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Abstract 
This paper discusses the phenomenon of plurilingualism that has emerged 
among Saudi youth. Although research on this topic is scarce, a few existing 
studies have revealed that various foreign languages which are not taught in 
Saudi schools or in Higher Education (HE) institutions, and are not spoken by 
Saudis, have gained high popularity among Saudi young people and children 
(Payne & Almansour, 2014; Alnofaie, 2016). This paper identifies popular for-
eign languages that are learnt by undergraduate Saudi females, explains their 
attitudes and motivation towards learning these languages and finally draws 
implications for a new policy of teaching foreign languages in Saudi’s HE sec-
tor. An attitudinal and motivational survey designed by Dörnyei & Csizér 
(2002) was adapted for data collection. The overall finding was that globalisa-
tion has had an obvious impact on Saudi youth in terms of building positive at-
titudes towards and motivation for learning foreign languages. This study adds 
to the small body of available literature on learning foreign languages that are 
not widely spoken in the country. It calls for rethinking foreign language teach-
ing in Saudi HE institutions and highlights the need for a policy that encourages 
the teaching of diverse foreign languages. This study might inform language 
educators in other Middle Eastern and Asian countries whose youth might 
have developed an interest in learning various foreign languages.  
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1. Introduction 
1.1. Globalisation and Plurilingualism 

Globalisation is an empirical phenomenon that refers to the interconnectedness 
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of world politics, economy and culture. It was first referred to by Dewey (1993: 
p. 110) who explains the interrelatedness of the world on both commercial and 
economic levels. One cannot deny the influence of globalisation on the world as 
a result of financial markets, communicative technologies and geopolitical 
moves (Giddens, 2001). Kubota (2002: p. 13) views globalisation as another term 
for Westernisation, more specifically Americanization. This view by Kubota 
emphasises the culture that is associated with the economic power of America 
and the West. The effect of globalisation has reached education and its associa-
tion with Western cultures has raised concerns about the compatibility of West-
ern educational policy with non-Western contexts (Parjanadze, 2009). The associ-
ation of globalisation with Americanisation and the power of the British Empire 
(see Crystal, 2003: pp. 5-9) has led to the spread of English as a global language. 
The dominance of English, in turn, has enriched the field of teaching and learning 
English as a foreign language (EFL) with many theories and applications.  

Despite some concerns that the dominance of one Western culture might ne-
gate the influence of other non-Western cultures (see Papastephanou, 2005), 
globalisation has contributed to the spread of non-world languages and cultures. 
Living in a global world where people feel connected at all levels: political, cul-
tural and economic, people have developed positive attitudes towards learning 
the languages of other nations for the purpose of communication. In Europe, the 
educational policy has been modified to disseminate foreign language knowledge 
for the purpose of communicating one’s self and enhancing intercultural com-
munication among nations (Council of Europe, 2001). Specifically, one Euro-
pean initiative that was implemented in response to this linguistic move was the 
project of teaching German as a foreign language after English (Hufeisen and 
Neuner, 2004). The term “tertiary language” refers to those languages learned 
after the first foreign language.  

The availability of digital media plays an important role in creating a more 
global world, as will be seen in this study. Digital media take various forms: 
YouTube, Instagram, Snapchat and many others. In terms of the English lan-
guage, language educationalists have found digital media a helpful resource for 
teaching EFL inside and outside the classroom (see Aydin, 2001; Sundqvist, 
2009; Turgut and I ̇rgin, 2009; Kuppens, 2010). Mitra (2012) contributed signifi-
cantly to the field of autonomous learning in out-of-class contexts. He examined 
the way in which Indian village children managed to learn computer skills and 
English via computers without receiving any formal instruction. His learning 
theory, known as the Self-Organised Learning Environment (SOLE), claims that 
learners can learn without help when learning resources are made available to 
them. In the Saudi Arabian context, few studies have examined the new linguis-
tic pattern whereby Saudi youth and children are learning diverse foreign lan-
guages that do not have a strong presence in the country, such as Korean and 
Japanese, via digital media (Payne and Almansour, 2014; Alnofaie, 2016). 

As this section demonstrates, the view of the world as a global village and the 
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phenomenal spread of digital media have connected people together and have 
enriched intercultural communication among nations. Such global communica-
tion has encouraged people to learn non-world languages. The phenomenon of 
learning non-world languages draws our attention to the fact that some societies 
are moving towards plurilingualism, which means “to use languages for the 
purposes of communication and to take part in intercultural action” (Council of 
Europe, 2001: p. 168). Understanding this phenomenon will enrich the field of 
foreign language teaching and learning. It is the purpose of this study to deter-
mine the attitudes and motivation of young Saudis for learning foreign lan-
guages that do not have a strong presence in their country. This issue will be 
examined through the theory of L2 Motivational Self System theory (Dörnyei, 
2005) in the following section.  

1.2. Theories of Language Learning Motivation 

One of the dominant theories of motivation is Dörnyei’s (2005) theory of the L2 
Motivational Self System theory, where L2 refers to a second or foreign language. 
This theory looks at the learner’s psychology by identifying his attitudes towards 
learning a foreign language and his motivation, as manifested in his future self. 
Dörnyei’s theory comes as a modified theory of Gardner’s (1985) integrativeness 
theory (Dörnyei, 2005). According to Gardner, the two main components of 
motivation are integrativeness and instrumentality. Dörnyei (2005) views inte-
grativeness as a broader concept that entails valuing the L2 community and cul-
ture and becoming a proficient L2 speaker. Dörnyei replaces the term integra-
tiveness with the term L2 self-concept. This concept consists of three compo-
nents: the ideal L2 self (i.e., what the learner wants to become), the ought-to-self 
(i.e., what others expect from the learner) and the learner’s experience (i.e., the 
learner’s efforts in learning the target language). Dörnyei applied his concept of 
the L2 Motivational Self System into a national study in Hungary (Dörnyei and 
Csizér, 2002). The study identified the motives of Hungarian students from dif-
ferent parts of the country in learning the foreign languages of English, French, 
German, Russian and Italian at two phases between the years 1993 and 1999. 
The study revealed that learners’ choices of particular foreign languages were re-
lated to their geographical distance from the foreign countries and that there 
were gender differences in considering certain languages. Some other studies 
have applied Dörnyei’s theory in order to validate this new concept. For in-
stance, Taguchi et al. (2009) examined the concept of the ideal L2 self in three 
different contexts: Japan, China and Iran. The finding revealed that Dörnyei’s 
concept of the L2 self is not context-specific and that integrativeness and in-
strumentality are related components. With regard to language motivation re-
search in Saudi Arabia, a few studies have applied Dörnyei’s (2005) concept of 
L2 Motivational Self System theory. For example, a study by Moskovsky et al. 
(2016) identified the components of EFL learning motivation (i.e. ideal L2 self, 
ought-to-self and L2 learner’s experience) in relation to learners’ intended ef-
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forts. Studies that examine the motivation of Saudis for learning other foreign 
languages are scarce (e.g., Alnofaie, 2016).  

In order to contribute to the existing body of literature on foreign language 
learning motivation in Saudi Arabia, this study applies Dörnyei’s concept of the 
L2 ideal self in the Saudi Higher Education (HE) context. The aim of this study 
is to provide a clear repertoire of the general motives of Saudi youth for learning 
different foreign languages in this age of globalisation and intercultural commu-
nication, via adapting Dörnyei’s concept of the L2 ideal self. Since participants 
were learning English as an L2 and other foreign languages, the term L2+n will 
be used to refer to plurilingualism. Another purpose of this study is to highlight 
the need for a language teaching policy in the sector of Saudi HE, as informed by 
the findings of this study and other similar studies. The questions addressed by 
this study are:  

1) What are the popular foreign languages learned by Saudi female under-
graduates?  

2) What language learning orientations underlie the participants’ choice of 
certain foreign languages?  

3) What are the learners’ views of themselves as ideal L2 + n speakers?  
In order to understand the emergence of foreign languages in Saudi Arabia, 

an overview of the history of foreign languages in the country is presented in the 
following section. 

1.3. Background of Foreign Languages in SA 
The History of Foreign Languages in SA 
The total population of Saudi Arabia is 31.52 million. The number of Saudis is 
21.1 millions, while the number of expatriates from different nationalities is 10.4 
million (Rodolfo, 2016). Fifty percent of the population is below 25 years old 
(“Growing youth population in Saudi offers economic potential”, 2013). Saudi 
Arabia is a monolingual country in which Arabic is the official language. There 
are communities of non-Arabs who work in the country and speak their mother 
tongues, as well as Saudis who are descended down from non-Arab origins and 
feel proud of retaining their mother tongues, such as Chinese, Indians and Cau-
casians. The country’s economy is growing rapidly and plans are in place to use 
non-oil resources such as gas and mining, as well as a partnership between pri-
vate and government sectors (Alfozan, 2017). At an international level, Saudi 
Arabia is the only Arab country that is a member of the G20 countries (countries 
of major economies) (Wahab, 2017). Also, the country has played a significantly 
international role in confronting terrorism, which is manifested in the estab-
lishment of the King Salman Center for Global Peace (Khan, 2017).  

In terms of the history of teaching foreign languages in Saudi Arabia, Turkish 
was the first foreign language taught in the country before 1914 during the Ot-
toman reign. After the establishment of Saudi Arabia in 1932, one of the coun-
try’s missions was to facilitate the education of its citizens in foreign countries, 
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such as the USA and Britain. The school of scholarships introduced the English 
language to enable Saudis to pursue their education abroad. English was intro-
duced into schools later and has continued as the only dominant foreign lan-
guage in Saudi schools and universities until the present time (Mahboob & El-
yas, 2014). The educational policy of teaching English in Saudi schools empha-
sises the need for encouraging communication (see Elyas and Badawood (2017) 
for the translated English language teaching policy in Saudi schools). There is no 
educational policy for teaching English or foreign languages in general in Saudi’s 
HE sector. It should be mentioned here that there are a few universities that 
provide BA degrees and short courses in foreign languages other than English, 
such as French, German and Turkish.  

An ongoing debate in Saudi education and the Islamic world surrounds the 
influence of learning English on learners’ identities. The concern is that learners 
might forget their Islamic and Saudi identities and thus language materials 
should be localised to reflect learners’ culture and religion (Karmani, 2005). Is-
lam has encouraged communication among nations. This communication is 
impossible to achieve without language. 

O mankind! We have created you from a male and a female, and made you 
into nations and tribes, that you may know one another. Verily, the most ho-
nourable of you with Allah is that (believer) who has At-Taqwa [i.e. one of the 
Muttaqun (pious—see V.2:2). Verily, Allah is All-Knowing, Well-Acquainted. 
[Alhujurat: 13].  

Saudi youth have reached a level at which they can learn English or any other 
foreign languages that are not common in their context outside their school 
walls. The availability of digital media has introduced Saudis to other cultures 
and languages. In 2016, the number of social media users in the country was 18 
million (Ministry of Communication and Information Technology, 2016). Only 
a few studies have examined the way in which Saudi learners can communicate 
with other foreign cultures and engage in virtual communities via digital media 
(Payne & Almansour, 2014; Alnofaie, 2016). The present paper is an extension of 
these studies. The following section introduces the methodology used in this 
study.  

2. Methodology 

The aim of this study was to identify the attitudes and motivations of young 
Saudi females towards learning different foreign languages that are uncommonly 
spoken in their own country. Data was collected by administering an online 
questionnaire adapted from Dörnyei & Csizér (2002). The original questionnaire 
was designed to measure the attitudes and motivations of Hungarian school 
students towards learning other European languages at different phases in a lon-
gitudinal study. The present study collected the data at one phase since the au-
thor’s intention was to identify the extent to which the phenomenon of learning 
uncommon foreign languages takes place. The target participants were under-
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graduate female students studying for their BA degrees in English language at a 
Saudi university. The participants were at different stages of their studies. The 
researcher had informal discussions with some of the undergraduates majoring 
in English as well as their teachers in order to identify some of the most popular 
languages being learned. The most popular languages that were initially identi-
fied were: Korean, Japanese and Turkish. Since the questionnaire used in this 
study was adapted from that of Dörnyei & Csizér (2002) which was validated by 
other researchers from different contexts, it is considered both internally and 
externally valid. As a result of a pilot study by the researcher, a few minor 
changes were made. For example, the foreign languages in the original ques-
tionnaire by Dörnyei & Csizér’s (2002) (i.e., German, French, Russian, English 
and Italian) were replaced with the languages of interest to Saudi learners (i.e., 
English, Korean, Japanese and Turkish). Also, in the questionnaire design of this 
study, there was an option for these learners to add any other foreign languages 
that they were learning which were not listed. Questions 16, 18, 19 and 21 in the 
original study were merged into one question: I like following the media of 
(countries named). Participants in the research context, based on the re-
searcher’s experience, avoided participating in long surveys, so the researcher 
merged these similar items into one item. The total number of the questionnaire 
items was 33 items. Following the original questionnaire, the items included the 7 
components: integrativeness, instrumentality, vitality of the L2 community, atti-
tudes towards L2 speakers/community, cultural interest, linguistic self-confidence 
and milieu (see the Appendix for the full copy of this survey).  

Data collection started in October 2016 and continued until December 2016. 
The questionnaire was sent to all 200 BA students majoring in English, but the 
number of respondents was 80, between the ages of 18 and 25. None of the par-
ticipants had lived abroad for a period of more than 6 months. Descriptive 
analysis and correlation tests were employed for data analysis, using SPSS soft-
ware. The questionnaire included open-ended questions which helped to obtain 
qualitative data. Although the study was a case study that took place at one Saudi 
university, generalisation was found to be possible. According to Flyvbjerg 
(2006), if the findings of case studies are compared, then generalisation is possi-
ble. The findings of this case study were aligned with those of Payne & Alman-
sour (2014) and Alnofaie (2016), who also explored the phenomenon of Saudi 
children learning uncommon foreign languages. These studies, along with the 
present study, highlight the linguistic move in the country among children and 
young people. This move requires educators to initiate a foreign language 
teaching policy that meets the needs and interests of learners in schools and HE 
sectors. The following section presents the results of this study.  

3. Results 

From Table 1 it can be seen that approximately 70.0% of the respondents spoke 
one foreign language, 26.3% spoke two languages and 3.8% spoke 3 languages.  
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As can be observed in Table 2, 33.8% of the respondents were learning foreign 
languages other than the four most popular foreign languages identified initially 
by the researcher: English, Korean, Japanese and Turkish.  

Question 3 asked participants to list the learning resources they used to learn 
foreign languages. The participants mentioned a wide variety of digital media 
resources, such as Instagram, YouTube, learning websites and films. Learners 
mentioned the foreign languages they were learning and which were not listed in 
the questionnaire. Table 3 summarises these languages and shows the diversity 
of foreign languages learned by 56 participants. 

Table 4 shows that that the mean value of learning English was higher among 
 

Table 1. How many foreign languages are you speaking? 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

1 56 70.0 70.0 70.0 

2 21 26.3 26.3 96.3 

3 3 3.8 3.8 100.0 

Total 80 100.0 100.0  

 
Table 2. Learning languages other than English, Korean, Japanese and Turkish. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

0 2 2.5 2.5 2.5 

Yes 27 33.8 33.8 36.3 

No 51 63.8 63.8 100.0 

Total 80 100.0 100.0  

 
Table 3. Other languages of interest to participants. 

Languages Number of interested participants Frequencies 

French 24 30% 

Japanese 3 3.75% 

Spanish 5 6.25% 

Italian 1 1.25% 

Turkish 5 6.25% 

Korean and Turkish 2 2.5% 

Russian 1 1.25% 

Persian 2 2.5% 

German 1 1.25% 

Urdu 1 1.25% 

Italian and French 3 3.75% 

Italian, French and Persian 1 1.25% 

Turkish and French 1 1.25% 

French and Japanese 2 2.5% 

French and German 2 2.25% 

French and Persian 2 2.25% 
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Table 4. Language learning preferences. 

Year Age 
I prefer learning 

English 
I prefer learning 

Korean 
I prefer learning 

Japanese 
I prefer learning 

Turkish 
I prefer learning 
other language/s 

2 

19 Mean 5.00 2.00 2.00 3.50 5.00 

 N 2 2 2 2 2 

 Std. Deviation 0.000 0.000 0.000 0.707 0.000 

20 Mean 4.17 2.50 3.00 1.83 1.67 

 N 6 6 6 6 6 

 Std. Deviation 2.041 2.168 2.280 1.329 1.506 

21 Mean 4.78 1.44 1.78 3.00 1.89 

 N 9 9 9 9 9 

 Std. Deviation 0.667 1.014 1.394 1.803 1.764 

22 Mean 5.00 2.50 1.50 3.00 2.50 

 N 2 2 2 2 2 

 Std. Deviation 0.000 2.121 0.707 0.000 2.121 

23 Mean 5.00 2.50 2.00 2.50 2.50 

 N 4 4 4 4 4 

 Std. Deviation .0000 1.000 1.155 1.291 1.915 

24 Mean 5.00 1.00 1.00 4.00 5.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

Total Mean 4.71 2.00 2.08 2.71 2.38 

 N 24 24 24 24 24 

 Std. Deviation 1.083 1.414 1.530 1.459 1.837 

3 

19 Mean 5.00 3.00 3.00 2.00 2.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

20 Mean 5.00 2.25 2.00 3.00 2.92 

 N 12 12 12 12 12 

 Std. Deviation .000 1.288 1.044 0.953 2.065 

21 Mean 5.00 1.96 2.04 3.22 2.15 

 N 27 27 27 27 26 

 Std. Deviation 0.000 1.255 1.126 1.340 2.073 

22 Mean 4.80 1.80 1.40 2.60 2.40 

 N 5 5 5 5 5 

 Std. Deviation 0.447 1.924 1.140 1.673 1.949 

23 Mean 3.00 1.67 4.33 2.67 3.33 

 N 3 3 3 3 3 
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Continued 

 

 Std. Deviation 2.646 0.577 0.577 0.577 0.577 

24 Mean 5.00 2.00 4.00 3.00 3.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

25 Mean 5.00 3.00 2.00 3.00 5.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

18 Mean 5.00 2.00 4.00 2.00 4.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

Total Mean 4.86 2.04 2.20 3.02 2.54 

 N 51 51 51 51 50 

 Std. Deviation 0.722 1.248 1.233 1.208 1.951 

4 

21 Mean 5.00 2.00 4.00 2.00 3.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

22 Mean 5.00 1.33 2.33 4.67 4.67 

 N 3 3 3 3 3 

 Std. Deviation 0.000 0.577 2.309 0.577 0.577 

23 Mean 5.00 1.00 1.00 3.00 0.00 

 N 1 1 1 1 1 

 Std. Deviation . . . . . 

Total Mean 5.00 1.40 2.40 3.80 3.40 

 N 5 5 5 5 5 

 Std. Deviation 0.000 0.548 1.949 1.304 2.074 

 
the respondents of all age groups in the second, third and fourth years of study. 
This means that English maintains its popular status among Saudi youth.  

Pearson’s correlation test (Table 5) showed that the learning of English, Ko-
rean, Japanese, Turkish and any other languages had significant correlations 
with the preference of their respective languages during their second, third and 
fourth years. The importance of the status of English, Korean, Japanese, Turkish 
and any other language also had significant correlations with the preference of 
their respective languages during the second, third and fourth years. The res-
pondents’ best efforts to learn English, Korean, Japanese, Turkish and any other 
language had significant correlations with their preference to learn languages 
during their second, third and fourth years. Movement to their respective lan-
guage speaking countries, leaning the language to help their career and wanting 
to become similar to people speaking different languages also had significant  
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Table 5. Correlation between language learning preferences and survey variables. 

Year 
I prefer 
learning 
English 

I prefer 
learning 
Korean 

I prefer 
learning 
Japanese 

I prefer  
learning  
Turkish 

I prefer 
learning other 

language/s 

2 

I think that learning English will expand my knowledge 0.885**     

I think that learning Korean will expand my knowledge  0.889**    

I think that learning Japanese will expand my knowledge   0.933**   

I think that learning Turkish will expand my knowledge    0.531**  

I think that learning the language mentioned in 9.2 will expand my knowledge.     0.806** 

English has an important status nowadays 0.926**     

Korean has an important status nowadays  0.713**    

Japanese has an important status nowadays   0.768**   

Turkish has an important status nowadays    0.676**  

The language/s I mentioned in 9.2 has an important status nowadays     0.817** 

I think it is important to learn the culture of English speaking countries (i.e. UK 
and USA 

0.936**     

I think it is important to learn the culture of South Korea  0.798**    

I think it is important to learn the culture of Japan   0.705**   

I think it is important to learn the culture of Turkey    0.453* 1 

I think it is important to learn the culture of the language I mentioned in 9.2     0.811** 

I will do my best to learn English 0.944**     

I will do my best to learn Korean  0.802**    

I will do my best to learn Japanese   0.863**   

I will do my best to learn Turkish    0.803**  

I will do my best to learn the language/s     0.826** 

I would like to move to English speaking countries 0.905**     

I would like to move to South Korea  0.902**    

I would like to move to Japan   0.776**   

I would like to move to Turkey    0.640** 4 

I would like to move to the country where the language I mentioned in 9.2 is 
spoken as a native language. 

    0.744** 

Learning English will help me in my career 0.691**     

Learning Korean will help me in my career  0.490*    

Learning Japanese will help me in my career   0.555**   

Learning Turkish will help me in my career    0.579**  

Learning the language/s I mentioned in 9.2 will help me in my career     0.817** 

I want to become similar to people who speak English 0.905**     

I want to become similar to people who speak Korean  0.864**    

I want to become similar to people who speak Japanese   0.923**   

I want to become similar to people who speak Turkish    0.823**  
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Continued 

 

I want to become similar to people who speak the language/s I mentioned in 9.2     0.765** 

I like following the media of South Korea  0.522**    

I like following the media of Japan   0.580**   

I like following the media of Turkey    0.697**  

I like following the media of the country I referred to in 9.2     0.697** 

3 

I think that learning English will expand my knowledge 0.185     

I think that learning Korean will expand my knowledge  0.834**    

I think that learning Japanese will expand my knowledge   0.749**   

I think that learning Turkish will expand my knowledge    0.741**  

I think that learning the language mentioned in 9.2 will expand my knowledge.     0.900** 

English has an important status nowadays −0.033     

Korean has an important status nowadays  0.558**    

Japanese has an important status nowadays   0.525**   

Turkish has an important status nowadays    0.430**  

The language/s I mentioned in 9.2 has an important status nowadays     0.841** 

I think it is important to learn the culture of English speaking countries (i.e. UK 
and USA 

0.097     

I think it is important to learn the culture of South Korea  0.752**    

I think it is important to learn the culture of Japan   0.653**   

I think it is important to learn the culture of Turkey    0.236 3 

I think it is important to learn the culture of the language I mentioned in 9.2     0.789** 

I will do my best to learn English −0.053     

I will do my best to learn Korean  0.855**    

I will do my best to learn Japanese   0.673**   

I will do my best to learn Turkish    0.776**  

I will do my best to learn the language/s     0.891** 

I would like to move to English speaking countries −0.045     

I would like to move to South Korea  0.700**    

I would like to move to Japan   0.698**   

I would like to move to Turkey    0.533**  

I would like to move to the country where the language I mentioned in 9.2 is 
spoken as a native language. 

    0.823** 

Learning English will help me in my career −0.048     

Learning Korean will help me in my career  0.530**    

Learning Japanese will help me in my career   0.577**   

Learning Turkish will help me in my career    0.505**  

Learning the language/s I mentioned in 9.2 will help me in my career     0.760** 

I want to become similar to people who speak English 0.167     

I want to become similar to people who speak Korean  0.754**    
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Continued 

 

I want to become similar to people who speak Japanese   0.566**   

I want to become similar to people who speak Turkish    0.722** 1 

I want to become similar to people who speak the language/s I mentioned in 9.2     0.828** 

I would like to visit South Korea  0.755**    

I would Like to visit Japan   0.695**   

I would like to visit Turkey    0.660**  

I would like to visit the country/ies mentioned in 9.2     0.850** 

      

I find South Korea developed  0.372**    

I find Japan developed   0.479**   

I find Turkey developed    0.531** 1 

I find the country that I refer to its language in 9.2 developed     0.828** 

English speaking countries like USA and UK have an important status in the 
world 

−0.116     

South Korea has an important status in the world  0.326*    

Japan has an important status in the world   0.545**   

Turkey has an important status in the world    0.484**  

The country I referred to in 9.2 has an important status in the world     0.825** 

I like following the media of English speaking countries like USA and UK 0.009     

I like following the media of South Korea  0.692**    

I like following the media of Japan   0.578**   

I like following the media of Turkey    0.459**  

I like following the media of the country I referred to in 9.2     0.778** 

 

I think that learning English will expand my knowledge      

I think that learning Korean will expand my knowledge  0.721    

I think that learning Japanese will expand my knowledge   0.853   

I think that learning Turkish will expand my knowledge    0.908*  

I think that learning the language mentioned in 9.2 will expand my knowledge.     0.978** 

English has an important status nowadays      

Korean has an important status nowadays  0.49    

Japanese has an important status nowadays   0.903*   

Turkish has an important status nowadays    0.772  

The language/s I mentioned in 9.2 has an important status nowadays     0.838 

I think it is important to learn the culture of English speaking countries (i.e. UK 
and USA 

     

I think it is important to learn the culture of South Korea  0.272    

I think it is important to learn the culture of Japan   0.826   

I think it is important to learn the culture of Turkey    0.908*  

I think it is important to learn the culture of the language I mentioned in 9.2     0.902* 
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I will do my best to learn English      

I will do my best to learn Korean  0.721    

I will do my best to learn Japanese   0.968**   

I will do my best to learn Turkish    0.774  

I will do my best to learn the language/s     1.000** 

I would like to move to English speaking countries      

I would like to move to South Korea  0.721    

I would like to move to Japan  4 0.907*   

I would like to move to Turkey    0.572  

I would like to move to the country where the language I mentioned in 9.2 is 
spoken as a native language. 

    0.859 

Learning English will help me in my career      

Learning Korean will help me in my career  0.48    

Learning Japanese will help me in my career   0.5   

Learning Turkish will help me in my career    0.943*  

Learning the language/s I mentioned in 9.2 will help me in my career     0.903* 

I want to become similar to people who speak English      

I want to become similar to people who speak Korean  0.48    

I want to become similar to people who speak Japanese   0.892*   

I want to become similar to people who speak Turkish    0.986**  

I want to become similar to people who speak the language/s I mentioned in 9.2     0.942* 

Note: ***p < 0.01; **p < 0.05; *p < 0.1. 
 

Table 6. Fears of identity loss. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Strongly disagree 64 80.0 80.0 80.0 

Disagree 12 15.0 15.0 95.0 

Slightly agree 3 3.8 3.8 98.8 

Agree 1 1.3 1.3 100.0 

Total 80 100.0 100.0  

 
correlations with the preference for their respective languages during the second, 
third and fourth years. Expanding one’s knowledge and the importance of 
learning the culture of foreign languages had significant correlations with the 
preference of their respective languages during second, third and fourth years.  

From Table 6, we can observe that 80.0% of the respondents strongly dis-
agreed that they might lose their Saudi identify if they learned foreign languages, 
and 15% disagreed with this statement. Only 3.8% slightly agreed that they 
might lose their identities and 1.3% agreed that identity loss might happen.  

Regarding the influence of plurilingualism on participants’ identity, the ma-
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jority of participants viewed foreign language learning as an additional credit 
that would strengthen their sense of belonging to their own country through 
communicating with others. 

“… to develop my society and become more open to others.” (Participant 
23) 
“… spread my culture which is unknown to many nations.” (Participant 28) 
“… communicating with other nations and making friends from different 
nationties.” (Participant 40) 

Some participants viewed learning foreign languages as a tool for their em-
powerment: 

“… to become an educated woman who can speak different languages.” 
(Participant 1) 
“A woman can change society and I believe learning languages will help me 
to make a change in my society.” (Participant 35)  
“The society will look at me as a smart and educated woman.” (Participant 
38) 

Others admitted the importance of foreign languages for their future careers: 

“Languages are important for travelling and employment.” (Participant 33) 
“I’m learning foreign languages to increase my self-confidence.” (Partici-
pant 49) 
“… communicating with other nations and increasing job opportunities.” 
(Participant 41) 
“I want to work as an interpreter.” (Participant 64) 

Some participants found that foreign languages meet their personal interests: 

“Learning foreign languages is helpful for travelling and enhancing mental 
skills.” (Participant 8)  
“… speaking with foreigners in my country.” (Participant 15)  
“… reading literature from different cultures and listening to their music 
and poetry.” (Participant 47)  

Continuing their education was another point that some participants raised as 
an advantage of learning languages: 

“… to continue my studies abroad and communicate with other cultures.” 
(Participant 2) 

The participants provided more answers for the last question (Write any addi-
tional comments). Some of their answers were related to their reasons for learn-
ing foreign languages and reflected their awareness of the need for learning lan-
guages in the global era. 

“Learning more than one foreign language is a requirement for this global 
era.” (Participant 10)  
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“People should realise the role of learning foreign languages in the spread of 
peace and humanity.” (Participant 17) 

Some responses expressed the participants’ needs:  

“Foreign languages should be taught earlier in schools.” (Participant 21) 
“We need classes for teaching other foreign languages.” (Participant 55) 
“Universities should offer degrees in diverse foreign languages.” (Partici-
pant 77) 

4. Discussion 

The purpose of this paper was to understand the phenomenon of foreign lan-
guage learning by Saudi female undergraduates. The study seeks to identify the 
foreign languages learned by this group of learners and to understand the par-
ticipants’ attitudes and motivations for learning these languages. One finding 
was that participants had positive attitudes towards learning foreign languages in 
addition to English (L2 + n). These languages vary from European languages, 
such as French and Italian, to East Asian languages, such as Japanese and Korean 
(see Tables 1-3). Participants were geographically distant from the foreign 
countries. Also, none of the participants had lived abroad for more than 6 
months. Given this information about the participants, one might wonder why 
these participants then were interested in learning foreign languages. Globalisa-
tion via the availability of the internet and digital media has connected Saudis 
with other nations. As previously mentioned in the introduction, television 
channels and most social networks, such as Snapchat, YouTube, Facebook and 
others, are accessible. Digital media have enabled Saudis to connect easily with 
people from around the world and have influenced their language learning atti-
tudes and motivations. This finding confirms those of other studies regarding 
the significant role of digital media in creating positive attitudes towards foreign 
language learning among Saudi learners from different age groups (Payne & 
Almansour, 2014; Author). Also, it shows that globalisation has contributed to 
the spread of the English language as well as other non-world languages. Such a 
spread of diverse languages indicates the relationship between the two concepts 
of globalisation and plurilingualism, as the more people become connected 
nowadays, the more foreign languages will be learned. 

Although the findings show that participants were interested in learning dif-
ferent foreign languages, English was considered to be the most important for-
eign language for the majority of these learners (see Table 4). This observation is 
in accordance with existing evidence regarding the global status of English 
(Crystal, 2003; Dörnyei & Csizér, 2002). The participants in this study were all 
majoring in English and they were learning English because they valued the 
English language and its communities and for employment purposes (see Table 
5). Concerning other foreign languages, participants identified themselves as 
Saudi citizens who value other nations and their cultures. Also, some partici-
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pants viewed themselves as successful speakers of foreign languages for career 
purposes (see Table 5). This point of self-identification is in tune with Dörnyei 
& Csizér’s (2002) interpretation of integrativeness, which entails valuing others 
and seeking proficiency for future career (i.e., instrumentality). Another finding 
related to participants’ future selves was that the majority of them view them-
selves as Saudi nationals who can convey themselves and their culture to others 
via languages. This point indicates their pride in their Saudi identities. This 
finding seems to mitigate concerns raised about language learning and the pos-
sible loss of identity (Karmani, 2005).  

The findings discussed above show the move towards plurilingualism among 
Saudi youth. They expand the narrow literature on foreign language learning in 
the Saudi context (Payne & Almansour, 2014; Alnofaie, 2016). This study calls 
for the establishment of a foreign language policy in the Saudi HE sector, a pol-
icy that values the teaching and learning of various foreign languages. The main 
benefit of such a policy is to prepare young Saudis to become global citizens who 
can successfully adjust to this interconnected world without losing their national 
identities. Universities are encouraged to include foreign language programmes 
in order to meet learners’ needs and interests. The introduction of foreign lan-
guages could be facilitated by activating the concept of SOLE (Mitra, 2012). 
Continuing education units in HE institutions can encourage out-of-class for-
eign language learning by providing students with language labs equipped with 
modern technologies, so students can learn languages of their choice during 
their free time in a collaborative environment. Such programmes will reinforce 
students’ feelings of belonging to this interconnected globe.  

5. Conclusion and Implications for Future Research 

This is a survey-based study that explores the phenomenon of the spread of 
learning foreign languages among Saudi youth in a non-educational context. It 
draws on a repertoire of the way in which globalisation, via the availability of 
digital media, might affect the language learning of youths, relying on the L2 
Motivational Self System theory. The participants consisted of 80 female under-
graduate students who were studying for a BA degree in English. The study re-
vealed that many of these students were learning other European and Asian 
languages in addition to English. The learners’ motives emerged from their ideal 
L2 + n selves, as they identified themselves as Saudi citizens who valued other 
nations and languages and as successful professionals. This linguistic move 
among Saudi youth has implications for the modification of the language educa-
tion policy in the country to include other foreign languages in addition to Eng-
lish.  

Since the topic of plurilingualism in Saudi Arabia is under-researched, this 
study raises the following important questions for future research: How would 
learning different foreign languages affect the identities of Saudi youth? What 
are the effects of incorporating plurilingualism into the policy of foreign lan-
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guage teaching in Saudi HE institutions? What are the gender differences in 
terms of the attitudes and motivations for learning foreign languages? It is hoped 
that this study might encourage language researchers from other Middle Eastern 
contexts to investigate the issue of learning rarely spoken foreign languages in 
their countries for comparative purposes.  
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Appendix 

Survey: Attitudes towards and motivation for learning foreign languages 
Adapted from Dörnyei and Csizér (2002) 
We would like you to help us to answer the following questions concerning for-
eign language learning. There are no right or wrong answers. We are interested 
in your personal opinion. You don’t need to mention your name. Thank you 
very much for your help.  

 
Participant age: ________ 

 
Year of study: ________ 

 
1. Are you interested in learning foreign languages? 
a) Very much interested  b) quiet a lot  c) so-so  d) not really  e) not at all 

 
2. How many foreign languages are you speaking? 
__________________________________________________________________ 

 
3.1. Have you learned foreign languages outside the classroom?  
a) Yes   b) No  

 
3.2. If you answered yes, what are these languages.  
__________________________________________________________________ 

 
4. What are the learning resources you used to learn these languages?  
__________________________________________________________________ 

 
5. When did you start learning these languages? 
a) before 12   b) between 12 and 18  c) after 18  

 
6.1. Have you stayed in a foreign country for a period of more than 6 

months? 
a) Yes   b) no  

 
6.2. If yes, mention this country.  
__________________________________________________________________ 

 
7. What are the foreign languages that you are planning to learn in the fu-

ture?  
__________________________________________________________________ 

 
8. How would you think that learning foreign languages might affect your 

life as a Saudi woman? 
__________________________________________________________________ 

 
9.1. The following foreign languages are becoming popular among Saudi 
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youth: English, Korean, Japanese and Turkish. Are you learning lan-
guages that are not mentioned here.  

a) Yes   b) No  
 

9.2. If yes what are these languages?  
__________________________________________________________________ 

 
10. Choose ONE answer for each of the following questions. Use these scales: 
1 = strongly disagree   2 = disagree   3 = slightly agree  
4 = agree     5 = strongly agree 

 
10.1. I prefer learning English 
1.    2.    3.    4.    5. 
10.2. I prefer learning Korean  
1.    2.    3.    4.    5. 
10.3. I prefer learning Japanese 
1.    2.    3.    4.    5. 
10.4. I prefer learning Turkish 
1.    2.    3.    4.    5. 
10.5. I prefer learning the language/s I mentioned in Questions 9.2 
1.    2.    3.    4.    5. 

 
11.1. I think that learning English will expand my knowledge 
1.    2.    3.    4.    5. 
11.2. I think that learning Korean will expand my knowledge 
1.    2.    3.    4.    5. 
11.3. I think that learning Japanese will expand my knowledge 
1.    2.    3.    4.    5. 
11.4. I think that learning Turkish will expand my knowledge 
1.    2.    3.    4.    5. 
11.5. I think that learning the language mentioned in 9.2 will expand my knowl-

edge. 
1.    2.    3.    4.    5. 

 
12.1. English has an important status nowadays 
1.    2.    3.    4.    5. 
12.2. Korean has an important status nowadays 
1.    2.    3.    4.    5. 
12.3. Japanese has an important status nowadays 
1.    2.    3.    4.    5. 
12.4. Turkish has an important status nowadays 
1.    2.    3.    4.    5. 
12.5. The language/s I mentioned in 9.2 has an important status nowadays 
1.    2.    3.    4.    5. 
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13.1. I think it is important to learn the culture of English speaking countries 
(i.e. UK and USA)  

1.    2.    3.    4.    5. 
13.2. I think it is important to learn the culture of South Korea 
1.    2.    3.    4.    5. 
13.3. I think it is important to learn the culture of Japan 
1.    2.    3.    4.    5. 
13.4. I think it is important to learn the culture of Turkey 
1.    2.    3.    4.    5. 
13.5. I think it is important to learn the culture of the language I mentioned in 

9.2 
1.    2.    3.    4.    5. 

 
14.1. I will do my best to learn English 
1.    2.    3.    4.    5. 
14.2. I will do my best to learn Korean 
1.    2.    3.    4.    5. 
14.3. I will do my best to learn Japanese 
1.    2.    3.    4.    5. 
14.4. I will do my best to learn Turkish 
1.    2.    3.    4.    5. 
14.5. I will do my best to learn the language/s I mentioned in 9.2  
1.    2.    3.    4.    5. 

 
15.1. I would like to move to English speaking countries 
1.    2.    3.    4.    5. 
15.2. I would like to move to South Korea 
1.    2.    3.    4.    5. 
15.3. I would like to move to Japan  
1.    2.    3.    4.    5. 
15.4. I would like to move to Turkey 
1.    2.    3.    4.    5. 
15.5. I would like to move to the country where the language I mentioned in 9.2 
is spoken as a native language. 
1.    2.    3.    4.    5. 

 
16.1. Learning English will help me in my career 
1.    2.    3.    4.    5. 
16.2. Learning Korean will help me in my career 
1.    2.    3.    4.    5. 
16.3. Learning Japanese will help me in my career 
1.    2.    3.    4.    5. 
16.4. Learning Turkish will help me in my career 
1.    2.    3.    4.    5. 
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16.5. Learning the language/s I mentioned in 9.2 will help me in my career 
1.    2.    3.    4.    5. 

 
17.1. I want to become similar to people who speak English 
1.    2.    3.    4.    5. 
17.2. I want to become similar to people who speak Korean 
1.    2.    3.    4.    5. 
17.3. I want to become similar to people who speak Japanese 
1.    2.    3.    4.    5. 
17.4. I want to become similar to people who speak Turkish 
1.    2.    3.    4.    5. 
17.5. I want to become similar to people who speak the language/s I mentioned 
in 9.2  
1.    2.    3.    4.    5. 

 
18.1. My parent(s) speak English  
a) Yes   b) No  
18.2. My parent(s) speak South Korean 
a) Yes   b) No  
18.3. My parent(s) speak Japanese  
a) Yes   b) No  
18.4. My parent(s) speak Turkish  
a) Yes   b) No  
18.5. My parent(s) speak the language that I referred to in 9.2  
a) Yes b  ) No  

 
19.1. I would like to visit English speaking countries (USA, UK). 
1.    2.    3.    4.    5. 
(1 = strongly disagree 5 = strongly agree) 
19.2. I would like to visit South Korea 
1.    2.    3.    4.    5. 
19.3. I would Like to visit Japan 
1.    2.    3.    4.    5. 
19.4. I would like to visit Turkey 
1.    2.    3.    4.    5. 
19.5. I would like to visit the country/ies mentioned in 9.2 
1.    2.    3.    4.    5. 

 
20.1. I find English speaking countries like USA and UK developed countries.  
1.    2.    3.    4.    5. 
20.2. I find South Korea developed 
1.    2.    3.    4.    5. 
20.3. I find Japan developed 
1.    2.    3.    4.    5. 
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20.4. I find Turkey developed 
1.    2.    3.    4.    5. 
20.5. I find the country that I refer to its language in 9.2 developed 
1.    2.    3.    4.    5. 

 
21.1. English speaking countries like USA and UK have an important status in 

the world 
1.    2.    3.    4.    5. 
21.2. South Korea has an important status in the world 
1.    2.    3.    4.    5. 
21.3. Japan has an important status in the world 
1.    2.    3.    4.    5. 
21.4. Turkey has an important status in the world 
1.    2.    3.    4.    5. 
21.5. The country I referred to in 9.2 has an important status in the world 
1.    2.    3.    4.    5. 

 
22.1. I like people from English speaking countries like USA and UK 
1.    2.    3.    4.    5. 
22.2. I like people from South Korea 
1.    2.    3.    4.    5. 
22.3. I like people from Japan 
1.    2.    3.    4.    5. 
22.4. I like people from Turkey 
1.    2.    3.    4.    5. 
22.5. I like people from the country I referred to in 9.2  
1.    2.    3.    4.    5. 

 
23.1. I like following the media of English speaking countries like USA and UK 
1.    2.    3.    4.    5. 
23.2. I like following the media of South Korea 
1.    2.    3.    4.    5. 
23.3. I like following the media of Japan 
1.    2.    3.    4.    5. 
23.4. I like following the media of Turkey 
1.    2.    3.    4.    5. 
23.5. I like following the media of the country I referred to in 9.2 
1.    2.    3.    4.    5. 

 
24.1. How often do you meet people from English speaking countries like USA 

and UK?  
1. very often  2. quite a lot  3. sometimes  4. rarely  5. never 
24.2. How often do you meet people from South Korea 
1. very often  2. quite a lot  3. sometimes  4. rarely  5. never 
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24.3. How often do you meet people from Japan 
1. very often  2. quite a lot  3. sometimes  4. rarely  5. never 
24.4. How often do you meet people from Turkey 
1. very often  2. quite a lot  3. sometimes  4. rarely  5. never 
24.5. How often do you meet people from the country I referred to in 9.2 
1. very often  2. quite a lot  3. sometimes  4. rarely  5. never 

 
25. I can learn languages well 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
26. I feel anxious about speaking the foreign language 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
27. My friends believe in the importance of learning foreign languages 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
28. Teaching foreign languages in schools is important 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
29.My parents believe in the importance of teaching foreign languages in school 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
30. My parents encourage me to learn foreign languages 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
31. I might lose my Saudi identity if I learn foreign languages 
1.   2.   3.   4.   5.  
(1 = strongly disagree 5 = strongly agree) 

 
32. Learning a foreign language is a difficult task. 
1. 2. 3. 4. 5. (1=strongly disagree 5= strongly agree) 
 

33. Please write any additional comments in the box below.  

 

https://doi.org/10.4236/ojml.2017.75018

	Towards Plurilingualism: The Future of Foreign Languages in Saudi Arabia
	Abstract
	Keywords
	1. Introduction
	1.1. Globalisation and Plurilingualism
	1.2. Theories of Language Learning Motivation
	1.3. Background of Foreign Languages in SA
	The History of Foreign Languages in SA


	2. Methodology
	3. Results
	4. Discussion
	5. Conclusion and Implications for Future Research
	Acknowledgements
	Funding
	References
	Appendix

