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Abstract 
How to carry out bilingual teaching among undergraduates majoring in in-
ternational trade is still a new topic in undergraduate teaching of internation-
al trade. Bilingual teaching in undergraduate business negotiation courses has 
been carried out for four consecutive years. The students participating in bi-
lingual learning involve sophomores and third graders of the Business School 
of Linyi University. At the beginning and end of bilingual teaching, ques-
tionnaires and symposiums on bilingual teaching were conducted for each 
class of students. At the same time, a follow-up survey of bilingual teaching 
was conducted for former students who had studied bilingual. According to 
the problems reflected in the questionnaire, all links of teaching should be 
improved, so that bilingual teaching is accepted by more and more students. 
It is believed that the objectives, teaching methods and evaluation indicators 
of bilingual teaching should be different according to different student groups 
and different curriculum properties. 
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1. Introduction 

According to the spirit of the outline of the national medium and long term edu-
cation reform and development plan (2010-2020) released by the Ministry of 
education on July 29, 2010, bilingual courses on business negotiation for stu-
dents majoring in international economy and trade has been started since 2010. 
Since the establishment of the school level teaching reform project in 2018, we 
have continuously tracked and investigated the bilingual teaching practice and 
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feedback (Shi & Cong, 2021). The students participating in bilingual learning 
involve 400 students majoring in international economics and trade in the Busi-
ness School of Linyi University, all of whom are sophomores and junior stu-
dents. There are two ways to set up bilingual classes: undergraduate class and 
junior college to this class. Two versions of English textbooks have been used. 
The keynote teachers engaged in bilingual teaching have many years of expe-
rience in learning and living in native English speaking countries, and the young 
teaching assistants have also received high-level oral English training. In teach-
ing, the advantages of Chinese and Western teaching ideas are organically inte-
grated. Adopt various forms of teaching methods and flexible assessment me-
thods to stimulate students’ interest in learning. Pay attention to the cultivation 
of the basic quality of undergraduate scientific research. At the same time, it has 
also built a rich video case library, compiled auxiliary teaching materials, built 
school-level first-class courses, and established a multi-channel teaching feed-
back system. In the process of teaching, the principles of active investment is 
followed, step by step, practical and pragmatic, and strive for a win-win situation 
in English and professional courses (Yang & Che, 2020). The following summa-
rizes students’ feedback in several aspects, analyzes the problems reflected and 
puts forward improvement suggestions. 

2. On the Suitable Student Groups, Class Types, Timing and  
Objectives of Bilingual Teaching and the Requirements  
for Teachers’ Quality 

Bilingual teaching class is divided into undergraduate class and upgraded class. 
The undergraduate students have a good foundation in English. Most of them 
have passed CET-4 when they accept bilingual courses. The students in the up-
graded class have the enthusiasm to learn bilingual courses, but the foundation 
of English is not very good. Both classes use English books, English homework 
and exams, but the rate of teachers using English in class is decreasing. The sub-
ject teaching objectives are basically the same. The teaching objectives are dif-
ferent: for the undergraduate class, students are required to be able to conduct 
business negotiations in English, while for the upgraded class, students are only 
required to do simple English case analysis ppt. For the best time to start bilin-
gual courses, 58.2% of the students think grade one and grade two are good for 
two reasons: 1) the basic courses in grade one and grade two are easy to learn 
and have more time to study. 2) It can lay a foundation for bilingual and even all 
English Teaching of professional courses set up in senior grades. 41.8% of the 
students believe that the senior year is better, which is conducive to direct un-
derstanding and contact with the forefront of the major, and is conducive to the 
integration of professional courses with international standards. In the follow-up 
survey of previous students, all students who recognize bilingual teaching with-
out exception believe that it is best to have bilingual courses in four years of 
University. Therefore, in the long run, bilingual teaching should form a hori-
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zontal and vertical curriculum system to ensure the sustainability of bilingual 
teaching effect. From the questionnaire, feedback and assessment results, the 
class type with the best bilingual learning effect is the undergraduate class. From 
the individual point of view, the bilingual learning effect of those students whose 
study hard is also very good. 71.1% think that bilingual learning will increase the 
learning burden, while only 28.3% think not. Therefore, we believe that in gen-
eral, for students with high learning foundation and character quality, the goal of 
bilingual teaching (including professional knowledge and language ability) can 
be set higher, and the number of classes should not be too large (no more than 
40 people). For students with general learning foundation and character quality, 
the language teaching goal in bilingual teaching should be to lay the foundation 
for bilingual learning in the future (Amini et al., 2014). The results of the survey 
show that 86.5% of the students expressed their willingness to participate in bi-
lingual learning. 4.3% of the students expressed their resistance and disapproval 
of bilingual teaching, while others said it didn’t matter. However, the follow-up 
survey of previous students shows that this proportion is much higher than that 
of the current year. It shows that with the increase of learning experience, the 
demand and recognition of bilingual teaching have also increased. Students who 
are resistant to bilingual teaching generally have a poor English foundation, and 
can’t keep up with the progress because they don’t get the timely help of teach-
ers, resulting in fear and even resistance. It can be seen that the role of teachers 
in bilingual learning is greater than that of students in Chinese learning (Chen, 
2012). The survey shows that 52.1% of junior students have no habit of taking 
notes and reading extracurricular reference books. This requires junior bilingual 
teachers not only to have rich teaching experience in this subject, but also to 
spend more energy to help students establish good college learning habits. For 
this reason, 70% of the students hope that bilingual classes will be taught by 
Chinese teachers with good English, so as to facilitate communication with teach-
ers. The Classification of questions is showing in Table 1. 
 

Table 1. Classification of questions of questionnaire. 

Problem aspect Title content 
Corresponding  

question number 
Problem aspect Title content 

Corresponding  
question number 

Student  
situation 

English lever 1 

Teacher ability 

English & Major 6, 8 

Learning purpose  
& Attitude 

2, 10 - 12 Teaching skills 13 

Pre-bilingual course 3 Curriculum and teaching English proportion 5 

Teaching effect 

Acceptance & Satisfaction 4, 15 

 

Textbook selection 7 

Influence factor 6 
Teaching  

& Assessment 
8, 9 

Learning difficulties  
& Evaluation 

13, 14 Preview & Review 10 - 12 
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3. On Bilingual Teaching Methods and Assessment Methods 

The teaching feedback questionnaire shows that students believe that the effect 
of bilingual teaching depends on 41.2% of teaching methods and means, 36.3% 
on students and 22.5% on teachers. Therefore, in-depth research on foreign 
teaching has been conducted, tried our best to maintain the advantages of West-
ern teaching ideas embodied in the original teaching materials, improved the 
traditional teaching methods, increased video case base, simulated negotiation, 
writing course papers and other methods, and stimulated our learning enthu-
siasm. In the assessment, increase the diversity of usual assessment and the 
weight in the final grade, and encourage students to overcome the double diffi-
culties of specialty and language learning and actively participate in teaching. In 
the questionnaire survey, an average of 82.9% of students prefer a variety of 
teaching methods in bilingual courses. It is considered that these teaching me-
thods are helpful to cultivate the ability to ask and think about problems, the 
ability to find and read relevant materials and summarize, the ability of coopera-
tion and communication, the ability of effective self-expression, and the expan-
sion and extension of knowledge (Liu, 2009). In the follow-up survey of previous 
students, 72.1% of the students thought that these abilities were very helpful to 
the learning of senior students and future research. This proportion is higher 
among students who study better. In addition, 75% of students prefer the writing 
style of English textbooks: vivid, shallow in deep out, close to reality. When bi-
lingual teachers generally believe that bilingual courses should be increased, 46% 
of the students think it is unnecessary and think that students need to under-
stand no matter how much teachers talk. These show the necessity of improving 
traditional teaching methods. 

On the issue of the proportion of English application in each link of bilingual 
teaching, most students agree with the proportion of English application in 
teaching materials, exercises, examinations and other links. However, there are 
great differences in the proportion of foreign language teaching in the class-
room. 36% think the proportion should be about 30%; 42% for 50% - 70%; 2% 
for 100% English teaching; 20% shall be determined according to the content. It 
can be seen that students have recognized and expressed their needs for the use 
of English in classroom teaching. But teaching in English is not acceptable. The 
students have given great recognition to our current diversified assessment me-
thods to strengthen the weight of usual performance. At the same time, 34% of 
students believe that their usual grades should be increased to 50%, because par-
ticipating in diversified teaching methods takes up a lot of energy. 70% of the 
students believe that the effect of bilingual teaching should mainly depend on 
students’ satisfaction and help for future learning. The questionnaire survey be-
fore starting the bilingual course shows that all students who express their wil-
lingness to participate in bilingual learning hope that through the bilingual 
course, they can not only learn professional course knowledge, improve their 
English level, but also see foreign teaching and broaden their horizons. The 
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questionnaire survey after bilingual learning shows that 64% of students are very 
satisfied with bilingual teaching, 32% are basically satisfied, and 4% think it is 
difficult to evaluate. 

4. On Bilingual Teaching Resources and Learning  
Environment 

The construction of bilingual teaching resources includes the training of bilin-
gual teachers, the selected English teaching materials, tracking and making use 
of high-quality teaching resources at home and abroad, making full and effective 
use of information-based teaching facilities and technologies, and strengthening 
the application of information-based teaching among team members. The con-
struction of bilingual teaching environment includes the number and types of 
English bibliographies in the library, English video resources related to the 
course, direct contact with foreign universities and the cooperation of Public 
English courses, etc. (Jia & Jing, 2020). 82.3% of the students thought that the 
types of English reference books in the school were good, but the number was 
far from enough, and there was no corresponding exercise book. To this end, we 
have built a rich video case base, planned to strengthen the construction and ap-
plication of SPOC platform, update and enrich multimedia teaching courseware, 
and establish an online automatic evaluation system to make the course teaching 
process traceable and measurable. This is not only conducive to students’ af-
ter-school learning, but also convenient for the communication between teach-
ers and students. 85.1% of the students think these are very helpful to bilingual 
learning. However, 24.9% of students can not make timely use of online re-
sources. As for bilingual teaching materials, the questionnaire survey shows that 
67.4% of the students think that the narrative problems of English teaching ma-
terials are easy to understand, that is, they often explain difficult problems in the 
form of simple case analysis, which is easy to understand and accept. The know-
ledge points of Chinese textbooks are clear and systematic, which is conducive to 
review. When asked whether it was unnecessary to read Chinese reference 
books, 85% of the students thought it was necessary. Especially in the early stage 
of bilingual learning, 72.3% of students believe that appropriate assessment me-
thods should be used to supervise and encourage students’ reading of English 
books. It can be seen that students use and rely on English and Chinese text-
books differently in different periods of bilingual learning (Freel et al., 2011). 

5. Conclusion 

Bilingual teaching is a systematic project. Bilingual teaching needs to see the 
long-term effect (Wang et al., 2020). Many senior students wrote in the follow-up 
survey: “I have only realized the cultivation of my English practical application 
ability by the bilingual course at that time until now.” Although Linyi university 
has carried out bilingual teaching for the business negotiation course for stu-
dents majoring in international economy and trade since 2010, about the signi-
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ficance of bilingual teaching, teaching methods, means, objectives and assess-
ment methods. Evaluation indicators have always been different. Exploration and 
practice with a scientific attitude must be adhered to so as to combine teaching 
research with practice, promote each other and constantly improve. The object 
of bilingual teaching is students. From the questionnaire survey and feedback of 
bilingual teaching for students, the success and existing problems of bilingual 
teaching can be seen. The summary of these achievements and the analysis of 
existing problems reflect the common things in bilingual teaching, which is of 
great benefit to improve the effect of bilingual teaching in the future. 
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