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Abstract 
Throughout years of learning English as a second language in Malaysia, rural 
area students were still found to be incompetent in English, especially in 
writing. The major problem faced by the rural area primary students is the 
inability to generate ideas with the limited vocabulary they acquire. In this 
21st century education, many studies have been carried out to improve stu-
dents’ writing skills on Instagram, however, less research could be found fo-
cused on primary schools. Therefore, this research aims to investigate prima-
ry students’ perceptions on using Instagram as a motivation learning tool in 
descriptive writing. In this study, quantitative and qualitative research me-
thods involved selecting 13 Year 4 students in Kahang, Johor using conveni-
ence sampling. Questionnaires and semi-structured interviews were used as 
the data collection method. The findings showed that students’ perceptions 
on Instagram were relatively high and they were interested and motivated to 
use it for writing outside the classroom. It is suggested that more interactive 
activities can be conducted on Instagram in the future to promote language 
learning among rural primary students. 
 

Keywords 
Instagram, Primary School, Writing Skills, Students’ Perception, Motivation 

 

1. Introduction 

English is always an essential language among the other languages in this mod-
ernisation world as technology evolves rapidly where people communicate in 
English everywhere. It is a vital need that everyone should equip with English to 
convey messages clearly. In order to achieve this target, the basic four skills, lis-
tening, speaking, reading and writing, have to be learned and taught since the 
early stage. In accordance with the goals to achieve both spoken and written 
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ability, Ministry of Education (MOE) has come up with Malaysia Education Blue-
print 2013-2025 with various curriculum such as a policy of teaching Science 
and Mathematics in English in 2002, the New Standard Curriculum which allo-
cated additional time for English subject in 2011 as well as both Highly Immer-
sive Programme and Dual Language Programme in 2016 (Darus & Subrama-
nian, 2009; MOE, 2013; Pillai & Ong, 2018). 

However, in Malaysia, English is taught as a second language which makes 
this a challenging task in achieving the goals. Malaysian primary and secondary 
students were still found to be incompetent in English despite all the efforts 
made by the MOE, especially in productive skill which is writing (Dar & Khan, 
2015). According to the report of School Certificate Examination 2019 by MOE, 
half of the candidates failed to achieve the desired outcomes where 23% scored 
E-grade and 35% scored D-grade in English Paper 2 (024) which was writing 
paper (Siddek & Ismail, 2021). Rural area primary students are relatively weak in 
writing such as the application of correct tenses, punctuation, vocabulary usage, 
sentence structures and other grammar focus (Azlan, Zakaria, & Yunus, 2019). 
According to Setyowati (2016), writing is a process of meaning making which 
enables the readers to read meaningfully and logically. The author should have 
clear, fluent and effective communication of ideas through a series of related 
text-making activities (Raimes, 1983).  

The major problem faced by the rural area primary students is the inability to 
generate ideas with the limited vocabulary they acquire. This is supported by 
other researches from Firmansyah (2015) as well as Yaccob and Yunus (2019) 
where the researchers found that learner’ lacking of understanding was due to 
the limited vocabulary thus demotivated them in learning English. Lawai and 
Aziz (2019) found out that the reasons for poor performances of rural area stu-
dents were mainly because of the influence of mother tongue, limited English 
resources and monolingual environment. The students have only exposed to 
English during the school time with only three hours every week and they fre-
quently use mother tongue in their daily communication.  

To keep pace with 21st century, technology has been integrated in education 
since 1998 with giving interactive courseware as the alternative to teach Malay, 
English, Science and Mathematics subjects in the classroom (MOE, 2008). It has 
then transformed to mobile technology which is widely spread for various pur-
poses in this decade. People have high demands in exploiting mobile technology 
for entertainment or education, particularly on social media. In order to over-
come the problem in writing and motivation, for the past years, many educators 
have started integrating social media in teaching and learning process like Insta-
gram, Facebook, YouTube or Tik Tok. These platforms are trending among the 
young generations as they can be accessed easily via mobile technologies, espe-
cially in this Covid-19 pandemic time where most of the students acquire a mo-
bile phone for online class. In seeing the feasibility of social media, educators 
implemented these platforms as a learning tool in various ways (Mao, 2014). It is 
undeniable that social media plays a huge influential role among the young gen-
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erations thus teachers are able to manipulate it outside the classroom to increase 
the chance of practicing the language. 

One of the frequently used social medias, Instagram, is proved an effective 
learning tool in enhancing students’ language proficiency, interest and motiva-
tion. However, most of the studies were conducted in foreign language class-
room, mainly secondary and tertiary classroom. Thus, this paper aims to inves-
tigate Malaysian rural primary students’ perceptions on Instagram as a motiva-
tion in descriptive writing. 

2. Literature Review 
2.1. Instagram in Language Learning 

Studies on Instagram in education field are no longer a fresh topic or trend, es-
pecially for teaching English. The role of mobile technology and social media has 
been proven its effectiveness in language learning. Ali et al. (2017) claimed that 
the use of a variety of communication tools on social media like blogs, social 
networking sites and virtual game worlds provided unlimited opportunities for 
students to exploit and engage in the learning. They were able to communicate 
with their peers, interact and socialize with any other on the virtual world and 
share the knowledge they have with each other. It was supported by Kukuls-
ka-Hulme (2009), Borau et al. (2009), Lan, Sung and Chang (2009), Gonulal 
(2019), Azlan, Zakaria and Yunus (2019) and Devana and Afifah (2021) who 
agreed that students’ listening and speaking skills, collaborative learning envi-
ronment, reading motivation and communicative competence were enhanced 
through mobile learning.  

Handayani (2018) and Eraslan (2019) applied Instagram in their study and 
discovered that besides allowing students to generate ideas, it offered an enjoya-
ble learning experience for teachers and students. Not only students can write on 
Instagram, teachers can utilize it to develop interesting and creative teaching 
materials. Similarly, the finding from Pujiati, Zahra and Tamela (2019) sup-
ported the above studies. The researchers found that students had an improve-
ment in their competence and skills after learning through Instagram where the 
improvements can be clearly seen in grammatical competence, vocabulary and 
writing skills.  

Generally, most result of the studies showed that students had positive atti-
tude and perspectives towards using Instagram in language learning. Anggraeni 
(2017) found Instagram a motivated platform for university students where they 
utilized it positively in their writing assignments and hence helped them write 
better. Despite the moderate attitude towards Instagram from the previous study, 
some students believed that negative comments from peers motivated them to 
write even better although they were under pressure (Rinda, Novawan, & Miqa-
wati, 2018). These positive perceptions were later supported by Laksono, Da-
mayanti & Santoso (2019) as well as Yusuf and Jazilah (2020) where high per-
centage of students agreed on the effectiveness of Instagram as instructional me-
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dia in high school or university. 
However, there are less studies on can be found in Malaysia on how Instagram 

can assist in second language learning. Starting 2017, Akhiar, Mydin and Kasu-
ma investigated students’ perceptions and attitudes towards Instagram in writing 
English and the result is positive. Therefore, a few researchers began to imple-
ment Instagram in their studies on both primary students and undergraduates. 
Shafie and Mahadi (2019), Shazali, Shamsudin and Yunus (2019) as well as Yu-
nus, Tan and Mohideen (2019) found that Instagram was able to improve stu-
dents’ writing, speaking and reading skills when they were actively involved in 
the process of sharing and commenting. 

2.2. Technology Acceptance Model (TAM) 

Technology Acceptance Model (TAM) was applied in this study to investigate 
the acceptance of an individual towards the use of information system which was 
proposed by Davis in 1986 (Lee, Kozar, & Larsen 2003). According to Davis 
(1985), five constructs included in this model were perceived ease of use, per-
ceived usefulness, attitude towards using, behavioural intention and actual use. 
In this study, perceived ease of use and perceived usefulness were focused with 
the integration of motivational theory. Davis and Warshaw (1992) suggested in-
dividual’s behaviour to be included in this model based on the extrinsic and in-
trinsic motivation because perceived usefulness and perceived ease of use were 
one of the extrinsic motivations that helped achieve the desired outcomes from 
the activity conducted. 

Many past studies had investigated the use of TAM on social media in educa-
tion as perceived ease of use and perceived usefulness were useful to influence 
learners’ attitude in using social media as a learning tool. The findings found out 
that social media was considered as a useful and faster tool to communicate and 
it did not require a lot of effect to use (Alduaij, 2019; Alghizzawi et al., 2019; 
Al-Rahmi et al., 2018). Facebook, WhatsApp, Twitter and Instagram were among 
the trending social media these recent years and they were perceived as an effec-
tive tool for high school and university learners. Learners demonstrated positive 
attitudes, high level of engagement and behaviour intention in utilizing these so-
cial media in their learning (Mistar & Embi, 2016; Al-Daihani, 2016; Kumar & 
Syed, 2021). Thus, this study is carried out to investigate the perceptions of rural 
primary students towards Instagram as a motivation in writing. 

3. Methodology 
3.1. Research Design 

This study employed mixed method design as the research design as a combina-
tion of quantitative research and qualitative research permit a more thorough 
analysis and a triangulation of data (Tashakkori & Teddlie, 2010). According to 
Creswell (2012), quantitative research provides a systematic empirical investiga-
tion and it increases the understanding of the variables to evaluate the relevancy 
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towards the research problems while qualitative research is used to obtain com-
plex details such as feelings, thoughts and emotions which are difficult to meas-
ure (Strauss & Corbin, 1998). 

3.2. Research Participants 

The participants of this study were selected from a rural school in Kahang, Johor 
and convenience sampling was adopted to suit the research objectives. Conven-
ience sampling was a type of nonrandom sampling where members of target 
population were selected based on certain criteria such as easy accessibility, geo-
graphically proximity, availability at a given time or the willingness to partici-
pate in the study (Etikan, Musa, & Alkassim, 2016). A total of 13 students with 
mixed ability in writing were involved in the proses of data collection (Table 1) 
as this was action research which focused on finding solution to a classroom 
problem. Having the students of the researchers be involved in this research was 
found to be appropriate to well address the issue. Year 4 students faced problems 
in writing essays as they mostly wrote sentences in lower primary and they had 
to write an essay by their own when they stepped into upper primary. The stu-
dents did not have enough experience to write an essay and they are lacking of 
self-confidence lead to low motivation in writing. This research focused on using 
Instagram as the medium, thus, Year 4 students with accessibility to technology 
appliances were enrolled.  

3.3. Research Instrument 

For data collection, a set of questionnaires was distributed to the students via 
Google Form to obtain their perceptions on using Instagram as a motivation to 
improve their writing skills. The questionnaire was adapted from three researches 
which were Kitchakarn (2016), Alduaij (2019) as well as Saefurrohman and Is-
tikharoh (2012). A total of 10 questions on perceived usefulness of Instagram in 
Section A, 5 questions on perceived ease of use of Instagram in Section B and 12 
questions on student learning motivation in Section C were included. “Yes” or 
“No” options were provided in Section A and B while “Always”, “Rarely” or 
“Never” options were given in the Section C because young learners are more 
engaged in dichotomous thinking without accepting the possibilities that lie be-
tween two extremes (Caty, Arnould, Thornnard, & Lejeune, 2008). A semi- 
structured interview was also conducted with 4 students selected to gain their 
views and opinions on Instagram as motivation in writing. The interview ques-
tions were taken from Akhiar, Mydin and Kasuma (2017) who has studied about 
the undergraduate students’ perceptions and attitudes towards the use of Insta-
gram in English language writing. 

3.4. Data Collection Method 

In this study, there were two stages of collecting data to access the effectiveness 
of Instagram as a motivational learning tool in descriptive writing. The first step  
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Table 1. Students’ demography in one of the rural schools, Kahang, Johor. 

Gender Proficiency Frequency Percentage (%) 

Male 
Low 2 15.4 

Intermediate 2 15.4 

Female 
Low 5 38.5 

Intermediate 4 30.7 

 
was to distribute questionnaire to students and they were given 30 minutes to 
answer the items in the questionnaire. They could request for help whenever 
there was any problem or questions as their English proficiency level was not 
high to understand the items fully by themselves. The purpose of questionnaire 
was to obtain their perceptions on Instagram and motivational level after using 
Instagram in writing. Next, the selected students were interviewed to receive 
their feedbacks on Instagram, specifically on their motivational level to use In-
stagram in writing. The data collected was then being analysed and discussed. 

3.5. Data Analysis Method 

The data collected from the questionnaire was processed in the SPSS version 20 
while the interview transcript was provided to be analysed. Percentage analysis 
was used to compare the result of Section A and Section B in the questionnaire 
as there were only two options given to be chosen by the students while mean 
analysis was used to analyse the data for Section C in the questionnaire because 
it was a three options section. On the other hand, thematic analysis was applied 
for the interview. The comments and responses given by the students were di-
vided and categorized based on their feeling, challenges, usefulness of Instagram 
and suggestions. All the information collected was summarized, analysed de-
scriptively and triangulated to draw a conclusion on the research findings. 

4. Findings and Discussion 
4.1. Students’ Perceptions on Instagram 

The findings of this study discovered the perceptions of rural area primary stu-
dents towards the use of Instagram as a learning tool in learning writing. The 
data collected were perceived ease of use of Instagram, perceived usefulness of 
Instagram and their motivation in learning through Instagram. The analysis of 
the study was analysed based on the research question mentioned above. Below 
are the data shown based on the questionnaires distributed to students. Percen-
tage analysis was carried out for Section A and B while mean analysis was car-
ried out for Section C in the questionnaire. 

Table 2 demonstrated high frequency and percentage for every item related to 
perceived usefulness of Instagram. 13 students (100%) totally agreed that Insta-
gram is a good place to keep in contact with other students from class, check 
class notes or homework posted by the teacher, ask for help about homework as-
signments, check for class-related information and notices, post and comment  
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Table 2. Perceived usefulness of Instagram. 

No. Items 
Yes No 

f % f % 

1. 
Instagram is a good place to keep in contact with 

other students from class. 
13 100 0 0 

2. 
Instagram is a good place to contact my teacher 

outside classroom. 
11 84.6 2 15.4 

3. 
Instagram is a good place to check class notes or 

homework posted by the teacher. 
13 100 0 0 

4. 
Instagram is a good place to ask for help about 

homework assignments. 
13 100 0 0 

5. 
Instagram is good place to check for class-related 

information and notices. 
13 100 0 0 

6. 
Instagram is a good place to discuss different topics 

with classmates. 
12 92.3 1 7.7 

7. 
Instagram is a good place to post and comment 

writing assignments. 
13 100 0 0 

8. 
Instagram is a good place to access to resources 

provided by the teachers. 
13 100 0 0 

9. 
Instagram is a good place to read articles and pre-

pare for next class. 
13 100 0 0 

10. 
Instagram is a good place for classmates to review 

or edit writing assignments. 
13 100 0 0 

 
writing assignments, read articles and prepare for next class as well as for class-
mates to review or edit writing assignments. However, there were 1 pupil (7.7%) 
who disagreed on the usefulness of Instagram in discussing different topics with 
classmates while another 2 students (15.4%) also had an opposite view with their 
friends on the usefulness of Instagram to contact their teacher outside the class-
room. Overall, students’ perceptions on the usefulness of Instagram were at a 
very high level. 

Based on Table 3, most students perceived Instagram as an easily manipulated 
learning tool to be used. All of them (100%) agreed that Instagram is easy to 
access from mobile phones, easy to make posts, comment, upload pictures and 
videos as well as an easy way to communicate with their teacher and friends. 
Moreover, 92.3% of the students agreed that Instagram is easier to find language 
learning information and it does not require a lot of effort.  

With the benefits of technology, students who were in the 21st century learn-
ing environment delivered and received information quickly and efficiently. In-
stagram features enabled students to access resources, review and discuss topics 
with their classmates as an additional learning time. They were not shy or felt 
ashamed to ask for help as it was not a face-to-face interaction and slowly, they  
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Table 3. Perceived ease of use of Instagram. 

No. Items 
Yes No 

F % F % 

1. Instagram is easy to access from my mobile phone. 13 100 0 0 

2. Instagram is an easy way to communicate. 13 100 0 0 

3. 
Instagram is easier to find  

language learning information. 
12 92.3 1 7.7 

4. 
It is easy to make a post, comment,  

upload pictures and video on Instagram. 
13 100 0 0 

5. Instagram does not require a lot of effort. 12 92.3 1 7.7 

 
started to gain confidence over time. Students also found it a good place to keep 
in contact with their teacher so that they could get advice and guidance to any 
problems they faced that required immediate solutions (Norashuha Tajuddin et 
al., 2013). 

By utilizing TAM model in the questionnaire, overall, students demonstrated 
positive perceived usefulness and perceived ease of use of Instagram as a learn-
ing tool in descriptive writing. According to Chen et al. (2011), perceived ease of 
use and perceived usefulness could predict students’ acceptance, attitude and 
adoption in using an application in learning. Most of the students showed posi-
tive feelings like happy, enthusiastic, active, interesting and confidence after us-
ing Instagram in writing. It was believed that these positive feelings towards In-
stagram increased students’ performance to adopt Instagram in writing hence 
improving their ability in writing. As for the aspect of perceived ease of use, high 
percentage in all the items in questionnaire concluded that students’ willingness 
to use Instagram was high as it was an application which was free of effort. 
Therefore, Instagram can be concluded as a usefulness application in learning 
writing based on students’ perception. 

4.2. Students’ Motivation in Learning Descriptive Writing on  
Instagram 

In order to investigate the motivational level of students towards the use of In-
stagram in their learning, a section in the questionnaire which focused on moti-
vation in learning and an interview were carried out as well. Pimentel (2019) had 
come out with the 3 levels of mean scores analysis (Table 4) so that students’ 
motivational level can be categorized into low, moderate or high and statistically 
analysed. 

Based on Table 4, it can be clearly seen that when the mean score fell on the 
range of 1.00 to 1.66, it indicated a low motivational level in learning through 
Instagram while a moderate level of motivation obtained a mean score between 
1.67 and 2.33. In order to get high level of motivational level, the mean score 
must be a value between 2.34 and 3.00. The mean scores for each item in Section 
C had been analysed in SPSS and shown in Table 5. 
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Table 4. Levels of mean scores analysis. 

Mean Score Differences Level 

1.00 - 1.66 .66 Low 

1.67 - 2.33 .66 Moderate 

2.34 - 3.00 .66 High 

 
Table 5. Motivation in writing. 

No. Items 
Always Rarely Never 

Mean 
St. 
dev f % f % f % 

1. Feeling happy to join a lesson 9 69.2 3 23.1 1 .7 2.62 .650 

2. 
Being enthusiastic  
to follow the lesson 

9 69.2 4 30.8 0 0 2.69 .480 

3. Being active in the class 8 61.5 4 30.8 1 .7 2.54 .660 

4. 
Do not feel bored  

to join a lesson 
5 38.5 6 46.2 2 15.4 2.23 .725 

5. 
Following every  
stage in learning 

9 69.2 4 30.8 0 0 2.69 .480 

6. 
Having big interest  
in learning English 

9 69.2 4 30.8 0 0 2.69 .480 

7. 
Feeling confident in learning 

English 
7 53.8 5 38.5 1 .7 2.46 .660 

8. 
Getting much knowledge of 

English learning 
11 84.6 2 15.4 0 0 2.85 .376 

9. 
Developing the skill of learning 

English (writing) 
7 53.8 6 46.2 0 0 2.54 .519 

10. 
Building a good communication 

with teacher and friends 
12 92.3 1 .7 0 0 2.92 .277 

11. Easily to do every task given 6 46.2 7 53.8 0 0 2.46 .519 

12. Submitting assignment on time 8 61.5 4 30.8 1 .7 2.62 .506 

 
Table 5 showed the motivation of students on using Instagram as a learning 

tool in learning writing. The highest mean score (2.92) was displayed in the item 
10 where 12 students always found Instagram building a good communication 
with their teacher and friends. Followed by item 8 with the second highest mean 
score (2.85), 11 students found Instagram a great place in getting much know-
ledge of English learning. 69.2% of the students were happy, enthusiastic, having 
big interest and followed every stage in learning on Instagram which had a mean 
score of 2.69 while 61.5% of the students were active in the class and submitted 
their assignment on time with 2.54 mean score. Meanwhile, 53.8% of the stu-
dents felt confidence when using Instagram to develop their skill of learning 
English, especially in writing. However, item 4 showed the lowest mean score 
which was 2.23, 2 students (15.45%) felt bored when joining a lesson on Insta-
gram while 6 students (46.2%) rarely felt bored and lastly 5 students (38.5%) 
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found it interesting to be joining a lesson on Instagram.  
The result showed high level of students towards the use of Instagram in 

learning descriptive writing as most of the items obtained mean score between 
2.34 to 3.00. During this Covid-19 period, students were all well-equipped with 
mobile phones, tablets or laptops. They can easily access online materials and 
information via technology appliances. Making sentences, uploading photos and 
videos with the guidance of their teacher did not require a lot of effort. When 
they face any problems with Instagram, they can communicate with their teacher 
with ease. There was only an item obtaining mean score lower than 2.34 where a 
few students felt bored to join the lesson on Instagram. The reason might be the 
monotony of the activity conducted on Instagram.  

According to Saefurrohman and Istikharoh (2012), in order to learn a lan-
guage, a good feeling towards the language was important and effective to influ-
ence students’ motivation. Based on the findings on this study, 9 out of 13 stu-
dents were found to be happy, enthusiastic and showing big interest in joining 
the lesson on Instagram. On the other hand, building good relationship between 
teacher and students as well as among students themselves lowered students’ af-
fective filter and enhanced their willingness to communicate. It could be seen 
from the findings that the highest mean scores fell on item 10 where 12 out of 13 
students considered Instagram a good place to communicate with their teacher 
and friends. According to Dwijuliani et al. (2021), teachers as educators must 
motivate students to learn in order to achieve desired goals and behaviors. The 
findings of this study shared similar result with the studies on social media in 
language learning (Akhiar, Mydin, & Kasuma, 2017; Yunus, Tan, & Mohideen, 
2019; Kasuma, 2017) where the integration of various online learning media 
provided more engaging activities, vast information and materials as well as a 
relaxed learning process to the students who had less motivation in learning. 
Therefore, Instagram was considered an effective learning tool to motivate stu-
dents in descriptive writing with diversity of the activities carried out. 

Meanwhile, there were five open-ended questions asked in the semi-structure 
interview. The responses of the students were analysed thematically (Table 6) 
and further discussed. Samples were also provided for a clearer view of the res-
ponses. 

Based on how they feel about using Instagram as part of their English classes, 
Pupil A found it interesting, “use Instagram to do homework assigned by the 
teacher, I find it interesting.” Similarly, Pupil C mentioned, “I feel very interest-
ing using Instagram in my English classes.” The other students have positive 
feelings towards Instagram as well. For example, Pupil B responded “I am very 
excited because it is the first time to use the Instagram for my English classes.” 
And Pupil D answered “I feeling excellent. It is because can learning more sim-
ple word and can increase knowledge.” Overall, students were all excited and in-
terested to explore a new learning tool as rural area students seldom have the 
opportunity to try on new things. 
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Table 6. General views on Instagram. 

Theme Sample 

Feelings to use 
Instagram 

P1: “use Instagram to do homework assigned by the teacher, I find it 
interesting.” 

P2: “I am very excited because it is the first time to use the Instagram for 
my English classes.” 

P3: “I feel very interesting using Instagram in my English classes.” 

P4: “I feeling excellent. It is because can learning more simple word and 
can increase knowledge.” 

Challenges 
when using 
Instagram 

P1: “The challenge of studying with Instagram is to compete with other 
students. This makes me feel pressured, but it also makes me improve.” 

P2: “It’s difficult to learn this system.” 

P3: “I need to have a device such as handphone, tablet or computer. 
Secondly, I need to learn the way to insert words.” 

P4: “I don’t know how to log in Instagram.” 

Usefulness of 
Instagram in 
learning 

P1: “Instagram helped me write because its settings make me feel very 
convenient.” 

P2: “I can refer to other’s sentences before writing.” 

P3: “I can get response faster from my teacher.” 

P4: “It gives me some words, let us write, so we can make sentences  
better.” 

Suggestions for 
activities on 
Instagram 

P1: “Instagram can also carry out activities such as Chinese and Malay.” 

P2: “I think we can proceed the Chinese language on Instagram.” 

P3: “It has got post pictures and videos to the Instagram and guess the 
words.” 

P4: “Language activities can be implemented on Instagram is Malay, 
Chinese, Science, Art and Math and many more.” 

 
As for the challenges faced, the students experienced less problems although it 

was the first time they tried on a new thing. Students normally encountered 
some minor problem, as Pupil D mentioned “I don’t know how to log in Insta-
gram.” and Pupil C responded “I need to have a device such as handphone, tab-
let or computer. Secondly, I need to learn the way to insert words.” Meanwhile, 
Pupil B faced the similar soft skills problem where she replied “It’s difficult to 
learn this system.” On the other hand, Pupil A thought that “The challenge of 
studying with Instagram is to compete with other students. This makes me feel 
pressured, but it also makes me improve.”  

By posting sentences through Instagram, students found it useful and helpful 
to their journey of learning English. Pupil A addressed “Instagram helped me 
write because its settings make me feel very convenient.” While Pupil D shared 
the similar thought with Pupil A, as she mentioned “It gives me some words, let 
us write, so we can make sentences better.” Although there were some challenges 
faced, Instagram was still a useful learning tool that benefits students outside the 
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classroom. Pupil B said, “I can refer to other’s sentences before writing.” It was 
one of the excellent learning methods to review peers’ works and indirectly 
learned from their pluses and minuses. Pupil D found Instagram a good place to 
keep in contact with teachers. He responded, “I can get response faster from my 
teacher.”  

There were some suggestions on the other language activities given by the 
students to be implemented on Instagram. Most of the students suggested the 
same activity in other languages such as Chinese, Malay, Science, Art and Math. 
Pupil A, B and D had the same opinions while Pupil C suggested other activities 
in English. He mentioned, “Many activities can be implemented on Instagram. It 
has got post pictures and videos to the Instagram and guess the words.” He pre-
ferred to choose his own pictures and videos and then post them to Instagram 
with captions. This can be another alternative to be implemented in the future 
study. 

Overall, students’ motivational level on Instagram was relatively high based on 
the result of questionnaire and interview. According to Raw and Ismail (2021), 
online learning tool provided a positive learning environment which made 
learning more enjoyable so that learners felt motivated to learn what was being 
taught in the classroom. Although there were some challenges faced throughout 
the process of learning, it did not extinguish their interest and excitement to 
learn something new to improve their writing. ESL primary teachers should 
adapt and adopt modern technological tools to make learning more effective and 
also equipped themselves with the technological skills for better communication 
with students (Avelino & Ismail, 2021). Since primary students had low oppor-
tunity to explore technological appliances, using online learning tool would 
trigger them to learn better as they perceived Instagram a convenient tool to 
learn and get faster responses from their teacher. Students learnt from the mis-
takes they made previously and made their sentences better. In general, Insta-
gram was a motivational platform for students to write more and improve their 
writing skills from reviewing their peers’ sentences on Instagram.  

5. Conclusion 

In conclusion, rural primary students showed positive perceptions towards In-
stagram as a motivation learning tool in writing. Based on the findings from 
questionnaire and semi-structured interview, the overall feedback given by the 
students was positive in terms of their perceptions and also motivation in learn-
ing. Those who possessed positive perceptions on the ease of use and usefulness 
of Instagram as an effective learning tool had relatively high motivation. There-
fore, teachers should have creative and innovative teaching methods to arouse 
students’ motivation and interest in learning.  

Students in the 21st century learning environment should be equipped with 
basic technological skills from an early age, specifically for those students who 
live in rural areas. Educators should make an effort to provide the students with 
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the necessary knowledge so that they would not be left out in the years to come. 
This study is hoping to let more rural area learners get the benefits from using 
social media in their learning. There were concerns on the age restriction to use 
Instagram. Although Instagram is not for educational purpose, its settings and 
features which allow fun learning should be recommended with the guidance of 
teachers and parents. Primary students are suggested to register an account un-
der their parents’ name so that parents are able to track their activities and it can 
be a useful learning tool outside the classroom. 

Future research is suggested to focus on more interactive activities that can be 
done on Instagram so that teachers could promote language learning with the 
support of parents and the integration of ICT. 
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