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Abstract

The study draws the line between sexual harassment act and socially accepta-
ble behavior. Through symbolic interactionism and gender-power configura-
tion theories, defining features of sexual harassment are drawn from the pers-
pectives of 160 teacher education students—participants from four universities
in Nueva Ecija, Philippines. The socio-psychological, legal and lay approaches
to the study of sexual harassment guide the data gathering. The findings re-
vealed that there is no significant difference in the Jeve/ of awareness of the
group samples as evidenced by a computed t-value of 1.936 less than the ta-
bulated t-value of 2.447. The study argued that legal approach to the study of
sexual harassment is insufficient to prevent it. Thus, standard of behavior
must be set within the demarcation line both by public and private learning
institutions while intensified awareness campaign must be undertaken to en-
sure safe and conducive learning environment the students rightfully deserve.
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1. Introduction
1.1. Definition of Sexual Harassment

What is sexually harassing to one person may not be the same to another. The
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lack of universal and uniform socio-cultural interpretation of the phenomenon
makes it more difficult to formulate accurate definition applicable to all cultures.
According to McKinnon [1], it is an unwanted imposition of sexual require-
ments in the context of a relationship of unequal power. Accordingly, Katz de-
fines sexual harassment as “one aspect of social sexual behavior characterized by
repetitiveness, unwelcome, and in inherently coercive acts” [2]. Meanwhile, the
American Equal Employment Opportunity Commission (EEOC) defines sexual
harassment in the context of a workplace as an “unwelcome social advances, re-
quests, for sexual favors and other verbal or physical conduct of a sexual nature
constitute sexual harassment when this conduct explicitly or implicitly affects an
individual s employment, unreasonably interferes with an individuals work
performance or creates an intimidating hostile or offensive work environment’
[3]. For the purpose of the study, sexual harassment is conceived as any beha-
vior, arising from interaction, either verbal or non verbal, that brings sexual in-
sinuation or insult upon another person regardless of gender and intention of
the doer and the perceiver. On the other hand, socially acceptable behavior is de-
fined as any act which approximately passes to the socio-cultural standard of the
community as perceived by the individual target of such behavior. It is a beha-
vior that does not cross the boundary line sets by the socio cultural orientation
of the giver of meaning to interaction. The lack of universally applicable defini-
tion [4] and the multi disciplinary nature of sexual harassment made the issue
difficult to combat. The socio-cultural differences in most jurisdictions affect the
efficacy of borrowed foreign models and features of behavior considered as sex-
ual harassment. Though, legal parameters, elements and circumstances for the
commission are already set by law, the problem of interpretation as to what act
falls under it remains dependent on the interaction between social psychological
and cultural context. The study argued that the use of legal approach to solve the
problem is inadequate. It is punitive rather than preventive. Thus appropriate
intervention is necessary. There are two types of intervention; 1) the psycho-
social and lay approaches where prevention is the main focus; and 2) legal ap-

proach where the end goal is to prosecute and punish violators.

1.2. Background and Its Setting

The trend in sexual harassment studies showed that prevalence of sexual ha-
rassment is a manifestation of power imbalance in society. It involves the im-
proper use of perceived power. It is an issue better solve within the socio-psy-
chological and cultural domains. It is also an issue to be explained by a social
scientist rather than a lawyer whose treatment is unduly restricted by the legal
definition and the limit of statutory construction. The multidisciplinary nature
of sexual harassment makes it all the more difficult to understand and delineate
the demarcation line between socially acceptable behavior and sexual harass-
ment act [5]. The nature of sexual harassment as a gendered expression of power
in society is apparent in a teacher-student relationship. According to Paludi [6]

many students admire their teachers both in terms of wisdom and life achieve-
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ment. They look up to their teachers not only because of the authority to award
academic grade but also the power to impose punishment. This relationship
makes the students prone to extra ordinary sexual attention [7]. The academic
and social admirations of students to their teacher create a perceived power con-
figuration. At one end of the continuum is the powerful teacher and at the losing
end are student-victims. This leaves the student with a choice either to establish
deeper consensual sexual relationship with the teacher or unwillingly cooperate
to the demand for sexual favor (quid pro quo harassment) in exchange for
grades [8]. In both cases, the highest standard of ethics demanded of teaching as
a noble profession is compromised [9].

In recent years, Higher Education Institutions (HEI) are challenged by the
disturbing effects of social problems. The noble intention of learning institutions
has been threatened by numerous issues blocking and sacrificing all its efforts to
create a safe and secure learning environment. The problems on hazing activities
and their impact on higher education students’ career goals [10]; workplace bul-
lying in secondary workplace setting [11] and sexual harassment [12] are just
some of the problems tainting the reputation and good image of the academe.

The problem on sexual harassment transcends territorial boundaries and the
knowledge on the nature, severity and perceptions of university students on ha-
rassment are essential to analyze the problem [5]. In one study, 67% of students
in universities in Spain cannot recognize acts of sexual harassment behavior
[13]. In America, the problem exists even in secondary level of education. Recent
findings among secondary schools showed that 83% of girls and 60% of boys in
79 American institutions received unwanted sexual attention. Attention which
ruins university student self-esteem, professional ambition, learning motivation,
psychological health, physical well-being and vocational development [14]. In
fact, in the survey made by the Association of American University Women
(AAUW) among 1965 grades 7-12 showed that majority of the respondents re-
vealed that once in their stay in school, they have experienced being harassed,
have been witnesses to sexual harassment, and became harassers themselves
[15].

The study “Drawing the Demarcation Line: An Analysis of Sexual Harassment
in Selected Learning Institutions Using Blumer’s Interactionism Model looks
into sexual harassment as an attribute of interaction and the meaning the par-
ticipants give to certain behaviors and tried to draw demarcation line between

acceptable behavior and sexual harassment act.

1.3. Anti Sexual Harassment Initiatives in the

Philippines
The signing of the Philippines in the Universal Declaration to protect women
made the government perform an active role in terms of parliamentary and ex-
ecutive initiatives in relation to the protection of women. The United Nations
Declaration for the Protection of Women binds the Philippines to observe the

principle of Pacta Sun Servanda [16]. It is a norm of political conduct in Interna-
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tional Law imposing upon the Philippines the duty to protect women workers.
Thus, international agreement on the protection of women metamorphosed into
several domestic laws and policies. For instance, the 1987 Philippine Constitu-
tion declares the fundamental equality of men and women including “opportun-
ities for work and work promotion” [17]. Further, the Labor Code of the Philip-
pines [18] ensures that women workers are provided with friendly and condu-
cive working environment adaptable to their gender needs. In general, the Phi-
lippine 16" point development agenda, gender equality is made part and parcel
of the priority development programs of the country [19]. Finally, a special law
was created to protect women from abuse—RA 7877 or the Anti Sexual Harass-
ment Act [20]. The aim is to eradicate or minimize sexual advances in the work
place, learning institutions and training centers, committed by people having
moral ascendancy over students, trainees, and employees.

Still, the government is perceived inefficient in the areas of dissemination, im-
plementation and prosecution of offenses involving sexual harassment [21]. Ac-
cording to the Philippine Civil Service Commission, “Compliance of Higher
Educational Institutions with RA 7877 showed that in 2011 alone, 42 complaints
from State Universities and Colleges (SUCs) and 49 complaints from Private
Higher Education Institutions (HEIs) were reported to CHED” [22]. But the da-
ta represent only the tip of an iceberg. Many are still unreported. The social
stigma and inadequate knowledge of the procedures available to seek redress of
their grievances are some of the known reasons cases of sexual harassment is not
reported to proper authorities. According to Kintanar they are “discouraged to
report because of the prevalence of double standard of morality existing in the
Philippine society which sometimes converts the victim into the position of the
accused serving the penalty of social rejection and ostracism” [23]. The same
observation prevailed in other jurisdiction. According to Akthar [24] women
victims tend to endure the effects of sexual harassment for the fear of double vic-
timization. The persistence, prevalence and magnitude of the problem of sexual
harassment despite numerous enacted policies to protect women’s interests in
society inspired the researcher to undertake this study. The study hopes, to con-
tribute to the inadequate case studies and literature on the issue. The findings,
though limited in application to cultural context, may also provide case specific
guidelines on how professional teachers may readjust interactions with their
students and prevent malicious accusation of sexual harassment.

The specific objectives of the study are as follows:

1) To describe the respondents personal attributes;

2) To describe the respondents interpretation of certain verbal, visual and
physical behaviors.

3) To determine the demarcation line between sexual harassment and socially
acceptable behaviors on the point of view of teacher education students;

4) To determine whether there is significant difference on the level of percep-
tion on sexual harassment among groups of university teacher education stu-

dents.
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Intepreter of
Symbols

2. Research Methods

2.1. Research Paradigm

Figure 1 presents the research paradigm. It posits that sexual harassment as a
social problem is affected by the interaction and the meaning that individuals
give to their experiences [25]. The behavior and its meaning rest on a person’s
perception of the action/ message and interpretation affecting the external world.
The interaction between students and teacher can be the subject of research to
identify characteristics of sexual harassment behaviors distinct and separate
from socially accepted behavior. The process begins with the Junior and Senior
Teacher education students as giver of meaning to actuations. The actions are
perceived by the students in their day to day interaction with their teachers. The
acts could be physical, social and visual behaviors. The symbolic representation
of concept enters into the labeling process of the recipient students. In the labe-
ling process, students give names or meaning to the perceived actions. Some of
the factors affecting their labeling process are personal attributes of Junior and
Senior Teacher Education students; the power relation between them and their
teacher; and the environmental setting of the place where the action is taken.
The third box is referred to as the defining features box. They consist of several
relations and specific elements required to consider certain act as sexual harass-
ment act. They are chiefly based on RA 7877. Some of the factors considered by
the study are: age, gender, level of awareness, moral ascendancy, malicious in-
tention, ability to grant rewards and impose penalty and personal relationship.
The fourth box argues that upon identifying the features, acts or behaviors are
categorized as socially acceptable or sexual harassment. In the case of sexual ha-
rassment behavior (as interpreted by students), an agent of change is necessary

to rectify wrong committed.

Junior Teacher
Education
Students

Senior
Teacher
Education
Students

Labeling Defining Bridging Educational
Process Features the Gap Qutcome
A
Acts: * e
Socially
° \:;rbél | * Gender — Acceptable — e Social
¢ Fhysica Behavior Intervention
ool
e Institutional
e Moral remedy Safe and
Ascendancy Secure
e Procedural :
.- observances Le_-arnlng
Factors: e Malicious Environment
Intention
e Personal tentio e Environmental
Attributes o Rewards/ change
Punishment Sexual
e Power Harassment
Relation o Personal Behavior
« Setting Relationship

Figure 1. Drawing the demarcation line: Socially acceptable and sexual harassment behaviors.

RESEARCH PARADIGM
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The fifth box contains the institutional responses, social intervention or ob-
servance of procedures and environmental hygienic agents to delineate the de-
marcation line between socially acceptable and sexual harassment behavior.

The last box consists of the educational outcomes summarized as safe and se-
cure learning environment which the students rightfully deserve. Figure 1 shows

the paradigm, to wit.

2.2. The Use of Case Study Method

The case study method was used for two main reasons: 1) the study may serve as
a theoretical example of arrangements and processes related to interpretation of
sexual harassment behaviors. 2) The Anti Sexual Harassment Law is already ex-
isting in almost all countries. The findings of the study may serve as guide to
teachers or professionals dealing with education of the young people to recali-
brate their interaction with students to prevent unjust accusation of sexual ha-

rassment.

2.3. The Instruments

The researcher distributed more than 200 survey questionnaires to the four col-
leges of education in four universities in Nueva Ecija and retrieved 85% of them.
After the trimming phase, he came out with 160 Teacher Education Students as
respondents. The description of Junior and Senior Teacher Education students
on verbal, visual and physical behaviors are measured by the use of Likert Scale;
1 - 1.66 (“Not” a sexual harassment behavior) 1.67 - 2.33 (“Sometimes” inter-
preted as sexual harassment behavior) 2.34 - 3.0 (“always” a sexual harassment
behavior). The instrument consists of three main parts: The first part pertains to
the demographic profile of the respondents; the second part relates to hypothet-
ical scenarios where the respondents would identify whether they are considered
as sexual harassment or not. Most of the scenarios on the questionnaires are the
result of pre-survey and culled out from the actual scenarios in the narration of
victims in selected cases decided by the Philippine Supreme Court. The last part
consists of the general knowledge on RA 7877 used as tool to measure level of
awareness and understanding of respondents of the law. The data gathered are
reinforced by interview and personal observation and Focus Group Discussion
(FGD).

3. Results and Discussion

3.1. Demographic Profile of the Respondents

The demographic profile is presented in Table 1. There were 160 respondents
who participated in the study. They are divided into two groups of 80 student-
respondents (senior and junior). The profile of the respondents as to gender is
presented below, to wit.

Majority of the respondents are female students. This is not surprising be-
cause the College of Education in four universities are female dominated. Major-

ity of senior teacher education students are female while only 10 of the respon-
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dents—senior students are males. It is noteworthy that sexual harassment as an
offense is not gender exclusive. In terms of age Table 2 presents the age brackets
of the respondents.

The illustration shows that 94 % of the entire sample population belong to age
bracket 19 - 20. In the case of junior students, majority of the respondents or
76% are 18 years old and is capable of giving informed consent to the study.

None is of age of minority considering the sensitivity of issue under study.

3.2. Junior and Senior Teacher Education Students Description of
Behaviors

As Table 3, Table 4 and Table 5 reflected, the majority of junior respondents
responded that the three behaviors and actual scenarios posed in the survey
questionnaires believe that they are not sexual harassment behaviors. The other
significant findings are presented in the succeeding tables to wit.

Table 3 revealed that, 60 Junior Teacher Education students or 75% consider

verbal behaviors presented on questionnaires as sexual harassment behaviors.

Table 1. Respondents profile as to gender.

Gender Senior % Junior %
Male 10 12.50% 20 25%

Female 70 87.50% 60 75%
Total 80 100% 80 100%

Table 2. Respondents profile as to age.

Age Senior % Junior %
18 years 3 4% 61 76%
19-20 75 94% 16 20%
20-above 2 2% 3 4%
Total 80 100% 80 100%

Table 3. Comparison of descriptions as to verbal behavior.

Responses/percentage Not SH % SHB % ASB %
Juniors 60 75 15 19 5 6
Seniors 38 47 20 25 22 27

Table 4. Comparison of descriptions as to visual behavior.

Responses/percentage NSH % SSB % ASH %
Juniors 65 85 6 7.5 9 11
Seniors 44 55 12 0.2 24 30
OALIb Journal 7/15
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Table 5. Comparison of descriptions as to physical behavior.

Responses/percentage NSH % SHB % ASH %
Juniors 59 69 11 14 9 11
Seniors 47 59 13 0.2 20 25

Only 47% of Senior teacher education students identified and considered the
behaviors as verbal sexual harassment. The 25% of Senior teacher education
Students considered the cited behaviors as not sexual harassment behaviors. The
result is a little higher than the Junior teacher education students’ responses
which revealed a measly 19% saying that those behaviors are not sexual harass-
ment behaviors. Meanwhile, 27% of senior students revealed that they did not
know the nature of the behavior. It is higher than the junior students’ perception
having only (6) six percent showing that they could not categorize the nature of
the behavior as to whether they are considered “Always Sexual Harassment Be-
havior” (ASHB) or “Not Sexual Harassment Behavior” (NSHB) and Sometimes a
Sexual Harassment (SHB) behavior. Table 4 shows, the description/categoriza-
tion of Senior and Junior Teacher Education students on certain visual/ beha-
viors as sexual harassment or not. The result shows that 65% of 80 Junior stu-
dents claimed that item-behaviors fall under sexual harassment behaviors while
only 44% of the Senior teacher education students described the behaviors as
sexual harassment. Six percent of Junior students claimed that they do not con-
sider the presented acts as sexual harassment behavior while 12% of the Senior
student-respondents asserted that they are not sexual harassment behaviors Fi-
nally, 30% out 80 Senior students-respondents claimed that they did not know
whether they are sexual harassment behaviors or not. Respondents considered
the behaviors presented as sexual harassment behaviors while 59% percent of
Senior student respondents claimed that presented behaviors are sexual harass-
ment. Only 11% of Juniors and 13% of Senior student respondents respectively
perceived that they are not falling under physical sexual harassment behaviors.
Finally, 11% of Junior student-respondents and 25% of Senior student-respon-

dents did not know the nature of the behaviors.

3.3. Interpretation of Junior and Senior Teacher Education
Students on Sexual Harassment Behaviors

3.3.1. Verbal Behaviors

Among the junior teacher education students, sexist language is a verbal act in-
terpreted as sexual harassment. The items that have the highest Weighted Mean
(WM) are those with sexual terms such as “big breasts” and “good in bed’ re-
spectively are terms with derogatory and offensive connotations. The weighted
means of 2.56 and 2.31 were derived. Meantime, the perception of senior teacher
education students, has and the highest weighted mean among verbal behaviors,
are spreading sexual rumors and having a big breasts with 2.78 and 2.77 mean

scores respectively. Table 6 of weighted mean scores is presented hereto.
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Table 6. Summary table of general weighted means for three behaviors on the perspec-
tives of junior and senior teachers education.

Type of Behaviors Junior Senior

1) Verbal Behaviors 2.23 “Sometimes” 2.76 “Always”

2) Visual Behaviors 1.95 Sometimes” 2.24 Sometimes”
3) Physical Behaviors 2.4 “Always” 2.64 “Always”

3.3.2. Visual Behavior

Meanwhile, from the responses of teacher education students on visual beha-
viors has the highest weighted mean computed as 2.38 which pertains to the
item “feacher exposure of sensitive parts of his body’. It seems that senior
teacher education students considered “exposure of sensitive parts” as visual
sexual harassment behavior regardless of whether or not malicious intention is
present Also, the overall weighted mean of 2.24 was derived from the responses
of the Junior teacher education students. Among the presented visual behaviors
in the questionnaires, “showing of sensitive body parts’ has the highest weighted
mean. This implies that the same act has the highest consideration as a sexual
harassment act on the point of view of the Junior teacher education students.
The same item was also given the highest consideration by the Senior teacher
education students as a sexual harassment act regardless of the absence or pres-

ence of malicious intention.

3.3.3. Physical Behaviors

The “exposure of the body parts” has the highest mean score of 2.38 which is
verbally described as “sexual harassment behavior”. The respondents do not
qualify whether with or without malicious intent. The table also showed that Ju-
nior teacher education students treated the behaviors as physical sexual harass-
ment behaviors. In fact, it has an overall mean score of 2.68 verbally interpreted
as “always”. The result means that the respondents would give meaning to the
cited acts as sexual harassment acts. Among the cited physical behaviors, it is
“forced sitting on the lap of student’ is given the highest mean score of 2.8 ver-
bally interpreted as a/ways. It is noteworthy that among the behaviors cited; vis-
ual, sexual and physical; it is physical behavior that easily convinced the respon-
dents that the person committing it has malicious intention to commit sexual
harassment. Among the presented scenarios it is with “physical behaviors” insi-
nuating sexual request considered sexual harassment to both groups of respon-
dents to wit; The general weighted mean scores of 2.24 and 2.65 respectively for
junior and senior groups of teacher education students showed their commonal-
ity in the interpretation. It can be deduced that any sexual request coupled with
physical behavior/actions is always interpreted by the respondents as sexual ha-
rassment behavior. On the other hand, the responses are diverse in the interpre-
tation of verbal behaviors as shown by weighted mean scores of 2.23 and 2.76
verbally interpreted as “sometimes” and “always”. On this note senior teacher

education students tend to interpret verbal behaviors as sexual harassment more
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than junior students. Finally, both groups consider visual behaviors presented as

“sometimes “ interpreted as falling under sexual harassment behaviors.

4. Demarcation Line between Sexual Harassment and
Socially Acceptable Behaviors on the Point of View of
Teacher Education Students

Table 7 that follows presents the demarcation line when an act otherwise social-
ly acceptable qualifies as sexual harassment behavior using as parameter senior

and junior teacher education student’s perspectives, to wit.

4.1. Promise of Rewards

Students considered an invitation for a date a sexual harassment when it in-
volves reward or punishment. In case approval of the invitation would help the

students complete or receive a passing grade in exchange for a date.

4.2. Relationship

Friendship between faculty members and female students is a common thing.
Any touching not on the sensitive parts of the body, is not interpreted as sexual

harassment behavior considering when they are friends and those should not be

given malicious interpretation.

Table 7. Demarcation line and sexual harassment behaviors.

Behaviors Acceptable if Demarcation Line Sexual Harassment if
With P i
1) Asking for a date Without R&P Reward/punishment fHh Fromise
of R& P
Without
2) Touching Friends Friendly Relation 1 ou R
relationship
3) Invitation for a date Non graduating Senior standing If graduating
4) Touching of body For Male Gender If woman tends to
L . Place when If in private and
5) Commission of acts In Public X o R
committed in isolation
S . . If there is
6) Sexual invitation Not repetitive Insistence/demands L
repetition/insistence
7) Invitation for a date With consent Consent If without consent
If without pleasi
8) Person inviting Pleasing Personality without p .easmg
personality
o . . If male Material gains .
9) Invitation/material gain i Female interpreter
interpreter and Gender
Female tends to
10) Sexual invitation Male Gender

label as such
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4.3. Stage or Year Level of the Students

Graduating students tend to interpret any of the sexual, visual or physical beha-
vior as sexual harassment act. This is based on their belief that due to their status

they are prone to sexual harassment.

4.4. Male Students Tend to Strictly Interpret Sexual Harassment
Behavior

Male students tend to label their action as sexual harassment only when there is
already a body contact or actual sexual congress especially during “drinking
spree” with their teacher who is a member of the third sex. Intentional body
touching is not sexual harassment especially when done during drinking spree

or festive occasion.

4.5. Place When Act Is Committed

Many of the respondents consider the place a qualifying circumstance. When it
is committed alone with the harasser they considered it as sexual harassment.
When the same is committed in front of others, they consider it as a mere joke
synonymous to a teacher verbalizing sexist language in the middle of the class-

room discussion.

4.6. Insistence of Harasser

The respondents consider the act as sexual harassment when the harasser is in-
sistent on the demand for sexual favor.

4.7. The Presence of Consent

When demand for a date or sexual favor is rejected the act is a sexual harass-
ment. But when the victim acceded to the demand, they did not consider it as a
sexual harassment but a consensual relationship. There is a wrong notion that

consent is a waiver of their right to file a complaint against sexual offender.

4.8. Physical Appearance of Harasser

When the harasser is having displeasing personality (ugly) they tend to interpret
the behavior as harassment. But when of pleasing personality, they tend to label

the act as consensual.

4.9, Presence of Material Benefits

Many male respondents tend to label physical acts of teachers who are homo-
sexual as harassment when there is no material gain. However, especially when it
involves grades or during “Gimmick” which the faculty sponsored, no sexual

harassment is interpreted.

4.10. Gender

Female students consider sexual acts more often as sexual harassment behaviors

than males. They said that by the nature of their gender, they expect higher level

OALib Journal

11/15



A. G. Gabriel, H. P. Panahon

of respect from their teacher. Thus, if sexual harassment behavior (verbal) is

committed by their teacher they tend to think that those are meant

5. Teacher Education Junior and Senior Students
Description of Their Level of Awareness on RA 7877

Table 8 shows the level of awareness of Senior Teacher education students on
RA 7877. The overall weighted mean of scores is 2.12 verbally interpreted as me-
dian range. This could be interpreted to mean that Senior teacher education
students level of awareness is neither high nor low.

That their basic knowledge of sexual harassment in so far as elements, rules
and regulation and some of the consequences are concerned, are neither aware
nor unaware of their existence. Table 8 shows that 38% of the respondents Se-
nior teacher education students awareness of the basic requisites for the applica-
tion of RA 7877. 31% or 25 of the respondents do not possess basic knowledge or
legal requisites to apply the law. Finally, 24 of the respondents out of 80 or 30%
opted not to answer the questions. Table 8 shows the Junior teacher education
students level of awareness on RA 7877. There are 42 of the respondents or
equivalent to 52% out of eighty 80 respondents aware of the elements of sexual
harassments are presented. Twenty two (22) out of eighty (80) respondents’
equivalent to 27% of them do not have the basic knowledge of the requisites for
the application of RA 7877. Finally, 16 of the respondents out of 80 or 20% of
them opted not to answer the questions. Table 8 also shows that respondents

Junior teacher education students are aware of the elements, requisites, nature

Table 8. Junior and senior teacher education students description of their level of awareness.

Basic Knowledge on Sexual Harassment Junior Senior
Legend: Y = Yes, TF = Total Frequency,
N = Not sexual harassment, NA = No answer, Y TF N TF N TF WM Y TF N TF NA TF WM
WM = Weighted Mean
1) Sexual harassment involves sexual favor in
. 56 168 9 18 14 14 25 33 99 24 48 23 23 212
exchange for something or favor
2) Sexual harassment requires subordinate-superior
. . 26 78 26 52 24 24 192 21 63 37 74 22 22 198
relationship
3) I know the person to talk to in case I feel that
28 84 48 96 4 4 2.3 34 102 13 26 33 33 2.01
I am sexually harassed
4) I believe that any sexual harassment case must be
. 54 162 16 32 10 10 255 30 90 23 26 27 27 178
reported to proper to the proper school authorities
5) I believe that reporting the matter to the proper
university official, the person who harassed me will 48 144 9 18 23 23 231 41 123 24 48 15 15 232
be penalized
6) The fact of my reporting to proper authority
X R 38 114 24 48 18 18 225 26 78 27 54 27 27 198
would adversely affect my academic standing
Overall Weighted Mean: 42 126 22 44 16 16 232 31 93 25 50 24 24 212
OALib Journal 12/15
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and consequences of sexual harassment or RA 7877. It is supported by an overall
mean score of 2.32 verbally described as “consider acts as sexual harassment
acts”. In other words they are “aware” of the contents of Anti-Sexual Harass-
ment Act or 7877. It is the presence of “subordinate-superior relationship” that
qualifies the act as sexual harassment act has the lowest mean score of 1.92 ver-
bally described may or may not “as sexual harassment act. This goes to show that
in their minds, there is a possibility that they would consider an act as sexual
harassment even without the superior—subordinate relationship as they are not
certain of the need to have the relationship exists before a case qualifies as a sex-
ual harassment case.

It is respectfully submitted that this pinch of uncertainty would expose the
faculty and even classmates of the respondents to be charged of sexual harass-
ment act even if the act is more accurately define as a simple case of irritation
but not sexual harassment punishable under the Revised Penal Code provisions
and not by RA 7877.

6. Significant Difference between the Junior and Senior
Teacher Education Students Responses across
Universities

The data below show the statistical evidence to accept the null hypothesis. As
observed, there is no significant difference between the levels of awareness on
sexual harassment act on the part of the two group samples. The test result is
presented below.

Testing of Hypothesis:

The t-test result of the significant difference between the responses of senior and junior
teacher education students on sexual harassment.

Junior Senior
Mean 2.43 2.23

Sd 0.37 0.07
Df 0.6

Computed t 1.936

Tabulated t 2.447, two tailed, 5%

Decision Accept Ho
Interpretation Not significant

Since the computed t value of 1.936 is less than the tabulated t value of 2.447,
there is enough statistical evidence to accept the null hypotheses; hence it can be
concluded that there is no significant difference between the responses of Senior
and Junior teacher education students on sexual harassment. At 5% level of sig-
nificance, the mean response of the junior teacher education students is not sig-

nificantly higher than the mean response of senior teacher education students.
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The study showed the diverse interpretation of respondents on potential sex-
ual harassment acts. It also showed the need to increase level of awareness on
sexual harassment. Towards the goal of preventing sexual harassment in learn-
ing institution, there is a need to reorient society on the issue using social-
cultural and power approaches in the analysis of sexual harassment. A nation-
wide study on the issue to level of and lay down theoretical guidelines on teach-
ers’ behaviors potentially interpreted as sexual harassment behavior of students
is necessary. The government must ensure that dissemination, implementation
and observance of organizational guidelines on teacher’s behavior are observed.
There are defining features of sexual harassment behaviors which teachers must
bear in mind to evade undue accusation of sexual harassment. As the study
pointed out, the symbolic interactionism as a theoretical model implies that the
same gesture may create different meanings to different persons. Sexual harass-
ment is greatly dependent on the perception of victims and their meaningful in-
terpretation. Although, the study is not done in a laboratory setting, the emer-
gence of results may contribute to the prevention measure which private and
government institutions may design and use as a set of standard of behavior
within a learning institution. Learning institution is not only a provider of qual-
ity education to young people. It has also the duty to maintain safe and peaceful

environment for the students and faculty members.
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