek a job after school 
and even be successful in those works. Some stakeholders on employability have 
buttressed that most graduate students lack generic skills (Green, 2003; Yorke, 
2004). 

There appears to be few current empirical studies exploring international stu-
dents’ employability and competence in countries such as China, India, South 
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Africa, and many more (Tomlinson, 2007). Existing literature mainly focused on 
international students’ employability in developed countries such as the UK, 
USA, Germany, etc. (King, Findlay, Ahrens & Dunne, 2011). Higher education, 
specifically graduate studies, focuses on developing the capabilities (knowledge, 
skills, and attitudes) of graduates to the highest level of competence so that they 
could effectively contribute their quota to national development (Abas-Mastura 
et al., 2013). The success of graduates at the workplace can be measured by their 
ability to expertly put on the skills, knowledge, and principles acquired in school 
to match the requirements of their job specification and gratify employers’ de-
mands by contributing to achieving the predetermined goal of the organization. 
In the African setting, there appears to be a rise in the number of students who 
have acquired their higher education in China. The countries with the most stu-
dents were Ghana (5552), Nigeria (4746), and Tanzania (3520). However, de-
spite the numerous numbers of students who travel each and every day, the im-
pact of the education on their employability is a grey area that demands further 
investigation (China Power Team, 2017). The aforesaid can only be done when 
there is a match between the employability and competence of postgraduate in-
ternational students within china and the skills acquired. There has been in-
creasing of studies on foreign students and higher education and its relationship 
with employability. Many of such studies have been conducted in the US, Eu-
rope, Russia, Japan South Korea and many more but there seems to be scanty 
research work in China and especially concentrating of African students (Cami-
ciottoli, 2010, Dams & Pagola, 2007; David-West & Choi, 2010; Dorozhkin, & 
Mazitova, 2008; Sciolla, Ziajko, & Salguero, 2010). For the above studies, it failed 
to consider the factors that influences those study and how the demography fea-
ture determines student’s employability, hence the need for a study into such 
phenomenon. Therefore, this paper seeks to investigate the perceived employa-
bility and influencing factors of international students, A case study in China. 
The remaining paragraphs explain in detail review of related studies, research 
methodology adopted for the study, discusses results and summarize and con-
clude the study. 

2. Literature Review 
Existing Literature on Graduates Employability and Influencing  
Factors 

The term employability can be defined the one’s possession of abilities, capabili-
ties, knowledge and skills to identify a job, remain on existed job or seek for new 
employment (Rothwell and Arnold, 2007). Thijssen et al. (2008) and Fugate et al. 
(2004) opined that employability can be further defined as psycho-social para-
digm epitomizing a set of individual features that promote appropriate behaviors 
needed to support capacity to develop within continuously evolving employment 
environments. Employability can be viewed as part of the labor market which 
consist of demand and supply of labor (Forrier & Sels, 2003). Over the last dec-
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ade, the employment prospects of university international graduates have driven 
most educational and economic policy of countries (Mason, Williams, & Cran-
mer, 2009) and several researchers such as (Shafie & Nayan, 2010) have become 
increasingly interested in how international students’ knowledge acquired through 
international education help them to secure jobs within and outside their coun-
try of study and country of origin (Lindberg, 2007). A review of literature on the 
employability of international graduates’ reveals that there’ seems to be very lit-
tle current research work investigating how graduate are seeking employment 
after school and how some influencing factors determines their employability 
within their country of origin and place of study in the light of higher education 
especially for African students (Tomlinson, 2007). In addition, literature on the 
current international graduate’s employability in general has a clear “national” 
emphasis in the United Kingdom or the United States, and other developed and 
developing countries with very little mention of the progressively foreign aspects 
of international students’ employability, not to mention countries like China 
(Waters, 2009; King, Findlay, & Ahrens, 2010). 

Employability skills are described as generic and non-technical skills and 
knowledge required for performing effectively and efficiently on kinds of jobs 
(Ju, Zhang, & Pacha, 2012), and have been acknowledged as one of the most 
important skills in the modern global work environment. Several Colleges and 
Universities in the developed countries are now offering work-integrated learn-
ing programs as part of their degrees in order to improve international graduate 
job prospects. This viewpoint is often focused on the assumption that universi-
ties can (and should) produce international graduates who are fully prepared 
and ready for work (Holmes, 2013). The mastery of competencies required in 
the employment market is dependent on existing mastery of competencies de-
sirable for the dynamic employment climate. It is well understood that higher 
education is primarily responsible for arranging eligible international with the 
provision of the necessary attitudes, information, skills and knowledge for suc-
cess at the work environment after graduation. This is in line with the research 
done by Graduate Employability Skills Report in the year 2007 that it is the re-
sponsibilities of many universities to produce graduates especially international 
students with highly desirable features and skills that are to the country’s success 
and economic wealth. 

There is evidence that higher education institutions place a greater emphasis 
on the volume of graduates than the standard of those who graduate. That may 
be one of the reasons why today’s graduates have in their possession of the title 
as degree holders’ degrees and diplomas, but deficient in necessary skills re-
quired for the needs of the current job market. According to Aina & Casalone 
(2020), asserted that the current and potential danger in the education of inter-
national students is that there is a lack of up-to-date skills, rather than a lack of 
employment. According to Aina & Casalone (2020), graduates’ training and effi-
ciency and quality are important, and students should really be equipped ideal 
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employment that respect their talents, aptitudes, and interests while still finan-
cially supporting them. 

Studies done by (Mazzarol & Soutar, 2002) have revealed that international 
students choose a study destination for higher education based on a number of 
factors such as the quality of the knowledge acquisition, the availability of net-
works to gain employment after school, the competence necessary for working 
environment and many others. Harvey (2001) echoed the banter that is going on 
among scholars on the benchmarks that determines the employability of gra-
duates after completing school. According to the research by Harvey (2001), 
many institutions are inclined to cogitate employability an institutional accom-
plishment instead of the penchant of the individual understudy to get employ-
ment, in any case interest in graduate employability has apparently created ben-
efits for all partners including colleges, governments, managers and the actual 
alumni. In the same vein, Crammer (2006) opined that employability is princi-
pally worried about guaranteeing that graduates are fit for adding to financial 
intensity in a worldwide setting. There are two main kinds of skills required for 
graduates to achieve employment such as critical subject specific knowledge and 
skills and transferable knowledge, skills and attitudes (Cox & King, 2006). Adapt-
able abilities incorporate oral correspondence, undeniable level mastering ab-
ilities, critical thinking, dynamic, and emotional abilities and attributes like 
obligation, an uplifting outlook, relational abilities and the capacity to work 
both in a group and freely (Cassidy, 2006). By moving the concentration to-
wards graduate employability as opposed to information obtaining colleges 
have recognized the need for graduates to build up a scope of individual and 
scholarly abilities past explicit skill in a scholastic control (Shah et al., 2004) 
albeit the degree to which this is accomplished at a pragmatic level remaining 
parts open to discuss. 

Current research such as (McQuaid & Lindsay, 2005) designates that, al-
though universities have a have a task to carry out in supporting employability, 
employees and employers now see the essential obligation regarding employabil-
ity resting with the individual for employability resting with the individual As 
per Fugate et al. (2004), the obligation is on workers to gain information, abili-
ties and capacities, and different attributes esteemed by current and imminent 
bosses to keep up employability in both current and future business settings. For 
new graduates, this exchange of obligation implies that businesses are presently 
searching for individuals who can show a scope of information and abilities ap-
plicable to the situation just as versatile practices that will empower them to act 
in new and regularly complex workplaces (Little, 2001). One path for graduates 
to exhibit that they have effectively obtained key employability abilities is through 
giving proof of business related or experiential learning (Hills et al. 2003). In a 
worldwide climate graduates with global experience would appear to have an 
employability advantage over those with just neighborhood information. Truth 
be told, Fugate et al. (2004) contends that it is in the financial, social and social 

https://doi.org/10.4236/ojbm.2021.94105


K. F. Kir et al. 
 

 

DOI: 10.4236/ojbm.2021.94105 1947 Open Journal of Business and Management 

 

interests of countries to guarantee that graduates are satisfactorily set up to work 
as worldwide residents who are globally sagacious and furnished with the fitting 
abilities in such manner.  

The best combination of soft skills, hard skills, and personality factors im-
proves employability. Each day, the value of soft skills grows in the workplace, 
and studies show that a shortage of soft skills among graduates is a major chal-
lenge for the sector. Soft skills are non-academic skills that can be applied during 
a career and are a good predictor of employability. While soft skills cannot be 
associated with employability, they are essential for securing and maintaining 
jobs at all levels of the organization (Rosenberg, Heimler, & Morote, 2012). Soft 
skills are a broad and generalized notion; soft skills have been referred to as 
people skills, employability skills, emotional skills, and so on (Lavy & Yadin, 
2013). Soft skills cover a wide range of abilities, and many of them are important 
for professionals and foreign students looking for work in China after complet-
ing their education (Pinkowska, Lent, & Keretho, 2011). 

Numerous researchers such as (Colomo-Palacios et al., 2013; Lee & Lee, 2006) 
have called attention to the inconsistencies among wanted and had levels of de-
licate abilities among proficient, and the absence of such abilities in international 
graduates (Rosenberg et al., 2012). The disparity between delicate expertise ar-
rangement at the scholastic level and industry prerequisites has been alluded to 
as the expectation gap (Colomo-Palacios et al., 2013). While abilities block by 
and large vocation advancement of any expert, such insufficiencies then again 
obstruct new and inventive item improvement in the association and the capac-
ity to rival contenders (Jackson & Chapman, 2012). At the large-scale level, this 
disadvantage likewise makes deterrents in the improvement of the whole area. 
For any expert, expertise hole hampers by and large vocation improvement. Ex-
isting writing states that graduates have extensive insufficiencies in self-inspira- 
tion and higher request thinking abilities, for example, critical thinking and ba-
sic reasoning. Attempting to estimate labor demand and supply for international 
students and predicting the size and shape of their potential workforce, is no 
easy job. Educational institutions, employers, and international students will 
all assume role in developing the employability skills of students. These skills 
are expected to be offered in the learning environment, and companies and 
organizations should request unique abilities and expertise in the job market. 
The literature, on the other hand, showed that there is a disconnect between 
what education provides and what employers expect in terms of appropriate 
skills.  

Harvey (2005) as supported by Yorke (2004) further revealed the fact that de-
spite the inconsistency and stagnant nature of employment for international 
students, several universities in developing and developed countries that attract 
international students are putting in much effort to ensure the employability of 
international students within an outside country of study. Many businesses have 
complained that the courses provided by tertiary institutions are too generic or 
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vague for their requirements and needs (Quince et al., 2002). Researchers have 
stated that perhaps the job market’s preparation strategy provided by institution 
for businesses isn’t working. This appears to be discrepancies between tertiary 
institutions and the need of businessmen and women and that only a small 
amount of attention is given to developing students to meet the needs of busi-
ness. Tomlinson (2012) asserts that businessmen and women may be due to dis-
agreements among instructional designers about what employment prospects is, 
how it could be created, and what task universities and colleges should play in its 
implementation.  

International students are far more affected by the following factors when se-
lecting a tertiary institution to attend (Mazzarol & Soutar, 2002); an university’s 
credibility for quality education, its ties or partnerships with other employers 
and institutions relevant to the international students, elevated teaching support, 
strong alumni platforms and recognizable increasing number of international 
students enrolled at the institution and the recognition of students’ achieve-
ments and credentials by external bodies. International acceptance of higher 
education is indeed a thing that impacts overseas students’ decisions to study in 
a foreign country (Maringe & Carter, 2007). Institutions of higher learning in af-
fluent countries such as the United States, the United Kingdom, Australia, and 
others have introduced to their education curricula (Clarke, 2018), in all discip-
lines, a variety of expertise-based learning outcomes that they believe would in-
crease alumni employability (Andrewartha & Harvey, 2017). For instance, coun-
tries in North America, Sin and Amaral (2017) revealed that both the academics 
and business leaders collaborated to establish employability criteria for their 
students and also for their international students. Regardless, the breadth of use 
has not resulted in a standard definition of word. Researchers such as (Fugate & 
Kinicki, 2008; Horvath, Goodell, & Kosteas, 2018; Lowden, Hall, Elliot, & Lewin, 
2011; Su & Zhang, 2015) echoed that many educational institutions and business 
stakeholder of countries such as the United Kingdom, United States of America, 
China and several others have the underlined competencies required for em-
ployability. This includes Collaboration, correspondence, administration, basic 
reasoning, critical thinking, and administrative capacity Critical thinking ability, 
correspondence and cooperation, self-confidence, activity, and obligation are all 
on the list in China (Su and Zhang, 2015). The emphasis in the United States is 
on vocation identity, personal versatility, self-confidence and self-viability, as well 
as social and human resources. 

Research conducted by (Maringe & Carter, 2007; Chen, 2007) further found 
that family factors such as inspirations and feedback from family relatives, 
friends, and loved ones play a significant role regarding the employability deci-
sion-making process of international students. Mazzarol and Soutar’s (2002) 
proposed that individual suggestions or informal references of previous gradu-
ated class are principal impacts. Despite the fact that an official choice to con-
centrate abroad is chiefly settled by understudies themselves, their relatives, fam-
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ily members and companions impact them essentially by giving data and idea. 
Pimpa (2003) demonstrated that the impact of family on the understudies con-
trasted relying upon the degree of training they wanted to consider. While most 
of the exploration researched family impact from the two classes of “proposal” 
and “monetary help”, Finance, information, perceptions, competition, and per-
suasion are among the five categories identified by Pimpa (2003). The strongest 
factors on international students were financial and aspirations. Furthermore, 
Mazzarol and Soutar (2002) found that undergraduate students, have a signifi-
cant parental influence when determining on an international student and their 
employability. There is limited research conducted to investigate employability 
of international African students in China. Studies conducted on employability 
as discussed above considered only students’ employability in the international 
environment but failed to consider the fact that there might be some factors 
which can influence students assess to employment after school in and outside 
China.  

Endeavors by colleges to expand the employability of their alumni have been 
censured for a few reasons. In the first place, “employability” depends on ab-
stract impressions framed in a generally short time, instead of on controlled, le-
velheaded and replicable estimations. As such it is of sketchy unwavering quality 
and subject to one-sided decisions dependent on sex, race or appearance. Re-
cruiting dependent on “employability”, rather than on “objective” measures, for 
example, scholarly evaluations or work tests, could cover separation (Morley, 
2001). Second, a few examinations expect that business is reliant exclusively on 
characteristics of occupation competitors, on the nature of the inventory of 
people searching for work. Yet, examines show that the degree of business differs 
straightforwardly with the interest in laborers, free of the quantity of candidates. 
At the end of the day, the degree of business relies upon the work to be finished. 
As a rule, both organic market impact levels of work. Employability ought to, 
thusly, be perceived not as inserted in an individual but rather as a conditional 
build. Colleges can influence (a few) attributes of the up-and-comers, people can 
look for specific positions and not others, and bosses can impact qualities of the 
“request” (work prerequisites) (Clarke, 2018; Tomlinson, 2012). Third, a few 
specialists question that the colleges are adequately set up to prepare understu-
dies so as to expand their employability. An examination in British colleges of 
preparing in employability abilities (correspondence, critical thinking, and so 
on) in five orders (actual sciences and sociologies) revealed that preparation had 
little impact on graduates’ an ideal opportunity to business and situation in 
graduate-level positions (Cranmer, 2006; Mason, Williams, & Cranmer, 2009). 
Real work insight, in any case, builds abilities that expansion employability. 
Some contend, thusly, that as opposed to “preparing” understudies in employa-
bility abilities, colleges ought to give genuine work insight preceding graduation 
(Cifuentes, Villarroel, & Geeregat, 2018). Different pundits are worried that the 
reception of a uniform point of view on abilities needed for work will debilitate 
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development and solidify social and monetary imbalances. Internationally, col-
leges and business are worried about the employability of graduates especially 
international students. In any case, neither the dependability of its estimation, or 
legitimacy of its forecast of worker efficiency have yet been authoritatively set-
tled (Suleman, 2018). Numerous inquiries stay unanswered, particularly con-
cerning the preparation and employability of educators. Do the aims and as-
sumptions for college educator coaches match those of the people that will enlist 
instructor competitors? Is employability a suitable target for instructor prepar-
ing? Are the capabilities related with employability liable to improve instructors’ 
ability to empower understudy learning? Are there different variables that im-
pact learning results that are not considered by employability? This paper ana-
lyzes the employability of international students and its influencing factors tak-
ing into consideration African students (Al Tobi & Duque, 2015).  

Based upon the aforementioned extensive review of related literature, the four 
main research hypotheses were crafted and derived to govern and guide the study.  

Hypothesis One: Personal professional ability has significant effect on inter-
national African students’ perceived employability in China. 

Hypothesis Two: Interpersonal and Communication Ability has significant 
effect on international African students’ perceived employability in China. 

Hypothesis Three: University Curriculum and Commitment has significant 
effect on international African students’ perceived employability in China. 

Hypothesis Four: Social Support has significant effect on international Afri-
can students’ perceived employability in China. 

3. Material and Methods 
3.1. Research Design 

The paper adopted the quantitative research approach, specifically using the ex-
planatory research design to examine the perceived employability and influen-
cing factors of international students in China. This research design examines 
the significant effect among research variables under consideration using quan-
titative research statistical tools to describe a social phenomenon under consid-
eration. Creswell (2009) opined that explanatory research design defines and 
document how situations and issues under investigation are and usually includes 
the evaluation of respondents’ behavior, viewpoint regarding other respondents, 
institutions, practices and procedures and many more. This is also in line with 
the suggestions of Maigua and Mouni (2016) that the use explanatory designs for 
research study such as this one allows for the understanding of cause and effect  
through connecting thoughts. The researcher could describe what was happen-
ing as it was, but he or she had no influence over the variables. 

3.2. Population of the Study 

The accessible population of the study therefore comprised all African interna-
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tional students within China. International students pursuing their undergra-
duate and postgraduates. Studies were involved in the study. Since it was diffi-
cult to determine the sample population for all respondents involved in the 
study, the study relied on recommendations provided by other researchers on 
the minimum sample size required for quantitative analysis of this kind. Find-
ings of studies such as (Hogarty et al., 2005; MacCallum et al., 2001; Mundfrom 
et al., 2005; Velicer and Fava, 1998) revealed that the sample size for quantitative 
analysis is chosen based upon the ratio of variables under investigation and the 
expected factors. The results of these experiments show that factor solution pre-
cision is influenced by the magnitudes of communalities (estimates of reciprocal 
variance) and factor loadings, sample sizes, and over determination (extent to 
which each factor is represented by a distinct set of items). McCallum et al., for 
example, found that wider sample sizes (v 14:15), strong communalities (v 
14:41), and greater over determination (v 14:11) result in more reliable solutions. 
Hogarty et al., on the other hand, stressed the role of high communalities and 
over determination in generating consistency factor solutions. When factor solu-
tions have perfect simple architectures of 1) high factor loadings (e.g., 0.80 and 
above) or 2) mid-range factor loadings (e.g., 0.40, 0.60) with few factors (three or 
fewer) and large quantities of products, sample sizes of less than 50 may be suffi-
cient (e.g., at least 12 with factor loadings of 0.60 and two factors extracted; de 
Winter et al., 2009). However, such circumstances are uncommon in nature, ne-
cessitating the use of greater sample sizes. Based upon the aforementioned rec-
ommendations, 520 African students currently studying in China were chosen 
for this study.  

The background information of respondents has been summarized in Table 1. 
A total of 514 responses were recovered from the online questionnaire sent 
across to various international students in China. Six of the responses were 
deemed incomplete and hence could not be involved in the study. Table 1 re-
vealed the composition of the gender of student’s respondents during data col-
lection. Information from Table 1 revealed that 54.3% of the respondents were 
males while 45.7% were female. This signifies that majority of the respondents 
were males. Table 1 further echoed that (101) representing 19.6% of the students 
were pursuing the Bachelor’s degrees. A significant number (128) of the res-
pondents were Doctorate degree candidates while (285) 55.4% were Masters  
degree candidates. There was a major representation from all the four main di-
vidion of Africa, namely Western Africa (192), Eastern Africa (179), Northern 
Africa (82) and Southern Africa (61) representing the least representation of 
11.9%. 

3.3. Data Collection Instrument 

A standardized questionnaire “Employability Appraisal Scale (EAS)” was adopted 
for the study to find out how the effect of influencing on the employability on 
international students in China. The instrument was used to elicit responses 
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Table 1. Descriptive statistics. 

Variable Sub-scale 
Frequency 

(%) 

Gender 

Male 279 (54.3) 

Female 235 (45.7) 

Below 20 144 (28.0) 

Age (in years) 

21 - 26 245 (47.7) 

Above 27 125 (24.3) 

Bachelor’s degree 101 (19.6) 

Level of Study 
Master’s degree 285 (55.4) 

Doctorate degree 128 (24.9) 

Program of Study 

Business related programs 87 (16.9) 

Medical sciences related Programs of study 96 (18.7) 

Material sciences and other sciences related programs 90 (17.5) 

Engineering related programs 102 (19.8) 

Computer sciences and related programs 99 (19.3) 

Mathematics and related programs 40 (7.8) 

Country of Origin 

Western Africa 192 (37.4) 

Eastern Africa 179 (34.8) 

Northern Africa 82 (15.9) 

Sothern Africa 61 (11.9) 

Location of University 

Western zone 68 (13.2) 

Eastern zone 122 (23.7) 

Northern zone 170 (33.1) 

Southern zone 154 (30.0) 

 
from the international students on their perceptions of the employability skills 
and competence from past studies such as (Husain, Mokhar, Ahmad, & Musta-
pha, 2010; Tsui et al., 1997). Questionnaire was used for the study because it was 
easy to construct and administered to a large population within a short period of 
time. Again, researchers decided to use a questionnaire for the study because it is 
appropriate for survey work and also affords the respondents adequate time to 
give well thought out answers (Kothari, 2004). The Graduate Employability Ap-
praisal Scale questionnaire is a 50-items measure of graduate students’ employa-
bility and its influencing factors based on a five-point Likert scale. Respondents 
indicated their evaluation of graduates’ employability and its influencing factors 
on a scale where (1 = Strongly Disagree and 5 = Strongly Agree). The question-
naire further collected the demographic information of respondents such as age, 
gender, academic qualification, course of study, country of origin and place of 
study in China. Data gotten from the online survey were checked for errors. The 
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data will then be coded and entered into the Statistical Product and Services So-
lution (SPSS) version 25 and afterwards into the AMOS version 22 software. The 
first section which sought information on demography of respondents will be 
analyzed using frequencies and percentages. The Structural Equation Model 
(SEM) was adopted in analyzing the research hypothesis. 

4. Empirical Analysis 
4.1. Results and Discussion of the Study 

The study made use of Statistical Package for Social Sciences (SPSS version 26) 
software for both descriptive analysis for respondents and Analysis of Moment 
(AMOS version 24). A Structural Equation Modeling (SEM) analysis was also 
performed to evaluate the relationship between the latent and manifest variables 
presented in our research model. The analysis consists of model parameter fitting 
indexes, validity and reliability analyses, multicollinearity and autocorrelation ana-
lyses, and hypothesis checking. The findings are presented in the following sections. 

The study tested all preliminary assumptions that are supposed to be met be-
fore descriptive and inferential statistics is conducted such as validity, reliability, 
normality test, multicollinearity and auto-correlation analysis. The validity and 
reliability of the individual test items were analyzed for reliability using the 
Cronbach alpha reliability coefficient value. For each and every construct (fac-
tors) that were considered to have an influence on students’ perceived employa-
bility, reliability was checked.  

4.2. Diagnostic Test of Autocorrelation and Multicollinearity 

The study measured multicollinearity to find out whether there is or not high 
correlations between two or more predictor variables. Using the Tolerance value, 
Variance-Inflation-Factor (VIF) and the coefficient of correlation, the autocor-
relation and multicollinearity were estimated to measure the extent which items 
in a questionnaire measure the same construct. Recommendations from Yoo et 
al., (2014) echoed that multicollinearity exist if the correlation coefficient greater 
than 0.80 (ρ > 0.80. The A tolerance value and VIF all indicated there was no 
presence autocorrelation and multicollinearity. Table 2 indicates that, the desired  
 
Table 2. Correlation matrix. 

Variable Mean 
Std. 
Dev 

Correlation matrix 
Tolerance VIF Durbin-Watson 

1 2 3 4 5 

PEM 16.63 7.653 0.845       

2.302 

PP 48.11 6.789 0.718** 0.845    0.578 2.012 

ICA 27.33 10.668 0.657** 0.650** 0.844   0.575 2.122 

UCC 31.39 6.526 0.655** 0.344** 0.572** 0.857  0.581 2.569 

SS 189.34 31.096 0.604** 0.187** 0.174** 0.356** 0.851 0.588 2.541 

**Correlation is significant at the 0.01 (2-tailed); diagonals: square root of AVEs. 
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estimates for Tolerance, VIF and Durbin-Watson were all achieved, further in-
dicating no multicollinearity and autocorrelation in our dataset. 

4.3. Construct Validity and Reliability 

As requirement for estimating Structural Equation Modeling, Construct validity 
(Convergent validity and Discriminant validity) of our structural model was 
examined using by using Composite Reliability index (CR) and Average Va-
riance Extracted (AVE) (Bagozzi et al., 1998; Fornell & Lacker, 1981). In line 
with findings of studies aforesaid, a minimum AVE value of 0.50 is required to 
achieve convergent validity, hence the dataset was deemed appropriated since 
the AVEs of all the construct is greater than 0.50 value. Regarding the Discrimi-
nant validity, studies by Fornell and Lacker (1981) echoed that if the square 
root of the AVE of each latent construct is greater than the correlation coeffi-
cients between that latent construct and other latent constructs, then discri-
minant validity criterion is satisfied. Result in Table 3 indicates that the square 
root of the AVE for each of the latent construct is greater than the inter-cor- 
relations between the latent constructs. Therefore, discriminant validity was also 
achieved. 

The study also measured the reliability of the model using Cronbach’s alpha 
and Composite reliability. Adopting suggestions from (DeVon et al., 2007; For-
nell & Lacker, 1981), minimum Composite reliability value of 0.60 and Bland & 
Altman (1997) recommended a minimum Cronbach’s value of 0.70 for good or 
acceptable reliabilities. The results of Table 4 the estimated Cronbach’s alpha 
and Composite reliability values are above the minimum threshold to achieve 
construct reliability; therefore, the reliability of our constructs was achieved.  

2AVE K n= Σ ; ( ) ( ) ( )2 2 2CR 1K K K = Σ Σ + Σ −   

where K = factor loadings of all items per construct; n = number of items per 
construct. 

Table 3 postulates the results for the structural model. Information from Ta-
ble 3 revealed that all standardized factor loadings are all statistically significant 
with (p < 0.05) and T-values greater than 1.96 (tcal > tcritical). This is in line with 
recommendations by (Chin et al., 1997; Field, 2009; Hair et al., 2006) that factor 
loadings are considered satisfactory to estimating relationship between inde-
pendent and dependents with latent and manifest constructs. The Standardized 
factor loadings illustrated in Table 4 are exceeds the minimum threshold rec-
ommended for conducting such analysis.  

The fitness of the model fitness was tested and checked using Chi-square ratio 
(χ2-ratio), Root Mean Square Error of Approximation (RMSEA), Comparative 
Fit Index (CFI), Tucker-Lewis Index (TLI), Goodness of Fit Index (GFI), 
Normed Fit Index (NFI) and Standardized Root Mean Square Residual (SRMR). 
The model fitness can be described as the extent to which Structural Equation  
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Table 3. Results of structural model. 

Latent 
Variable 

Items 
Standardized 

loading 
t-value p-value AVE CR 

Cronbach’s 
Alpha 

PP 

PP1 0.74 7.23 ***    

PP2 0.86 7.25 ***    

PP3 0.83 a a 0.714 0.909 0.783 

PP4 0.94 8.31 ***    

ICA 

IC5 0.86 8.15 ***    

IC6 0.89 8.22 ***    

IC7 0.76 7.56 ***    

IC8 0.84 7.89 ***    

IC9 0.77 7.91 ***    

IC10 0.91 7.88 ***    

IC11 0.81 7.59 ***    

IC12 0.82 a a 0.715 0.965 0.899 

IC13 0.87 7.28 ***    

IC14 0.89 7.34 ***    

IC15 0.87 8.12 ***    

UCC 

UC16 0.89 7.34 ***    

UC17 0.76 7.17 ***    

UC18 0.87 7.28 ***    

UC19 0.87 7.18 ***    

UC20 0.89 a a 0.714 0.952 0.958 

UC21 0.85 7.36 ***    

UC22 0.78 7.28 ***    

UC23 0.84 7.24 ***    

SS 

SS24 0.83 7.28 ***    

SS25 0.82 7.81 ***    

SS26 0.87 7.44 ***    

SS27 0.88 a a 0.736 0.951 0.786 

SS28 0.88 7.42 ***    

SS29 0.81 7.72 ***    

SS30 0.91 7.61 ***    

PEM 

PE31 0.89 8.07 ***    

PE32 0.86 7.71 ***    

PE33 0.83 7.89 ***    

PE34 0.81 7.32 ***    

PE35 0.87 7.65 ***    
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Continued 

 

PE36 0.85 7.43 ***    

PE37 0.87 a a 0.725 0.971 0.889 

PE38 0.88 7.88 ***    

PE39 0.81 8.18 ***    

PE40 0.79 7.23 ***    

PE41 0.83 7.28 ***    

PE42 0.89 7.21 ***    

PE43 0.88 7.18 ***    

***p-value < 0.001 (2-tailed), a: Unitized parameter. 

 
Table 4. Fitting indices. 

Fitting Index 
Fitting Parameters 

x/df RMSEA CFI TLI GFI NFI SRMR 

Fitting Indices 1.421 0.042 0.919 0.962 0.945 0.955 0.043 

 
Modeling bouts the data observed. As reported by Kline (2005) that in ascer-
taining model fitness, the following indices were deemed appropriate, hence χ2, 

RMSEA, CFI, SRMR in reporting the results for structural equation model. Re-
garding a Chi-square ratio (χ2-ratio), a model is deemed fit and acceptable if χ2 is 
less than 3 (Bwaliez & Abushaikha, 2019). Also, the TLI should be TLI > 0.90 for 
a model to be deemed fit and acceptable (Burnham & Anderson, 2002; Kline, 
2005). They further recommended that RMSEA and SRMR are also recom-
mended to be less than 0.05 (RMSEA, SRMR < 0.05) for a satisfactory model fit 
and less than 0.08 (RMSEA, SRMR < 0.08) for an acceptable model fit. GFI and 
NFI are mandated to be greater than 0.95 (GFI, NFI > 0.95) for a satisfactory 
model fit. All the fitness indices required to be tested and achieved were attained 
by the model as summarized in Table 4.  

4.4. Hypothesis Testing 

The four hypotheses were tested and analyzed using structural equation model-
ling to establish statistical significance at 95% confidence interval. The outcome 
in Table 5 summarizes the findings of the study regarding how influencing fac-
tors such as personal professional ability, interpersonal and communication abili-
ty, University Curriculum and Commitment and Social Support influences in-
ternational African students’ perceived employability in China. 

Theorem 1: H1: Personal professional ability has significant effect on interna-
tional African students’ perceived employability in China.  

Proof of Theorem 1: Information from Table 5 revealed a significant positive 
effect of African international students in China personal professional ability on 
perceived employability. This was reflected in the coefficient ((β1 = 0.84, p <  
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Table 5. Hypothesis testing and decision. 

Hypothesis Relationship 
Path 

coefficient 
SE t-value Sig-value 

Hypothesis 
Decision 

H1 PP → PEM 0.84 0.18 19.805 *** Accepted 

H3 ICA → PEM 0.72 0.39 4.608 *** Accepted 

H3 UCC → PEM 0.74 0.21 12.273 *** Accepted 

H4 SS → PEM 0.68 0.21 20.617 *** Accepted 

***Statistically significance at the 0.05 level (p < 0.05). 

 
0.001) which suggest that an increase in students’ personal professional ability 
such as the possession of basic soft, technical and digital skills as knowledge of 
e-commerce, internet and software knowledge would increase their perceived 
employability and that a 1% increase in personal professional ability would in-
crease and boost Africa students’ employability by the coefficient (0.84). The re-
searcher accepted this decision and also tested the other hypothesis to determine 
the degree of relationship that exist between other variables.  

Theorem 2: H2: Interpersonal and Communication Ability has significant ef-
fect on international African students’ perceived employability in China  

Proof of Theorem 2: The second research hypothesis was also tested using 
the SEM path analysis. Table indicates that interpersonal and communication 
ability has a significant positive relationship to perceived employability in China. 
Table 5 shows that that hypothesis has been accepted from the study’s analysis 
(β2 = 0.72 and p < 0.001). For instance, the interpersonal and communication 
ability of international students such as willingness of students to learn new 
things, take on responsibility, self-motivation, skill of problem solving, good 
verbal skill and human skills positively influences their perceived employability 
by (0.72). This implies that 1% increase in interpersonal and communication of 
African students studying in China would cause a significant increment in the 
likelihood of perceived employability within and outside of China. 

Theorem 3: H3 University Curriculum and Commitment has significant ef-
fect on international African students’ perceived employability in China 

Proof of Theorem 3: Table 5 reported the relationship between dependent 
and independents variables in the third research hypothesis From Table 5, it was 
found that was a positive statistically significant influence of university curricu-
lum and commitment of students’ perceived employability of international stu-
dents in China, especially African students. This was amply reflected in the coef-
fiffifficient (β3 = 0.74, p < 0.01) showing that university curriculum and com-
mitment such as university’s connections, how it cares about its students after 
completion, offering courses that can attract businessmen and women to employ 
students’ services after school, inspiring and challenging to be the best student 
significantly influences international African students’ perceived employability. 
This signifies that the university that international students attend in China has 
a greater chance of determining students access to employment after school or 
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not. Also, the role that the university play in making sure that student interper-
sonal, personal professional ability are developed all play a role in international 
students’ employability.  

Theorem 4: H4 Social Support has significant effect on international African 
students’ perceived employability in China 

Proof of Theorem 4: The final hypothesis was accepted by the researchers 
after testing its level of significance and path towards establishing a positive 
relationship between Social Support and perceived employability in China. 
Table 5 further revealed that a significant positive relationship exists between 
social support provided by international students’ family, friends and love ones 
and their perceived employability. The researchers found social support signifi-
cantly and positively influence perceived employability in China. And that a 1% 
increase in social support would significantly increase perceived employability 
by the coefficient (β3 = 0.68, p < 0.01). Social support of international students 
such as the willingness of family to provide support in looking for employment 
after school; counting of friends for job, and the ability of friends, family and 
love ones to provide emotional support can significantly influence international 
students’ employability in a positive direction.  

The overall findings of the study are in line with findings of other researchers 
who investigated the same phenomenon under different research methodology, 
setting and many more. For instance, the findings of the study confirm the find-
ings of (Al Tobi & Duque, 2015; Andrewartha & Harvey, 2017; Chen, 2007; Ci-
fuentes, Villarroel, and Geeregat, 2018; Clarke, 2018; Colomo-Palacios et al., 
2013; Fugate & Kinicki, 2008; Harvey, 2005; Horvath, Goodell, & Kosteas, 2018; 
Lowden, Hall, Elliot, & Lewin, 2011; Maringe & Carter, 2007; Pimpa, 2003; Ro-
senberg et al., 2012; Su & Zhang, 2015; Suleman, 2018; Tomlinson, 2012). The 
findings of the aforementioned study confirmed that factors such as the personal 
professional ability, interpersonal communication ability, university curriculum 
and social support from friends, family and loves one influences employability of 
graduates. 

5. Conclusion and Limitations 

The study focused on how influencing factors such as Personal ability, social 
support, university curriculum and commitment and interpersonal and com-
munication abilities influences international students in China employability. 
Using the multiple regression analysis, the study concluded that there is a signif-
icant positive relationship and impact of influencing factors aforesaid on inter-
national students’ perceived employability. Based upon the findings of the study, 
it can be concluded that international students should attach seriousness to ac-
quiring adequate knowledge in basic soft skills such as teamwork, flexibility, 
technical skills and use of modern technology in their respective course of study. 
It can be assumed that students who acquire adequate knowledge in creative 
thinking, attention to details to area of study are likely to get employment within 
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China or outside China. Hence, international students are to take their personal 
professional ability seriously so as to get employment. The study further found 
that interpersonal communication significantly and positively influences inter-
national students perceived employability. This implies that international Afri-
can students studying in China should take the opportunity to learn interper-
sonal skills such as ability to work in team and be open minded to learn from 
people as they become self-motivated and committed in problem solving, ability 
to cope with stress, work independently and good communication skills. All of 
these skills in the long run will be required of them should they get employed.  

University Curriculum and Commitment and social support also had a signif-
icant positive effect of students’ perceived employability. This implies that fac-
tors which are outside the ability of students also influence students perceived 
employability. The kind of university attended also influences their chances of 
getting employed after school. The curriculum designed for students, universi-
ty’s connections to business stakeholders or stakeholder of the job market can 
also pose as a benefit to students in getting employment after schools. The higher 
the connections of the lecturers, university staffs in connecting students to job 
market, the greater students’ chances of getting employed. Again, social support 
in their form of parent’s financial support and social networks of students them-
selves can serve a great opportunity for students’ employability. There is a need 
for students as international students to create networks with their fellow inter-
national students, lecturers and many more so that they can utilize those net-
works towards getting employment.  

The study concentrated on only African students who are currently studying 
in China; hence, the findings of the study can only be generalized to African 
students in China. In future studies, there will be a need to involved other coun-
tries from the developed and developing countries currently in China for studies 
to also have a better understanding of how the think influencing factors such as 
personal professional ability, interpersonal and communication ability, Univer-
sity Curriculum and Commitment and Social Support influence students per-
ceived employability within and outside China.  
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