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Abstract

The purpose of this paper is to examine how learning and organizational
change can be constructed using an example of a created model in the case
study of a strategic management program in a business school. Design/me-
thodology/approach: The conceptualized learning intervention model (LIM)
is rooted in an analysis of strategy and organizational change using interven-
tion theory and methods of behavioral science. It also draws from theories of
adult learning and development with a focus on building a learning commu-
nity environment. A case study in a business school environment was con-
ducted with a learning intervention analysis method. Findings: The research
concludes that strategic management education draws from diverse theoreti-
cal perspectives and learning intervention methods constructed from contex-
tual meaning-making of knowing within practice outlined as interventionist
strategies of learning. The practitioner research paper provides evidence of
LIM’s contexts of knowing and acting drawing on my professional expe-
riences using coaching and facilitative roles in the educational case study of a
strategic management course. More specifically, the case study reflects under-
standing the captured processes that supported the learning environments
such as the analytical process, collective process, reactive process, and emerging
learning process. Practice implications: The results of the research advance
awareness of theories and methods that educational practitioners apply in
coaching and supporting learners of strategic management education. It con-
siders the importance of learning interventions by inviting strategic manage-
ment practitioners to examine how they integrate the theory and practice of
organizational change in creating better learning environments. Originali-
ty/value: This research adds value by providing the benefits of a case study
model integrating learning and organizational change approaches that inte-
grate theory and methodologies that guided knowledge creation processes
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using the LIM analysis methods. The paper concludes with the suggested
practical utility of the LIM approach, as an example of how innovative teach-
ing approaches for educational practitioners of strategic management educa-
tion can be constructed. Future research implications of practitioner research
models are encouraged.

Keywords

Coaching and Facilitator Role, Learning Intervention Model, Organizational
Change and Learning, Professional Development, Strategic Management,
Strategy as Multiple Design Lens

1. Introduction

Strategic management education is vital for preparing professionals for real
work involvement. This paper reviews the essential component theories of stra-
tegic thinking and how they influence strategic management educators and re-
searchers to create knowledge useful in professional contexts. I am limiting my
focus in two ways. First, I will review theoretical literature approaches connected
with strategic management perspectives underpinned by varieties of the school
of thinking or paradigms from which various scholars, researchers, and prac-
titioners draw their knowledge creation basis. I will not discuss how strategic
management education is implemented in all contexts, but will rather provide
insights gleaned from a model created from my practitioner-researcher expe-
riences. I have called this approach a learning intervention model (LIM) from
which I explicate ways it contributed to knowledge creation for learners in
strategic management education. My second limitation is that I will emphas-
ize learning intervention as one of the many approaches often ignored in
teaching strategic management education. Practitioners or researchers may
further explore related learning approaches that explore other types of inter-
vention methods.

The review draws from strategic management’s multiple schools of thought,
while my methodological thinking focuses on my teaching experiences drawn
from adult learning theories and behavioral science approaches. Gummesson
(2000) suggested that the role of management action scientists as art that devel-
op interventions that lead to specific decisions, implementation, and change
processes resulting in local theory tested and modified through action (p. 208).
The findings of Brophy (2004) concerning establishing a learning community,
also confirm that students learn better when provided with: 1) opportunities to
develop knowledge, skills, and values; 2) learning occurring within a shared
community; 3) focus on individual and collaborative learning goals (p. 27). The
above theoretical perspectives provided inspiration and guidance as a contribu-

tion to the study.
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1.1. Background of the Study

The expansion of business training schools in Switzerland and worldwide has led
to the increasing demand to incorporate strategic management courses designed
to prepare learners with relevant problem-solving skills in consulting and man-
agement in the business world. Therefore, educators are challenged to design
strategic management coursework that connects learners with the theory and
practice of the field. The strategic management processes focus on descriptive
methods where managers take center roles in planning and implementing strat-
egies that lead to competitive business advantages. However, student learners
attending strategic management courses are young professionals and most often
with limited prior work experience in strategic management practice. Exploring
how strategic management educators are responding to these challenges be-
comes a critical consideration in coaching and facilitating an effective learning
environment for future business students. Several opportunities remain to be
explored for developing business students with strategic management learning
skills. For example, Sloan (2006) suggests three kinds of critical reflection enabl-
ing learners to think strategically 1) content reflection which focuses on what,
description or content of a strategic problem; 2) process reflection which focuses
on how involving thinking processes used to implement strategic solutions; 3)
premise reflection which focuses on why, and position inquiries on why this the
issue is relevant to the strategy (p. 154).

Therefore, this paper examines a strategic management educational program,
paying special attention to practicing critical reflection on the learning activities,
interventions, and organizational changes conceptualized in developing such a
program. Fox et al. (2007) note the importance of practitioners thinking critical-
ly about their practice as four intersecting components: 1) propositional know-
ledge: underlying theoretical content concerns and basis of practice; 2) process
knowledge: the processes in which professionals engage whilst practicing; 3) per-
sonal knowledge: self-knowledge; 4) value-based knowledge: moral and ethical
values and beliefs one holds (p. 28). Based on the above considerations, the coach-
ing teaching approach in strategic management educational practice using the

LIM approach was designed and its practical significance is discussed below.

1.2. Practical Research Significance of the Study

This article helps to inspire future practitioner researchers in the role of educa-
tional coaches and facilitators to develop new models drawn from possibilities of
using multiple perspectives of strategic management foundations. This article
also contributes new knowledge centered on innovative intervention learning to
inspire educational practitioners interested in designing strategic design learning
models that synthesize theory and practice strategies as useful for improving
strategic management learning in higher education. The LIM perspective ad-
vanced in this article is evidence from this research that designing strategic

management learning environments is a multifaceted approach that requires the
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integration of different types of theories, contextual methods, and professional
knowledge skills. Strategic management education and learning will be more il-
luminating and innovative when academics and researchers demonstrate the in-
tegration of the theory, practice, and actions as evidence of how learning inter-
ventions were applied that demonstrate reflexive knowledge created within the

practice.

1.3. Paper Outline

The focus of the paper is introduced which also includes the background of the
study and practical research significance of the study in using the LIM approach.
The remainder of the paper is structured as follows: Section 2 presents the lite-
rature review of strategic management and conceptualizations drawn from ten
multiple schools of thought influencing strategic management education. Sec-
tion 3 presents the methodological approach used with details of the theoretical
and practical foundations of the learning intervention model and how it was ap-
plied in the case study of the business educational contexts including identified
learning outcomes. Section 4 discusses the LIM framework with implications for
identified processes and methods that shaped the study while Section 5 provides
the critical reflection analysis which includes a discussion of the LIM application
based on the case story of the business school contexts. Section 6 presents the
conclusion of the paper including a summary of the practical significance of the
applied model, while Section 7 outlines future research implications, and also

cites some limitations of the study.

2. Literature Review

The use of case studies as a way of teaching strategic management has been used
by academic practitioners and researchers. These case inquiries make it possible
for professionals and students to gain a better understanding of the strategic
management field. This review provides a background of strategic management
education and learning from varieties of approaches. Although strategic man-
agement concepts and concerns are built around assessing business strategy, it
also needs to be understood from the assumptions of multiple schools of thought
(Mintzberg et al., 2009) that influence its practice. Rothaermel (2013) outlines
strategic management as a field that integrates analysis, formulation, and im-
plementation toward achieving competitive advantages for companies. Drawing
from the above types of analysis the three strategic management tasks focus on
analyzing, formulating, and implementing (p. 20).

Moreover, analyzing the firm from the above framework appears to be an in-
jection of simple formulas. However, the complexities of business issues reveal
that strategic management cannot be understood from simple and quick formu-
las. For the most part, the rational and linear approaches associated with stra-
tegic management learning and practice have populated management literature

perspectives on what is viewed as an ideal version of strategic success. Maranville
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(2011) notes that most management scholars and practitioners have advanced a
rational approach to the practice of management which is influenced by the ob-
jective and procedural epistemology of the scientific method. (Manning, 2017)
views strategy practice from the scientific procedural approach guided by what
he calls eight critical strategy practices that examine: 1) growth leadership; 2) fast
learning and adaptation; 3) focus, value, and cost; 4) business model innovation;
5) resource and capability acquisition, development, and leverage; 6) stakeholder
alignment and support; 7) smart sequencing & pacing; 8) disciplined execution.
The above assumptions associate strategic management success as generic
knowledge applicable to all companies universally. What is taken for granted in
the above assumptions is the thinking that core eight management practices ap-

ply universally to all companies.

Conceptual Framework: Foundations of Strategic Management

Mintzberg et al. (2009) argue against the view of strategic management as precise
measurements and suggest the strategy is better understood from ten multiple
perspectives such as 1) The design school: strategy formation as a process of
conception; 2) The planning school: strategy formation as a formal process; 3)
The positioning school: strategy as an analytical process; 4) The entrepreneurial
school: strategy as a visionary process; 5) The cognitive school: strategy forma-
tion as a mental process; 6) The learning school: strategy formation as an emer-
gent process; 7) The power school: strategy formation as a process of negotia-
tion; 8) The cultural school: strategy formation as a collective process; 9) The
environmental school: strategy formation as a reactive process; 10) The configu-
ration school: strategy formation as a process of transformation. (p. 5). Another
approach (Hafsi & Thomas, 2005) argues that the field of strategy and strategy
research is better understood within the theory and practice synergies, rather
than from theory and practice separation. The authors conceptualize strategy
learning and research as a theory of action integrating management processes
and decision-making outcomes of engaging the environment, maintaining
competitive advantage, preserving guiding track, and prioritizing organizational
community values and leadership values and vision (p. 516). Another founda-
tional perspective is that strategies for studying organizations must apply what
Thompson (2005) termed domains of organized action which includes analysis
of environments, task environments, acquisition of power, and management of
interdependence to improve competitive and cooperative strategies (p. 25).
Firstly, in examining the above multiple perspectives of studying strategic
management, it can be seen that literature draws from these driving perspectives
and paradigms. Secondly, managers also draw from this strategic approach and
attempt to implement their strategy formation using one or more of the above
perspectives. Thirdly strategic management educators are also influenced by the
above schools of thought in terms of how they design and teach strategic man-

agement courses in business schools. Overall, it can be seen that the evolution
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and essence of strategic management definitions, processes, and practices are to
be understood from the foundational perspectives as outlined above. Therefore,
a term I use here is that strategic management education is a tunic of many col-
ors because it comprises multiple paradigms and schools of thought. How strat-
egy development in organizations and businesses is designed and implemented
is understood when interpreted from one or integrated influences of the above
schools of thought. For example (McKeown, 2020), drawing from the configura-
tion school suggests strategy impact is best implemented from continual, crea-
tive, and adaptive processes of action.

Another example of using a managing strategic change (Johnson, 1992) sug-
gests strategy developments from an incremental perspective where managers or
executives use their schemas based on past decisions made as a basis for engag-
ing future strategies (p. 28). Johnson also proposes a cultural perspective as a
means to develop a strategy examined in cultural, political, and cognitive terms.
As noted by Johnson, the cultural perspective challenges the complexities and
limitations of managers’ knowledge creation associated with logical systems
analysis and planning. Moreover, the cultural perspective broadens and exposes
managers’ core beliefs and assumptions informed by the paradigm of the organ-
izations they represent (p. 30). A paradigm is defined as a core set of beliefs and
assumptions which fashion an organization’s view of itself and its environment.
Central to the cultural perspective strategy development integrates analysis of
opportunities and threats, strengths and weaknesses, informed by paradigm as-
sumptions, strategy implementation, and performance outputs (p. 30). Johnson
also notes that the cultural audits of managers are their ability to analyze and in-
terpret the cultural web of an organization which integrates symbolisms, stories
and myths, rituals and routines, control systems, organizational structures, and
power structures (p. 31). Johnson has argued that a strategic management ap-
proach from a cultural perspective is capable to expose the cultural, social, and
political processes in comparison to the logical increment perspective. While a
cultural perspective (Johnson, 1992) uses a paradigm awareness to analyze and
interpret the cultural web of an organization, it differs from Manning’s strategy
practices which draw from the design and planning schools of thought.

On the contrary, strategy management research (Mintzberg & Waters, 1985)
explores complexities and a variety of strategy formation processes as outcomes
of either deliberate or emergent strategy actions. While the deliberate focus is on
direction and control actions, emergent strategy patterns focus on strategic
learning and venturing. Description types of strategies deliberate or emergent are
outlined as planned, entrepreneurial, ideological, umbrella, process, unconnected,
consensus, and imposed. It is important to note here that strategic management
scholars and researchers continue to debate these perspectives of strategy either
as shaped by deliberate or emergent knowledge creation approaches. Moreover,
it can be argued that proponents of deliberate approaches draw their assump-

tions from the planning schools of strategic planning and strategic visioning. On
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the contrary emergent, approaches draw from the learning school and environ-
mental school. Another strategic management research (Sun, 2011) used a case
study to improve the efficiency of the Singapore Hotel Industry to address its
past and new challenges. Taking the position school, the strategy as an analytical
process was performed using a SWOT analysis by identifying the external and
internal business environment which resulted in identifying the hotel’s core
competencies, corporate strategies, and future innovation and sustainability plans.
Moreover, this case study also shares a similarity of strategy development using a
cultural perspective (Johnson, 1992) which also employed SWOT to analyze the
threats and opportunities impacting environmental forces, and strengths and
weaknesses to assess the organizational capabilities. However, the strategic man-
agement of the Hotel case also shows the application of 1) the configuration
school to improve and transform the corporate culture of the Hotel; 2) the learn-
ing school to design emerging and future innovations and growth of the hotel
(Sun, 2011: pp. 271-272). The above case example demonstrates that strategic
management educators, change agents and consultants need to reflect their
knowledge creation foundations influencing their ideas used to design appropri-
ate strategic management interventions. These outlined schools of thought
(Mintzberg et al., 2009) reveal diverse background approaches towards which
strategic management intervention approaches are viewed as deliberate or planned
approaches depicting strategic knowledge creation as tangible positions, in con-
trast to emergent approaches which view strategy as broad perspectives.

Given the above diverse approaches, it can be concluded that strategic change
consultants, change managers, management educators, and researchers draw
their knowledge building from one or more combinations of the above back-
grounds to build their practice. These include both the traditional and newer
models of strategic management schools of thought. In the next section, I shall
discuss the LIM approach, and its methodological and intervention methods that

I contributed in coaching learners in a strategic management program.

3. Methodology

The learning intervention model used in this study was designed as a method to
improve educational learning using coaching and facilitation as a case study in
strategic management education in a Switzerland business school context. In
reflection on my professional journey, I asked the following question: How could
I design a learning intervention that promotes discovery and innovation in a
strategic management course? The learning intervention model (LIM) was used
to interpret the contextual data and the learning methods applied. Drawing from
the qualitative case study method (Creswell, 2013) I used literature as outlined
above to highlight the learning behavior science theory and method (Argyris,
1971) applied to analyze actions in organizational change interventions and know-
ledge outcomes of the LIM approach. According to Cummings and Worley (2009),

organizational development intervention applies to implementing changes in
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strategy, structures, and processes of organizational systems. It is important to
emphasize that the methodological design adopted in this study is not presented
as a magic formula. My interest in this type of intervention emerged during my
two years of teaching strategic management students when I realized the limita-
tions of teaching students only theories of strategic management. It was also
important to teach them strategic management analysis and diagnostic interven-

tion tactics as practiced by strategic managers and consultants in real work life.

3.1. Instructional Design: Learning Intervention Model

The purpose of this learning intervention project was to find an approach to
teaching strategic management modules that enabled learners to act as problem
solvers in the process of their studies. This enabled them to learn how to apply
the theory and strategic intervention in practice. The study is significant because
it provides actionable knowledge produced in professional contexts by practi-
tioners (Argyris, 1993). Consequently, this study may help professional academ-
ics and educators to design learning communities and methods that prepare
students to gain some insights into the use of strategic management tools and
techniques. In so doing the study also builds on existing models and research as
analysis and diagnostic intervention approaches that could be used in coaching
strategic management learners in business schools. Stacey (2011) notes that think-
ing about strategy and organizational change includes tasks of examining pat-
terns of interaction and interconnection of responsive processes of communi-
cating between human bodies. He argues that strategic change managers or man-
agement consultants try to enact changes from objective observers or participa-
tive inquiries (p. 31). Considerations of using the LIM methodological approach
prioritized the participative inquiry in which I sought to advance strategic man-
agement knowledge created from highlighted sensibilities of 1) the analytical
process of the position school; 2) the collective process of the cultural school; 3)
reactive process of the environmental school; 4) emerging process of the learn-
ing school. The relevance of the above four processes and implications for de-
veloping a LIM in educational practice are further outlined in the discussion sec-

tions of the study.

3.2. Theoretical Underpinnings of LIM

LIM draws from various theories. Firstly, it draws from a coaching method. The
coaching theory was used for this study because it provides professionals to act
as coaches, offering advice and guidance (London & Diamante, 2018) to improve
the strategic management skills of learners. A theory of strategy development
using a cultural perspective also shades understanding of managing strategic
change, integrating strategy, culture, and actions (Johnson, 1992). Another pers-
pective of the strategic management change approach (Whittington, 2006; Balo-
gun & Hailey, 2004) explores the relationship between praxis, practices, and

practitioners as an integrative framework to illuminate what managers do.
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Therefore, the aim of the practice perspective is its contribution to the know-
ledge-building of strategy practitioners in different contexts (p. 627). Secondly,
the LIM draws from organizational consultation in school systems (Jerrell &
Jerrell, 1981) where the emphasis is placed on creating learning and organiza-
tional changes that improve program enhancement using classroom-planned
and implemented activities. Thirdly it draws from pedagogical theories of learn-
ing where the emphasis is placed on educators creating strategies for conducting
classroom research aimed at improving student learning and development
(Brookfield, 1986; Brophy, 2004). Finally, it draws from the work of Maranville
(2011) who argued that the strategic thinking process emerges from integrating
the science and art paradigms processes created through analysis and synthesis

of management education.

3.3. LIM Practice in a Strategic Management Educational Context

While educational contexts will differ, the learning methods can also be adapted
to meet various business training specializations. Since the Switzerland Business
School specialized in hospitality education, the LIM was designed and tailored
toward providing a strategic approach to analyzing and evaluating strategic man-
agement planning to improve hospitality organizational effectiveness. This ap-
proach draws similarities with the coalignment model underpinning strategic
management in the hospitality industry including understanding the relation-
ship between environmental events, strategy choice, firm strategy, and firm per-
formance in the hospitality industry (Olsen et al.,, 2008). Taking the strategy as
practice, the argument presented in the above model requires managers to diagnose
and evaluate improvements contained within the coalignment model. Whittington
(2006) also suggested that a practice perspective is an integrated approach that
enables managers to analyze and evaluate units in both the intra-organizational and
extra-organizational domains also referred to as strategy practice research hig-
hlighting the importance of evaluating praxis in terms of understanding prevailing
practices (p.621). It is also important to note that the evaluation of effective praxis

is developed from identified strategic management outcomes.

3.4. Strategic Management: Characteristics of Learning
Intervention Outcomes

The learning intervention outcomes were outlined as enabling learners to learn
to think strategically (Sloan, 2006). Sloan noted that strategic thinking requires
different types of learning methods in strategies such as situation learning,
trans-situation learning, learning to learn, and transcendent learning (p. 83).
The learning intervention model to strategic analysis reflects the above types of
learning as activity learning, indeed what is commonly referred to as learning by
doing. It is a practice-based approach in that it provides students of strategic
management a taste of real life of what managers and consultants do as problem

solvers. Most college-level students have limited managerial background know-
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ledge in hospitality companies and real-life strategic decision experiences. How-
ever, most students would have participated in internship situations so the LIM
approach made sense to them based on their previous internship experiences.
The LIM approach enabled learners to experience strategic management as
doing or practice by 1) providing opportunities to understand the challenges and
opportunities of hospitality industries and suggested strategies for problem im-
provement; 2) developing assessment and diagnostic skills in analyzing internal
and external hospitality industry companies; 3) assumed the role of managers or
consultants rather than just learning about strategic management theories; 4)
experienced working in teams with other learners and gained insights into the
world of managers and consultants; 5) enabled critical reflection in bridging the
theory and practice of strategic management in real life situations.

It is important to emphasize that the LIM projects were participated by only
BA program students of the strategic management classes who were fourth-
semester finalists. From the start of the strategic management classes, the learn-
ers were introduced to strategic management theories and the LIM method. In
this respect coaching the students as interventionist learners in strategic man-
agement, and practice provided timely preparation before the trainees launched
into their professional careers within the hospitality industry. Harrison & Enz
(2005) outline understanding the hospitality industry as the need to assess the
external and internal environments that impact hospitality business contexts.
Using the LIM practice two learning praxis methods were developed by the au-
thor which were used to assess and guide the learners towards the praxis and

practice sensibilities of strategic management practice as outlined below.

3.4.1. LIM 1 Assignment Presentations

This assignment was designed as a presentation where learners worked together
in small group formats which focused on presentations of their learning projects.
The purpose of the presentation required learners to diagnose and evaluate the
external environment and internal impacts of a hospitality industry organiza-
tion’s business and management issues and identify the strategic choices suited
to the business or organization context. The task was not just about describing
strategic management theories, but the integration of theory and practice to
demonstrate confidence use of strategic techniques. The task is justified through
strategic management literature and the interventions proposed. The learners
were encouraged to demonstrate critical and creative use of strategic theories to
demonstrate how organizations within the hospitality and events industry were
improved. The proposed structure of presentation guidelines recommended the
need to outline: 1) the background of the chosen organization with clarity on
challenges, and problems in need of improvement; 2) evaluation of the external
and internal environment of the organization and choice of strategies adopted;
3) analysis of the problem, models outlined for improving goals; 4) proposed

strategies illustrating types of change processes applied to demonstrate confident
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use of strategic techniques; 5) critical and creative use of strategy theory and
practice outcomes leading towards clarity how diagnosis and management change

was facilitated.

3.4.2. LIM 2 Assignment Report

The LIM 2 assignment was designed as an individual report where learners were
required to write a case report on the proposed intervention and illustrate the
organization’s implementation of its chosen strategy. The report required analy-
sis and evaluation of the strategy suitability given the competitive environment
of the hospitality industry challenges. The report also needed to address the con-
sequential implications of change that occur as the strategy is implemented and
suggest how organizations manage these changes. The report sought to assess
management learning as a reflection in action (Schén, 1983). It also sought to
expand learners’ abilities to review how they employed strategic management
theories, while also reflecting on their roles employed either as external consul-
tants, internal change agents’ roles, or managers.

Opverall, it is important to underscore that the effectiveness of the LIM method
included multiple activities such as workshops, role-playing, working in small
groups, case studies, class discussions, formative and summative evaluation, and
critical reflection of individual and group presentation reports. Tutorial sessions
were contextualized towards learners’ focused areas of interest. This diversity re-
flected multiple areas of learners’ career development in hospitality-related areas
of interest. These were student-led to allow collaborative learning and indepen-
dent thought on topics covered in strategic management as a practice. La-
torre-Medina and Blanco-Encomienda (2013: p. 272) emphasized, to support
strategic systems intervention practice requires coaching learners with skills in

design processes, development, and monitoring actions taken.

4. Discussion of LIM Framework in Strategic Management
Class

The case study was guided by the following research focus: ‘Designing learning
intervention experiences that promote discovery and innovation in a strategic
management course. This section addresses this focus in particular with empha-
sis on how learning, discovery, and innovations emerge in facilitating the pro-
fessional development of learners in strategic management education. The ori-
gins of the research study and methods used were presented in the background
of studying and an attempt to understand ten schools of thought shaping stra-
tegic management education and practice (Mintzberg et al., 2009). In this dis-
cussion section, the findings and analysis highlight the knowledge creation im-
pacts referred to as themes analysis of LIM, which includes analytical process,
collective process, reactive process, and emerging process identified from the
multiple tunic colors of strategic management schools of thought. The processes

were identified as relevant in clarifying complexities and insightful learning to
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students and facilitative coaches as collaborative efforts that integrated LIM
knowledge creation drawing from propositional knowledge, process knowledge,
personal knowledge, and value-based knowledge (Fox et al., 2007). The LIM
process empowers educators to design strategic management modules that en-
courage discovery and innovation in improving student and adult learning.

Most recent conceptualizations of strategic management learning have shifted
from the emphasis on strategy as long-term planning of goals towards the em-
phasis on strategy practice as praxis, practices, and practitioners (Whittington,
2006; Maranville, 2011). As also argued by Eraut (1985) professional educators
have primary responsibilities towards developing learning environments that
identify: 1) types of professional knowledge and impact of contexts of use; 2) re-
lated problems of knowledge creation and facilitation of knowledge creation (p.
118). Therefore, the discussion of the LIM framework is also discussed from the
above motivations. Using the above guidelines my role was to guide and support
the learners’ developmental processes, and to facilitate understanding of the
importance of intervention activity in organizational cliental contexts and sys-
tems of the hospitality domains of knowledge creation. The coaching advice
rendered was not meant to give them absolute perspectives on strategic man-
agement interventions. The intervention activities and methods recommended
sought to promote collaborative problem-solving created within the small group
settings using educational and training activities and approaches towards facili-
tating strategic analysis and change as outlined in the methodology section.
Consistent with case study design (Creswell, 2013) the description of the case
highlights some identified themes or issues as challenges and prospects of pro-

fessional knowledge that emerged from studying the case.

4.1. Analytical Process

Firstly, the LIM approach integrating the analytical process creates opportunities
for learners to develop skills consistent with strategic management change
agents or managers’ ability to diagnose the external and internal assessment of
business issues. Consequently, and as already stated the LIM enabled learners to
build process knowledge by developing skills to analyze environmental forces
and organizational capabilities. The role of process knowledge or process strate-
gy is vital in understanding business systems and assessing and evaluating prac-
tices to improve alternative structures or revive old structures. Despite the pros-
pects of the analytical process, the challenge encountered by learners was their
inability to analyze the political processes which are also essential for under-
standing strategic management practices and only understood from the real

world of managers.

4.2. Collective Process

Secondly, the LIM approach enabled learners to study and analyze organization-

al cultures which are also defined as collective cognition or cultural web in terms
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of understanding shared beliefs, stories, symbolisms, rituals, and routines im-
pacting organizational structures (Johnson, 1992) in the hospitality industry. By
studying and analyzing collective interrelated systems of the cultural web processes,
the learners were able to diagnose power structures, organizational structures,
and communication structures of the hospitality industry. The role of proposi-
tional knowledge enabled learners to critically examine the theory and practice
of studying collective processes that impacted organizational culture systems of
the hospitality industry trends and dynamics. Moreover, due to the limited time,
the learners had spent in professional hospitality environments, it was a chal-
lenge for learners to interpret the collective cultural web power systems in terms
of how managers intervened or created knowledge within these systems. The
role of management information systems in the hospitality industry (Olsen et al.,
2008) demonstrates the strengths of managing operating systems, planning, and
control, environmental scanning, evaluation of strategy, and human perfor-
mance. However, managers as analysts and interpreters of cultural web systems
were less examined. This was due to the limitations of learners as cultural and
political analysts. As noted by (Johnson, 1992: p. 30), the role of culture audits
by managers is undertaken by managers to allow them to discover the nature of

their organization in cultural terms.

4.3. Reactive Process

Thirdly, the LIM approach enabled learners to study and examine strategic
management learning as a rich description of environmental domain types. In
this regard the learners’ presentations and reports depicted an understanding
that strategies originate in the environmental analysis, especially using the SWOT
analysis which the learners found easier to apply and refer to. Moreover, the learn-
ers experienced challenges in going deeper into scanning the business environ-
ment. As noted by (Olsen et al.,, 2008), the goal of any environment scanning
process is to identify the key forces driving change within the contextual environ-
ment of the organization (p. 91). While the learners’ presentations and reports
demonstrated multiple examples of contextual environment events in the hospital-
ity industry, the learners were not competent to design competitive methods that
demonstrated the implementation of strategic short-term and long-term impacts
of adopted strategies. Moreover, for the LIM projects, it was important for learners
to select appropriate strategies that they thought suited their presentation or re-
port projects, but also justify why selected strategies suited their projects. Mintzberg
and Waters (1985) outlined different types of strategies such as planned, entre-
preneurial, ideological, umbrella, process, unconnected, consensus, and im-
posed, and implications for strategic management at business and organizational
levels (p. 270). Since the learners were taught varieties of strategic theories and
models, they were able to make recommendations of the various selected strate-
gies and justify how and why they applied them to their projects. Therefore, in
these levels, the LIM case demonstrated that the reflection value-based know-
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ledge of learners emerged from judgments about the strategies selected. The
learners’ value-based knowledge was seen as their intentions in selected strate-

gies and justification in the confident use of strategic techniques.

4.4. Emerging Learning Process

Fourthly, the LIM approach contributed to various dialogues, discussions, and
complexities that emerged during the strategic management learning sessions. A
variety of learning scenarios were employed during the learning sessions. Taking
the role of a coach and tutor, I designed the outlined activities as indicated below
which illustrated emerging processes of learning. Learners were asked to imagine
taking the roles such as external or internal consultants or managers as problem
solvers, working in small groups, and sharing action learning interventions with
the whole class during their tutorial sessions inclusive of formative and summa-
tive sessions. These types of activity-based learning combined with action-driven
methods focused on developing the educational learning process as an expe-
rience of practice, which allows learners to work in groups and act as problem
solvers in selected analyses of the contexts of their intervention projects. Moreo-
ver, action-driven methods take different forms. However, I shall only discuss
the three action-driven methods that contributed insights into this praxis case
and their implications for the learners’ development. The case study captured
the implementation of three methods such as action learning (AL); prob-

lem-based learning (PBL); and action research (AR).

4.4.1. Action Learning (AL)

AL has become a commonly used method of teaching concepts of learning to
students of business and management. While the AL methods differ the basic
principle of learning skills focuses on the actions of learning sets to engage 1) ac-
tion on the problem in the company; 2) learning from the experience of action;
3) reflection as a group and individually; 4) reframing revised ideas from plans
implemented (Pedler, 2008). Using the LIM framework, the action learning in-
terventionist the learners worked in small groups to identify and diagnose prob-
lem issues in the hospitality business areas of domains using the above learning
cycles. Working from the AL model, the learners also analyzed internal and ex-
ternal factors affecting the hospitality industry, taking roles as team consultants
or acting managers in business contexts. The proposed new solutions from
learners reflected actions taken which is consistent with the assumption under-
pinning AL and experiential learning where learning emerges from some types

of actions taken.

4.4.2. Problem-Based Learning (PBL)

A similar method to AL is problem-based learning which is based on the as-
sumption that effective learning occurs when learners are involved with problem
issues to be solved. They act as problem solvers instead of relying on teachers for

answers or easily made solutions. An example of PBL was advocated by Schon
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(1983) who proposed that managers learn through conversations about the situ-
ation. Schon termed this process as reflection-in-action within organizational
learning systems and suggested the role of the manager as an interpreter of
business contexts to understand the behavior of the market, organizational prob-
lems, and the learning system of product development (p. 243). Using a prob-
lem-based learning method enabled the learners to diagnose and interpret internal

and external factors relevant to the analysis of hospitality business issues.

4.4.3. Action Research (AR)

Another action-driven methodology known as action research integrates processes
of diagnosis, feedback, discussion, and actions taken in improving organization-
al and business problems (Burke, 2002). Using the LIM framework, the action
research learners engaged in 1) identifying problems in the hospitality industry;
2) analyzing the internal and external environments; 3) proposing and recom-
mending changes to be implemented. For example, using action research inter-
vention the learners were able to diagnose change interventions in various busi-
ness levels of their hospitality projects. As argued by (Olsen et al., 2008) strategic
management in the hospitality industry requires learners to understand the
challenges facing hospitality managers. Critical to the above is the view of the
manager as adding value between the firm and the business environment (p. 19).
Another tool used to develop learners’ diagnostic analysis and business evalua-
tion of the hospitality trends was drawn from perspectives of strategic manage-
ment using Porter’s five forces (Porter, 2004) to analyze industry competitors,
potential entrants, buyers, and suppliers (p. 4).

As illustrated from the above interactions’ multiple varieties of processes and
methods were employed in the emergent processes of the LIM interventions
which impacted learners in two primary ways. First, it enabled learners to learn
to think strategically by practicing reflection in three kinds of critical reflection:
1) content reflection which clarified what they did within their learning activities
2) process reflection which examined how they engaged their reports and collec-
tive group work and types of the strategic solution suggested; 3) premise reflec-
tion which justified why certain strategies were adopted in their conceptualized
individual and collective interventionist projects (Sloan, 2006: p. 154). Secondly,
learners created new knowledge through activity theory and interactivity with
others, consistent with Engestrom’s (2001) case for expansive learning at work
when professionals engage with problem-solving in workplace settings. Thirdly,
learners gained the skills of working in collaborative teams and designing solu-
tions to problems which enabled them to diagnose business challenges and op-
portunities in hospitality education. One approach by Olsen et al. (2008) sug-
gested the need to understand the environmental scanning in the hospitality
business as the ability to apply strategic management processes for identifying
forces driving change and selection of competitive methods (p. 91).

Despite the above successes, there were also challenges associated with apply-
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ing the outlined action-driven methods of the LIM intervention. First of all, it
requires the need to move from teacher or lecturer roles into coaching. Taking
the coaching role, I supported the group members in managing their actions and
learning processes. Moreover, the coach role demands a lot and it requires tutor
availability to transfer knowledge to learner’s face to face rather than using lec-
turer modes of delivery. However, some learners influenced by their cultur-
al-educational background perspectives, detest group work projects and prefer
the lecturer’s style of delivery. Secondly, a learner’s ability to succeed in small
group learning requires the full participation of all participants. Some learners
participate less in small group learning sessions. Moreover, given the coach and
learner’s reflective awareness of the above problems the action-driven methods
such as AL; AR, and PBL integrated within the LIM framework enriched the

learners and learning environment in a strategic management class context.

5. Critical Reflection Analysis: Benefits of Using the LIM
Approach

Educational practitioners need to be critical reflectors of the theories and me-
thods they apply in practice. As illustrated from the above examples the success
of the case story reflects the emerging process of learning strategic management
and demonstrates varieties of interactive tools employed in coaching learners
such as group discussions, case analysis, theory and practice reflections by
learners, use of role plays either as consultants or managers in problem-solving.

The benefits are further outlined below.

5.1. Learners Interactivity

Reflecting on the above dynamics several observations were drawn. The strategy of
using the LIM approach was to understand how learners interact with one another
and also with the tutor using the outlined learning methods. Drawing from
Thompson and Strickland (2003), the aim was to support learners’ skills in think-
ing strategically about a company and its business position. Thompson and
Strickland (2003) suggest the importance of strategic management educators as
knowledge creators that enable learners to develop managerial judgment skills that
create results-oriented action plans. This correlates with the understanding of
strategy as practice in work environments. Drawing from the LIM approach,
learners benefited a lot from using the above varieties of learning activities and
tools. However, there are limitations in the qualitative study using the LIM ap-
proach in all school contexts. The recommendations based on the model will re-
quire validation in other settings. Future research possibilities are encouraged that
reflect different contexts of learners and demonstrate diverse intervention methods

applied.

5.2. LIM Management Learning

Using my knowledge and previous experiences in coaching groups and teams I
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supported learners with ways they could foster collaborative synergies by using
learners’ diverse personalities and cultural differences as strengths rather than as
weaknesses. While the LIM enriches learning communities, it must be empha-
sized also that it takes much effort to cultivate such a learning environment. It
requires tutor availability both at individual and collective levels of supporting
learners. This can be very demanding especially when tutoring responsibilities
require managing larger classrooms and culturally diverse groups of learners.
The challenges of managing larger classrooms became easier when learners
worked in small groups, while also learning to manage their culturally diverse
skills. This requires greater levels of attentiveness in designing learning interven-
tion praxis that is culturally sensitive to different learning styles of learners.
These contextual findings illustrated that the development of learners and im-
plementation of organizational changes in the context of strategic management
education required multiple sensibilities. Eraut (1985) suggests that enhancing
the knowledge creation of individuals and professional communities in higher
education requires clarification of types of professional knowledge, application
of that knowledge, and context use of the kind of learning that emerges (p. 118).

Therefore, the outcomes of this study confirm similar findings based on pre-
vious research. Firstly, the study concurs with research on engaging and manag-
ing educational change using continuous improvement methods as expressions
of four commitments: 1) grounding improvements efforts in local problems or
needs; 2) empowering practitioners to take an active role in research and im-
provement; 3) engaging in iteration, which involves a cyclical process of action,
assessment, reflection, and adjustment; 4) striving to promote change across
schools, not just individual classrooms (Yurkofsky et al., 2020: p. 404). Secondly,
the study also confirms the concept of strategizing research (Balogun et al., 2003)
argued as the value that practitioner research draws from learning that emerges
from collaborated knowledge created from interactive discussion groups, self-report
methods, and practitioner research. Thirdly the study findings share similarities
with case-based research in strategic management instruction (Maranville, 2011)
where student teams are presented with teaching cases for analysis of business or
corporate levels strategies. Moreover, Maranville argues that strategic manage-
ment study approaches are dominated by the scientific paradigm that orients
more toward the analysis approach. To integrate the synthesis approach, he
proposes student teams use case-based analysis combined with using oil paint to
employ creativity as a process to understand the vision of the company. Maran-
ville argues that both analysis and synthesis are critically important tools in stra-
tegic thinking. While the artwork experience of learning is admired and illu-
strated another facet of strategic thinking as emergent, it can also be argued that
real-life business situations require acting and thinking fast, rather than posing
to paint.

On the contrary, the main emphasis of the LIM approach sought to orient the

learners primarily with analysis techniques and the artistry knowledge that
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emerged while the learners were involved in the process of diagnosing their
business and organizational interventions. Another point of difference was that
in the LIM student learners selected real-life companies to diagnose, in contrast
to the above model where student teams were assigned business cases for study.
Whilst I value the importance of synthesis development in strategic management
learning, in my case model the learners demonstrated its illumination in the
evidence of how they applied critical and creative use of strategic theories in
choices of implemented strategies in their projects. Finally, reflecting on the
above prospects, research in strategic educational management suggests devel-
oping three key ingredients: systemic strategic thinking, innovative learning
processes, and pedagogical leadership (Latorre-Medina & Blanco-Encomienda,
2013).

5.3. Professional Practice Reflections

Inspired by the above motivations I sought to advance these types of practices in
coaching learners. Overall, this type of practitioner research method enabled me
as a coach and facilitator to reflect on the impact of acting and knowing in do-
mains of professional knowledge in practice (Fox et al., 2007; Schon, 1983). The
goal of the LIM approach was a project designed in response to meet the de-
mands of my professional practice which included the challenges and opportun-
ities to act as a learning intervention coach designed to advance intervention
learning skills in strategic management education. The experience of creating
LIM processes enabled the learners to acquire the knowledge base in the busi-
ness and strategy analysis of the internal and external environments of the hos-
pitality industry. Therefore, this paper is of benefit to educators and professional
consultants by emphasizing a new approach to contribute insights into the fu-
ture coaching strategies in teaching strategic management learning and practice

to business schools.

6. Conclusions

From these findings, this study confirms that strategic management learning and
practice draw several theoretical multi-perspectives. Therefore, it is important to
further explore how educators and coaches collaborate with educational institu-
tions and learners to enhance learning environments. This paper contributes
towards strategic management education in higher education conceptualized
from a learning intervention model (LIM) and implications for improving stra-

tegic management learning and practice are highlighted.

6.1. Practical Significance

From this paper, some practical significance is outlined on the value of the
learning intervention model in designing strategic educational practice of the
case study model. This paper has demonstrated the potential to design a strategic

management learning and development of learners demonstrating its practical
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utility as an outcome of the efforts to sustain the intervention learning model.
The practical significant implications are further discussed in the following sec-

tions below.

6.1.1. Integration of Theory and Practice

This type of intervention learning suggests that learners learned to think strateg-
ically by integrating theory and practice in problem-solving. This was illumi-
nated through discovery and innovation that highlighted learning processes that
enhanced the use of critical reflection using content, process, and premise skills
as learning interventionists. These are matters that strategic management edu-

cators would need to elucidate.

6.1.2. Instructors or Educators as Coaches

The role of the tutor in creating such learning environments requires moving
away from being a lecturer to that of a coach and facilitator of designing learning
experiences in collaboration with learners. It also requires continuous improve-
ments of learning methods, designing methods that involve learners as active
participants in learning rather than passive learners. Despite the challenges learn-
ers encountered in coordinating group presentations due to some learners lack-
ing the motivation to participate, the LIM provided learners with active expe-
riences and appreciation of problem-based learning, practice-based learning, and
problem-solving skills in strategic management as a practice. Learners adopted
fictional roles such as external or internal consultants, and managers. Addition-
ally, these opportunities provided learners with intervention abilities, diverse
presentations, and reports that resulted in multiple insights into analyzing real

problem issues in strategic management domains of the hospitality industry.

6.1.3. Creating Learning Useful to Praxis and Practice

Strategic management learning and practice represent a tunic of many colors,
and consultants, management educators, and researchers can design interven-
tion learning models that are useful to praxis and practice. Moreover, in design-
ing such learning environments educators, management consultants, and re-
searchers need to expand and critique the various schools of thought guiding
their pedagogic approaches while being reflexive of challenges and potentials.
The case illustrates the potential of LIM which enabled learners to gain personal
and collective intervention learning competencies that draw from the outlined
action-driven approaches. No single coaching methodology can serve every
purpose. Therefore, this study suggests that the ideas outlined in the case exam-
ple provide multiple perspectives by examining issues of learning challenges and
prospects likely to be experienced by strategic management educators in varie-

ties of school business contexts.

6.1.4. Strategic Learning as Knowledge for Action
From my perspective, strategic management learning cannot be fully understood
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only from its theoretical propositions. Creative application of learning interven-
tions drawn from varieties of schools of thought on the strategy needed to guide
instructional curriculum designs. The four learning intervention processes dis-
cussed in the article provided classroom and professional knowledge that emerged
while using the LIM approach in coaching learners. Drawing from Finlay (2008)
reflective practice emerges from cultivating four areas of concern such as ethical,
professional, pedagogic, and conceptual (p.11). Using learning interventions theory
and processes to create strategic management courses that link the above con-
cerns offers educators vast learning and research possibilities for improving educa-
tional practices. The intervention activities illustrated in the case study may be
described as expanding and deepening understanding of strategic management

learning as actionable ways of knowing.

6.1.5. Strategic Management as Problem-Solving

The LIM approach described in this study was to prepare learners as better
problem solvers using strategic management theories and learning intervention
methods. The purpose of the case study was to understand processes and dynamics
that enabled the tutor and learners to design strategic management learning en-
vironments using the LIM methodology. As already stated, the LIM assignment
presentations enabled learners to analyze better the problem-related issues iden-
tified within the external and internal organizational analysis of their projects.
Moreover, strategic management educational coaches and practitioners may pro-
mote different problem-learning skills from alternative angles such as case study
analysis or organizational assessment using surveys. The central argument of this
paper is that the existing research needs to provide learners with learning inter-
vention skills for understanding strategic managing learning as processes in-
volving the analysis and strategic management of the business industry. As out-
lined in the article, strategic management education represents multiple colors of
foundational theoretical contributions, and future research opportunities await

further exploration.

7. Future Research Implications and Limitations

Practitioner research development is widely used by practitioners to examine
their practice. Further work needs to address more educational contextual mod-
els drawn from the diversity of strategic management schools of thought. Future
research could also further examine the role of educators as political entrepreneurs
(Greiner & Schein, 1988), as culture, and change agents (Grieves, 2010), and as
strategic systemic interventionists (Latorre-Medina & Blanco-Encopmienda, 2013).
Finally, research on the specific role of strategic systemic intervention would be
of value in creating classroom innovation models that capture creative learning
environments while also enhancing problem-solving skills for learners. Further
exploration of the above innovative approaches will provide insights to strategic

management educators and researchers in understanding how learning inter-
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vention opportunities are created and negotiated in higher education.

Given the diverse views around practitioner researcher experiences, the evi-
dence from this research suggests that qualitative case study methodology was
useful in capturing research themes and patterns that emerged. Educational
practitioners may also use grounded methodology or narrative methodology to
be reflexive of their professional practice.

This study has some limitations like any other academic inquiry. The sug-
gested approach advocates the idea of LIM as one of the many possibilities ap-
proaches within the broader ten design schools shaping strategic management.
While the case illustrated successful outcomes, there are also challenges that
would require further inquiries. Firstly, the LIM requires significant commit-
ments from educators to invest enormous time commitments in working with
learners using the listening roles of coaches to design such interventions. This
requires the need to develop facilitation process skills while also experimenting
with learning and organizational change methods used to manage diverse educa-
tional practices. From the educational point of view, the processes can achieve
productive results when there are collaborative learning opportunities created
between educational coaches and learners. This demands significant effort and
cooperation needed for such learning interventions to succeed. The case study
analyzed demonstrated high motivation from learners who were keen to gain
problem-solving skills associated with strategic management practice. However,
this required significant time investments by both the educational coach and
learners.

The second limitation concerns the challenges of managing learners’ educa-
tional contexts where the LIM approach is implemented. As reflected in the fea-
tures of the LIM example diverse group work activities and individual coaching
are required. These methods may be challenging and difficult to implement
where learners prefer traditional learning approaches that favor lecture-centered
approaches. In the illustrated case, orienting the learners toward the value of
LIM was seen as the benefits it brought towards a better way to help learners

understand strategic management as an integration of theory and practice.

Acknowledgements

The author thanks the reviewers of this article and their valuable input was
greatly appreciated. He also thanks Professor Amr Essam Sukkar of LIGS Uni-

versity for his encouragement while writing this paper.

Conflicts of Interest
The author declares no conflicts of interest regarding the publication of this paper.

References

Argyris, C. (1971). Intervention Theory and Method: A Behavioral Science View. Addi-
son-Wesley Publishing.

DOI: 10.4236/0jbm.2023.115120

2195 Open Journal of Business and Management


https://doi.org/10.4236/ojbm.2023.115120

S. Moyo

Argyris, C. (1993). Knowledge for Actions: A Guide to Overcoming Barriers to Organiza-
tional Change. Jossey-Bass Publishers.

Balogun, J., & Hailey, V. H. (2004). Exploring Strategic Change (2nd ed.). Prentice Hall.

Balogun, J., Huff, A. S., & Johnson, P. (2003). Three Responses to the Methodological
Challenges of Studying Strategizing. Journal of Management Studies, 40, 197-224.
https://doi.org/10.1111/1467-6486.t01-1-00009

Brookfield. S. D. (1986). Understanding and Facilitating Adult Learning. Jossey-Bass Pub-
lishers.

Brophy, J. (2004). Motivating Students to Learn (3rd ed.). Lawrence Erlbaum Publishers.
https://doi.org/10.4324/9781410610218

Burke, W. W. (2002). Organizational Change: Theory and Practice. Sage.

Creswell, J. W. (2013). Qualitative Inquiry & Research Design (3rd ed.). Sage.

Cummings, T. G., & Worley, C. G. (2009). Organization Development and Change (9th
ed.). South-Western.

Engestrom, Y. (2001). Expansive Learning at Work: Toward Activity Theoretical Recon-
ceptualization. Journal of Education and Work, 14, 133-156.
https://doi.org/10.1080/13639080020028747

Eraut, M. (1985). Knowledge Creation and Knowledge Use in Professional Contexts. Stu-
dies in Higher Education, 10, 117-133. https://doi.org/10.1080/03075078512331378549

Finlay, L. (2008). Reflecting on Reflective Practice. Practice-Based Professional Learning
Paper 52, The Open University.

Fox, M., Martin, P., & Green, G. (2007). Doing Practitioner Research. Sage Publications.
https://doi.org/10.4135/9781849208994

Greiner, L. E., & Schein, V. E. (1988). Power and Organization. Addison-Wesley.
Grieves, J. (2010). Organizational Change. Oxford University Press.
Gummesson, E. (2000). Qualitative Methods in Management Research (2nd ed.). Sage.

Hafsi, T., & Thomas, H. (2005). The Field of Strategy: In Search of a Walking Stick. Eu-
ropean Management Journal, 23, 507-519. https://doi.org/10.1016/j.emj.2005.09.006

Harrison, J. S., & Enz, C. A. (2005). Hospitality Strategic Management: Concepts and
Cases. Wiley.

Jerrell, J. M., & Jerrell, S. L. (1981). Organizational Consultation in School Systems. In J.
C. Conoley (Ed.), Consultation in Schools, Theory, Research, Procedures (pp. 133-154).
Sage.

Johnson, G. (1992). Managing Strategic Change—Strategy, Culture, and Action. Long Range
Planning, 25, 28-36. https://doi.org/10.1016/0024-6301(92)90307-N

Latorre-Medina, M. J., & Blanco-Encomienda, F. J. (2013). Strategic Management Is Key
to Improving the Quality of Education. Procedia-Social and Behavioral Sciences, 81,
270-274. https://doi.org/10.1016/j.sbspro.2013.06.426

London, M., & Diamante, T. (2018). Learning Interventions for Consultants. American
Psychological Association.

Manning, T. (2017). The Critical Core. Penguin Books.

Maranville, S. (2011). The Art of Strategic Management: A Case-Based Exercise. Journal
of Management Educations, 35, 782-807. https://doi.org/10.1177/1052562910397500

McKeown, M. (2020). The Strategy Book. Pearson.
Mintzberg, H., & Waters, J. A. (1985). Of Strategies, Deliberate and Emergent. Strategic

DOI: 10.4236/0jbm.2023.115120

2196 Open Journal of Business and Management


https://doi.org/10.4236/ojbm.2023.115120
https://doi.org/10.1111/1467-6486.t01-1-00009
https://doi.org/10.4324/9781410610218
https://doi.org/10.1080/13639080020028747
https://doi.org/10.1080/03075078512331378549
https://doi.org/10.4135/9781849208994
https://doi.org/10.1016/j.emj.2005.09.006
https://doi.org/10.1016/0024-6301(92)90307-N
https://doi.org/10.1016/j.sbspro.2013.06.426
https://doi.org/10.1177/1052562910397500

S. Moyo

Management Journal, 6,257-277. https://doi.org/10.1002/smj.4250060306
Mintzberg, H., Ahlstrand, B., & Lampel, J. (2009). Strategy Safari (2nd ed.). Prentice Hall.

Olsen, M. D., West J. J., & Yick Tse, E. C. (2008). Strategic Management in the Hospitality
Industry (3rd ed.). Pearson.

Pedler, M. (2008). Action Learning for Managers. Gower.

Porter, M. E. (2004). Competitive Strategy. Free Press.

Rothaermel, F. T. (2013). Strategic Management: Concepts and Cases. McGraw-Hill.
Schon, D. A. (1983). The Reflective Practitioner. Basic Books.

Sloan, J. (2006). Learning to Think Strategically. Elsevier.
https://doi.org/10.4324/9780080458014

Stacey, R. D. (2011). Strategic Management and Organizational Dynamics (6th ed.). Pear-
son.

Sun, L. (2011). The Core Competencies and Strategic Management of Raffles—A Case
Study of Singapore Hotel Industry, International Journal of Innovation, Management,
and Technology, 2, 270-272.

Thompson, A. A., & Strickland, A, J. (2003). Strategic Management: Concepts and Cases.
McGraw-Hill.

Thompson, J. D. (2005). Organizations in Actions. Transaction Publishers.

Whittington, R. (2006). Completing the Practice Turn-In Strategy Research. Organiza-
tional Studies, 27, 613-634. https://doi.org/10.1177/0170840606064101

Yurkofsky, M., Peterson, A. J., Mehta, J. D., Horwitz-Willis, R., & Frumin, K. M. (2020).
Research on Continuous Improvement: Exploring the Complexities of Managing Edu-
cational Change. Review of Research in Education, 44, 403-433.
https://doi.org/10.3102/0091732X20907363

DOI: 10.4236/0jbm.2023.115120

2197 Open Journal of Business and Management


https://doi.org/10.4236/ojbm.2023.115120
https://doi.org/10.1002/smj.4250060306
https://doi.org/10.4324/9780080458014
https://doi.org/10.1177/0170840606064101
https://doi.org/10.3102/0091732X20907363

	Learning and Organizational Change: A Case Study of Using Learning Intervention in a Strategic Management Course
	Abstract
	Keywords
	1. Introduction
	1.1. Background of the Study
	1.2. Practical Research Significance of the Study
	1.3. Paper Outline

	2. Literature Review
	Conceptual Framework: Foundations of Strategic Management

	3. Methodology
	3.1. Instructional Design: Learning Intervention Model
	3.2. Theoretical Underpinnings of LIM
	3.3. LIM Practice in a Strategic Management Educational Context
	3.4. Strategic Management: Characteristics of Learning Intervention Outcomes
	3.4.1. LIM 1 Assignment Presentations
	3.4.2. LIM 2 Assignment Report


	4. Discussion of LIM Framework in Strategic Management Class
	4.1. Analytical Process
	4.2. Collective Process
	4.3. Reactive Process
	4.4. Emerging Learning Process
	4.4.1. Action Learning (AL)
	4.4.2. Problem-Based Learning (PBL)
	4.4.3. Action Research (AR)


	5. Critical Reflection Analysis: Benefits of Using the LIM Approach
	5.1. Learners Interactivity
	5.2. LIM Management Learning
	5.3. Professional Practice Reflections

	6. Conclusions
	6.1. Practical Significance
	6.1.1. Integration of Theory and Practice
	6.1.2. Instructors or Educators as Coaches
	6.1.3. Creating Learning Useful to Praxis and Practice
	6.1.4. Strategic Learning as Knowledge for Action
	6.1.5. Strategic Management as Problem-Solving


	7. Future Research Implications and Limitations
	Acknowledgements
	Conflicts of Interest
	References

