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Abstract 
The acquisition of Arabic speaking skills becomes an important issue in 
Arabic language learning. So, the National University of Malaysia (UKM) has 
offered the PPPJ3503 Oral Arabic Language Course as one of the department’s 
elective subjects to undergraduate degree students. The purpose of this study 
is to evaluate the proficiency of speaking in Arabic and identify improved 
language-speaking factor among students. This research was a quantitative 
case study using data from survey instruments and focus group interview. The 
focus group consisted of 21 study pants. The study questions focus on their 
speaking competence after attending Oral Arabic Language courses with a 
student-centered teaching approach combined with coaching and mentoring 
elements. The findings show that there are self-improvements in Arabic 
speaking proficiency among students taking the course. The improvements in 
Arabic speaking proficiency among students were caused by spontaneous ac-
tivities, video recording assignments, Arabic Linguaphone textbooks, Arabic 
speaking drill exercises repeatedly, discussions in the lecture room and stu-
dent’s self-esteem. This Oral Arabic course has proven that student-centered 
teaching approach combined with coaching and mentoring elements is good 
to be applied in the teaching of spoken Arabic and Arabic in general. This 
study also identifies ways to improve Arabic speaking proficiency through a 
student-centered teaching approach combined with coaching and mentoring 
elements in teaching Arabic speaking skills. 
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1. Introduction 

Spoken competence means high ability in speaking or communicating verbally 
[1]. Individuals who can speak are individuals who have the high level of com-
munication skills. In the study by [2], proficiency means the ability to do things 
quickly and perfectly. Speaking is using a language to talk. In the context of this 
study, speaking efficiencies are meant to speak Arabic proficiency. This study 
was conducted on students who took the PPPJ3503 Oral Arabic Language course 
at the Arab Studies Department and Islamic Civilization, Faculty of Islamic Stu-
dies, The National University of Malaysia (UKM). 

Speaking skills in Arabic learning are essential to ensure good language con-
trol [3]. To be proficient in speaking skills, students also need to be proficient in 
listening skills. When a student mastered the listening skills, and spoke a lan-
guage well, he had mastered the language he learned. However, in order to 
achieve the second level of speaking skills, the language-speaking exercises need 
to be done continuously [2]. Theories alone are not enough if they are not prac-
tically followed. Therefore, students need to equip themselves with the theory of 
the language and then practice it with friends or speakers of the language 
learned. 

To improve students’ speaking Arabic proficiency, student-centered teaching 
approach combined with coaching and mentoring elements is applied in the 
PPPJ3503 Oral Arabic Language course. These coaching and mentoring ele-
ments have been widely used in various fields to enhance the skills, professional-
ism, individual self-development or organization. Among the areas of knowledge 
that often uses coaching and mentoring elements are education development [4], 
teacher professional development [5] [6] [7], staff development [8], management 
[9], school leadership [10], science field [11] and business management [12]. 
However, the coaching element is still used dominantly in sports and business 
[13]. Apart from these two areas, the field of education is also not left behind 
in the use of coaching and mentoring elements, especially in teaching and 
learning. 

2. Problem Statement 

Recent studies show that Arab-language students in IPTA are still weak in the 
mastery of Arabic-speaking skills. This disadvantage may be due to a weak level 
of Arabic language use. This is supported by the study by [14] indicating that 
70% of students still cannot master Arabic speaking skills well even though they 
will become Arabic teachers after graduation. Students’ weakness in speaking 
skills due to lack of vocabulary related topics and fear of Arabic grammar errors 
when speaking [15]. In addition, the learning environment in Malaysia does not 
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have an environment that supports foreign language learning [16]. However, so 
far there has been a lack of research finding solutions to problems in Arabic 
speaking incompetence. Therefore, a study should be conducted to measure the 
proficiency of Arabic language instruction after learning through a semester in 
the PPPJ3503 Oral Arabic Language course using a student-centered teaching 
approach combine with coaching and mentoring elements. 

3. Objective of the Study 

The objectives of the study are as follows: 
1) Evaluate the proficiency of speaking in Arabic among students; 
2) Identify ways to improve the proficiency of speaking in Arabic among stu-

dents. 

4. Importance of the Study 

This study is important and useful for Oral Arabic instructors to find solutions 
to problems of incompetence of students while speaking in Arabic. Among other 
contributions of this study is to strengthen the use of Arabic language among 
Malay students who take the Arabic language. In addition, this study is expected 
to be the basis of further study especially in the field of Arabic language teaching 
as a second language. 

5. Methodology 

This study uses quantitative approach with case study design. The data collection 
used is questionnaires instrument and focus group interview protocols. Ques-
tionnaires were answered by 21 study participants and a focus group interview 
session was held with all the research’s participants. Data obtained were ana-
lyzed descriptively using ATLAS.ti version 8.0 software. For interpreting de-
scriptive data, the research data is divided into two parts based on the objectives 
of the study. Response of the participants of the study and the results of the 
document analysis was set out to see the validity and reliability of the data ob-
tained. All research findings will be discussed in depth as qualitative data are the 
main data for this study. The diversity of data sources also makes the study more 
interesting to be studied. 

The research’s participants were taken from the undergraduate students of the 
Department of Arabic Studies and Islamic Civilization, the Faculty of Islamic 
Studies, The International University of Malaysia (UKM) who took the course of 
Oral Arabic Language and the code of the subject is PPPJ3503. Table 1 shows 
the information of research’s participants.  

6. Findings 
6.1. The Student’s Arabic Speaking Proficiency 

The student’s Arabic speaking proficiency can be identified through a focus 
group interview regarding how this student-centered teaching approach combined 
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Table 1. Information of Study Participants. 

Study 
Participants 

Age Faculty Course 

P1 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P2 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P3 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P4 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P5 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P6 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P7 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P8 26 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P9 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P10 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P11 21 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P12 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P13 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P14 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P15 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P16 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P17 23 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P18 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P19 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P20 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 

P21 22 Faculty of Islamic Studies 
Arabic Study and Islamic 

Civilization 
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with coaching and mentoring elements helps improve the proficiency of the 
student’s Arabic speaking. Based on the student’s response, the level of stu-
dent-speaking competency varies between individuals. Yet there is still an equal-
ity between them that 100% of students have experienced increased speaking ef-
ficacy after completing the courses taken more than 10%. 

Instruments used to measure Arabic speaking ability of students are ques-
tionnaires. The questionnaire relates to estimating of self-improvement in Arab-
ic speaking proficiency after taking PPPJ3503 Oral Arabic Language courses dis-
tributed to students during the final evaluation of the semester. Overall, the es-
timate of student self-improvement for student’s proficiency speaks Arabic item 
can be illustrated in the following table. 

Table 2 shows the estimates of self-improvement of study participants in 
Arabic speaking proficiency. All research’s participants have experienced an in-
crease in Arabic speaking proficiency. There were 2 participants (9.52%) who 
achieved a very high level of improvement. A total of 12 participants (61.90%) 
had reached a high level and 5 participants (23.80%) reached a moderate level. 
Only a participant (4.76%) reached a low level in enhancing Arabic speaking 
proficiency. Based on this finding, the study participants have estimated that 
their Arabic speaking proficiency has increased after taking this course. This 
student’s acknowledgment suggests that the teaching approach used throughout 
the course can improve the Arabic speaking proficiency of the students taking 
the course. 

6.2. Ways to Improve the Proficiency of Speaking in Arabic among  
Students 

The question of how a student-centered teaching approach and the coaching and 
mentoring elements used in the course helped to improve student’s Arab-
ic-speaking efficacy were answered through the focus group interview protocol 
used. The question is how does this course help you to improve your Arabic 
speaking proficiency? Based on the focus group interview, the student’s res-
ponses point to the way the course improves the proficiency of speaking in 
Arabic. The improvements in Arabic speaking proficiency among students were 
caused by spontaneous speech (PK06 & PK02). 

(PK06:Dok/PK06(12/6/17)) “The activity or practice that has been done in 
lecture helps me to improve Arabic proficiency such as speaking in Arabic 
spontaneously. Likewise, with activities done outside of college. The spontane-
ous activities carried out greatly helped me to speak in Arabic.” 
 
Table 2. Self Improvement Estimation. 

Self-Improvement Estimation 
Low 

0% - 29% 
Intermediate 
30% - 59% 

High 
60% - 89% 

Very High 
90% - 100% 

My proficiency speaks Arabic 
1 

(4.76%) 
5 

(23.80%) 
13 

(61.90%) 
2 

(9.52%) 

 

DOI: 10.4236/oalib.1104684 5 Open Access Library Journal 
 

https://doi.org/10.4236/oalib.1104684


M. Yaacob, K. A. Bakar 
 

(PK02:Dok/PK02(12/6/17)) “The activities carried out primarily “spontane-
ous” concepts indirectly make the thinking mind in Arabic faster.” 

The use of Arabic Linguaphone textbook (PK08, PK19, PK06, PK03, PK04 & 
PK20): 

(PK08:Dok/PK08(12/6/17)) “By training with a conversation partner for the 
“Linguaphone” book regularly.” 

(PK19:Dok/PK19(12/6/17)) “Class activities like conversation exercises us-
ing Linguaphone books.” 

(PK06:Dok/PK06(12/6/17)) “In addition to Arabic books devoted to this 
course, activities or practices that have been conducted in lectures help me im-
prove Arabic proficiency such as speaking in Arabic spontaneously.” 

(PK03:Dok/PK03(12/6/17)) “Referring to Arabic Linguaphone book.” 
(PK04:Dok/PK04(12/6/17)) “The situation in the various modules adds ex-

isting vocabulary in the self as well as the existing vocabulary.” 
(PK20:Dok/PK20(12/6/17)) “When given a module that helps add vocabu-

lary.” 
Arabic speaking drill exercises repeatedly (PK13, PK07, PK14, PK01, PK12 & 

PK11): 
(PK13:Dok/PK13(12/6/17)) “Perform drills alone or in groups by speaking 

Arabic in front of the mirror.” 
(PK07:Dok/PK07(12/6/17)) “Perform drills alone or in groups by speaking 

Arabic in front of the mirror.” 
(PK14:Dok/PK14(12/6/17)) “By means of a wide variety of communication 

exercises conducted both in and out of the classroom on a continuous and ap-
plied theoretical and practical basis.” 

(PK01:Dok/PK01(12/6/17)) “The opportunities given in the classroom range 
from daily conversations to serious current issues.”  

(PK12:Dok/PK12(12/6/17)) “The process of continuous learning and com-
munication has trained the students’ competence in Arabic. Students are also 
given the time to prepare before speaking in front of the audience. In addition, 
there is a further stage that requires students to perform and communicate 
without any effort. This situation indirectly honed and trained Arabic language 
communication.” 

(PK11:Dok/PK11(12/6/17)) “Through diverse activities in the classroom. 
Among them is the practice of calling the phone number and time in Arabic. 
This repetition process helps me to efficiently answer questions promptly and 
correctly.” 

Discussions in the lecture room (PK15 & PK21): 
(PK15:Dok/PK15(12/6/17)) “Discussions conducted in coaching and men-

toring classes in various issues. Starting from common titles such as daily con-
versations to touching on key issues that take place in the globalization issue.” 

(PK21:Dok/PK21(12/6/17)) “It starts from the ground up through the next 
brainstorm to important issues.” 

Video recording assignments (PK16, PK18 & PK10):  
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(PK16:Dok/PK16(12/6/17)) “This course is both theoretical and practical. 
Always train yourself to speak Arabic. There are tasks that can help in speaking. 
Like the videos.” 

(PK18:Dok/PK18(12/6/17)) “Class-based activities that cover multiple levels 
of speech are helpful in this regard especially with daily conversations and video 
projects.” 

(PK10:Dok/PK10(12/6/17)) “With the activities in the classroom helps us 
speak Arabic. Additionally, through the assignment videos that need to be pro-
vided.” 

And student’s self-esteem (PK05 & PK09): 
(PK05:Dok/PK05(12/6/17)) “I challenge myself and put faith in myself to 

continue to answer the question of making a long preparatory. As a result, 
word-by-word Arabic words appear one by one even stuttering while speaking.” 

(PK09:Dok/PK09(12/6/17)) “Self-confidence has been gained throughout 
the course. This indirectly made me more determined to continue communicat-
ing in Arabic.” 

7. Discussion 
7.1. The Student’s Arabic Speaking Proficiency 

From the above findings, there is a link between Arabic speaking proficiency and 
the ways to improve Arabic speaking proficiency. This study found that Arabic 
speaking proficiency among PPPJ3505 Oral Arabic Language course in UKM 
has increased based on their response in questionnaires instruments. The result 
shows that only a participant (4.76%) reached a low level (0% to 29%) in en-
hancing Arabic speaking proficiency while the other participants (95.24%) had 
reached 30% to 100% in their self-improvement estimation either intermediate, 
high and very high level. This student achievement in their self-improvement es-
timation in Arabic speaking proficiency shows that there are some factors that 
help in this improvement. These factors have been identified from the focus 
group interview with the participants. Focus group interviews have revealed how 
the participants Arabic speaking proficiency can increase as shown in Table 2. 

7.2. Spontaneous Speech 

The increase in study participants Arabic speaking proficiency occurs when they 
are given a topic closer to themselves when doing the spontaneous speech. Dur-
ing the activity, the students acknowledge that they can detect their own weak-
nesses during the activity. Spontaneous speech is usually associated with the 
students’ daily lives until current issues occur in the Arab world. However, when 
they are given a higher level of difficult topics such as Arab countries’ global is-
sues, their speaking proficiency becomes diminished due to the lack of informa-
tion and the related words. This situation coincides with previous studies which 
found that among the factors the students were unable to speak well was due to 
lack of vocabulary related to a particular topic [14] [17] [18] [19]. 
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7.3. The Use of Arabic Linguaphone Textbook 

Among the solutions to the lack of vocabulary among students is with the use of 
Arabic Linguaphone textbook. The book can help the student to add their voca-
bulary, phrases and sentences structure that students can speak. They are re-
quired to memorize the contents of the book to overcome the problem of voca-
bulary shortage. When the problem of lack of vocabulary has been overcome, 
then the student becomes more efficient to speak. Apart from the use of Arabic 
Linguaphone textbook, Arabic speaking drill exercises repeatedly also help the 
student to increase their Arabic speaking proficiency. 

7.4. Arabic Speaking Drill Exercises Repeatedly 

Arabic speaking drill exercises repeatedly are related with spontaneous speech 
activities. The student must do their spontaneous speech repeatedly to make 
sure their language error is getting reduced and students are smoother while 
speaking the Arabic language about any topic after this. The finding of this study 
differs slightly with [20] study found that there was an influence of the pattern 
drill learning method to improve the Arabic language proficiency of students at 
SMPI al-Fatahiyyah Boyolongu Tulungagung. When the student performs the 
activity, the lecturer plays a role in guiding students and correcting the language 
mistakes students do from time to time. During the coaching and mentoring and 
language mistakes correction session, there was no negative feedback given by 
lecturers and even lecturer was more celebrating the wishes of students. 

7.5. Discussions in the Lecture Room 

Other things that can help students to speak effectively are discussions in lecture 
room. The discussion in the lecture room include discussions about problems 
faced by students when they want to speak Arabic, discussions on issues of 
Arabic speaking anxiety, issues of willingness to communicate in Arabic lan-
guage and speech strategies that students can use. Through these discussions, 
students can identify the problems they face during the time when they want to 
speak Arabic. After learning about the problems, the discussion also includes 
ways to overcome these problems, among others, with the use of a speech-based 
word that is suited to each student. So that, student’s proficiency of speaking 
Arabic improved to a better stage. 

7.6. The Videos Recording Assignments 

Most of the videos recording assignments provided require students to do so 
outside the lecture room individually or in groups. The video recording titles 
that students need to do is Al-hiwar Fi Al-mat’am Arabiya, singing the national 
anthem of the Arab countries, Arabic cuisine, introducing Malaysia mosque and 
intercultural exchange. The focus group interview with students found that most 
students liked the video recording assignment because the assignment forced 
them to speak Arabic. The recording of these videos is also capable of enhancing 
their speaking Arabic proficiency. This finding was in line with [21] study that 
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learning Arabic speaking skills is more effective and efficient with the use of 
contemporary learning media. 

7.7. Student Self-Esteem 

Lastly, self-esteem should be in each student. Without self-esteem, students will 
never speak Arabic, so that students will not be able to improve their Arabic 
speaking proficiency. Self-esteem comes from within and encouragement from 
their friends and lecturer. Therefore, attempts to increase the self-esteem in each 
student must be done by convincing them that they are able to do so without 
expecting other people’s help. In that way, students will work to improve their 
Arabic speaking proficiency by themselves. 

8. Implication of Study 

The implication of this study on teaching practice is the coaching and mentoring 
approach in the teaching of Oral Arabic language can influence the acquisition 
of Arabic among students. This is evidenced by research findings that tend to 
indicate that students’ Arabic speaking proficiency had increased. Therefore, this 
student-centered teaching approach combine with coaching and mentoring ele-
ments has a positive effect on student’s Arabic speaking proficiency. 

In addition to the implications for improved Arabic-speaking proficiency, this 
study also provided practical implications to lecturers to implement identified 
activities that could contribute to improved student Arabic speaking compe-
tence. The identified activities that could contribute to improving student Arabic 
speaking competence are spontaneous speech, Arabic speaking drill exercises 
repeatedly, discussions in lecture room about various issues and the recording 
videos assignments. 

9. Conclusion 

Overall, this study found that the level of proficiency of speaking the students 
following the course has increased based on the findings. The increase in Arabic 
speaking proficiency results from a student-centered teaching approach com-
bined with coaching and mentoring elements used by the lecturer. Lecturer also 
plays an important role in improving their speaking proficiency, as coach and 
mentor to students. The lecturer is individual who is responsible for providing 
teaching material, planning teaching activities and assigning appropriate tasks to 
improve student’s Arabic speaking proficiency. Student’s self-esteem has also 
increased when they have close relationships with lecturers and at the same time 
lecturers are considered an idol and source of inspiration to them. The student’s 
Arabic speaking proficiency has also improved after being guided and trained by 
the lecturer. Therefore, this teaching approach can help students improve their 
Arabic speaking proficiency. 
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