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Abstract 
Based on the premise that art is an important activity for human development 
(Vygotsky, 2001, 2009, 2010; Steiner, 2007, 2013), the aim of this study is to analyze 
the role of art in the everyday activities of schooling using conventional methods and 
also in schooling using alternative methods, the latter having been founded by Ru-
dolf Steiner and referred to as Waldorf education. This study is justified by its mak-
ing explicit the educational potential of art, whilst also seeking to contribute to the 
formation of teaching practices that consider the subject in a full manner. This is an 
exploratory qualitative study. Students and teachers from two elementary school 
classes of a municipal school in the State of Paraná were selected by convenience to 
take part in the study. Teachers and students from an elementary Waldorf reference 
school in the city of Curitiba were also selected. The participants were observed and 
the data were recorded in a field diary during one semester in each of the contexts. 
From the data collected it was possible to note that art is usually perceived as an ele-
ment of leisure in schooling using conventional methods and its practice is based on 
mechanicalness. On the other hand, schooling using the alternative method uses art 
as a teaching tool, whereby the work of teaching is pervaded by the artistic element. 
This study brings indications of the need to review the importance given to art in 
traditional schooling, as well as to review practices that see art as an ally in the 
teaching process. As such, it would be fundamental for the Waldorf method to be 
better known, with the aim of contributing to the practice of teaching art in everyday 
schooling. 
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1. Introduction 

The purpose of this study is to analyze how art manifests itself in everyday schooling, 
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with regard to the implications of the artistic and aesthetic element for the affective and 
cognitive development of the student. This study is justified in that it attempts to cor-
roborate the educational potential of art and its contributions to the integral develop-
ment of the subject. 

Taking this into consideration, it can be seen that in order to achieve full develop-
ment, affective, cognitive and social aspects should be equally involved in teaching me-
thods, as indicated by Oliveira: 

(...) in order to provide full development, schools need to take into account the 
cognitive, affective and social aspects of the student, as well as having as their aim 
the subject’s autonomy, critical ability, and understanding of themselves as an 
agent capable of transforming reality. (Oliveira, 2010: p. 8) 

Nevertheless, a variety of authors (Duarte-Júnior, 1995, 2010, 2012; Vieira & Cas-
tanho, 2008; Camargo & Bulgacov, 2008; Eça, 2010; Barbosa & Pino-Juste, 2011; Ponce 
& Saul, 2012; Sant’ana, Loos, & Cebulski, 2013; Veiga & Stoltz, 2014) agree that the 
current status of Brazilian education does not offer the possibility of integral develop-
ment. 

This fact, according to some authors (Duarte-Júnior, 1995, 2010; Vieira & Castanho, 
2008; Veiga & Stoltz, 2014), is related to the ideological inheritance present in the es-
tablishment of curricula and teaching methods. According to Ponce & Saul (2012), 
modernity has left as a legacy, the belief in reason as the only acceptable way of educat-
ing those who will be future citizens, whilst Camargo & Bulgacov (2008) also consider 
that current times are guided by “calculating reason” which, driven by the aim of 
achieving economic benefits, only values quantitative characteristics in human and so-
cial relations. As such, these authors agree that everyday life has become guided by 
functionalism, practicality and by lack of sensitivity in relations between subjects in the 
majority of institutions. Given this, the belief in reason also transcends to everyday 
schooling. According to Ponce & Saul (2012), the immediacy and practicality present as 
a premise in the contemporary world require education to: 

(...) instrumentalize rapidly, technically offer reading abilities, undertake a brief 
journey through “ready-made” scientific and technological contents and, finally, 
provide a certificate. Economic criteria will be met, faith in reason will be main-
tained as an ideology and the frenetic need to change and produce results will also 
be satisfied (Ponce & Saul, 2012: p. 8). 

In view of this, the authors indicate that, by implication, this educational paradigm 
neglects the true quest of education which, according to them, is defined as preparing 
individuals capable of reading and understanding the world in its distinct forms; and 
this requires “full development of subjects and understanding of rationality as not being 
apart from emotions and ethical values which are instrumental and constitutive of ex-
istence” (Ponce & Saul, 2012: p. 8). Saint’ana, Loos & Cebulski corroborate with this by 
affirming that by separating affective, cognitive and moral aspects in human develop-
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ment, the current education system produces individuals who: 

(...) grow up out of sync with their horizon of full development: cognitively ad-
vanced, towards sciences and the job markets, but without achieving the full po-
tential of other existential dimensions present in everyday life, such as sensitivity 
in relation to the grandiosity of the beauty of things in the world and their social 
relations—which implicitly requires an adequate notion of ethics. (Sant’ana, Loos, 
& Cebulski, 2013: p. 59) 

As such, analyzing art in school education is essential for making evident the poten-
tial that it has for human development, with regard to its implications for the develop-
ment of cognition, affectivity, sensitivity and morality. Adopting and valuing art and 
aesthetic experience in everyday schooling therefore becomes imperative in achieving 
the production of a sensitive, critical and autonomous subject, i.e. a subject that is truly 
human. 

In view of this, this study intends to analyze art in everyday schooling in a public 
school using conventional methods and in a Waldorf school, the methods of which are 
pervaded with the artistic element (Stoltz & Weger, 2012; Veiga & Stoltz, 2014; Stoltz & 
Weger, 2015; Andrade Silva, 2015; Stoltz, 2016), in the light of the aim of students 
achieving full development (Bach, 2007). 

2. Why Is Integration between Art and Education Essential? 

We live in society marked by inequality, given that we live in a paradox where many 
have little whilst few have a lot. According to Eça (2010), we live in a cycle of inequality, 
this is to say, in order for the cycle of social inequality to be maintained people must 
give up their decision-making power and transfer it to others. This in turn leads to 
“uncritical subordination” (Eça, 2010: p. 14). 

In view of this the author indicates that in order to break this vicious cycle, i.e. the 
never-ending cycle of inequality in our society, value needs to be given to the role of 
education, as education is an important ally in the development of a culture of emanci-
pation. As the author emphasizes: 

(...) for them to become convinced of the importance of education, in both formal 
and non-formal contexts. Not an obsolete education fragmented in watertight dis-
ciplines, with pigeon-holed duration, in lobbies for certain areas of knowledge, in 
routine schools or one-off events held by cultural institutions. We need a new pa-
radigm for education, concerted plans between places of learning, new forms of 
teaching, learning and evaluating which develop critical and independent thinking, 
imagination, sense of risk, curiosity for knowledge, facility of communication in 
all areas of expression and knowledge, taking into account individual and cultural 
diversities (Eça, 2010: p. 15, emphasis added). 

It can therefore be seen that the need exists to review the current state of our educa-
tion, as well as to refuse curricula and teaching methods with fragmented contents, 
pervaded by a large quantity of ill-considered contents. As such, Ponce & Saul state that 
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is “fundamental to revive the role of school education as well as the quest for a curricu-
lum that encompasses human education in all its dimensions” (Ponce & Saul, 2012: p. 
8). 

In this sense, according to Eça, art is necessary in curricula and teaching methods 
because of its potential to develop and enhance critical thinking. Following this pers-
pective, several different authors (Camargo & Bulgacov, 2008; Einser, 2008; Oliveira & 
Telles, 2014) point to the need for art to be integrated in teaching, as an important fac-
tor for students to develop and enhance their perception of the reality surrounding 
them, as Camargo & Bulgacov state: 

(...) by getting closer to the arts, aesthetics can become an instrument for educat-
ing with regard to sensitivity, leading us to discover ways of perceiving the world 
thus far unknown. Through experiencing aesthetics people develop the capacity of 
sensitivity, perception, and build a vision which encourages them to perceive real-
ity from diverse angles and its diverse aspects. (Camargo & Bulgacov, 2008: p. 469, 
emphasis added) 

Eisner (2008), in turn, postulates that when art is integrated into education it leads 
students to learn in a more qualitative manner, i.e. through integration between art and 
education students learn to look at everyday and social facts with questioning and crea-
tive eyes that search for possibilities and do not merely accept what is presented to 
them. 

In essence, art and creative activities integrated into school education are stated to be 
important allies for social change, given that they enable students to change their views 
on reality. This integration therefore becomes imperative for ensuring a future with less 
inequality, as here we are postulating that art and education by themselves cannot save 
the world but nevertheless contribute to the development of more critical and auto-
nomous subjects, aware of the inequalities and inconsistencies the world offers us. 

3. The Implications of Art for Human Development 

As mentioned above, art and aesthetics integrated into education are important for the 
development of a subject with broader perceptions, capable of looking at and perceiv-
ing the surrounding world from different perspectives and not just those imposed by 
predominating mass media. Art in education therefore becomes essential for student 
emancipation, which in turn can contribute towards social transformation. But how 
does art act on human development? How does it act in the process of people’s affective 
and cognitive development? 

Taken from the perspective of Vygotsky (2001), founder of cultural-historical psy-
chology, art is a complex activity that should have the same weight as science (rational-
ity) in the psychological organization of mankind. Thus, for Vygotsky, art is just as 
important as science for the psychological development of the subject. According to 
him “(...) poetry or art is a special way of thinking which, in the final analysis, leads to 
the same results as scientific knowledge” (Vygotsky, 2001: p. 34). In view of this, we can 
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perceive that art goes beyond just providing subjects with entertainment. Art, accord-
ing to the author, because it is a complex activity, involves the distinct aspects of human 
nature, that is to say, it is an activity that integrates both emotions and intellectuality. 
As such, Vygotsky indicates that art “is the work of the intellect and of very special 
emotional thinking” (Vygotsky, 2001: p. 57). 

By integrating thought and emotions, art entails full and more qualitative develop-
ment of students, given that emotions, from a Vygotskyan perspective, underlie all the 
subject’s behaviours (Vygotsky, 2009). As the author emphasizes: 

Emotional reactions exert the most substantial influence over all forms of our be-
haviour and moments of the educational process. We want students to achieve 
better memorization or more successful work of the intellect. In either case we 
must concern ourselves with ensuring that both these activities are stimulated 
emotionally (Vygotsky, 2009: p. 143). 

With regard to how the aesthetic experience acts on mankind’s psychological system, 
Vygotsky also indicates that there is no lack of psychic energy in aesthetic reactions, on 
the contrary, in their involvement with art subjects use all aspects of their psychological 
system. According to Vygotsky: “our aesthetic reaction reveals itself to us above all not 
as a reaction that saves, but rather as a reaction that destroys our nervous energy” (Vy-
gotsky, 2001: p. 257). By discharging a lot of psychic energy, art, in turn, evokes all the 
individual’s psychological capacities, as follows: 

Art may provoke a new and more elaborate psychic organization, because of its 
being a cultural instrument, which aims to achieve, through its form and content, 
higher human strengths such as: abstraction, creativity, perception, emotion and 
imagination (Barroco & Superti, 2014: p. 26). 

In this sense, Eisner agrees with Vygotsky by postulating that art, through its images 
and properties, works as a mechanism that mobilizes psychic activities, since it provides 
opportunities for employing all the abilities of the human mind. According to Eisner, 
art provides: 

(...) an ample contribution to human development and experiences. Firstly art, i.e. 
images and events as opportunities which cause aesthetic forms of feelings to 
burgeon, is one of the ways through which the potentialities of the human mind 
are brought out. Our intellectual capacities become intellectual skills to the extent 
that we give these capacities opportunities to work. (Einser, 2013, p. 126) 

Also with regard to which implications the artistic and aesthetic elements provide for 
human development, Vygotsky (2001, 2009) indicates that art is a vital activity for 
mankind, given that for the author art goes beyond the mere contagion of feelings 
among those involved with it, and rather is characterized as an activity the aim of which 
is to achieve balance in mankind’s relationship with the milieu. From Vygotsky’s pers-
pective, at times this relationship is balanced and at others it is unbalanced. Imbalance 
would be the accumulation of energy that finds no way of being released in everyday 
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life and as such art would be an instrument that materializes unreleased yearnings, an-
guish and joys. As such in this author’s opinion art enables the individual to remain 
psychologically healthy. In this respect, Vygotsky highlights that “art constitutes an 
imperishable and biologically essential mechanism by means of which excitations that 
have remained unrealized in life are discarded, and, in one form or another, is an en-
tirely inevitable companion of every human existence” (Vygotsky, 2009: p. 338). He al-
so postulates that: “(...) art is the highest concentration of all the biological and social 
processes in which the individual is involved in society, that is a mode of finding a bal-
ance between man and the world in the most critical and responsible moments of life” 
(Vygotsky, 2001: pp. 328-329). 

As such we can perceive that art entails making possible opportunities for subjects to 
express themselves. Camargo & Bulgacov (2008) stress that subjects need to express 
their feelings and thoughts, and that art is the appropriate means for satisfying this 
need, given that through art there is objectification of feelings. 

With regard to the educational contributions of art, according to Vygotsky’s cultur-
al-historical theory (2009), art is like a driving force capable of assisting the child’s de-
velopment, since art can support learners in organizing their experiences and emotions 
in relation to their context. Vygotsky therefore emphasizes that: 

a child’s drawing is always an educationally gratifying event, though it is some-
times also aesthetically grotesque. It always teaches the child to master the aggre-
gate of his own experiences, to conquer and transcend them, and, as one writer has 
expressed it rather elegantly, teaches the psyche how to ascend. (Vygotsky, 2009: p 
346) 

In view of this, as we behold the contributions that art brings for lives in develop-
ment, a special examination needs to be made of how this element is used in our 
schools with the aim of attempting to enable the best development and learning for our 
students. 

4. Method 

This is a qualitative study using an exploratory approach and its aim is to identify how 
art is expressed in everyday schooling. The premise of the qualitative research approach 
is to analyze phenomena in their natural environment (Bogdan & Biklen, 1994). By 
taking the natural environment as a source of data, the qualitative approach tends to 
examine all the nuances of the study context so as to obtain an overall view of it, whilst 
using the observer as a data collection instrument, as emphasized by Bogdan & Biklen: 

The qualitative research approach requires that the world be examined based on 
the idea that nothing is trivial, that everything has the potential to form a course 
that enables us to achieve a more enlightened understanding of our object of 
study. (Bogdan & Biklen, 1994: p. 49) 

This study was conducted in two stages. In the first stage the study context was a 
public school in a municipality in the metropolitan region of the city of Curitiba, Brazil. 
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In the second stage the study took place in a school specializing in the Waldorf educa-
tion method in the city of Curitiba. 

At the municipal school where the first stage of the study was conducted, two 3rd year 
elementary education classes were selected. Each class had distinct characteristics in 
that the teachers (female) in charge of each class used different teaching practices, thus 
enabling different practices to be observed within a school using conventional methods. 
One of the classes was comprised of 23 enrolled students whilst the other had 14 
enrolled students. Average student age was between eight and ten years-old. 

Data was collected by means of participant observation as this allows direct contact 
with the phenomena studied (Severino, 2007). According to Gil (2010), this enables the 
observer to participate in all aspects of the context that is being studied and this in turn 
enables more comprehensive data to be collected. All data collected were recorded in a 
field diary. 

In the first stage of study, observation took place during the second semester of the 
2014 school year. Observation occurred two days a week, these days being alternated as 
the study progressed so as to enable analysis of all the aspects of the contexts. This re-
sulted in total of 18 data collection observations, all of which were recorded in a field 
diary. 

In the second stage of the study, a 4th year class at a school using the Waldorf method 
was selected by convenience. Here the study participants were the teacher in charge of 
the class and 14 enrolled students. Observation took place twice a week during the first 
semester of the 2015 school year, resulting in a total of 11 observations. 

Data analysis was performed on the records contained in the field diaries. Initially 
these were read several times with the aim of creating an initial descriptive spreadsheet 
of the elements that most stood out in the classes in relation to the artistic and creative 
element in schooling practice. Following this, the spreadsheets themselves were read 
with the aim of identifying uniformities in the field diary records and how art and the 
artistic element are expressed in everyday schooling, thus creating categories. 

5. Results and Discussion 

Among the uniformities found in the field diaries regarding the first school analyzed 
(the municipal school), there are three categories relating to the manifestation of art in 
everyday schooling in a public school using conventional teaching methods. These ele-
ments translate how art appears in this context. The categories are: mechanicalness in 
everyday schooling, art as a recreation and artistic activities that promote learning. 

The first category defined as mechanicalness in everyday schooling refers to teaching 
based on the mechanical reproduction of contents, so that little space is reserved for ac-
tivities involving creation and subjective expression by the students. This category was 
found in both classes analyzed at the municipal school, as shown by the following ex-
amples: 

The students sit in rows and copy the contents that teacher Célia writes on the 
blackboard. The activity written on the blackboard is entitled “measurements of 
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time”. The teacher copies the contents from her textbook and writes them on the 
blackboard. When she has finished writing the questions on the blackboard the 
teacher goes from desk to desk to see whether the students have made spelling 
mistakes. She also tells the students to find the answers in the handouts. After a 
while, teacher Célia begins to answer the questions with the students. She asks 
each student to answer a question. The students become anxious to answer the 
questions, and some even answer when it’s their colleagues turn and are told off by 
the teacher. Depending on the answers, Célia writes them on the blackboard and 
the students have to check whether their answers are correct. Some students do 
not answer the questions on their own and just copy the answers from the black-
board. (Field Diary 13-11-2014) 
After telling the students the story about “the King’s new clothes”, teacher Marli 
tells the students to do the activities contained in the textbook, these activities are 
questions and answers about the text she read. The students have to write the an-
swers in the textbook. When they have finished the students read their answers out 
loud and correct them together with the teacher (Field Diary, 17-09-2014). 

In this category it was possible to analyze that students do activities using photoco-
pies, textbooks or by copying from the blackboard. They just have to answer them. As a 
rule images are provided in a finished format, which means that students do not have 
the opportunity to use their creativity. Even in activities which require students to 
create, the elements for this “creation” are already provided. 

As a consequence it was observed that the atmosphere in the classroom when there 
are no creative activities, or when there is excessive reproduction of contents, is one of 
dispersion, very noisy and difficulty in assimilating the contents. 

The second category, art as recreation, refers to how art usually appears in the con-
text studied and how it is conceived of within this environment. In this category art 
appears as a form of student entertainment or recreation during breaks between activi-
ties considered to be “serious”, as in the following examples: 

After the teacher has explained how to do today’s test, a student asks her if he can 
do a drawing after the test. The teacher replies that the student can draw whatever 
he wants as long as all his answers to the test are written correctly (Field Diary 
25-11-2014). 
After reading the story, the students answer interpretative questions on a sheet of 
paper handed out by the teacher. This activity contains illustrative drawings. Once 
they have finished answering the questions the students can colour the illustra-
tions while they wait for the rest to finish the same task (Field Diary 24-09-14). 

The third category, using the artistic element as a learning factor, was found in just 
one of the classes analyzed (teacher Marli’s class) and refers to how art is used and what 
its implications for learning are. In the class analyzed the teacher was found to be con-
stantly concerned about using different methods in her teaching practices. It was ob-
served that this teacher sought to provide her students with creative moments and gen-
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erally used artistic activities interspersed between other contents. It could be seen that 
the students responded well to these investments and stimuli made by the teacher, as 
was observed in these examples: 

The students perform a play for which they themselves have written the script. The 
play is an adaptation of the tale of John and Mary. One student acts as the narrator 
while the rest perform the adaptation of the tale. The students take part actively in 
this activity. All the students cooperated in producing the scenery and the outfits 
(Field Diary, 30-09-2014). 
The teacher brings the students together in a circle and reads a story to them 
(Cinderella). When she finishes reading the students are asked to create an adapta-
tion of the story. The students are invited to create and give their suggestions on 
how to adapt it. As the students suggest ideas, the teacher builds the text on the 
blackboard, taking care to ensure the students help to produce the text. The stu-
dents demonstrate a lot of interest in this activity. They offer ideas and plan how 
they will perform the adaptation (Field Diary 01-10-2014). 

Based on the records in the diaries kept at the school using the Waldorf method, it 
was possible to find three categories related to the expression of art in everyday school-
ing. These categories were: art as an instrument for affective development, art as a 
means of teaching and art as a means of expression. 

The first category, defined as an instrument for affective development, refers to how 
art appears in the everyday activities of the class studied. Here art is used as an element 
that favours the student’s emotional development, by using artifices such as songs and 
poems intended to enable students to examine their emotions and feelings, with the 
aim of helping them to cope with them. The teacher told the observer that at the begin-
ning of the year each student receives a verse that they have to recite to the rest of the 
class. The verse is related to aspects of their emotional characteristics. The teacher ex-
plained that the verse is used as a therapeutic element for each student. The songs, 
which are sung by all the students in the class, have the same purpose, namely to put 
the class in harmony, as in the following example: 

Every morning as soon as the students enter the classroom they recite the poem 
together. The entire class recites a poem giving thanks for the day, for nature. Fol-
lowing this, when told to do so by the teacher, each chosen student recites their 
verse to the rest of the class. This verse usually has something to do with the stu-
dent’s own characteristics (Field Diary, 13-04-2015). 

The second category, defined as art as a means of teaching, is related to the way in 
which art appears every day in this class. Here art is used as an instrument for teaching 
the contents that are being studied. When studying a given subject, whether it was ma-
thematics, geography, history or literature, art was present as a means of helping the 
student to learn. This involved the use of songs, poems, drawing or painting, dancing 
and role play linked to the subject being studied, as can be seen in the following exam-
ples: 
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At the beginning of the lesson the students form a circle together with the teacher. 
First of all they make steps in rhythm and move in an anticlockwise direction. 
Gradually, as the melody of the music becomes established, the students receive 
indigenous musical instruments from the teacher and, when the teacher tells them 
to, each student plays their instrument. Following this, while they play the instru-
ments, the students begin to sing the song entitled “música do Pajé”, by Villa Lo-
bos (Field Diary, 18-05-2015). 
In today’s lesson the students are learning about watercolour. At the beginning of 
the lesson the children look at the watercolours they painted in previous lessons. 
The teacher encourages the students to think about the feelings the watercolour 
provokes. Following this, the teacher says that the students will express in water- 
colour the feeling of “yearning for a new day”, making a connection with the con-
tents of literature studied by the students in earlier lessons (Field Diary, 28-05- 
2015). 

The third category, defined as art as a means of expression and found by analyzing 
the diaries, refers to art as an element that favours expression and creation in everyday 
schooling activities. Here it can be seen that images are used as a way of helping stu-
dents to express themselves regarding the subject that is being studied. 

In today’s lesson the subject is geography and the teacher is working with the stu-
dents on geographic coordinates. At the end of the explanation about the neigh-
bourhood where the school is located, the teacher asks the students, based on what 
has been explained, to reproduce in pictures the map of the neighbourhood and a 
compass rose (Field Diary, 13-04-2015). 
In today’s lesson the teacher “corrected” the activities that the students were to 
have done at home. Their task was to watch the sunset on the day before and, 
based on their feelings on what they observed, they had to create a text and an im-
age of what that moment meant to them. Some students, in addition to producing 
texts, also created poems about the sunset and beautiful images of it. At the end, 
they all admire each other’s creations (Field Diary, 04-05-2015). 

The analysis of the data revealed that the public school observed which used conven-
tional teaching methods, dedicates little space to art and creation in its everyday activi-
ties (as presented in category 1 and 2). This is due to the fact that to a large extent 
teaching methods remain entrenched in the ideal that it is only through the intellectual 
approach that the best learning can be achieved. Despite studies that demonstrate the 
contributions of art to human development (Duarte Jr., 1995, 2010, 2012; Barbosa & 
Pino-Juste, 2011; Stoltz & Weger, 2012; Schleder & Stoltz, 2014; Veiga & Stoltz, 2014; 
Stoltz & Weger, 2015; Andrade Silva, 2015), art continues to be undervalued in the tra-
ditional educational context. 

In the view of Pinheiro (2014), the fact that art still occupies little space in formal 
education is related to the dominant line of thinking which assumes that art belongs 
only to the better off classes. According to the author, this contributes to maintaining 
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the cycle of inequalities in our society: 

The discipline of arts is always the first to be cut to make way for stronger discip-
lines such as Portuguese and mathematics. The importance of these areas cannot 
be denied, but teaching arts at school is known to be at a disadvantage, the same as 
philosophy, sociology, as part of a dictatorial project to cut humanities and replace 
them with disciplines intended to disseminate dominant ideologies. (Pinheiro, 
2014: p. 96) 

Pinheiro also indicates that although schools are a favourable space for working with 
art and although the idea of art as a specific human activity is disseminated, regardless 
of social class, this is not what happens in our conventional schools, given that “the 
contemporary school has served as an instrument of hegemonic reproduction, within 
the dictates of neoliberal ideology” (Pinheiro, 2014: p. 96). 

Nevertheless, the analyses of the data indicate that although schools do suffer these 
influences, there are still some professionals who seek to use alternative teaching prac-
tices (as was evident in teacher Marli’s class). Despite this teacher seeking to use the ar-
tistic and creative element, as mentioned earlier, nonetheless the time dedicated to 
these activities at school can be perceived to be scarce. This is due to the point of view 
disseminated in our society that art is only for entertainment or for the wealthier classes 
(Magro, 2005; Bergonski & Stoltz, 2014). This is in line with the opinion of Duarte 
Júnior, who states that: “art continues to be seen, inside school itself, merely as leisure, 
a form of amusement in-between the “useful” activities of the other disciplines” 
(Duarte-Júnior, 2012: p. 81). 

In view of this it is evident that schools as they are at the moment need to reassess 
their priorities and seek teaching practices aimed at the emancipation of the subject as 
well as contributing to their development taking place in an integral manner. The ana-
lyses of the records in the diaries kept at the school using the Waldorf methodology 
make it evident that this teaching practice is contrary to the materialistic trend that 
pervades conventional education, given that it is based on the principle that a subject’s 
education should occur in a complete manner whereby teaching practices are planned 
with the development of the child or adolescent in mind (Steiner, 2007, 2013; Veiga & 
Stoltz, 2014; Andrade Silva, 2015; Stoltz, 2016). Thus, based on the uniformities found 
in the diaries, it was seen that the artistic element pervades all Waldorf teaching and is, 
therefore, an instrument used in the process of the student’s development with regard 
to the affective, cognitive and volitional aspects. 

As explained in the categories “art as a means of teaching” and “art as an instrument 
for affective development”, all subjects at the Waldorf school are taught imbued with 
music, dancing, painting and poetry. This occurs because, for Steiner, the founder of 
Waldorf Education, the psychological mechanism takes place between “observing and 
thinking, between feeling and thinking, which, by its effect, motivates thought and in-
dividuality” (Schleder & Stoltz, 2014: p. 110). In this context art becomes an important 
tool that seeks to regain all aspects of the subject, such as emotion, creativity, intellec-
tuality and perception during the educational process (Stoltz & Weger, 2012; Stoltz, 
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2016). In this sense, Carlgren & Klingborg (2006) stress that: 

When the characteristic expression of an animal is reproduced in clay or wood, 
when painting or drawing an effort is made to achieve the maximum that the ma-
terial can give to the work intended, when, between audacity and test of patience, 
one works to form an image, the involvement of the entire personality is expe-
rienced. (Carlgren & Klingborg, 2006: p. 49) 

With regard to the category “art as a means of expression” it can be seen that as a 
rule the students were provided with opportunities to create and express their feelings 
in relation to the contents studied. Through the element involving images, the students 
could combine both their feelings and their thoughts with the contents they studied. 
This is in keeping with the ideas of Duarte-Júnior (2012). For this author, learning is a 
dialectic between what we feel and what we think. Therefore, by taking on expression 
through art, children can vent their feelings and emotions (Carlgren & Klingborg, 2006; 
Vygotsky, 2001, 2009). This results in children being able to acquire better self-knowledge 
and develop autonomous and critical reasoning about that which is presented to them, 
given that for Steiner “children need pictorial language to nurture their psychological 
universe which, in the future, will become the basis of transformation into thought and 
formation of judgements” (Bach & Stoltz, 2014: p. 117). 

6. Conclusion 

The main objective of this study was to analyze how art is expressed in everyday 
schooling using either conventional methods or Waldorf methods in order to identify 
what implications the artistic and creative element have for student development. 

Based on the analysis of the data collected in both contexts it could be seen that in 
the school using conventional methods little space is reserved for creation and in-
volvement with artistic activities, given that its teaching practices continue to be em-
bedded in mechanicalness and the reproduction of contents. As a result, it was ob-
served that the atmosphere in the classroom becomes tiresome for students and there is 
little contribution to their development. 

On the other hand, the study also found signs that there are teachers who strive to 
use alternative methods in their teaching practices. Notwithstanding, they encounter 
difficulties in working with art and creation within traditional everyday schooling. It 
can therefore be said that education professionals need to be better prepared to work 
with art in the school environment. 

This preparation can begin at the teacher training stage, by providing future teachers 
with greater knowledge about alternative teaching methods, such as Waldorf Educa-
tion, given that this study points to this form of education as showing itself to be feasi-
ble and having many contributions to offer to traditional education. 
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