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Abstract

Our objective is to identify the factors that are responsible for the health and the psychological
distress of the teaching personnel. The problem of mental health of the teachers in general and the
teachers of Physical and Sporting Education in particular remains a worrying situation for the re-
searchers. The speed of the metamorphoses which took place in the world of education generates
an intensification of the work of the teachers whose consequences assign the teaching personnel.
This series of changes did not settle without effect. Already, 3.7% of the Tunisian teachers suffer
from psychic disorders (Ghachem, 2012). This distress results in a high frequency of anxiety, pro-
fessional irritation and exhaustion as well as a low level of vitality lived by the teachers. There are
many studies which showed that the educational work is in crisis, searching for meaning, with
teachers living a state of ill-being. As part of our research, we focus on the major determinants of
psychological health and well being of teachers of physical education and sports in Tunisia. 151
teachers with mean age (38.92 + 10.62) answered the questionary of Houlfort & Sauvé (2010). Our
study showed serious negative effects on the mental health of Tunisian teachers due to several
triggers of stress and tension at work. In addition, these health troubles due to different working
conditions were variable depending on age, seniority, gender and also on marital status. Which
are the factors responsible for the health and the psychological distress of the teachers of physical
and sporting education?
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1. Introduction

The medium of education in Tunisia lived several changes since independence (1956): The budget of the minis-
try for national education is 3,507,335 million dinars Tunisian, that is to say 7.5% of the GDP (2013). The edu-
cation reforms were implemented following the holding of the top General of Education (reform 1955-1961;
1962-1969; 1970-1981; 1982-1986 and finally that of 1987-2006) (Chouk, 2012). The update of the Law on the
state education which allots to the teachers a new role and new responsibilities which, moreover, technological
missions and innovations (De Coninck et al., 2006). The challenges of the twenty-first century school are more
demanding, more determined to democratize access to knowledge and finally articulate the personal and the
universal (Meirieu, 2004). And finally, manpower of the increasingly many teachers and in growth (59,786 in-
cluding 2774 teachers of Physical and Sporting Education in 2013 against 58,342 including 994 teachers of
Physical and Sporting Education in 2005). Indeed, the Tunisian education system (Kaddour, 2009: p. 285) “is a
partitioned system with increasing manpower and limited financial resources, a system with improved internal
output and external poor yield, quality of transmission of know-how and very average innovation”. The speed of
the metamorphoses which take place in the world of education generates an intensification of the work of the
teachers whose consequences assign the teaching personnel as much (psychological distress, exhaustion, irrita-
tion, anxiety and depression) (Hillock, 2005; Clot, 2008). This series of changes did not settle without effect.
Already, 3.7% of the Tunisian teachers suffer from psychic disorders (Ghachem, 2012).

The problem of mental health in the teachers in general and the teachers of Physical and Sporting Education
in particular remain a worrying situation for the researchers like for the States. The demonstrations are varied,
and the contexts are varied but the problem remains the same one (Geving, 2007; Chartrand, 2006; Janosz et al.,
2004; Hakanen et al., 2006).

The management of the mental health then makes it possible to bring a new glance on the trade of teacher.
The teachers seem to live more psychological disorders than the average of the workers in the public sector
(Jolly, 2002; Priscilla, 2000; Kearns, 1986; Butt & Lance, 2005).

The concept of psychological distress includes the negative symptoms inseparable psychological health of in-
dividuals (Ilfeld, 1976; Massé et al., 1998; Légareé et al., 2000). The most common manifestations are anxiety
and depressive reactions towards life, fatigue, lack of energy, irritability, cognitive problems and withdrawal.
Thus, the psychological distress does not constitute a specific mental disorder as well as the depression and pro-
fessional exhaustion. However, it proves to be a significant estimated factor in the appearance of more severe
mental disorders, such as the disorders of anxiety, the depression and the syndrome of stress post traumatic
(Kessler et al., 2002; Poulin et al., 2010). Psychological health refers (Foucher & Leduc, 2001; Foucher, 2004),
on the one hand, with the possibilities that offer the organizational context, the working conditions and the ca-
pacity of the organization of the individual to even adjust itself to adapt (Kovess-Masféty et al., 2007); in addi-
tion, psychological health with work refers to the state that develops the individual compared to the indices
which are the regard of oneself or the valorization of oneself, blooming, the balance of life and the level of stress
(Klusmann et al., 2008; Gillespie et al., 2001; Hogan, Carlson, & Dua, 2002; Leung, Siu, & Spector, 2000;
Winefield et al., 2001). On this subject, in a study carried out in Finland, the teachers showed a higher profes-
sional burn-up fraction than all the other workers of the public services (Hakanen et al., 2006). In addition, the
sex, the age, the degree of schooling, the income, the number of years of seniority and the fact of having or not a
spouse or children with his load are not characteristics associated with the psychological distress (Brun et al.,
2003; Benach et al., 2002; Smith et al., 2000). What is against work of Bellerose et al. (1998), indeed, the level
of schooling and the level of income are conversely associated with the psychological distress, the people being
provided education for more and most educated being fewer to bring back a high level of distress as well as the
index of psychological distress is more significant among women. In the same way, the studies of Chanlat (1986,
1985) and of Priscilla (2000) announce that the women as much as the men are immediately affected by the
stress. It appears that the fact of having a harmonious passion for work that makes an individual able to feel a
feeling of positive vitality with an absence of depression and anxiety (Vallerand & Houlfort, 2003). What starts
in the teacher a motivation towards his work. Thus, Deci et al. (1991) and Azaiez et al. (2013), regard the moti-
vation as the whole of the conscious or unconscious factors which determines the behavior or the control of an
individual to be acted of such or such way. These factors are characterized by a state of need responsible for re-
lease, maintenance and suspension of the behavior of the individual. According to Zacharyas (2010), the moti-
vation in work is the first cause pushing the teacher with being always in form and forgetting tiredness and not
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to even smell the quantity of energy spent from where if there will be absence of motivation then systematically
there will be a tiredness and especially a lower energy level (Fernet, Senécal, et al., 2008). The suffering of the
teachers can be increased because they gradually lose the hope which their working conditions could improve
(Dejours, 1990; Blaya, 2003). Consequently, they are afraid not to more find their vitality, because they lost
confidence in them, in their own professional practice (Jeffrey & Sun, 2008; Pollard, 2001).

On another side, Hammen & Demayo (1982), studied the psychological distress and concentrated on a spe-
cific dimension of the distress which is the depression, the goal was to describe the symptoms of depression in
the teachers, all that to include/understand at the end which the aspects psychological are associated the syn-
dromes of depression. According to Fimian (1984) and Finlay-Jones (1986), excessive concern and the anxiety
represent common demonstrations of stress. This anxiety then modifies appreciably the behavior of the person.
Thus, Hiebert et al. (1984), observe that very anxious teachers spend less time working with pupils on behaviors
directed towards the task and have tendency to less distributing positive reinforcers. Physical reactions can result
in headaches, allergies, colds more frequent, hypertension and obesity. In a study undertaken by Fimian & San-
toro (1983), they identify six principal emotive demonstrations: frustration, the mental exasperation, an exces-
sive concern, the feeling to be under pressure, depression and anxiety. Thus Feitler and Toklar (1981), indicate
in a research which the teachers from 31 to 44 years would be stressed by their employment than those of less
than 30 years or that those old of more than 45 years. In the same way as, the teachers having more than 10
years of experiment would also report a higher level of stress as those which have very few years of experiment.
In another research, Schwab and Iwanicki (1982), report that the young teachers test more negative emotions
compared to their work. The manifestations of the stress would also seem to vary according to whether the
teachers work in primary schools or secondary (Feitler &Toklar, 1981; Schwab & lwanicki, 1982). The problem
of health and psychological stress do not result exclusively from factors connected to work as such, but also
from the organizational and social context (participation in the decision-makings, relation with the parents,
workload, the discipline and the management of class) (Bousnina-Bouallegue et al., 2003, 2005; Chanlat, 1985).
Research shows that these sources of occupational stress can even have more impact that the factors connected
to the task (Bourque et al., 1991; Friedman & Greenhaus, 2000). In fact, an affectionate relation between the
teacher and the pupil can support the social emotional and school development of the child (Decker et al., 2007;
Rimm-Kaufman, 2011), while a high level of conflicts and dissensions between the teacher and the pupil come
to whirl the teaching climate of the classes and the psychological health of the teachers (Baker, 2006; Fortin et
al., 2004; Pianta & Stuhlman, 2004). From where studies carried out by Genoud et al. (2007); Harvey (2002);
Venet et al. (2009) and Martineau & Corriveau (2000), confirm that the occupational stress and indiscipline
(disturbing behaviors and heavy atmosphere) in class are a cause of the stress and professional exhaustion. As
testifies it a Physical professor of Education “I do not support more the behavior of certain pupils: courtesy,
problems of portable telephones etc | am irritated more quickly” (Dorvillé & Camel, 2007). Many the teachers
evoke however a change on the level of the behavior of the student. The students of today are: “impolite, less
and less polished, disrespectful with their teachers”, “they miss respect with the teachers, they are insolents, in-
correct”, “one hears vulgarities” (Bousnina-Bouallegue et al., 2003). However, another study undertaken in
Greece by Avramidis & Kalyva (2007), they concluded that the teachers of male sex who are exhausted express
more negative attitudes towards the moved behaviors their pupils.

The precarious terms of employment are generally regarded also as vermin with the mental health (Pollard,
2001). Moreover, the risk of living distress increases significantly with the number of years of seniority (Smith
et al., 2000). That can be astonishing at first sight, because the precarious terms of employment are generally
regarded as vermin with the mental health (Brun et al., 2003; Maroy, 2006; Guibert et al., 2008).

However, it is interesting to announce that the studies of Janosz et al. (2004) and of Kovess-Masféty et al.
(2007) showed that the quality of the relational climate with the direction and the colleagues can have a negative
impact on the psychological health of the teachers. Moreover, of many studies stressed that the social support of
the employees moderates association between the organizational factors of risk and their negative consequences
on the individuals (Bliese & Britt, 2001; Klusmann et al., 2008). In the same way, the great number of hours
worked and the irregularity of the working hours are serious determinants of the psychological health of the
teachers (Griva & Joekes, 2003; Chartrand, 2006). The absence of consultation or participation (Chanlat, 1986) or
the style of authority adopted (Chanlat, 1986) constitute a fundamental source of stress for the employees
(Winefield & Jarrett, 2001). With regard to the relational components with the parents, the quantitative indices of
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recognitions with regard to their work are significantly correlated with the psychological health of the teachers
(Chartrand, 2006; Duchesne et al., 2005; Perreault, 2011).

2. Method

Our population of study is made up of 151 teachers of Physical and Sporting Education pertaining to various
areas of Tunisia (Table 1). The average age is 38.92 with a Standard deviation of 10.62. The population of study
is mainly male [102 teachers (average age 41.62 with a Standard deviation 10.11) and 49 teaching (average age
33.28 with a Standard deviation 9.44)]. Among participants 125 have a statute of regular employment (82.8%)
whereas 26 have a precarious statute of employment (17.2%). It with is announced that the participations all in
the study were of the volunteers, anonymities and confidential.

The data collected using the questionnaire included/understood scales of Likert (Houlfort & Sauve, 2010).
This questionnaire evaluates nine dimensions, it was retained that four which identify the factors responsible for
health and the distress psychology of the teaching personnel (Vitality experiment with work exhaustion health
and greater comfort). The quantitative analysis thus includes/understands descriptive statistics, X? and va-
riance analyses (ANOVA) carried out using the software “Statistical Package for the Social Sciences”. v.19.

3. Results

The variance analysis carried out on the symptoms of psychological distress of the teachers of physical and
sporting education according to the kind (Figure 1) reveals a principal effect of safe group for the symptoms of
depression (insulation, tears, discouragement and lack of interest) (F (1, 149) = 1.325 with p = 252).

The results (Figure 1) indicate that the women live more of the symptoms of psychological distress than the
men. Indeed, there is a significant interaction between professional exhaustion and the kind (F (1, 149) = 10.732
with p < .001). This principal effect of the group is observable also between the anxiety (tension, fear), the
symptoms cognitive (loss of memory) and irritability (anger, contrariety) and the kind (respectively F (1, 149) =
9.823 with p < 002); F (1, 149) = 6.268 with p < .01) and F (1, 149) = 5.268 with p <.02).

The variance analysis carried out on the factors of occupational stress of the teachers of physical and sporting
education according to the kind (Figure 2) reveals a principal effect of group.

Among the factors of stresses included being studied (Figure 3), we note that the high workload is the prin-
cipal one determining stress lived especially by the teachers women of Physical and Sporting Education (F (1,
149) = 11.978, significant difference with p <.001). The lack of time for the preparation of the courses, the co-
lossal rate/rhythm of the days as well as the too high workload in general are elements which contribute to raise
their level of stress to work. But aside the relational difficulties with the parents (F (1, 149) = 4.456 with p < .05)
and the management of the class (F (1, 149) = 8.226 with p < 001), the women are more affected than the men
by the relational difficulties lived with the colleagues (F (1, 149) = 3.920 with p < .05) and with the direction of
the school establishments (F (1, 149) = 6.494 with p < .01). In exchange, the women reveal a higher score of sa-
tisfaction of their need for social affiliation (F (1, 149) = 5.954 with p < .01).

The variance analysis carried out on the factors of occupational stress of the teachers of physical and sporting
education according to the age (Figure 3) reveals a principal effect of group on the level of the workload (F (3,
147) = 8.409 to p < .001), on the level of the difficulties relational with the colleagues (F (3, 147) = 9.212 with p
<.001) and the parents (F (3, 147) = 6.155 with p <.001), with the satisfaction of the need for social affiliation
(F (3, 147) = 8.049 with p < .001) and finally with satisfaction with the need for competence (F (3, 147) = 9.531
with p <.001). The old teachers 30 years and less are touched by the high workload (average = 3.71), followed
by the old group between 31 and 40 years (average = 3.50) (Figure 4). The two other groups differ significantly
from the younger teachers (average = 3.46), these groups paying to be affected by the load connected to their
task.

Table 1. Population distribution by region.

Sfax Monastir Tunis Mahdia Gabes Sousse Total

Male 34 6 5 50 4 3 102
Female 10 10 2 15 2 10 49
Total 44 16 7 65 6 13 151
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Figure 4. Degree to which occupational stress factors have an impact on teachers based on employment status.

The youngest teachers (30 years and less) bring back food less relational difficulties with their colleagues than
the whole of the other teachers of EPS (average = 3), which explains finally why the satisfaction of their need
for social affiliation is dominant (average = 3.99). The teachers of old EPS more than 50 years feel more quali-
fied than the other ages (average = 4.33).

The results of this study also evoke that the precarious teachers are more sensitive to certain factors of occu-
pational stress than the teachers of permanent Physical and Sporting Education (Figure 4). They are affected by
the workload (average = 3.26 vs 3.55) with an F (1, 149) = 10.750 to p < .001. They also see that their need for
autonomy to work is more satisfactory compared to that of the permanent teachers (average = 3.75 vs 3.30) with
an F (1, 149) = 22.045 with p < 001. Finally, the permanent teachers bring back food less relational difficulties
with the parents and the direction that the precarious teachers (respectively, average = 2.28 vs 2.08 and 2.31 vs
2.19 with an F (1, 149) = 6.852 with p < .01 et an F (1, 149) = 40.477 with p <.001) (Figure 4).

4. Discussion

Contrary to our beliefs and other studies carried out at the academics and professionals (Gillespie et al., 2001,
Hogan, Carlson & Dua, 2002; Leung, Siu, & Spector, 2000; Winefield et al., 2001; Houlfort & Sauvé, 2010) our
conclusions evoke that the professors of Tunisian EPS do not dissociate general population on the level of psy-
chological health and occupational stress.

The evaluation of the energy level of the teachers of Physical and Sporting Education, evoke that 45.10%
never express or to seldom smell itself filled energy. These results are coherent with the studies of Houlfort &
Sauvé (2010). Nevertheless the variance analysis carried out reveals that there isn’t significant difference be-
tween the level of vitality, the sex, the age and the statute of the teachers of Physical and Sporting Education.
The lack of energy is not related to the characteristics of the professor (age, sex, and statute) but with the moti-
vation towards its work (Azaiez et al., 2013). The motivated teacher is always forms and forgets of it tiredness
(Fernet, Senécal, et al., 2008; Zacharyas, 2010). The suffering of teachers may be increased because they gradu-
ally lose the hope that their working conditions could be improved (Dejours, 2008; Blaya, 2003). Consequently,
the professors are afraid not to more find their vitality, because they lost confidence in them, in their own pro-
fessional practice (Jeffrey & Sun, 2008). One finds a difference significant between the psychological distress
and the sex (Brun, 2003; Benach et al., 2002; Smith et al., 2000). Thus the women have an index of psychologi-
cal distress more significant than the men. That goes in the direction of the studies of Chanlat (1985, 1986) and
Priscilla (2000).

With regard to the determinants of the psychological health of the teacher in relation to the sex, the statute and
the age reveal a difference significant (Friedman & Greenhaus, 2000).
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Indeed, the men live relational difficulties with the parents and the pupils. On the other hand the women are
affected by the workload and have relational difficulties with the direction and the colleagues. And have a need
for social affiliation higher than the men. These results are confirmed by work of Venet et al. (2009), Genoud et
al. (2007), Papart (2003) and of Perreault (2011).

The precarious terms of employment are generally like vermin with the psychological health of the teacher.
The quality of the relational climate can have a negative impact on the psychological health of the teachers. Stu-
dies of Pollard (2001), Kovess-Masféty et al. (2007) and those of Duchesne et al. (2005) our results confirm.
However, the precarious teachers have a need for autonomy more satisfactory than the permanent ones which is
with the adaptation more easily to the teaching revival (Houlfort & Sauvé, 2010). Indeed, the precarious terms
of employment are generally regarded as noxious with the mental health (Pollard, 2001). Moreover, the risk of
living distress increases significantly with the number of years of seniority, the older employees being at the risk
to more bring back a high level of distress compared to the least old. The whole of these results agrees with
work of Winefield and Jarrett (2001).

Lastly, it is significant to stress that, in the majority of the studied organizations, the social support of the col-
leagues of work decreases the risk considerably to bring back a high level of distress. This relation is coherent
with the results of other studies in work environment and in the general population (Légaré et al., 2000). Such as
Theorell (1997, 2000) indicates it, the social support seems to play a role essential in the stress with work, since
it protects the individual against the negative effects of an employment comprising from the excessive require-
ments.

5. Conclusion

The objective of this research was to identify the factors responsible for the health and the psychological distress
of the teaching personnel of Physical and Sporting Education. A review of the literature made it possible to
present a synthesis relating to the principal factors responsible for the degradation of the psychological health of
the teachers of Physical and Sporting Education. To identify these factors, one used a questionnaire near 151
teachers of Sports and Physical Education to find the principal sources of health and psychological distress to
knowing the symptoms of psychological distress (depression, anxiety, irritation and exhaustion) and the occupa-
tional stress (relation with the parents, pupils, colleagues and the load of work).

All things considered, the results of this study reveal us that almost half of the teachers live a fall of energy
and that the women are affected by symptoms of psychological distress than the men. And finally, the perma-
nent teachers bring back food less relational difficulties than the precarious ones.

The principal limit of this study lies in the sample which is not representative of the study population. In Tu-
nisia, where the extent of the problems of psychological health is similar to that of Europe or of America like it
Levi and Lunde-Jensen (1996) showed that the costs of psychological health are of the same amplitude than
those of cancer or many industrial accidents. Consequently, the prevention of this distress (anxiety, of profes-
sional irritation and exhaustion as well as a low level of vitality lived by the teachers) must obviously appear
among the prerogatives of the policies of the public health in Tunisia.
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