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Abstract 
The lack of language skills among ESL learners could affect their ability to 
work collaboratively at the undergraduate level. This study looks at how col-
laborative writing in a language course could be enhanced by the use of an 
interactive on-line tool called Padlet. 87 participants taking a language course 
in a public university in Malaysia were involved in the research. The study 
was aimed to improve language and communication skills, increase motiva-
tion, lower anxiety and encourage students to become more autonomous. A 
series of tasks were designed using Padlet and carried out through the seme-
ster. Student’s posts and feedback in the form of a questionnaire were ana-
lysed. The findings showed that Padlet motivates students to participate in 
class activities, lower anxiety, encourages interaction among class members 
and instructor, and improves language accuracy through learning from peers. 
Padlet could be effectively used in an undergraduate course to facilitate col-
laborative writing among lower proficiency ESL learners.  
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1. Introduction 

The process of teaching and learning in today’s higher education involves mo-
bile and online applications, which has enhanced communication among stu-
dents and teachers and enabling learning to go beyond the walls of the class-
room. Incorporating these elements in the class results in increased motivation, 
more fun and effective learning. There is a plethora of applications and web 
tools used by educators around the world such as Facebook, Edmodo, MOOC, 
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Blogs, Youtube, Google classroom, Telegram, just to name a few.  
There has been a substantial research in how collaboration could enhance the 

learning process. Wells (2000) showed that new knowledge is built upon current 
knowledge as learners communicate in order to accomplish their objectives to-
gether. Wenger (1998) stated that individual learners would have the support of 
the social group as they interact and learn from each other. According to Swain 
(2000), collaborative dialogue constructs linguistic knowledge where learners are 
presented with the opportunity to use the language and reflect on their own 
language use. The element of peer involvement has shown increase in motiva-
tion and enjoyment in achieving a task in a group. 

Collaborative writing is an essential part of the academic world. There have 
been many advantages to collaborative writing in the aspect of language learning 
among ESL or L2 learners. Storch (2005) found that it produces better text ful-
fillment and grammatical accuracy and complexity. Shehadeh (2011) showed 
how it contributed to L2 learners in terms of content, organization and vocabu-
lary. Lin and Maarof (2013) found that collaborative writing enhanced learner’s 
writing and language proficiency. Most of these research highlighted classroom 
based tasks, where activities are carried out in class and closely monitored by the 
instructor. This study however employs an on-line tool to enable collaborative 
tasks to be done out of the classroom by students and their group members on 
their own. The effectiveness of the collaboration will be analysed through stu-
dent’s post, survey and observation. 

This study uses an application called Padlet, a free web-based application 
available online. It can be accessed easily via computer or any mobile gadget 
with internet connection. This research observes student’s response towards the 
use of Padlet in an English Language course at the undergraduate level.  

2. Literature Review 
2.1. Collaborative Writing 

Collaboration is identified as one of the key elements in effective communica-
tion that is essential in developing 21st century skills. According to Greenstein 
(2012), effective collaboration is learning to plan and work together, to consider 
diverse perspectives and to participate in discourse by contributing, listening 
and supporting others. She further summarizes, that the ability to use 21st cen-
tury skills is associated with the ability to process knowledge and information 
through spoken language, written communication and actions. Collaborative 
writing assignments have shown to enhance students interaction in the EFL 
classroom, lower anxiety associated with completing tasks alone and raise stu-
dent’s self-confidence (Mulligan & Garofalo, 2011). Furthermore, cognitive and 
social interactions during collaborative learning can encourage higher level 
thinking for creation of new knowledge among undergraduates (Dewitt, Alias, 
Siraj, & Zakaria, 2014). 
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With the introduction of ICT in education, web 2.0 and mobile learning in 
today’s education scenario, collaboration in teaching and learning have become 
easier, more productive, and interesting. Numerous platforms are used to get 
students to collaborate not only in class but also in the virtual world. Blogs, Fa-
cebook, Wikis and Padlet are some of the platforms favoured among teachers, as 
they brought about new opportunities and affordances for learning (Bishop & 
Elen, 2014). For this study, Padlet, a web 2.0 tool, was used to facilitate collabor-
ative writing in a university course. 

Haring-Smith (1994: p. 360) defines collaborative writing as involving more 
than one person who contributes to the creation of a text so that “sharing re-
sponsibility” becomes essential. Collaborative writing occurs when two or more 
people working together to produce a document with group responsibility for 
the end product (Elola, 2010). Writing collaboratively is a natural phenomenon 
in the academic spheres. The sharing of knowledge and expertise among writers 
breeds a comprehensive piece of written product. This reflects sociocultural 
theory where knowledge is greatly enhanced in a social context (Vygotsky, 
1978). In this course, students will have the opportunity to discuss and collabo-
rate with each other throughout each step of their essay writing process. This 
could be helpful to students with lower proficiency because they have support in 
the form of their groupmates. With the addition of cloud based technology, 
learners now have the element of on-line, synchronous platform that could be 
accessed anywhere at all via mobile gadgets. This makes collaborative writing 
much easier and faster. 

On the other hand, studies by Kwan and Yunus (2015) have discovered a less 
favourable acceptance towards collaborative writing using a web-based tool 
called Wiki. The study which focused on gifted students saw that they preferred 
working on their own and are not in favour of too many people working on one 
essay. This could indicate that students who are more proficient can work well 
on their own and regard collaboration as a hindrance, regardless of the platform 
it was conducted on. 

This study focused on an English language course for lower proficiency stu-
dents. The course objectives include writing an essay (collaborative effort) and 
making a short presentation of the same topic (individual). Students were taught 
the process of writing an informative essay. It begins with topic selection where 
students were allowed to choose any topic as long as they can write it from an 
academic standpoint. Once the class instructor approved their topics, they pro-
ceeded with their fact-finding research and construct an outline. They would 
then write an essay using the points and information they have gathered. 
Throughout this process, they consult their instructor frequently to make sure 
they are on track. 

Ron White and Valeri Arndt (1991) outlined the connection between the 
processes in a dynamic web of interconnectivity. It requires many steps of going 
back and forth between generating ideas, structuring, drafting, focusing, eva-
luating and re-viewing. Coupled with the element of collaboration, this can be 
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challenging process. Process writing like this involves constant cycle of thinking, 
drafting and rewriting. In this study students have to read academic texts, find 
key points, write their own part of the essay and together with their team, merge 
the points into one essay and ensure that it is a cohesive piece of writing. Editing 
and feedback was done within the group before they seek instructor’s approval. 
This process involved many stages of peer reading and consultation between the 
group members and the instructor. 

2.2. Padlet as a Learning Tool 

Padlet (https://www.padlet.com) is a free web based application that provides a 
“wall” that allows the user to post words, pictures and even videos, which could 
be viewed by anyone with the link or address to the specific wall. Many re-
searchers have shown how collaborative practices are encouraged exponentially 
with the advent of Web 2.0. Webtools such as Facebook and blogs have shown to 
have positive effect on student’s language learning (Omar, Embi, & Yunus, 
2012). Effective representation in the mind generated through various modes of 
ICT help learners internalize knowledge and learn better (Dewitt, Alias, & Siraj, 
2015). It could be used as a whiteboard, with a lasting record, provide a back-
channel for questions and feedback, to review, summarise and apply key points, 
and for after class activities if there are no time in class (Fisher, 2017). The ap-
plication has also been used as an avenue for art appreciation online discussion 
board, reflection, and enabled students to collaborate safely with an online 
community (Delacruz et al., 2014). Padlet provides the ability to view a variety of 
responses that could allow opportunities for peer learning and self-assessment 
because students have immediate access to a wide spectrum of responses from 
classmates. Similar research of Padlet with a workplace communication course 
has also highlighted that Padlet improves teacher student relationship, increase 
motivation and self-esteem and provide teachers with an alternative mode of 
communicating with students beyond the classroom (Rashid, 2015). It can en-
courage real-time, whole class participation and assessment (Fuchs, 2014). In 
the context of this study, students post answers to questions from the instructor 
and all answers will be visible on the wall. Responses and feedback from in-
structor are also visible. Therefore, students are able to look at errors and sug-
gestions and apply it when writing their answers. Comments and corrections 
from instructor and classmates can help students to reflect and allow for 
self-correction (Nizam et al., 2016). Padlet tasks in a professional work place 
communication course have helped students to develop their confidence and 
prepare for job interviews. 

3. Research Methods 
3.1. Participants 

A total of 87 students took part in this study. The students were from a mixed 
discipline including Islamic Studies, Science and Technology and Economics 
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and Management. The students enrolled in this course would have obtained 
MUET (Malaysian University Entrance Test) level 3 which describe them as a 
modest user. This implies that the level of ability is average with inaccuracies in 
vocabulary and sentence structures and limited variety in expressions (Malay-
sian Examination council).  

3.2. Research Instruments 

The research uses a combination of qualitative survey questions supported by 
document analysis. Seven Padlet tasks spread across the 14 weeks of the semester 
to supplement weekly class sessions. The tasks were assigned in class and also 
through the university’s own e-learning platform. Students were given the link to 
individual class walls where they can post their answers or comments. 

3.2.1. Questionnaire 
A set of questionnaire were used to gather feedback on student’s response to the 
task throughout the semester and to see if they have found Padlet to be a moti-
vating platform to learn from and if they have benefited from it. The forms were 
constructed with Google Forms and distributed online. A statistical analysis was 
derived from the Google Form apps and the analysis indicated whether Padlet 
has served its purpose in the course and has helped increase student’s motivation 
in learning as well as helped students accomplish their projects well. 

3.2.2. Task Analysis 
A series of Padlet tasks were designed for the students to carry out after class and 
they are related to activities that were done in class each week. The reason for 
this is that it is meant to complement the activities or discussions in class. It is 
also a tool to ensure that group work outside of class were carried out and sub-
mitted within the time limit given. Students posts on the Padlet wall were ana-
lysed for language use, proficiency and comprehension. 

3.2.3. Teacher Observation 
Teacher’s observations were used to gauge student’s motivation towards the 
tasks, collaborative efforts, as well as language use and development. The re-
searcher took on the role of a participant observer in this study, and collected 
data from class sessions, online interaction among students as well as one-to one 
interaction with students.  

4. Findings 

The results of the questionnaires were tabulated by Google form apps and 
showed that the biggest motivating factor is the fun and colourful design of the 
application. This is followed by the ability to read everyone’s posts, user friendly, 
and able to access from most mobile gadget and anywhere via internet.  

4.1. Motivation 

Table 1 lists the questions concerning motivation aspect from the questionnaire 
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distributed to the students after the course ended. Over 90% found that Padlet 
motivates them to complete tasks and interact with their group members outside 
of the class. Most importantly 97.5% agreed that Padlet encourage interaction 
and collaboration when completing tasks.  

The features of Padlet application has been a significant contributing factor to 
student’s motivation and active participation in class activities and communica-
tion. Figure 1 shows some of students’ questions and responses to the instruc-
tor’s feedback. Students would post regularly, and also respond to feedback. 
Students would post not only questions or comments, but also pictures, videos 
and links for other classmates to read. This also made the class wall an avenue 
for knowledge sharing. On the part of the instructor, teaching objectives are 
more achievable due to the application’s features that are intuitive, accessible 
and helps reduce learner anxiety in the classroom environment and motivate 
them to continue out of class. 

Table 2 shows 97.5% of the participants prefer working in groups and a un-
animous response agreed that they feel less stressed when working in a group. 

4.2. Collaboration 

95% are in favour of Padlet as a medium that encourages interaction among 
group members outside of classroom (Table 3, question 4). 97.5% agreed that 
Padlet encourages collaboration (question 5).  
 

 
Figure 1. Screen capture of topic choices and feedback from instructor  
(https://padlet.com/aidarashid/set57acadcom1). 
 
Table 1. Analysis of student’s responses: Motivation. 

Questions 
Strongly 
Agree % 

Agree 
% 

Disagree 
% 

Strongly 
Disagree % 

4. Padlet motivates me to complete tasks  
assigned by my instructor. 

30 67.5 2.5 - 

5. Padlet motivates me to interact with  
my group members outside of class. 

37.5 57.5 5 - 

6. Padlet encourages my group to  
interact and complete tasks together. 

40 57.5 2.5 - 
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Table 2. Analysis of student’s responses: Lower learning anxiety. 

Questions 
Strongly 
Agree % 

Agree 
% 

Disagree 
% 

Strongly 
Disagree % 

9. I prefer working in a group to complete  
my essay project than working alone. 

45 52.5 2.5 - 

10. I feel less stressed when I work in  
a group to complete the essay project. 

60 40 - - 

 
Table 3. Analysis of student’s responses: Collaboration. 

Questions 
Strongly 
Agree % 

Agree 
% 

Disagree 
% 

Strongly 
Disagree % 

4. Padlet motivates me to interact with  
my group members outside of class. 

37.5 57.5 5 - 

5. Padlet encourages my group to interact  
and complete tasks together. 

40 57.5 2.5 - 

4.3. Language Use 

The techniques of learning language become more varied when Padlet is in-
corporated into the class activities. Table 4 shows 97.5% of the students agree 
that they learn from each other by reading comments from their classmates. 
Because of the nature of their post being made public on the class wall, 97.5% 
of the participants are careful to edit and check for language accuracy before 
posting. Almost all participants agree that Padlet has helped in completing 
their Essay.  

Figure 2 below shows how students tend to emulate their friend’s sentence 
structure when writing their posts. This is helpful especially among lower profi-
ciency students as they have a model of the language in use to learn from. Post-
ing on the class wall means making it public for the rest of the class to read. 
Padlet encourages students to self-edit before posting. This encourages students 
to be independent in their language learning. Although they do make some 
grammar error in the posts, the instructor views this as a learning opportunity 
and provides language feedback, during face-to-face consultations. Their lan-
guage errors will not be highlighted on the wall for fear of demotivating them. 
Students agree that they do learn from their classmates by reading their posts 
and comments on the class wall. Learning from an online collaboration tool like 
Padlet reinforces the shift in roles of students and instructors. Students are now 
placed in the roles of active participants in the learning process and are no long-
er passive recipients of information (Anderson, 2010). 

4.4. Observation 

Throughout the semester, the researcher has observed that, students like to post 
their responses on Padlet. They enjoyed getting feedback from the instructor as 
well as their peers. This was observed from the students’ regular posts and  
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Figure 2. Screen capture of students post: emulating the post before to structure their  
comments (https://padlet.com/aidarashid/set17AC1). 
 
Table 4. Analysis of student’s responses: Language. 

Questions 
Strongly 

Agree 
% 

Agree 
% 

Disagree 
% 

Strongly 
Disagree 

% 

6. Padlet allows me to learn from my classmates by 
reading their posts and comments on our class wall. 

42.5 55 2.5 - 

7. When I post on Padlet wall, I am careful to  
check my grammar and use the right words. 

47.5 50 2.5 - 

8. Using Padlet helps me prepare for  
my essay project. 

27.5 67.5 5 - 

 
participation from every students in the class. Interviews with students showed 
that some had reservations about posting their comments on-line because of 
their weak language proficiency. They were self-conscious of the fact that all 
their classmates could read their posts. However, since their language level was 
very similar, they gradually became more open towards posting on the class wall. 
This encouraged them to edit their writing before posting on-line. Practice in 
accuracy occurs often before posting their comments where they would check 
for grammar error and vocabulary accuracy as best as they can.  

5. Discussion 

All Padlet tasks are assigned through the university’s online portal, or an-
nounced in class. The teacher will then review their posts in class or respond to 
them online. The ease to communicate with each other on Padlet among the 
participant of this study proves that Padlet is a good alternative to reduce com-
munication gap among student, teachers and peers (Dewitt, Alias, & Siraj, 2015). 

The tasks centred on Padlet encouraged students to coordinate with their 
group members and facilitate their project throughout the semester. The ability 
to work in teams and coordinate with others has been highlighted as one of the 
demands of the 4th Industrial Revolution, and an essential 21st century skill 
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(MdZamin, Abdul Majid, & Kamaruddin, 2017). Thus, this would help hone the 
skills earlier in the course of their studies. 

Language learning occurred when students were able to learn from their 
peers’ posts and feedback, as well as the instructor’s feedback. The class “wall” 
becomes a source of reference. Participating in the Padlet tasks out of class time 
extends student’s learning time beyond the classroom and encourages auto-
nomous learning. Using the target language out of classroom also gives them a 
sense of achievement. This was similarly reported in a study by Saad, Yunus and 
Embi (2014), which showed the students associated practicing and using English 
as a form of success. Thus the use of this application can provide the motivation 
that the students need as well as positive reinforcement. This study also revealed 
an almost unanimous preference of working in groups to complete their essay 
rather than working alone. The collaborative aspects has successfully eliminated 
the stress and anxiety associated with writing tasks.  

6. Recommendations and Limitations 

It is important for educators to be clear on the types of applications that could 
best assist them in teaching and making the most of their class. Features such as 
user friendly, attractive layout and communicative are some of the elements that 
teachers need to consider before adopting it to class use. 

One of Padlet’s key features is that it allows feedback from instructor and 
peers and shared information to become a permanent record for the students to 
refer to throughout the semester. This can serve as a reference and resource for 
the teacher too. For this researcher, the key factor in online teaching tools comes 
down to simplicity and accessibility. Simplicity is attributed to the main purpose 
of the application and user friendly, intuitive features. This allows room for 
creativity and personalisation. Not only does this motivate students, it also mo-
tivates the teachers. Since Padlet is an online tool which is also mobile friendly, it 
can be accessed virtually anywhere and anytime, making the classroom expe-
rience truly borderless and at the same time appealing to the new generation of 
learners.  

This study was carried out in a local university among the population of first 
year students with average to lower level of proficiency in the English Language. 
It is their first English language course, which focuses on basic academic reading 
and writing skills. Thus, the findings are limited to this population and context. 
Further studies among different levels of students or courses could yield more 
information and techniques on how this application could be used to its fullest 
to benefit student’s learning experience in a holistic way. 

7. Conclusion 

The implication of this study is that on-line learning tools such as Padlet have 
the potential to create an environment that can encourage collaboration among 
learners and help improve language accuracy through a peer assisted learning 
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like method. This will enable teachers to take on the role of facilitators and lead 
students to become autonomous learners. For lower proficiency students, the 
ability to do so would lead to the increase in confidence and a more positive 
perception towards language learning. 
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