
Creative Education, 2019, 10, 2907-2921 
https://www.scirp.org/journal/ce 

ISSN Online: 2151-4771 
ISSN Print: 2151-4755 

 

DOI: 10.4236/ce.2019.1012216  Nov. 29, 2019 2907 Creative Education 
 

 
 
 

The Application of the Fuzzy Delphi Technique 
to the Required Aspect of Parental Involvement 
in the Effort to Inculcate Positive Attitude 
among Preschool Children 

Nurul Khairani Ismail, Suziyani Mohamed*, Mohd Isa Hamzah 

Fakulti Pendidikan, Universiti Kebangsaan Malaysia (UKM), Selangor, Malaysia 

 
 
 

Abstract 
The aim of this article is to obtain experts’ consensus on the need for parental 
involvement in the effort to inculcate preschool children’s attitude, which 
covers several dimensions namely school-based involvement, home-based 
involvement and communication between the home and the school. The veri-
fication was done by 11 panel members or experts on the survey instrument 
containing items, and it was analyzed using the Fuzzy Delphi technique tem-
plate. The study establishes that there is an agreement among the experts on 
parents’ involvement in the formation of preschool children’s attitude, be it in 
the school-based involvement, home-based involvement and communication 
between the home and the school. All items, totaling 24 items in the dimen-
sions of school-based involvement, home-based involvement and communi-
cation between the home and the school, have obtained experts’ consensus 
exceeding 75% with 22 of them obtaining the threshold reading (d) ≤ 0.2. 
Next, the items involved were arranged by position based on the defuzzifica-
tion value and improved with some additional items as proposed by the panel 
of experts. 
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1. Introduction 

Disruptive behaviour problems like hitting other children, screaming, frequently 
crying and lack of attention, are associated with delinquency and failing in 
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school and it needs the attention of all relevant parties (Caspi et al., 1996). But in 
reality most of them prefer to wait until a circumstance gets worse before they 
adopt a more serious attitude in the development of children’s attitude 
(McCormick et al., 2014). As children demonstrate the potential and learn new 
attitudes from home from childhood to adulthood, so parents are important in-
dividuals that play a role in trying to inculcate this attitude (Kocyigit, 2015; 
Loomans, 2014). 

Most parents are aware that their involvement in various dimensions gives a 
positive impact on the formation of children’s attitudes (Nokali, Bachman, & 
Votruba-drzal, 2011). The diversity of dimensions of parental involvement at 
early schooling age is closely linked with the reduced rate of behavioural prob-
lems and the enhancement of school readiness among children (Badri et al., 
2014). Although there are various studies on parental involvement at various le-
vels (e.g., Crosnoe, 2009; Hill & Tyson, 2009; Kuperminc, Darnell, & Alva-
rez-Jimenez, 2008), it has been a need to look into the initial phase of formal 
education because early experiences can influence the way parents are involved 
in the future (Izzo et al., 1999; Badri et al., 2014). Additionally, previous studies 
have concentrated a great deal on parental involvement focusing more on aca-
demic achievement than students’ behaviour (McCormick et al., 2014). 

This study seeks to obtain the experts’ consensus on the items of parental in-
volvement done on a group of experts with regard to the study field using Fuzzy 
Delphi technique. Fuzzy Delphi technique or Fuzzy Delphi Method (FDM) is a 
technique introduced by Murray, Pipino and Gigch (1985). It is the combination 
between the Fuzzy set theory and the Delphi technique. This article attempts to 
highlight the FDM application on a study conducted by the writer involving 
several phases of study. However, this article only explains one phase which uses 
FDM as a system analyzing the study findings. Parents’ involvement in this 
study involves three dimensions namely school-based involvement, home-based 
involvement and communication between the home and the school. 

2. Study Methodology 
2.1. Data Collection Technique  

The study that has been done employs the Fuzzy Delphi technique to obtain ex-
perts’ consensus on the item parental involvement based on the finding from 
Phase I previously. Phase I of the study is done by conducting a need analysis 
through an interview with the teacher on the need for parental involvement in 
inculcating preschool children’s attitude and through the library study related to 
it. This writing does not discuss the previous initial findings but it only focuses 
on the findings from the use of the Fuzzy Delphi technique. 

The study participants are 11 experts from early education lecturers, Islamic 
education lecturer, children’s early education main coach, and Islamic education 
main coach. The study instrument contains 24 items distributed to the experts. 
The items were developed based on the findings from Phase I and II of the study 
that needs to be verified by the experts to reach their consensus. 
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To implement the Fuzzy Delphi technique in this study, the researcher deter-
mined and arranged the items in advance through the findings of Phases I and II 
in a neat form and can be mastered by the experts. Afterwards, researcher de-
cided on a group of experts who agreed to contribute their expertise in giving 
ideas, criticising and improving the items developed by the researcher.  

When the Fuzzy Delphi study was conducted, experts interacted with the 
questionnaire items by identifying their level of agreement on every item, also by 
reducing, adding and improving the items if they think that the action is neces-
sary. The items were tested for validity in terms of the content validity involving 
the process of strengthening the statements, using the language that is consistent 
with the language register of education and the clarity of meaning for every item 
through the Seven-Point Likert Scale that depicts their level of agreement. The 
use of the 7 Likert Scale in the Fuzzy Delphi questionnaire form to show the level 
of agreement of the experts on the items is deemed appropriate, because the 
higher the scale, the more accurate and precise the data obtained (Mohd Rid-
huan et al. 2013). 

The study data from the Likert Scale translated into Fuzzy number data were 
analysed using the Excel software. This data analysis technique is known as 
Fuzzy Delphi technique or Fuzzy Delphi Method (FDM). Experts’ comments 
and suggestions are also considered to improve the existing items.  

2.2. The Data Analysis Technique of the Fuzzy Delphi Technique  

There are two important aspects in the Fuzzy Delphi technique namely the Tri-
angular Fuzzy Number and the Defuzzification process. The data analysis 
process began by getting the triangular fuzzy number by arranging the values of 
m1, m2 dan m3. The value of m1 represents the minimum value, then the value m2 
represents the reasonable value whereas value m3 represents the maximum val-
ue. Triangular Fuzzy Number is adopted to produce the Fuzzy scale (similar to 
the Likert scale) to translate the linguistic variable to the fuzzy number. The level 
of agreement for the Fuzzy scale comes in odd number.  

The Likert scale data obtained was analysed using the Excel program to get a 
more organised tabulation. All the data were converted into the form of the tri-
angular Fuzzy number. There are two examples of Fuzzy scales namely the 
five-point and the seven-point Fuzzy scales. For the purpose of this study, 
researcher used the latter, as shown in Table 1.  

To get experts’ consensus on every item, the threshold value should not be 
more than 0.2. The percentage of experts’ consensus needs to be more than the 
value of 75% whereas the defuzzication value for every item has to be more than 
the α-cut value = 0.5. In order to get the location between two fuzzy number, the 
formula as shown below are applied.  

( ) ( ) ( ) ( )22 2
1 1 2 2 3 3

1,
3

d m n m n m n m n = − + − + −   
Diagram 1: Level of agreement of the Fuzzy scale 
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Table 1. Seven-point Fuzzy scales.       

Agreement Level Table Fuzzy scale 

Strongly Disagree (0.0, 0.0, 0.1) 

Totally disagree (0.0, 0.1, 0.3) 

Disagree (0.1, 0.3, 0.5) 

Not sure (0.3, 0.5, 0.7) 

Agree (0.5, 0.7, 0.9) 

Totally Agree (0.7, 0.9, 1.0) 

Strongly Agree (0.9, 1.0, 1.0) 

Resource: (Mohd. Ridhuan Mohd. Jamil et al., 2013: p. 88). 
 

If the value d ≤ 0.2, it means that all the experts have reached a consensus to-
wards the item. Otherwise, the second round has to be done to see if the item is 
needed or not (Chen, 2000; Cheng & Lin, 2002). 

Fuzzy Delphi technique also involves the process of determining the consen-
sus of the experts whether exceeding or equals to 75% for the entire dimensions 
of every item. Every item is assumed to have reached the experts’ consensus if 
the percentage of the consensus for the items is the same or is more than 75% 
(Chu & Hwang, 2008; Murray & Hammons, 1995). 

The defuzzification process was also done in the data analysis process in the 
Fuzzy Delphi technique. It is the process of determining the position or rank of 
every item or determining the position of every variable or sub-variable. In this 
process, there are three formulas that can be applied and researcher can choose 
one of them as stated by Mohd. Riduan Mohd. Jamil et al. (2013) which is: 

1) A = 1/3 * (m1 + m2 + m3) or; 
2) A = 1/4 * (m1 + 2m2 + m3) or;  
3) A = 1/6 * (m1 + 4m2 + m3). 
Next, the α-cut value = the median value for “0” and “1”, where α-cut = 

(0+1)/2 = 0.5. If the value of A yielded is less than the α-cut value = 0.5, the item 
will be rejected because it shows the agreement of the experts in rejecting the 
item, but if the value of A exceeds the α-cut value = 0.5, the item will be accepted 
because it shows experts’ consensus to accept the item (Mohd Ridhuan et al. 
2013). 

The data were then tabulated to obtain the Fuzzy value (n1, n2, n3) also the av-
erage Fuzzy value (m1, m2, m3) to get the threshold value, the percentage of ex-
perts’ consensus, the defuzzication value and the item ranking. 

3. Study Finding 
3.1. Home-Based Involvement 

In this work, items for the domain “home-based involvement” given to experts 
are stated in Table 2. 

The threshold value (d), the percentage of experts’ consensus, defuzzification 
and the ranking of item for the above items are shown in Table 3. 
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Table 2. Items for the dimension home based involvement given to expert. 

Code Statement 

PIHB 1 Watching television with children 

PIHB 2 Always reading exemplary stories to children 

PIHB 3 Providing educational materials to form attitude such as exemplary stories (fables) and computer games 

PIHB 4 Spending time with children in social activities 

PIHB 5 Rewarding children upon the good deeds that they have done 

PIHB 6 Being strict on the negative deeds that children have done 

PIHB 7 Trying hard to become the role models for children. 

PIHB 8 Encouraging children to befriend other children who have good behaviour 

PIHB 9 Reminding children to be wary with friends who have bad behaviour 

PIHB 10 Reminding children that Allah always sees and observes His servants’ actions and behaviour. 

PIHB 11 Reminding that every good and bad deed will be noted and reward/punishment will follow in the Hereafter. 

PIHB 12 Spending time evaluating children’s daily behaviour at home. 

PIHB 13 Familiarising the culture of advising among children. 

 
Table 3. The threshold value (d), the percentage of experts’ consensus, defuzzification and the ranking of item home-based 
involvement dimension. 

Expert 
Item 

1 2 3 4 5 6 7 8 9 10 11 12 13 

1 0.136 0.097 0.092 0.294 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.343 0.125 

2 0.136 0.056 0.063 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

3 0.069 0.097 0.092 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

4 0.136 0.056 0.063 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

5 0.136 0.056 0.063 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

6 0.259 0.097 0.063 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

7 0.136 0.056 0.063 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

8 0.136 0.056 0.063 0.062 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

9 0.842 0.097 0.330 0.294 0.125 0.125 0.125 0.125 0.014 0.014 0.000 0.106 0.125 

10 0.136 0.056 0.063 0.098 0.028 0.028 0.028 0.028 0.014 0.014 0.000 0.049 0.028 

11 0.136 0.056 0.063 0.062 0.125 0.125 0.125 0.125 0.139 0.139 0.000 0.049 0.028 

The value of d  
of every item 

0.205 0.071 0.092 0.127 0.045 0.045 0.045 0.045 0.025 0.025 0.000 0.081 0.045 

The percentage of 
Experts’ consensus  

of every item 
91% 100% 91% 100% 100% 100% 100% 100% 100% 100% 100% 91% 100% 

The percentage of 
consensus of experts 

for all items 
98% 

Defuzzification/item 
score value 

0.873 0.930 0.924 0.900 0.948 0.948 0.948 0.948 0.958 0.958 0.967 0.933 0.948 

Item ranking 13 10 11 12 4 4 4 4 2 2 1 9 4 

*Method 1: A*Method 1: All items have an average threshold value (d) more than 0.2 except for item PIHB 1. **Method 2: The percentage of experts’ con-
sensus shows that all the items have exceeded the value of 75%. ***Method 3: All the defuzzification values for every item exceed the α-cut value = 0.5.  
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Based on Table 3 for the aspect home-based involvement, all items that have 
passed the threshold value of (d) = 0.2 except for item PIHB1. According to 
Cheng and Lin (2002), if the average value and experts’ consensus on the items 
are less than the threshold value of 0.2, the items have obtained experts’ consen-
sus. Although the finding shows that item PIHB 1’s threshold value is more than 
(d) = 0.2, the percentage of experts’ consensus shows that the item is more than 
the value of 75% which is 82%. Thus, the items involved are accepted as the 
items of this dimension. Meanwhile, for all other items in this dimension, they 
have an average threshold value of (d) more than 0.2, and the percentage of ex-
pert consensus more than 75% and with the α-cut value more than 0.5. Conclu-
sively, all the items for this dimension obtained expert consensus in forming the 
attitude of preschool children. The items arranged by priority are as shown be-
low in Table 4. 

Based on the order of priorities of the items in Table 4, items that are charac-
teristically internal in the form of an individual’s faith in influencing children’s 
behaviour through the manner of reminding occupied the first and second place 
from the order of priority, followed by items from the environmental influence, 
namely peer influence and other items. 

3.2. School-Based Involvement 

In this study, the items for the dimension “school-based involvement” given to 
experts are as stated in Table 5. 
 
Table 4. Priority of items for home based dimension. 

Order of priority Item No Item 

1 
Reminding them that every good or bad deed will be noted and  
will be rewarded or punished accordingly in the Hereafter 

PIHB 11 

2 
Reminding the children that Allah is always looking out and  
observing His servants’ behaviour 

PIHB 10 

2 Reminding children to be wary of friends who have a bad attitude PIHB 9 

4 Encouraging children to befriend people with good attitude PIHB 8 

4 Trying hard to be the role model for children PIHB 7 

4 
Showing assertiveness on negative attitude demonstrated by  
children 

PIHB 6 

4 
Rewarding the children on the noble attitude that they have  
demonstrated 

PIHB 5 

4 Familiarising the culture of advising among children PIHB 13 

9 Spending time evaluating children’s daily behaviour at home PIHB 12 

10 Always reading exemplary stories to children PIHB 2 

11 
Preparing educational materials for attitude development, such as 
fables and computer games. 

PIHB 3 

12 Spending time with children in societal activities PIHB 4 

13 Watching television with children PIHB 1 
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Table 5. Items for the dimension school-based involvement given to the experts. 

Item 

PISH 1 Giving ideas and suggestions to improve the school 

PISH 2 
Taking part in the decision-making in school activities that give an impact to  
children’s attitude 

PISH 3 Contributing ideas in school meetings 

PISH 4 Volunteering in activities organized by the school 

 
The threshold value (d), the percentage of experts’ consensus, defuzzification 

and the ranking item for the items above are shown in Table 6. 
Based on Table 6 for the dimension school-based involvement, all items have 

the threshold value (d) less than 0.2 except for item PISH 2. According to Cheng 
and Lin (2002), if the average value and experts’ evaluation are less than the 
threshold value 0.2, the item has obtained experts’ consensus. Although the 
finding shows that item PISH 2 of the threshold value is more than (d) = 0.2, the 
percentage of consensus given by experts shows their uniformity on the item 
which is more than 75% or 82%. Thus, the item is accepted. All other items ob-
tain the percentage of agreement of more than 75% and the defuzzification value 
for every item also exceeds the α-cut value = 0.5. This demonstrates that the 
items are accepted as items and they have acquired the consensus in the forma-
tion of the preschool children’s attitude. The items arranged by priority are 
shown in Table 7. 

Based on the items’ priority in Table 7, the items about contribution of ideas 
and physical involvement are placed first from the list of priorities, followed by 
other items in the list of school-based involvement items. 

3.3. Communication between Home and School 

In this study, the items for the dimension communication between home and 
school given to the experts are stated below, in Table 8. 

The threshold value (d), the percentage of experts’ consensus, defuzzification 
and the item ranking for the above items are shown in Table 9. 

Based on Table 9 for the aspect “communication between home and school”, 
all the items have a threshold value (d) less than 0.2, and other than that, all the 
items obtain the percentage of experts’ agreement exceeding the value of 75% 
and the defuzzification value for every item exceeding the α-cut value = 0.5. This 
reveals that these items are accepted as items and they are generally agreed to be 
part of the formation of attitude of the preschool children. The items arranged 
by priority are as illustrated in Table 10. 

Based on Table 10, the item “discussing with the teacher about the difficulties 
that the children face” is on the first rank, followed by regularly reading the re-
port that the teacher provides’ and also other items in the dimension of the 
communication between home and school. 
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Table 6. The threshold value (d), the percentage of experts’ consensus, defuzzification 
and the ranking item for school-based involvement. 

Expert 
Item 

1 2 3 7 

1 0.111 0.468 0.125 0.125 

2 0.042 1.046 0.028 0.028 

3 0.042 0.210 0.028 0.028 

4 0.042 0.210 0.028 0.028 

5 0.042 0.210 0.028 0.028 

6 0.111 0.106 0.028 0.028 

7 0.042 0.210 0.028 0.028 

8 0.042 0.106 0.028 0.028 

9 0.111 0.106 0.125 0.028 

10 0.042 0.210 0.028 0.028 

11 0.042 0.210 0.028 0.125 

The value of d for every item 0.061 0.281 0.045 0.045 

The percentage of experts  
consensus based on every item 

100% 82% 100% 100% 

The percentage of experts’ 
consensus for the whole items 

95%  

The Defuzzification  
Value/Item Score Value 

0.939 0.821 0.948 0.948 

Item Ranking 2 3 1 1 

*Method 1: All items have an average threshold value (d) less than 0.2 except for PISH 2. **Method 2: The 
percentage of experts’ consensus shows that all items are more than the value of 75%. ***Method 3: All the 
defuzzification values for every item exceed the α-cut value = 0.5. 

 
Table 7. Priority of items for school-based involvement dimension. 

Items’ order of priority Item No 

1 Contributing ideas in school meetings PISH 3 

1 Volunteering in school activities PISH 4 

3 Giving ideas and suggestions to improve children’s school PISH 1 

4 
Making decisions in school activities that give an impact to the 
children 

PISH 2 

 
Table 8. Items for dimension communication between home and school given to experts. 

Item 

PISB 1 Discussing with teachers about children’s routine at home or at school 

PISB 2 Discussing with teachers about the difficulty faced by children at school 

PISB 3 Discussing with teach about children’s development at home or at school. 

PISB 4 Reading the memo or report given by the teacher 

PISB 5 
Giving the supposed response to the teacher especially involving children’s attitude  
problem 

PISB 6 Getting to know children’s socialization with other children at school 

PISB 7 Asking teacher to politely criticise children’s behaviour 
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Table 9. The threshold value (d), the percentage of experts’ consensus, defuzzification 
and the ranking item for communication between home and school. 

Expert 
Item 

1 2 3 4 5 6 7 

1 0.132 0.028 0.071 0.125 0.111 0.078 0.605 

2 0.132 0.028 0.071 0.028 0.042 0.076 0.074 

3 0.547 0.028 0.071 0.028 0.042 0.076 0.074 

4 0.132 0.028 0.071 0.028 0.042 0.076 0.074 

5 0.132 0.028 0.071 0.028 0.042 0.076 0.074 

6 0.132 0.028 0.071 0.028 0.042 0.076 0.074 

7 0.132 0.028 0.071 0.028 0.042 0.076 0.074 

8 0.111 0.125 0.320 0.028 0.042 0.317 0.074 

9 0.111 0.125 0.111 0.125 0.111 0.078 0.091 

10 0.132 0.028 0.071 0.028 0.042 0.076 0.074 

11 0.132 0.028 0.071 0.028 0.111 0.078 0.074 

The value of  
d for every item 

0.193 0.045 0.117 0.045 0.061 0.099 0.124 

The percentage of  
Experts’ consensus  
based on every item 

91% 100% 91% 100% 100% 91% 91% 

The percentage of  
experts’ consensus  
for the whole items 

95% 

The Defuzzification  
Value/Item Score Value 

0.876 0.948 0.918 0.948 0.939 0.915 0.915 

Item Ranking 7 1 4 1 3 5 5 

*Method 1: All items have an average threshold value (d) less than 0.2. **Method 2: The percentage of ex-
perts’ consensus shows that all items are more than the value of 75%. ***Method 3: All the defuzzification 
values for every item exceed the α-cut value = 0.5. 

 
Table10. Priority of items for communication between home and school dimension. 

Item’s order of priority Item No 

1 
Discussing with teacher about the difficulty faced by  
children at home or at school 

PISB 2 

1 Reading the memo or report given by the teacher PISB 4 

3 
Giving the supposed response to the teacher especially  
involving attitude problem 

PISB 5 

4 
Discussing with the teacher about the development of  
children’s attitude at home or at school 

PISB 3 

5 
Knowing about their children’s socialization with other  
children at school 

PISB 6 

5 Asking teacher to politely criticise children’s behaviour PISB 7 

7 
Discussing with the teacher about their children’s daily  
routine at home or at school 

PISB 1 
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4. Discussion 

In conducting the analysis using the Fuzzy Delphi technique, researcher also 
takes into account all the comments and suggestions put forth by experts for 
improvement. After the items were arranged by priority, the sentences were fur-
ther improved once more, and researcher had added some other items suggested 
by the experts (solidified items). Table 11 shows the need for the aspect “paren-
tal involvement in the formation of children’s attitude” according to the dimen-
sion.  
 
Table 11. Summary of final items in parental involvement dimension. 

The dimension of Parental involvement 

1) Home-based involvement 

a) 
Reminding that every good and bad deed will be noted and reward or punishment will be 
imposed in the Hereafter. 

b) Reminding children that Allah always sees and observes His servants’ actions. 

c) Reminding children to be careful with friends who have bad attitude. 

d) Encouraging children to befriend anyone with good attitude 

e) Trying hard to be a good role model to children 

f) Being strict on any negative attitude shown by children 

g) Giving rewards on the noble attitude shown by children 

h) Familiarising the culture of advising among children 

i) Spending time evaluating children’s daily behaviour at home 

j) Always reading exemplary stories to children 

k) 
Preparing educational materials for the development of attitude, such as exemplary stories and 
computer games 

l) Spending time with the children in social activities 

m) Watching television with the children 

n) Bringing children to the mosque and mingling with the community 

2) School-based involvement 

a) Contributing ideas in school meetings 

b) Volunteering in school activities 

c) Giving ideas and suggestions to improve children’s school 

d) Making decisions in school activities that give an impact to the children 

3) Communication between home and school 

a) Discussing with teacher about the difficulty faced by children at home or at school 

b) Reading the memo or report given by the teacher 

c) Giving the supposed response to the teacher especially involving attitude problem 

d) Discussing with the teacher about the development of children’s attitude at home or at school 

e) Knowing about their children’s socialization with other children at school 

f) Asking teacher to politely criticise children’s behaviour 

g) Discussing with the teacher about their children’s daily routine at home or at school 
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Fundamentally, preschool teachers assume that it is the responsibility of the 
parents to shape and discipline their children’s attitude so that they can demon-
strate positive behaviour at school (Makgopa & Mokhele, 2013). Therefore, early 
intervention in the form of preventive action is crucial to assist the development 
and prevent from any behaviour and social problems to surface among the 
school children today (Powell et al., 2011). Thus, this study is done to identify 
the dimensions and items deemed the most important in the aspect of parental 
involvement that can be absorbed by children when they are at school. 

This study finds that the dimension home-based involvement as defined by 
Fantuzzo et al. (2004) refers to parents’ attitude and approach encompassing the 
provision of a conducive learning environment for the development and learn-
ing of children at home at the top rank from all three dimensions, by obtaining 
98% of expert agreement, followed by the dimension “school-based involve-
ment” and the next is “communication between the home and school” at the 
second place with the percentage of agreement 95%. The study finding is consis-
tent with the study carried out by Fantuzzo et al. (2004) stating that home-based 
involvement has the strongest association with children’s behavioural develop-
ment.  

For the dimension of home-based involvement, advice and reminders items 
rank the highest in the item priority. The first item is an item of repetitive act as 
a consequence of behavior based on the child’s own belief. Reminding that every 
action, good or bad, will be noted will be rewarded or punished accordingly in 
the Hereafter is related to the concept of self-evaluation which is assessing or 
analysing every action done, realising mistakes and correcting them and not re-
peating them in the future (Makhsin et al., 2019). Other than that, the item 
“Reminding the children that Allah always sees and observes His servants” ac-
tions is the concept of muraqabah’ is at the second rank in the list of the items of 
priority. Muraqabah means one’s capacity to control his or her consciousness 
that one is always observed by Allah and he or she is trying the best to surrender 
to Him and steer clear of everything that He forbids (Makhsin et al., 2019). The 
muraqabah process leans on the loyalty to Allah which is key to one’s faith 
(Amina Noor, 2008). According to Lutpi Ibrahim (1983) muraqabah is divided 
into three which is staying loyal to the commands of Allah, steering clear from 
everything He forbids and being careful in every action.  

Both the concepts are closely related to divinity by believing in the attributes 
of Allah as the most judgement and just (Mohd Farid, 2015). Other than that, 
the basis of eschatology also gives a strong justification on the value of attitude 
as put forth by the religion. With the belief that every action is observed by Allah 
and people shall be punished or rewarded, the effect on children’s behaviour will 
emerge on their actions (Mohd Farid, 2015). 

Children need to be reminded regularly for example when asking a student to 
pray, it is not sufficient to ask only with one instruction but it must be repeated. 
This repetition approach has also been acknowledged by well-renowned scholars 
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(Ibn Khaldun, 2009). Other than that, according to (Norsaleha, Abd Halim, & 
Salleh Amat, 2012) the impact from repeating something will leave a long-lasting 
influence in children. The moral teaching approach has to be diversified, not 
bound by a certain method, interesting and engaging based on minimum level of 
capability in retaining their concentration. Thus, teachers need to formulate full 
trust from the students through an effective teaching approach so that it is able 
to create an effective implementation of teaching practice (Zuraidah, 2013). 

The new item proposed by experts would be related to the role of the parents 
especially fathers in steering the children and familiarising their children with 
the mosques. This is crucial because the inculcation of moral and good deeds 
will be more effective within the scope of this structure. This is because the 
children will naturally imitate the adults, as they can acquire both good and bad 
deeds from others (Zakaria Stapa, Ahmad Munawar Ismail, & Yusuf 2012). This 
is consistent with Bandura’s Social Cognitive Theory (1977) stating that children 
have the tendency to imitate what they see around them, so children will absorb 
and imitate a lot of positive values they observe in the mosque, for instance re-
peating the adzan will give a positive impact to children with religious inclina-
tion. Through mosque activities, for example, praying, children will be accus-
tomed to the values within this act of worship, such as being disciplined, being 
punctual, polite, patient, obedient and so on.  

Imam al-Ghazali also stressed on the factor of social learning, which is getting 
to know good, moral people as one of the three methods that form one’s noble 
attitude (Muhamad Abul Quasem (1975). As most of the children’s behaviour 
follows that or what is required by the parents and society, on the other hand, 
deviant behaviour stems from improper upbringing and socialisation process. 
Due to this, parents need to motivate their children to befriend people who are 
used to the religious environment, such as the mosque because peers are also 
identified as an agent of positive behavioural development (Zakaria, Ahmad 
Munawar Ismail, & Yusuf, 2012). 

Friends from a good environment will influence the behaviour and will instill 
positive values (Zakaria, Ahmad Munawar Ismail, & Yusuf, 2012). Parents need 
to give their attention to their children’s friendship aspect because peer influence 
has a direct correlation with children’s behaviour, whereby when they start to go 
to school or when they can overcome parental influence on children (Blazevic, 
2016). Thus, preventing children from bad peers is by introducing them to 
friends from a good environment such as those found in mosques (Zakaria, 
Ahmad Munawar Ismai, & Yusuf 2012). 

Next, the school-based involvement as defined by Fantuzzo et al. (2004) refers 
to parents’ attitude and activities with their children at school, such as being vo-
lunteers in school activities, joining school trips, and so on. Close cooperation 
between parents and teachers in children’s early education will instil high levels 
of trust and security within the children and this will determine their success in 
their social and academic developments (Mahmood, 2013; Reid et al., 2007; 

https://doi.org/10.4236/ce.2019.1012216


N. K. Ismail et al. 
 

 

DOI: 10.4236/ce.2019.1012216 2919 Creative Education 
 

Semke et al., 2010).  
The social cognitive theory also states that children will imitate parents’ 

behaviour. By giving cooperation and spending time in activities at school, au-
tomatically parenst are also encouraging their children to do the same at school 
(McCormick et al., 2014). The social cognitive theory also helps give a deeper 
understanding on the relationship between Scholl-based involvement and beha-
vioral problems (Bandura, 1977). When children observe that parents respect 
their teachers and are willing to spend time for school activities, they will under-
stand that a school is a place where they demonstrate good behaviour (Bandura, 
1988; Grolnick & Slowiaczek, 1994). Parents who can spend time in school activ-
ities have the tendency to form good relationships with the teachers. Next, 
teachers will also regard children of this type of parents as non-problematic 
children (McDermott & Rothenberg, 2000). 

Finally, the dimension of parents’ communication with the school as raised by 
Fantuzzo et al. (2004) lies in how parents communicate with the school with re-
gard to children’s development such as discussing with the teacher on the diffi-
culties and the children’s achievement, also discussing ways of encouraging 
children to learn at home.  

The communication between parents and the school is fundamentally aiming 
to find the best strategy to help children in their development (Makgopa & 
Mokhele, 2013). When parents and teachers frequently communicate with one 
another constructively, parents begin to have a clearer picture on the teacher’s 
expectation towards their children at school, and they will be more inclined to 
learn from the teachers on what they need to do at home to help boost their 
children’s development (Makgopa & Mokhele, 2013; Izzo et al., 1999 Mahmood, 
2013). Thus, parents, teachers, and the administration must work together and 
create an effective communication in the effort to achieve a maximum level of 
parental involvement in school (Kocyigita, 2015). 

The gist of the home-school communication rests on the discussion between 
the parents and the teachers in several phases (Badri et al., 2014). The more fre-
quent the discussion between parents and teachers, the higher the sense of trust 
and responsibility among them (Cankar et al., 2012). According to the study 
Kocyigita (2015), teachers and parents prefer to meet individually because it is 
more effective and more personal (Kocyigita, 2015). Meanwhile, the common 
way of communication between the parents and teachers is the parent-teacher 
meetings (Cankar et al., 2012). 

5. Conclusion 

In facing the multitude of global challenges today, most children have fallen 
witness and victim to a lot of social ills surrounding them from various angles 
from their home environment, neighbors even the school where they go every 
day to learn. Thus, parents as the first individuals that influence their lives 
should be the main protectors by giving them the best kind of education at an 
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early age. Based on the finding and discussion of the study, clearly it shows that 
parental involvement needs to begin at home as they expose their young to basic 
moral values and having their integrity formed by religious basis at home. Next, 
the communication between the parents and teachers is also essential, so that 
children’s positive attitude continues to be nurtured at school from home. Other 
than that, parents can also find the time to engage in their children’s school ac-
tivities.  
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