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Abstract 

This article analyses the attitudes of future primary school teachers, who, are 
currently students of the elementary education programme, toward intercul-
tural and bilingual education. The problem is examined from three different 
aspects, the opinion of the students concerning the applicability of intercul-
tural and bilingual education, advantages and disadvantages of intercultural 
and bilingual education and, lastly the knowledge of intercultural and bilin-
gual education in bilingual primary schools. Interculturalism is a current 
topic in society today and can be presented as an ethnic-political project that 
aims at solving problems of co-existing in multi-ethnic societies. Intercultural 
education is therefore an opportunity and a reason to change educational ap-
proaches. A key element for providing lessons that include elements of inter-
cultural education is bilingual education as well as a highly qualified primary 
school teacher. The research shows that the future primary school teachers 
believe to have good knowledge of intercultural and bilingual education and 
believe this way of educating to be the most appropriate and useful for the 
children of minorities to learn a foreign language. The participating future 
teachers stated students’ ability to speak more languages and gaining multi- 
and intercultural experiences as the advantages of intercultural and bilingual 
education. Half of participating future teachers do not recognize any disad-
vantages of intercultural and bilingual education, while others recognize ad-
ditional teachers’ obligations and possible specific students’ learning prob-
lems as a potential disadvantage.  
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1. Introduction 

Multiculturalism is understood as the co-existence of several different cultures in 
one space, mixing of cultures in the society and, on an individual basis, as open-
ness to other and foreign cultures (Konečnik Kotnik & Javornik, 2011). In prin-
ciple, multiculturalism is an ideology protecting and promoting the variety of 
cultures (Rizman, 1998). On the other hand, talking about interculturalism is 
talking about an ethnic-political project that aims at solving problems of 
co-existing in multi-ethnic societies with promoting active meetings and conti-
nuous communication between them. Interculturalism means understanding 
and mutual exchanges resulting in cultural enrichment of both individuals and 
groups in society in general (Marazzi, 1998). Interculturalism is based on dy-
namic cultural concept that is sensitive to changes and is constantly being trans-
formed. Various intercultural activities are primarily planned for the educational 
use. The aim of intercultural education should not only be discovering the dif-
ferences and interacting with people of different origin, social class, gender, reli-
gion, sexual orientation etc., but it should evaluate and work on the similarities 
that connect people. Intercultural education should therefore be an established 
process representing the basic culture of the future that is continually renewed in 
and through everyday practice. Interculturalism can also be defined as a pers-
pective, way of confrontation and dialog between different people, which is not a 
spontaneous act, but has to be worked upon. In this way we fight against passiv-
ity, stereotypes, prejudices, indifference and hostility, whether it is hidden or 
open, thereby all cultural differences, conflicts, old and new forms of racism, 
development models and their effects become part of curriculum content. In-
terculturalism therefore does not teach new sciences and does not introduce 
measures for preventing school failure of emigrant children nor it is limited to 
the organization of special events celebrating peace, co-existence, solidarity 
(Vrečer, 2009). Intercultural education therefore enables continuous decon-
struction and reconstruction of educational approaches (Sirna Terranova, 1997; 
Zoletto, 2007). It is a radical change of education system, changing it from the 
system of reproduction of existing and repetitive organizational and cultural 
patterns to the place of cultural mediation, consequently adding new contents to 
the curriculum (Vrečer, 2009).  

A key element for providing lessons that include elements of intercultural 
education is bilingual education. The term bilingual education does not have a 
standard definition and can have different meanings in terms of organization, 
content, and objective, since every educational model is the result of social and 
political indicators (Novak Lukanovič & Zver, 2013). In Slovenia the bilingual 
education system, sometimes defined as the two-way model, was introduced to 
protect the future of minorities. Bilingual schools in the nationally mixed areas 
include students of usually two nationalities, which gives them opportunities to 
learn both languages and the historical and cultural achievements of both na-
tions, since various contents related to the history and the culture of the other 
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nation are added to the classes (Varga et al., 2005; Nećak Lük, 2013). Bilingual 
education in Slovenia reflects the respect for others and signifies equality for 
ethnic groups. It is a cultural and linguistic knowledge of either majority or mi-
nority (Hus & Jančič, 2018). New guidelines for bilingual education were devel-
oped after the reform of the Slovenian school system in the 1990’s and the in-
troduction of nine-year primary education and now in bilingual schools both 
languages are taught as subjects at all levels (Nećak Lük, 2010, 2013). 

Sixty years ago, it was thought that bilingualism led to cognitive weakening, 
however experts later dismissed the thesis and proved that bilingual speakers 
achieved better results in tasks demanding problem solving and creativity and 
were able to think in a more flexible way. Bilingualism is thought to have posi-
tive effect on child’s verbal, cognitive and personal development as well as on 
their school success (Pertot, 2011). Bilingualism is confirmed to be child’s ad-
vantage rather than disadvantage. It has positive effect on a child’s general cog-
nitive development, as it encourages divergent way of thinking, increases capac-
ity of linguistic analysis, affects children’s meta-linguistic awareness, encourages 
social-cognitive development and positive understanding of themselves and the 
language (Marjanovič Umek, Kranjc, & Fekonja, 2006). One of the possible dis-
advantages of bilingual education is children’s code-mixing. Some children nev-
er or rarely mix languages. Children who experience code-mixing first mix indi-
vidual words and can later mix grammar rules as well. Code-mixing is often 
proved to be a consequence of poor vocabulary knowledge and should therefore 
not be a sign of confusion and child’s inability to differentiate languages. The 
second disadvantage we are going to mention is semilingualism or partlingual-
ism which is the opposite of bilingualism. It refers to the speaker’s underdeve-
loped language ability in two or more codes or languages. It has a great effect on 
child’s personality due to learning and emotional difficulties. Semilingualism 
should not be viewed as a personal deficit, but as a phenomenon that is typical 
for minorities exploring and questioning their identity (Pertot, 2011). 

Bence (2011), Bernjak (2004, 2009), Kolláth (2005, 2009), Nečak Lük, (2011) 
and Novak-Lukanovič (2009) have been trying to analyse the basic parameters, 
efficiency and results of bilingual education. To achieve this, they attempt to ex-
ceed the local and regional frames, as well as put the studies into the concept of 
the European Union. Hus and Jančič (2018) present their research with the re-
sults, noting that there can be found enough literature discussing the models of 
bilingual education. At the same time, they are noting that there is a deficit of 
qualitative research and analyses conducted to provide an evaluation of the bi-
lingual model of education on different levels, since bilingual model of education 
is a complex concept deserving of future exploration. 

2. Methodology 
2.1. Purpose of the Study 

The purpose of the study was to examine the future primary school teachers and 
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their attitudes toward multicultural and bilingual education. To be more con-
crete, we focused on the attitudes and the opinions of the future primary school 
teachers toward the bilingual education for minorities in Carinthia on the basis 
of convenience sample. Beside schools with German as the language of instruc-
tion, there are so-called bilingual schools where both, German and Slovene lan-
guage, are language of instruction. This Austrian regional educational offer is 
intended for Slovenian national community in Carinthia. Slovenians in Austria 
represent indigenous national minority living in the south of Carinthia on the 
territory of 2537 km2 and in the south of Styria on the territory of 85 km². It is a 
remainder of a relatively larger Slovenian ethnic land lost by shrinking during 
the Germanization in the 19th and 20th century. The majority of Corinthian Slo-
venians live in the Klagenfurt Basin. In the beginning of the 19th century the 
Klagenfurt Basin was entirely Slovene land, with the exception of the narrow 
northern part, whereas today they are only present in the southern part of the 
Basin. Language identity is one of the most sensitive issues in Carinthia, as it is 
largely associated with the ethnicity. Language, whether it is German or Slovene, 
defines one’s nationality either intentionally or unintentionally. Slovenian lan-
guage represents the language of domestic purposes—associated with intimate 
family circle, relatives and friends—and is therefore exclusive and typically un-
welcome in public. On the other hand, German language is the language of pub-
lic use (Zavratnik Zimic et al., 1998). The trend of enrolment in bilingual schools 
in Carinthia has been increasing in the past years or has been the same.  

The opinions of future primary school teachers were examined concerning the 
applicability of bilingual education, the advantages and disadvantages of bilin-
gual education as well as the knowledge of intercultural and bilingual education 
in bilingual schools. 

2.2. The Basic Research Study 

The study was based on a descriptive and non-experimental method of empirical 
research. The researchers did not implement any form of pedagogical experi-
ment during this first phase of research, thus the most appropriate research me-
thod was descriptive statistical method of empirical research. It is typical for the 
descriptive research method of empirical pedagogical research to teach by de-
scribing facts, relationships and processes without sample explanation. The an-
swers to the research questions were collected by using an extensive approach, 
i.e. using the questionnaire. 

2.3. Sample 

The number of students, future primary school teachers, selected for the con-
venience sample, was 48. The sample is not representative since we included on-
ly one residential area of Slovene National Minority, but yet still gives us valid 
basic insight. The research sample is comprised of 33.3% male students (16) and 
66.7% female students (32). In regard to student age, the research sample con-
sisted of 72.9% of students ranging in age from 20 to 25 and 27.1% of students 
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ranging in age from 26 to 30.  

2.4. Data Collection 

Data for all variables were collected using online questionnaire. The question-
naire was prepared for the students, enrolled in the faculty programme for pri-
mary school teachers. Questionnaire for collecting data had verified metric cha-
racteristics (validity, reliability, and objectivity). Validity was ensured by re-
viewing and pre-testing the questionnaire on a sample. Reliability was controlled 
from the start of creating questions, and the researchers were careful to provide 
detailed instructions and unambiguous specific questions. Objectivity was con-
trolled with the selection of closed questions, which cannot be changed with the 
subjective assessments of information. Objectivity of the instrument was based 
on individual online interviewing without the presence of assessor. The ques-
tionnaire consisted of various types of questions: dichotomous and closed-ended. 
The data were acquired and analysed in the school year 2017-2018. The ques-
tionnaire for students prepared in an online form and sent to e-mail addresses of 
students. 48 fully completed questionnaires were received. 

2.5. Data Analysis 

The data obtained from the questionnaire were analysed using the SPSS statistics 
programme Data was processed using basic descriptive statistics, frequency dis-
tribution. 

3. Results 

Results are presented in three thematic content blocks: 1) The applicability of bi-
lingual education, 2) Advantages and disadvantages of intercultural and bilin-
gual education and 3) Knowledge of intercultural and bilingual education in bi-
lingual schools. 

3.1. The Applicability of Bilingual Education 

Table 1 shows that 54% of participating future primary education student 
teachers responded that intercultural and bilingual education is the best strategy 
to learn foreign language. 27% of participants replied that intercultural and  
 
Table 1. Number (f) and structural percentage (f%) of students’ opinions whether inter-
cultural and bilingual education is useful strategy to learn foreign language. 

Answers f f% 

Best strategy to learn foreign language 26 54 

Useful strategy to learn foreign language 13 27 

Partially useful strategy to learn foreign language 9 19 

Not useful strategy to learn foreign language 0 0 

Total 48 100 
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bilingual education is useful strategy to learn foreign language while 19% of par-
ticipants replied that intercultural and bilingual education is a partially useful 
strategy to learn foreign language. None of the participating student teachers 
responded that intercultural and bilingual education is not useful strategy to 
learn foreign language. 

Participants—future primary school teachers were further asked to express 
their opinion whether intercultural and bilingual education is the best possible 
education for Slovene/Austrian primary school student to learn foreign language 
and results are presented in Table 2.  

83.3% of participating student teachers replied that it was their opinion that 
intercultural and bilingual education is the best possible education for Slo-
vene/Austrian primary school student to learn foreign language, while 16.7% did 
not agree and replied that it is not the best possible education for Slovene/Austrian 
primary school student to learn foreign language. 

3.2. Advantages and Disadvantages of Intercultural and Bilingual  
Education 

Table 3 presents the opinions concerning the advantages of intercultural and bi-
lingual education of future primary school teachers.  

It can be concluded from Table 3 that a majority of student teachers recognise 
the ability to speak more than one native language as the greatest advantage of 
intercultural and bilingual education. In this question was possible to choose 
more than one answer. As another important advantage, 22.6% of participants 
recognized gaining multi and interculturalism experiences and 18.9% of partici-
pants also recognized diversity of learning content in their lessons. Acquisition  
 
Table 2. Number (f) and structural percentage (f%) of students’ opinions whether inter-
cultural and bilingual education is the best possible education for Slovene/Austrian pri-
mary school student to learn foreign language. 

Answers f f% 

YES 40 83.3 

NO 8 16.7 

Total 48 100.0 

 
Table 3. Number (f) and structural percentage (f%) of students’ opinions about advan-
tages of intercultural and bilingual education. 

Advantages f f % 

Ability to speak more languages 23 43.4 

Multi and intercultural experiences 12 22.6 

Acquisition of lifelong learning 5 9.4 

Diversity of learning content 10 18.9 

Acquisition of additional teachers’ professional competencies 3 5.7 

Total 53 100.0 
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of additional teachers’ professional competencies was recognised as an advan-
tage only by 5.7% of participating student teachers. The second portion of this 
question is recognising disadvantages of intercultural and bilingual education, 
with the presented in Table 4. 

In addition to the recognized advantages in Table 3, we can conclude from 
Table 4, based on the fact that 52.1% of participating students replied that there 
are no disadvantages of intercultural and bilingual education. 20.8% of partici-
pating student teachers exposed additional teachers’ obligations as a disadvan-
tage. Another recognized disadvantage by 14.6% of participants are specific stu-
dents learning problems that can occur during multicultural and bilingual edu-
cation. Some other disadvantages that were not ranked as important as others 
discussed above are: additional students input in lessons, loss of identity and ad-
ditional work in language customization.  

Considering advantages and disadvantage we asked future primary school 
teachers whether in their opinion, it is reasonable to continue with intercultural 
and bilingual education in higher classes of primary schools, meaning also after 
students are fluent in the other language. 91.7% of participating future primary 
school teachers replied that is would be advisable to continue with the intercul-
tural and bilingual education in order to maintain languages autochthonous. 
Only 4 participants (8.3%) believe that intercultural and bilingual education 
should be ended after students are fluent in another language.  

3.3. Knowledge of Intercultural and Bilingual Education in  
Bilingual Schools 

Another important question was whether future primary school teachers believe 
that they are familiar with intercultural and bilingual education and where from 
do they have information about it. 

Figure 1 demonstrates that the majority of participants believe that they pos-
sess enough knowledge and information about multicultural and bilingual edu-
cation that they can say that they are familiar with the area of study. Student 
teachers were asked what their resources were to gain information and know-
ledge about intercultural and bilingual education, to which a majority of them  
 
Table 4. Number (f) and structural percentage (f%) of students’ opinions about disad-
vantages of intercultural and bilingual education. 

Disadvantages f f% 

Additional teachers’ obligations 10 20.8 

Specific students learning problems 7 14.6 

Additional student input in lessons 4 8.3 

Loss of identity 1 2.1 

Additional work in language customization 1 2.1 

There are no disadvantages 25 52.1 

Total 48 100.0 
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Figure 1. Number (f) and structural percentage (f%) of students believes 
that they are familiar with intercultural and bilingual education. 

 
responded that they gain information through media and internet (68.6%) and 
from their teachers and professors at faculties (60.4%). Some read books, scien-
tific and professional articles (22.9%). There were also 29.2% of participants who 
gained information and knowledge from their parents, friends and colleagues 
and faculty. 

4. Discussion 

This article examined the attitudes of the future primary school teachers, at this 
time still students of the study programme elementary education, toward inter-
cultural and bilingual education. The research problem was approached from 
three different aspects—students’ opinion on the applicability of intercultural 
and bilingual education, advantages and disadvantages of intercultural and bi-
lingual education and, lastly, the knowledge of intercultural and bilingual educa-
tion in bilingual primary schools. The results of the research show that the fu-
ture primary school teachers believe to have good knowledge of intercultural and 
bilingual education, however it must be taken into consideration that this was 
their self-evaluation. For a more precise analyse one would need a qualitative 
empirical research with criteria or scales that could determine if the participating 
students really know intercultural and bilingual education which extends our 
study into further research. Intercultural education provides an opportunity and 
genuine reason to change the current generally accepted educational approaches. 
A key element for providing lessons that include elements of intercultural edu-
cation is bilingual education. The results of this research show that the future 
primary school teachers believe this way of educating is the most appropriate for 
the children of minorities to learn a foreign language. As one of the advantages 
of intercultural and bilingual education they list students’ ability to speak more 
languages. In bilingual primary schools separate and parallel methodology of 
language classroom organization can occur. Education, especially classrooms, 
are one of the most important areas where two languages can systematically 
meet. In the case of intercultural and bilingual education, this means that they 
serve as languages of instruction and, at the same time, both are students’ first 
language in the mixed classrooms (Nećak Lük, 2013; Novak-Lukanovič & Zver, 
2013).  

The second highest listed advantage of intercultural and bilingual education in 
the opinion of the participating students are multicultural and intercultural ex-
periences that are consciously or unconsciously gained by students and also 
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teachers in the process. According to Marazzi (1998), interculturalism means 
understanding and mutual exchanges resulting in cultural enrichment of both 
individual groups and society in general. Considering the current social envi-
ronment, it would be reasonable for the intercultural education to become an 
established process, representing the basic culture of the future in the field of 
education and everyday life. By making cultural differences, conflicts, old and 
new forms of racism, development models and their effects a part of curriculum 
content, we fight against passivity, stereotypes, prejudices, indifference and hos-
tility, whether it is hidden or open. From the results of question about disadvan-
tages of intercultural and bilingual education it can be summed up that half of 
participating future primary school teachers do not recognize any disadvantages, 
while others in small percentage recognize additional teachers’ obligations and 
possible specific students’ learning problems as a disadvantage od intercultural 
and bilingual education. Researchers mention semilingualism as one of possible 
disadvantages regarding specific students’ learning problems. The results of this 
question can lead one to doubt students’ ability to predict the disadvantages in-
tercultural and bilingual education can bring. It is therefore suggested that addi-
tional professional training take place in the form of training modules for stu-
dents and new teachers, who would like or have already started to teach in a bi-
lingual primary school. Those trainings, supported by professionals from facul-
ties, could help them avoid potential negative consequences of bilingual educa-
tion or at least help predict them and take appropriate measures.  

Furthermore, the results show that in participants’ opinion majority of them 
believe that they have enough knowledge and information about intercultural 
and bilingual education that they can say that they are familiar with. A highly 
qualified primary school teacher is the key element for providing bilingual edu-
cation. The researchers, dealing with the role and the meaning of a teacher in bi-
lingual education, also stated in their results that teachers play an important role 
in a successful bilingual educational process (Bokor, 2009; Kolláth, 2005, 2009; 
Nećak-Lük, 2011).  

5. Conclusion 

In conclusion, intercultural and bilingual education is an important part of the 
primary school educational system in minority areas of different countries in the 
European Union. Intercultural and bilingual education usually reflects the re-
spect for others and signifies equality for ethnic groups and was designed to im-
prove the level of education. It is important for the future primary school teach-
ers to be aware of the importance of intercultural and bilingual education in the 
areas of national minorities and to know that its main aim is to provide a quality 
educational process and to give all students equal opportunities to continue their 
education. Our research can be valued addition in planning broader research. It 
can also upgrade curriculums for primary school future teachers by including 
additional intercultural bilingual contents in their educational programme. 
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